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The role of the school is to provide an appropriate education [c
all its pupils. A stable, secure learning environment is an esse¢ntial
requirement to achieve this goal. Bullying behaviour, by its very
nature, undermines and dilutes the quality of eduaatio
Research shows that bullying can have short and-teng
effects on the physical and mental wiedling of pupils, on
engagement with school, on selbnfidence and on the ability tc
LJdzZNBE dzS | YoOAGA2ya YR AYiISNBRALGadE

(Department of Education and Skiati Bullying Procedures,
2013; 1.1)




Introduction

ThisPDSTanti-bullying support material

is intended to be used by schools to assist them in

the implementationof the Department of Educatioand SkillsAnti-Bullying Procedures for

Primary and PosPrimary School§013).

Key to addressingutlying within the sch

ool environments thefostering of an ethosinder

which bullying is unacceptahbl@&school wideanti-bullying ethos is enhanced and supported

by:

Anti-bullyingawarenessaising m

=4 =/ =/ =4 4

Thedevelopment of aschool wideanti-bullying policy.

A climate that encourages thdisclosure of bullyingehaviour

easureamongstteachers, students and parents.

A school wide agement regarding procedures and supports
Qollaboration with local agencies.

Ongoing evaluation of the overall effectiveness of the-andiying work.

The DES anbullying procedures recommendh school wide approach to dealing with

bullying behaviour as a key element of

best practice.

G { Okasedt bullying can b
positivelyand firmly addressed throug
a range of schodbased measures an
strategies through which all membe
of the school community are enabled

behaviour. While it is recognised th
home and societal factors play

in the prevention of bullying, the role
the school in preventative work is al
crucial and should not b
dzy RS NB & (DEY,201$ R 12

act effectively in dealing with this

subgantial role both in the cause angd

In accordance withthe procedures, parents
¢ and pupils have an importamole in supporting
E the school in addressing bullying behaviour and
S

in dealing with any negative impact within

o

. school of bullying behaviour that occurs

@t elsewhere.
a

f« This is
50
e

not a probl em
bullying is a complex social issue and caouo
in many different settings including in the

home, in wider family and social groups and




during sporting arAdtioryRlan oniBullging@dB, p.80L t i vi t i es”

Key principles of best practice in preventing and tackling bullying behaviour
TheDepartment of Education and SKiBE$Anti-BullyingProcedures outline key principles
of best practice for both preventing and tackling bullying and require all schools to commit
to these principles in their anbullying policy. The key principlase:
1 positive school culture and climate which
o iswelcoming of difference and divetg and is based on inclusivity
0 encourages pupils to disclose and discuss incidents of bullying
behaviour n a nonthreatening environment

0 promotesrespectful relationships across the school community
effective leadership
aschootwide approach

ashared understanding of what bullying is and its impact

= =2 =2 =

implementation of education and prevention strategies (including awareness raising

measures) thabuild empathy, respect and resilience in pupils; axglicitly address

the issues of cybebullying and identitybased bullying including in particular,

homophobic and transphobic bullying;

1 effective supervision and monitoring of pupils;

1 supports for staff

1 consistent recording, investigation and follow up of bullying behaviour (including use
of estabished intervention strategies)

1 on-going evaluation of the effectivess of the antbullying policy (AntBullying

Procedures for Primary and Post Primary St$)o



Definition of b ullying
In accordance with th@013Anti-Bullying Procedures for Primary and RBsimarySchools

bul |l yi ng i snwadtedfnegatigedbehaviour, “verbal, psychological or physical
conducted by an individual or group against another person (or persorgs)wdmch is

repeated over time.

The following types of bullying behaviour are included in this-eximaustive definition:
1 deliberate exclusion, malicious gossip and atf@ms of relational bullying
1 cyberbullying
1 identity-based bullying such as homophobic bullying, racist bullying, bullying based

on a person’s membership of the Travelle

disabilities or special educational needs.

In addition, in the context of these procedures placing a eoiteffensive or hurtful public
message, image or statement on a social network site or other public forum where that
message,jmage, or statement can be viewed and/or repeated by other people will be

regarded as bullying behaviour.

Isolated or onceoff incidents of intentional negative behaviour including a ocofle

offensive or hurtful text message or other private messaging ddaibtvithin this definition

of bullying and should be dealt with, as app
behaviour. (DEX013 2.1)

Bullying ; indicators, frequency and effects

Anyone can be a victim of bullyingtudentsare bullied because they are perceived as
different in some way appearance or mannerisms or simply because dheyot* f i t i n’
Having a disability, physical or intellectual leaves a child vulnerabésstudentsof overly
protective or overly dominedng parents also seem to be subjected to bullying more than

others.



Most studentswho are picked on constantly are anxioussecure or provocative.

Provocative victims may be bullies themselves. Some talented students who are high

achievers also araubjected to bullying, often out of jealousy on the part of perpetrators.

The following indicators may sugdéisat a pupil is being bullied:

ﬁhvsical Indicators

T

1
il
il

29 39

unexplained bruising, cuts etc.
loss of/ damage to personal propert
hunger or thirst

frequent minor illnesses, headaches,
tummy aches

bedwetting

loss of appetite

obsessive behaviour, physical
appearance, weight

stammering

\Kehool Related Indicators:

T

Requests for extra money /\\

26 34 30 340 30 30 30 30 34

~

reluctance to go, wanting to be
accompanied

returning in bad form
changing route

avoiding certain days/lessons
nervousness in class
punctuality problems

poor concentration
deterioration in school work
expressions of hopelessness
fewer phone calls, friends

calling

@motional/Psvcholoqical Indicators

signs of depression

1 outbursts of anger, temper, irritability at home
bullying brother and sisters, parents
well behaved child suddenly troublesome

changes in: moodppetite, sleep pattern

invitations

| 24 26 326 36 30 3249

tiredness, neglect of appearance,
expressions of sadness, worthlessness

/



Frequency of bullying
The tablebelowoutlines the percentage of young people in Ireland who reported in a World
Health Organisation study that they had bullied others occasionally and frequently in the

previous couple of months (WHO, 2014).

GIRLS BOYS
Bullied Others 11 yrs 13 yrs 15 yrs 11 yrs 13yrs| 15yrs
Occasionally 14% 16% 18% 24% 32% 31%
Fequently 1% 2% 3% 6% 8% 8%

Meanwhile the following table outlines the percentage of young people in Ireland who

reported in a World Health Organisation study thiaey had have been bullied occasionally

and frequently in the previous couple of months (WHO, 2014).

GIRLS BOYS
Have been bullied 11yrs | 13yrs 15yrs | 11yrs | 13yrs| 15yrs
Occasionally 31% 23% 18% 30% | 32% 23%
Frequently 9% 7% 5% 11% | 12% 6%

The following table outlines the findings of a number of research studies carried out in

Ireland on theextent of bullyingamongst school goinstudents

Percentage Age Cohort Source
40% 9 year olds Growing up in Ireland Study, 2009
23% 9-16 year olds faceo face bullying EU Kids Online, 2011
4% 9-16 year olds Cyber bullied EU Kids Online 2011
22% 9-16 year olds on and off line Net StudentsGo Mobile 2014
32% 10-17 year olds Travelleryoung | St at e of Studentsrdpartt
people 2012




Effects of bullying on i ndividuals
The effects of bullying on individuals are many and varied. In the following table, these

effects are outlined under three headings: Physical, Social, and Psychological.

Physical ill health (Rigby 1999)
Physical Physical injury@Ilweus & Limber 2000)
Aggression/Violence (Olweus 1994)

Damage to personal belongings or loss of property

Loss of confidence

Loneliness (Hawker & Boulton, 2000)
Social Low selfesteem (Ross 1996)

Social isolation (Rigby 1996)

Social anxiety (Hawker & Biton, 2000).

Fear (Olweus 1993)

Generalized anxiety (Rigby 1996)

Psychological Anger (Rigby 1996)(Borg 1998)

Depression (strong predictor of peer victimisation (James, 2003

Suicidal thoughts or behaviour (James 2003)

Students with Special Educational Needs (SEN)
Studentswith SEN and/or disabilitieare morelikely to be victims of bullying. They may

have behaviours otharacteristics that may make them more vulnerable to bullying.

The Action Plan on Bullying 2013 outlines somihefrecent research in relation to the high
levels of bullying amongst students wiS8EN In particular, it highlights the prevalee of
bullying of students with AutismA recentstudy (Tippettet al, 2010)of parents ofstudents
with autism found thattwo in five studentswith autism experiencéullyingand that for
high functioning students with autism this figure went to almost three in firee study also
found that boys were more vulnerable and studemtsmainstream settings are more likely

to experience bullying.



School Wide Approach to Prevention

The most effective way for schools to raise awareness and prevent bullying behaviour
through a school wideapproach, which encompasses classroom practices, curriculum
implementation, and individual pupil needs.The following section is designed to assist

schools to implement the main elements of a school wide approach tgibhgll

The National Educational Psychological Service (NBR@®)uum of support documents for

primary and post primargchoolsmay also beiseful resourceto schools in this area:

1 Special Educational Need#\ Continuum of Support Guidelines for Teachers and
Resource Pack (Primary)

1 Behavioural, Emotional and Social Difficultie® Continuum of Support
(Primary)

1 A @ntinuum of SIpport for Post Primary

According to Dr. Ken Rigby, tirgernational expert on bullying beviour, there are two
aspects tahe task of reducing bullying:
1 the proactive or preventive aspect

1 reactive aspects using effective intervention meds.

The proactive or preventive aspect.

This is concerned with hoschools can help pupite establish and maintain more positive
relationships with each other and deal more adequately with interpersonal conflict. It
includeswork in classrooms with gilsto develop greater empathy, to act assertively when
necessary, to become moresilient,and to help others who are being bullied, for example,
through positive bystander behaviour. All this can help to reduce the number of cases of

bullying that mayotherwise require intervention by the school.

Reactive aspects to counteract bullying that require the use of effective methods

of intervention with cases of bullying.

10



Research in Englandystralia,and the US concurs in claiming that interventions are
frequently unsuccessful. About 30 per cent of students repahaving been bullied to
teachers butaround 50 per cent of students have indicated through anonymous surveys

that their telling did not reult in ther situation improving.

School climate and culture

The DES AnBullying procedures outline the centrality d

=

G ! O2 Ny SN&
respectful relationships across the entire school commurfityrevention of bullying is
positive school culture an
climate that is welcoming
difference and diversity an

is based on inclusivity a
NE&LISOG ¢ 96.19 5 9/{ =

including pupils, staff, parents, and management.

In addition,building positive relationships of mutual respeft

and mutual suppdramong students, staff, and parents |s

one of the principles underpinning an effective Code of Behav{blational Education

Welfare Board (NEWB) 2008

It is therefore incumbent on schools to consider tteategies and initiatives that ought to
be in place to ensure the promotion of artle development of a positive school culture and

climate.

The key elements of a positive school culture and climate are outlined in Table A, Chapter 6
of the DES AntBullying Procedures (2013@phd Appendix 2 outlinesome practical tips for
building a positive school culture and climateurther recommendations oactions that
schools may undertake to promotpositive relationships can be found in tHeEWB,
Developing a Code of Behaviour: Guidelines for Schodl® 0 8 ) WaelkBeing iinnPost
Primary Schools Guidelines for Mental Health Promotion and Suicide Preven{iN&PS,

DES, DOH, HSE, 2013).

(Similar Welbeing guidelines for the primary sector will be issued to schools over the

coming months.)

11



Thecharacteristics of schookhat display ahigh level of confidence itheir willingness and
ability to resolve bullying issues are set down in the Ofsted, 2012, report. In sunthery
report found that these schools
91 Paid particularly close attentiontopupl s’ vi ews about behavi ou
bullying, and took action in response.
1 Gave pupils a range of structured opportunities to take responsibility for others in
the school
1 Systematically taught pupils strategies to manage their own relationstithsothers

and to resolve conflict@Ofsted,2012)

Monitoring s upervision and pastoral care

Effective monitoring and supervisionvill help reduce incidents oflllying in the school.

+

There are many examples of pastoral care in and acrosg -
y P P l,lbl\chlgh degree of schod

school setting. A strong support system in a school can|léde vigilance  and
openness is important i
ensuring that bullying
providing inschool interventions or through involving behaviour can be
adequately tackled
(DES, 2013; 6.3.3)
Schools: A Guide to Establishing a Team or Reviewing-an

—J

the vital first step in addressing difficulties, whethbkrough

specialist servicesStudent Support Teams in PeBtimary

Existing Team (National Educational Psychological Service, (NEPs) 2@ll43upport

schools in developing a system for this

Role of bystanders

Bystanders or witnesses play important roles in the dynamic of bullying. According to one
study (Pepler & Craigl997),85% of bullying takes place with bystanders present. The same
studyfound that nearly 60% of the time bullyiwgould stop in less tharen seconds when
peers intervene However, another studyPepler & Craig, 1998howed that bystanders

attemptedto intervene less than 20% of the time.

12



Thornberg (2007) gave the followig r easons fortsetadehhes Bhac
distress:

1 seeing an indent as insignificant or normal

1 feeling that it has nothing to do with them because they wét@mvolved in the

incident or arert friends with the victim

1 not wanting to addo the embarrassment of the victim ¢o incur personal
embarrassment
not getting involved because no one else is doing anything,
wanting to get on with their own work

compliance with ®isting routines or behaviours

= =_ =2 =

because they feel it is someone eseesponsibility.

However, when a bystander intervenes to support the victims or let the bully know that
their behaviour is unacceptable, this action can inspire positive action by other bystanders

and can reduce the negative effects of bullying on the victim.

Research (Mnesini et al, 2003) has showlmat bystanders can be influenced by teachers to
intervene when they witness bullying behaviour and this is more likely to occur when peer

group pressure is mobilised to bring this about.

In relation to cyber bullying, thdistinction between bystanders and active participants can
be less distinct. Responsibility often goes beyond the person who creates and posts harmful
content online. Sharing, or commenting on content on social networking websites or joining,
subscribingpr following online sources of content intended to humiliate or harm individuals

can also be considered bullying behaviour.

The schoelide approach should aim teeek to change behaviour and encouragjadents

to report bullying and change arbullyingattitudes to anttbullying behaviour.

Given that most bystanders already hold aodllying attitudes or beliefs, intervention
strategies could potentially utilise these to encourage bystanders to act in supporting

victims of bullying when it is withesse®y raising awareness of their role as bystanders and

13



increasing uderstanding of the impacts off \wnile bullying can happen to any pupil, it

bullying on victims, bystanders can Hkeknown that some may be more vulnerable ffo
or at risk of experiencing bullying. Sugh
vulnerable groups include pupils with
among the peer groupHowever, they | gisabilities or special edudanal needs, those
need to be taught how to respond msafe || from ethnic minority and migrant groups
pupils from the Traveller community, lesbiap,
gay, bisexual or transgender (LGBT) pupils |and
understanding of clear reporting proc&ss || those perceived to be LGBT and pupils| of
isimportant. minority religious faiths. (DES, 2013; 4.3.2)

encouraged to help to reducéullying

and constructive way. A shared

Vulnerabilities of children with special educational needs (SEN) : including

exceptionally able pupils and dual exceptionality

Pupils withSENare more vulnerable for many reasomscluding

1 the prevalence of language processing deficitpupils with SEN can be 10 times
higher than m the general population

1 limited understanding of social cues and normal social mores

1 social, language and communication skills emerge as key issues in mucle of th
bullying that affects pupils with SEN and/or disabilities

1 transfer of learning often compromisedinability to generalize

1 SEN students are more trusting and naive

1 lack of understanding with regard to being victimized and also perpetrating bullying
behavour

1 SEN students may give out private informatiopberbullying
Children with SENeed specific consideration as part of the school wide approach to
bullying. For example,it may be appropriate to adopt achool widepolicy on theexplicit

teaching oftargeted skills

In addition, a schoolwide approach has to be considered with regard to supervision and

monitoring by staff with specific focus on the additional vigilance required around SEN

14



pupils. In some instances it may be necessary to assignatafbnitor areas considered to

be bullying ‘“hot spots’

A schoolwide approach to the dvelopment ofprotocols to be adoptedn less structurd
situations may also be appropriaten countering bullying behaviours e.gchool yard

friendship stop; playgnand cops; buddy system etc

Prom oting and maintaining an anti -bullying culture z some initiatives

Confidential q uestionnaires
This is the simplest and most obvious way of discovering who needs help in dealing with

bullying in school and can be a very useful withischootwide approach. Schools can act
proactively by using thiswgstionnaire with all the students once a month amncea term.

This can help creata climate where students can believe that it is safe to tell in their
school, that bullying is clearly seen as unacceptable, that teachers take bullying seriously

and that those involved in bullying will receive help.

Eery student in a group fills in thanti-bullyingquestionnaire privately and discreetly at the
same time. As well as providintudents with the chance to setfiscloseabout bullying,
they can also be given ¢hopportunity to peerdisclose;a crucial asect in empowering

bystanders to act praocially on behalf of others.

Questionnaires could also be answered at home, signed by parents and returnedated

envelope to the school.

Friendship w eek
A well-planned friendshipwe ek can be extremely effective

attitude to bullying behaviours as being unacceptable, while simultaneously promoting
positive attitudes of capperation,friendship,and mutual respect across all the relationships
within the sclool community. This wholschool focus igrosscurricularand also draws in

the wider community of parents. A wetllin friendshipweek can pay a huge dividend in

terms of excitement and fun in the schodlowever,perhaps more importantly, it can help

15



improve the atmosphere and ethos within a school and sends a clear message to all staff,
students and parents that the school is being jaadive on bullying, that bullying is

unacceptable, that it’s ok to talpk about bul

Anti -bullying a greement
Formulating a school anbiullying agreement can be a useful strategy for raising awareness

amongst the school community about bullying behaviours and procedures that are in place
for dealing with bullying behaviouRupils, peents, and staff should all be required to sign

up to the agreement. A sample aitullying agreement can be found in the appendix.

School surveys
A bullying sociogram (see explanation below), a class observiation and/or a bullying

guestionnaire carbe very useful in determining the prevalence of bullying behaviour in the
school or indeed issues related to bullying behaviour. Whespexific technique such as
the bullying sociogram orclassobservation form are being used to respond to a particular
situation in a class, it is important that all teachers involved with the pupils are informed of

the approach being taken and are given appropriate feedback.

Bullying &ciogram

A sociogram is a useful strategy for understanding relationships in a clag®uy. The
method employed is to ask each student a series of questions to uncover the social dynamic
in a class, thus identifying positive and negative influences in the group. It can help identify
the power structure among the students, the levels of fanlg and victimisation, the
students involved in the bullying and the students at risk. Having identified the often hidden
dynamic within a class, the teacher is better placed to identify strengths within the group,
empower bystanders, and encourage mutsaipport between students. A sociogram can

be used in a proactive pastoral approach (preventative) or as an immediate response to
bullying, that is norconfrontational and can help reduce the possibility of retaliation. It is
also useful in situations wine teachers need to approach a particular problem obliquely or

subtly because of fear on the part of a victim. Alternatively, it may be used as a monitoring

16



mechanism at regular intervals with class groupings. A sample BuBgiciggram can be

found in the AppendixC

Anti -bullying/ friendship questionnaire:
A confidential pupil survey on bullying can help the school discover the extent, location,

frequency, and nature of bullying behaviourdndividual class teachengtar head may

administer the surveyAsample survey is provided in the appendices.

Peer mentoring:
Many young people, parents, and teachers (Cassidy et al., 2013) support the concept of peer

mentoring programmesHowever, these interventions will only be effective if mentors are
given suffigent training to mentor their peers and ongoing support from adults throughout
the process (Thompson & Smith, 201This is especially important given the finding that
some peer led interventions can lead to an increase in victinmsatiFarrington & Ttofi
2009). Peer mentoring, and other peer led interventions, should not be seen as a-stand
alone intervention that can be useful in preventing cyberbullying without a corresponding
effort on the part of school authorities in creating an open and trustingrenment for all
students where they are confident in reporting experiences of cyberbglliorthe relevant
authorities. They also need to be monitored by school authorities to ensure they are being
conducted in the ways intended as in some cases theycozate conflict within mentoring

groups (Paul, Smith & Blumberg, 2010).

17



Classroom Based Prevention
In addition to the schoelide approachspecific consideration needs to be given to how,

within the classroom, awareness with regard to bullying betwavican be addressednd

prevented

Classroom management and organisation

An important aspect of any anhiullying prevention in the classroom is the active
involvement of students in formulating rules and sanctions for those fdonge in breach

of the rules.In building a positive school climate in which students feel empowered it is
important to acknowledge the crucial role that students themselves play in creating such an
atmosphere.

National and international research has cmtently shown that the qualified classroom

teacher is thebestplaced professional to work sensitively and consistently with students

and that s/ he can have a power f ul i mpact 0

behaviour in all aspects of helleducation.

The creation of a safe and caring classroom environment where the rules, rights and
responsibilities of all are equally respected is fundamental. Students need to be clear on
their rights and responsibilities in relation to bullying behaviaithin the classroom and to

have clear expectations on how issues will be dealt with by the class teacher.

While teachers are ultimately responsible for behaviour in the classroom and must not
tolerate bullying behaviour research shows that students oegpbetter in situations where

they have a vested interest in the rules that apply and feel better empowered to oversee
their enforcement. Involving students in the formulation of class rules helps build respect

and prosocial behaviours. Rules shoulddbear, simpleand applicable to all.

“There is space within the
an attitude of respect for all; promote value for diversity;
address prejudice and stereotyping; and to highlight thpat

bullying behaviour is unaccepthbe ” . (Action| Pl an on Bul
2013)
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Classroom rules and responsibilities need to set out the behaviour expected of pupils in the
classroom,playground,and school. Clear examples of bullying behaviour must be made
explicit to pupils, including cybleullying, identity based and homophobic bullying. The class
rules must make it clear that pupils are ex
wrong and to report their concerns to the class teacher. Suggestions for lessons to develop a
class antbullying agreement can be found in SPHE Resources such as the Stay Safe and

Walk Tall programmes (primary) and the Cool School LessonsRfostry).

It is good practice to display rules / rights and responsibilities on the walls of classrooms

seehem as the gcol | adsesnr orounh ecsh’a rotre ra’
The consistent application of rules promotes positive relationships between students and
teachers within the classroom arehsuresan ‘et hi c of car e’ within

students realise thathe teacher takesullyingseriously.

Social Personal and Health Education
Social, Personal and Health Education (SPHE) is the overarching context -faul Iyimig

work in schools. SPHE is intended to support the personal developimesth, and welt

being of young people and help them to create and maintain supportive relationships. It is

an aspect of the school curriculum through which positive and lasting influences can be
exerted towards f or mi ng ardtskildThe ftexable frameworkt u d e s
proposed in SPHE enables schools to plan and implement positive measures in the way best
suited to their individual needs. There are provisions within the primary and secondary
school curricula to prevent victinagon and harm among studentBor primary schools the
‘Stay Safe’ pr ogr ammerotective gkils obtumentsatross aramge t he s
of situations and encourages telling an adult when harmful situations arise. The SPHE
curriculum is a mandary component of both the primary curriculum and the current junior

cycle curriculum at pogprimary. SPHE is designed to promote the personal development

and weltbeing of students and time can be allocated to focus on issues around bullying

including cofflict resolution, friendship, safety and, relationships.
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Opportunities can be fountb address issues relevant to bullying across other curriculum
areas e.g. through the Civic, Social and Political Education (CSPE) in secondary schools
issues such as pacy, rights and responsibilities and raising awareness of bullying and its

impacts are addressed.

In addition to the formal implementation of curricula that specifically address bullying

informal opportunities should be used to address situations as #nsg.

SPHE arriculum and pupils with SEN

Due to the increased vulnerabilities of pupils wEBNspecial consideration needs to be
given to how these pupils can be bettmabled to achieve the learning outcomes of the
SPHE curriculungome SEN pupifsay need more time to explore the concepts in the
lessons and/or more opportunities to develop strategies and skills needed for their
protection. To that engbersonal safety and antbullying lessons ghuld be revisited by
resource/ learning support tehers on a ondo-one basis or in a small group situatias

appropriate

In addition, the NCCA Gdelines for teachers of students Witgeneral learning disabilities
may provide additional support for teachers in differentiating for SEN pupils

Resources available atwvw.ncca.ie or www.sess.ie/resources/curriculamaterial/

SPHE curriculum p rimary:

Bullying and matters related to bullying behaviour are addressed across the SPHE
Curriculum under a number of strand units such as: Safety and Protectiakjniy
Decisions, Relating to Others, My Friends and Other People and Media Education. Other
strand units of the SPHE Curriculum promote the further development of issues related to
bullying e.g. feeling and emotions and sekéntity. The consistent apphtion of a two year
SPHE cycle will ensure that pupils are afforded the opportunity to explore all strand units of

the SPHE Curriculum in their entirety.
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Primary curricu lum r esources

Stay Safe Programme
The Child Abuse Prevention Programme (CAI#) Safe is a primary school based

approach to the prevention of child abuse. The aim of the programme is to reduce
vulnerability to child abuse and bullying through the provision of a personal safety
education programme for students at primary school level, continuing professional
development for teachersgnd trainingfor Boards of Management and information sessions
for parents.

The Stay Safe programme itself is a personal safety skills programme designed foith
primary schoobktudentsfrom Junior Infants through teixth class. The programme seeks to
enhance students gpretéctive skills by participation in lessons on safe and unsafe
situations, bullying, inappropriate touch, secrets, telling andregex danger.

The programme aims to giwtudentsthe skills necessary to enable them to recognise and
resist abuse/victimisation and teaches them that they should always tell (an adult that can
help) about anysituation that they find unsafe, upsetting, tkatening, dangerous or

abusive.

The DESdrcular 0065/2011Child Protection Procedusefor Primary and PosPrimary
Schoolsrequires that all primary schools fully implement the Stay Safe programme.

The revised Stay Safe Programrdag to be made avaitde to all primary schools i2015)

will provide comprehensive anktiullying lessons for all class levels through which pupils can
explore bullying behaviour (including homophobic, identity based and cyber bullying) and
develop skills and strategies to dra them to deal with it.

For further information staysafe@pdst.id www.staysafe.ieTel:01 6206347

Walk Tall Programme
The original Walk Tall classroom materials wdeyised in the midl990s on foot of a

Ministerial Task Force Report (1996) which oramended that substance misuse
preventative strategies should be put in place as early as possible in the classroom. The
original aims of the Walk Tall were to gistudents the confidence, skillsattitudes, and

knowledge to make healthy choices in their lives. The updated prograndme o0 be
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available for primary schools in 2015) has been broademederms of tailoring the
classroom materials to a more diverse pupil plaiwn, updating some of the content (e.g.
stories), and making the link between Walk Tall and the content objectives of the SPHE
Curriculum (1999) more explicit in order to assist classroom planfdihg. Programme
combines skills, knowledgealues,and dtitudes in an ageappropriate, developmental set

of materials thatare both practical and comprehensive. The content is delivered through a
variety of active learning strategies, all of which facilitate engagement and enjoyment by
pupils. Detailed lessoplans are provided to support the class teacher in delivery of the
Programme. The Programme now covers many aspects of the SPHE curriculum.

For further informationhealthandwellbeing@pdst.i®et 053-9239105

Relationships and Sexuality Education
The Relationships and Sexuality Education (RSE) resource materials are based on the Interim

Curriculum and Guidelines for Relationships and Sexuality Education prepared by the
National Council for Curriculum agsessment.

RSE is part of SPHE. RSE provides children with structured opportunities to develop the
knowledge, attitudes, values, beliefs and practical skills necessary to establish and sustain
healthy personal relationships as children and, subsequessigdults.

RSE seeks to provide children with opportunities to acquire knowledge and understanding
of relationships and human sexuality, through processes which will enable them to form
values and establish behaviours within a moral, spiritual and swaralefvork agreed upon

by the partnership of parents/guardians, teachers and Boards of Management during the

formulation of an RSE policy in each school.

There are two Strands in thesISE" Cand i tMYy s
Ot hewWithihthese Strands the topics are arranged
Strand Units include seéisteem, growing and changing, new life, feelings and emotions,
keeping safe and making decisions. Under “ N
relationships with family, friends and other people

For further information: healthandwellbeing@pdst.ie ; Tel @&39105
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Webwise Primary Programme
The Webwise Primary School Programme has been specifically designed for primary school

teachers who wish to introdcinternet safety into their teaching of the SPHE curricuisim

This Education Programme has been developed to assist and support educators when
teaching students about the safe and responsible uses of the Internet. It is envisaged that
the Webwise EducatioProgramme will be taught as part of Social, Personal and Health
Education (SPHE) curriculum in schoolsfodentsbetween the ages of 8 and 12.

To order a free copy hard copy or download the resource: visit

www.webwise.ie/teachers/resources/

Webwise Anti -Cyber Bullying Primary Pack:
Webwise, the internet safety initiative of theDSThas developed th&Vebwise AntiCyber

Bullying Packn 2014 to help schools to engage upper primary school students on the topic
of cyber bullying. This pack supports schools with the prevention and awareness raising

measures on all aspects of cyber bullying required by the Action Plan on Bullying.

Thisresource aims to give pupils opportunities to recognise cyber bullying and empathise
with the people involved in cyber bullying, to encourage them to act responsibly online and
seek help when they encounter cyber bullying, and explore the strong emati@tscan

lead to and be caused by cyber bullying.

The centrepiece of the resource are three animated case studies and associated lesson plans
that help teachers to integrate the topic of cyber bullying into the implementation of the
SPHE curriculum in threschool. The resource helps students develop the necesséils,
understanding to be responsible, socially consciaryg] effective internet users, as they
explore social networks for the first time. In particular, it helps teachers to build empathy,
respect,and resilience istudents

To order a free copy hard copy or download the resource visit:

www.webwise.ie/teachers/resources/
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Garda Primary Schools Programme
The Garda Schools Programmaetseducation programme fofifth class pupils in Primary

Schools throughout the country. It promotes sensible and responsible behaviour and fosters
a positive attitude towards the Gardai. It achieves this through visitingcksgsroom and
engaging in discussion with the students.

The programme consists of a series of presentations given to the ssha@ntsby their

local Gardai on the role of the Garda, road/cycle Safety, bullying, vandalism, personal safety,

drugs,and cime prevention.

In 2012, the Garda Primary Schools programme introduced a new initiative called
‘Respectful Oowhi ne TG o simu mthe pernsahal safety issued thae s s e s
arise through communicating using mediad technology It aims b foster a sense of care

and respect for others online and to equspudentswith the skills to deal effectively with

cyber bullying.

E mail:schoolsprogramme@garda @4-6663891 or contact your local Garda station

SPHE post primary curriculum :

The SPHE programme reflects the unique ethos of each school. The attiskdssand
values fostered in the SPHE classroom can only truly flourish in a school where allmmembe
of the school community are treated with respect and dignity. A sclotiohate that
encourages open communication, where conflict is handled constructively and which
promotes high standards in all its endeavoigs&n environment in which the core priptes

of SPHE can thrive.

The ten modules of SPHE are

Belonging and Integrating

Self Managementa sense of Purpose
Communication Skills

Physical Health

Friendship

= =2 =2 = A

Relationships & Sexuality Education (RSE)
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i Emotional Health
1 Influences and Decisions
1 Substace Use
1 Personal Safety
SPHE isaughtin a holistic spiral manner and all modules can cover bullying and bullying

behaviour. Certain modules have a greater link with bullying.

SPHE and the new Junior Cycle Framework

The newFramework for Junior Cycl@October 2012) is underpinned by eight pipiles,
including *‘ mcldived® e c agi oraanevwbrk Takes cldar that throughout
the Junior @cle, students will acquire a range oéykskills, including: managing myself;

staying well; communating; and working with ters.

The famework identifies wenty-four learning statements. Five of the key learning
statementscan be met through the implementation of SPHE:
. has an awareness of personal values and an undedsatg of the process
of moraldecision making;
. appreciates and respects how diverse values, beliefs and traditions have

contributed to the communities and culture in which she/he lives;

. has the awareness, knowledge, skills, values and motivation to live
sustainably;

. takes action tosafeguard and promote her / his wellbeing and that of
others;

. uses technology and digital media tools to learn, communicate, work and

think collaboratively and creatively in a responsible and ethical manner.

It is imperativethat school managementontinue to recognise the importance gifroviding

all students with SPHE, either as a standaleulgiect or as a short course.

Post primary curriculum r esources:
The following resorces have been developed to support post primatgachers in

implementing SPHE:
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B4Udecide z Junior Cycle RSE.
RSE plays a critical role in supporting and preparing young people for the transition from

adolescence to adulthood. Young people receive a myriad of conflicting messages, from
their friends, peer groups and the media aboutlat®nships, sexuality, and sexual
behaviour. This pack helps students explore the area of friendship and relationships in a
meaningful way.

This resource is vailable to teachers who participatein Continuous Professional

Development (CPDirurther information available fromwww.sphe.ie

TRUST- Senior Cycle RSE.
This pack builds on topics from Junior Cycle and explores and develops Relationships,

Sexuality,and Sexual Health in an age appropriate manner. RSE is a lifelong process of
acquiring knowledge and understanding and of developing attitutbesiefs, and values

about sexual identityrelationships,and intimacy. Through RSE, formal opportunities are
provided for young people to evaluate the wide range of information, opintisudes,

and values thatthey receive. In thisvay, they can be helped to form values and establish

behaviours within a moral framework.

This resource is vailable to teachers who participate in Continuous Professional

Development (CPDiyurther information available fromwww.sphe.ie

Growing Up Lesbian, Gay, Bisexual and Transgender
Resource for Junior and Senior cycle students looking at increasing awareness and

understanding about sexual orientation and gender identity and to reduce levels of
prejudice and discrimination against people who are lesbian, gay, bisexual and transgender
(LGBT)

This resource is vailable to teachers who participatein Continuous Professional

Development (CPDirurther information available fronwww.sphe.ie
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On My Own Two Feet
On My Own Two Feet is an educatiopedgramme for use in secoddvel schools, which is

aimed at the prevention of substance misuse. The overall aim of the programme is to enable
students to develop their ability to take charge of their health and specifically to make
conscious and informedecisions about the use of drugs in their lives. The programme
supportspupi | s’ devel opment of awareness of feel
view themselves and of how they are influenced. The materials have been developed in five
areas that include Identity and Self Esteem, Understanding Influences, Assertive

CommunicationFeelingsand Decision making.

This resource is vailable to teachers who participate in Continuous Professional

Development (CPDiyurther information available fromww.sphe.ie

#UP2USAnNti -Bullying Kit
The aim of this pack is to empower pgwimary students to address bullying, in particular

cyber bull ying, I n their | ocal communities.
Handbodk that has ten lessons that cover the allying section of the new Junior Cycle

SPHE course. The lessons attempt to engage students on cyber bullying using active and
engaging methodologies and updated, relevant information. Through discussion and smal

group activities, this programme promotes positive actions aetiaviours, whictshould

help students to create an antiyber bullying environment on a scheside level and in the

wider world.

Further information available frorhttp://www.watchyourspace.ie/2014/01/freeanti-

bullyingkit/
To order a free copy hard copy or download the resource visit:

www.webwise.ie/teachers/resources/

Other resource materials such a&Mlental Health MatterLQ ‘Working Things Ou®and
‘BodyWhy®2look at the area of emotional and mental health cawegr topics from
depression, selharm, eating disorders and body imagdée$e resources address issues of
mental health in a realistic and relevant manner and challenge attitudes and misconceptions

while also looking at supports available to young people.
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This resource is vailable to teachers who participatein Continuous Prafssional

Development (CPDifutther information available fromvww.sphe.ie

Garda Secondary Schools Programme
A Gada Secondary Schodsogramme that addresses Substance Use; Personal Safety and

Cyberbull ywingh ' Rie avalebtetfor post primary school studentinder
this programme Gardai cefacilitate classesas part of the SPHEinior CycledZonnect with
RespedRaims to help students to understand the impact that cyberbuflycan have on
different people,to recognise that it is not acceptabbnd to enable students to respond
effectively if it does occur

Further information available fromschoolsprogramme@garda.i®1-6663891 or contact

your localGarda station

Using external r esources

National and international research has consistently shown that the qualified classroom
teacher is thebestplaced professional to work sensitively and consistently with students

and that s/he can have a powerful pma c t on influencing student
behaviour in all aspects of health education.

School managemengrincipals,and teachers have a duty to provide the best quality and

most appropriateSPHEor their students. They also have a duty to fact students in their

care at all times from any potentially harmfuhappropriate, or misguided resources,

interventions or programmes.

TheDESssueddrcular 22/2010 (Primary) and 23/2010 (Post Primatgocial Personal and
Health Eduation, Bestt NI O A OS tdDsthodsSséttng ditighidance for the use of
external resources in the context of the FP and RSE programma@éséese circulars outline
clearly the requirements of schools with regard to invitiigjtorsor guest speakers to work

with students.
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Prevention at Individual level
As part of the overall schéavide approach to bullyingchoolstaff needto consider the

supports thatoughtto be in place for individual pupisthose who are especially
vulnerable, those who may have beeitctimised or those who may be the perpetrators of

bullying behaviour.

Somepupils may needdditional and dedicated time to

. explore the conceptsaught as part of the SPHErriculum

. develop strategies and dld needed for their protection

. developunderstanding and empathy for others

. build resilience and to strengthen self

. build positive and respectful relationships withgye and staff

. explorehow they make and keep friends

. discuss and agree behaviours that are unacceptable in their class
. makean agreement on how they will behave in class

Opportunities for direct teachinglearning, role-play, : :
_ - . _ In certain cases, however, it may be
modelling, repetition, and use of social stories may necessary for the school to seek the

need to be considered as part of overall planni ,gassistance of other local persons and
ormal agencies such as NEPS, HSE

within the school. social workers, community workers,
Gardai etc. (DES, 20833.5)

The NCCA Guidelines for teachers of studentdiwit
general learning disabilitiemaybe a usefuhdditional support for teachers differentiating

for SEN pupil®Resource available atvww.ncca.ieor www.sess.ie/resources/curricular

material/

In some situations schools may have to look to agencies outside the school for support or

advice in relation to individual pupils.
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Investigating and Intervention
The procedures for investigating and dealing with bullying are outlined in se@t®f d
the DES Anti Bullyingd®edures, 2013 available at

http://www.education.ie/en/Publications/PolicdReports/AntiBullying-Proceduregor-

Primaryand-PostPrimarySchools.pdf

Appendix E:Implementation of the DES Procedures on -Botlying Checklistmay be of
some help to schools in clarifying the roles and responsibilities that apply to school

management and schookpsonnel

Appendix F/ KSO1t A&l T2NJ ¢S mayrs dkkid ®wlLsappokt Gchoolsiah f & A y :

determining if a particular situation constitutes bullying.

In accordance with the DES proceduties member of teaching staff who has responsibility

for investigating and dealing withullying is referre The primary aim for the relevaru
to as the ' rAegrimarydend,the e a ¢ |gacher in investigating an
dealing with bullying is tg
relevant teacher will normally be the class teacher, | resolve any issues and to

while, at postprimary level the school has the restore, as far as is practicable,
the relationships of the partie
discretion, having regard to its own circumstances, t| involved  (rather than td
apportion blame). (DES, 2013,

6.8.9 (i)

1= ———

7

determine which teachers have this responsibility.

The DES procedures outlinprocesses through whichthe relevant teacher should
investigate and record incidents of bullying behaviour.

Advice and suggestions for relevaneachersin the DES procedures relation to

investigatng and resolving bullyingclude:

. Suggestions on the gpoach to be taken
. Practical strategies for investigating and resolving bullgimad)
. Interviewing techniques for use at individual level
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Howeve, while the DES procedures outline how schools must record serious incidents of
bullying behaviour or instances of bullying behaviour that have not been satisfactorily
resolved (DES, 2013, Appendix 3) the management authorities of the school must
determine, within their antibullying policy, their requirements for recording of all other

instances of bullying behaviour.

In addition, suggestionsn relation to investigating and dealing with bullying are contained

in the sample antbullying policy availaklon thePDST websitat http://pdst.ie/node/4202

They include suggestions included in the DESBultying Procedures for Primary and Rost

Primary Schools, whickvill guide relevanteéachers.

Intervention approaches to address bullying b ehaviour

Section 6 of the schools a#iullying policy requires
The Action Plan on Bullyi

schools to outline the established intervention strategies published on ¢tlhe
used by the school for dealing with casgsullying website in  January 201
_ highlighted the importance o
behaviour schools identifying ang
consistently implementing
established evidencbased

As stated earlier, according to Dr. Ken Rigbgre are | jhiervention  strategis  for

(@]

two aspects to thetask of reducing bullying i.dé) The || dealing with cases of bullyin
. _ B _ behaviour and preventing it$
proactive or preventive aspect or ii) the reactive aspeftsyntinuation. (DES, 2013, 6.8.5

to counteract bullying that require the use of effective

methods of intervention with cases of bullying.

Cases of bullying are not all alike and may require different methods of intervention. Most
bullying is relatively mild, consisting of repeated verbal slights or insults, occasional pushing
around and delibeate but temporary exclusion by a group. Such treatment can
nevertheless be d@remely hurtful to some pupils and neetd be addressed. If it is not
addressed effectively, more serious forms of bullying such as physical assaults and

comprehensivdongterm exclusionfrom a peer grougare likely to follow.
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Interventions need to take into accoumot only the severity of the bullying but also

whether there is group involvement. Interventiorsg whole school level or targeted at

group or individual level should alwagse consi st ent wbutlying politye s cho
and philosophyIn hiswork, Dr. Rigby cites six major methods of interventtbat schools

can employ to deal with bullying.

Six major methods of intervention in cases of school bullying.
The following is an overview of the six main responses to addressing bullying behaviour
(Rigby, K2010,2014):
1. The Taditional Disciplinary Approach
Strengthening the Victim
Mediation
Restorative Practice
The Support Group bthod
The Method of Shared Concern

R T i

In deciding on which method tase,the following factors should be taken into account:
» the nature of the cases (some are dealt with more effectivelyr wite method than
another)

» the level of trainingand skill that the teachersave in applying the method.

The traditional disciplinary approach

According to surveys of teachers and counsellors across many countries including the US,
Australia, Canada&ermany, Norway and Finland, the disciptinapproach is seen by about
75%o0f school staff as the most appropriate way of dealing with midstpt all, forms of
bullying (Bauman, 2008; Rigby, 201®ssentially, it seeks to prevent bullying from
continung by imposing sartions on the pupils(s) who were engaged in bullying behaviour.

Sanctions imposed may include verbal reprimands, meetings with parents, temporary
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removal from class, withdrawal of privileges, school community service, detention, ihterna

school suspension, shetérm externalsuspensionand permanent exclusion from school.

Parents often favour this approacilsq especially if their children are being bullied at
school, because it is perceived as gihangessage to other pupiibout what will happen to

them if they engage in bullying.

Theapproach is often viewed as straightforward: the rules of behaviour established by the
school are invoked, cases amvestigated,and the transgressors duly punished. This
apparent simplidy is contrasted with other more complex approaches in which counselling
approaches are employed. By stating the consequences of different forms of bullying
behaviour in advance, the school can reggat the outcome for the pupils who engage in

bullyingasbeing brought about by their own actions.

Although thisapproach may deter some pupifeom bullying, it can also resuih pupils
continuing to bully in more covert and less detectable ways that are at least equiatfulh

to those they bully especigllif the pupil who engages in bullying believes that the sanction
imposed was unjust. This can result in a strong degree of resentment and a desire to

continue the bullying, often in ways that are difficult to detect.

The approach requires a high degrafesurveillance, which is often impossible or difficult to
maintain. However, in cases of very violent or criminal behaviour, or in cases for which

counselling approaches prove unsuccessful, sanctions are generally required.

Critics of the traditional digglinary approach argue the there is an assumption that when
pupils are deterred from acting ansiocially they will be open to engaging in facial
behaviour, especially if they are rewarded origed afterwards for doing s®igby pp. 43
44, 2010)makes ten recommendations to schools to support the traditional disciplinary
approach:

1. Make it as clear as possible to the staff and to the pupils what bullying is, the

forms it takes and especially the harm it does.
2. Carry out classroom discussions with psipon the issue of bullying and

especially on the kinds of rules that ought to govern relations between pupils in
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the school. Have the class compile a list of reasonable guidelines for pupil
behaviour.

3. As far as possible gain acceptance from the pupilsthes o me ‘' consequen
justified in cases of bullying. When more pupils are involved in the formulation
and development of an anbullying policy, acceptance will be more
widespread.

4. Interveneas soon as possibédter an act of bullying haseen identfied so that
the memory of the nature of the offence is present in the mind of the pupil(s)
engaged in bullying behaviour.

5. Where possible, apply sanctions that are appropriate to the behaviour; for
example, sanctions requiring recompense and restorative@ion to be
undertaken rather than | argely unrel at

6. Apply positive reinforcements whenever the pupil acts constructively or
helpfully towards another pupil, thus setting up habits that are incompatible
with bullying.

7. Engage in ‘serious’ talks with the pupi
parents too), giving the reasons for the actions being taken by the school.

8 Maintain a practice of rigorous surveil
the classroom aah playground. Punishment is more likely to work if behaviour is
being carefully monitored.

9. Do whatever is possible to ensure that the authority of the school and teachers
is justified and respected. This is particularly important among older pupils who
are generally more distrustful of institutional authority than younger pupils.

10.Recognise that any action taken by teachers at the school that is widely seen as
unfair or arbitrary will increase the distrust and disrespect felt by pupils, and

result in disciphary action taken in cases of bullying being less than effective.

According to research over 90 per cent of schools use the traditional disciplinary approach

in the majority ofbullyingcases (Rigby, K., 2014).
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Strengthening the v ictim

This approachio dealing with cases of builyg aims at assisting the pupil who is bullied to
copemore effedively in interactions wittpupils engaged in bullying behaviodio this end,
pupils who are being targeted are advised or trained to become less vulnerable, fo
example, by learning to act more assertivelhe seHesteem of the pupil who is bullied
rises and the school need not take action to discipline the pupil engaged in bullying
behaviour, thereby avoiding any negative consequences associated with theofuse

sanctions.

The decision to use this approach will depend in part on an assessment of the sitaadion
on the views of teachers as regards the suitability of the approach for individual pupils. Can

the pupil acquire the necessary capability to resi$ectively?

In an online survey conducted lBauman et al. (2008)f 736 teachers and counsellors in

the US, 36% of respondents thought that they wodldi St t G KS GAOGAY: G2 ad
40% thought they would not; ral 24 per cent were unceriia. Some teachers believe that

there is a large imbalance of power between a pupil who is bullied and a pupil engaged in
bullying and they are concerned that this will affect any efforts that the pupil who is bullied

can make. Sometimes teachers considattthe pupil who is bullied is doing his best and if

he could resist, he would. Still others believe that there are ways in which the pupil who is

bullied can be helped to aat order toimprove the situation.

Strategies for strengthening the victim

If this approach is adopted a school needs tosider the following strategies:

Building student confidence
Class, small group and individual programmes (depending on the age and ability level of

students) on building student sedisteem need to be pridiised to organise for the explicit
teaching of selesteem and communication skills in named subject areagosscurricular
approach is then required to transfer the teaching and learning of these skills abmss

curriculum for the pupils.
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Fogging
Ths is an assertiveness technique that can be taught to pupils who are being targeted to

assist them in coping with insults and putdowns (MacNeill, 2009; Rigby, 2010). The

technique has two stages:

1. This involveghe pupil who is being bulliedpenly acknovedging that the
pupil engaged in bullyinghay actually bkeve the negative things hshe is
saying and refusingp be disturbed or intimidated by the comments (e.g.
“That’'s your opi ni taoahbe effedtivceuin somegdsds t hi r
of oneto-one bullying but is limited to bullying that is verb@he technique
avoids directly challenging the pupil who is engaged in bullying so he/she gets
little or no reaction. The pupil who is bullied reacts unemotionally so the
intended insults are dissipatl as in a dense fog. In cases of mild bullying this
is a useful and practical technique and can result in a&dmalation of a

conflict.

However, reacting to the pupil who is engaged in bullying in this way can be
difficult for a pupil who is bullied a&h some training and rehearsing is
generally needed before this technique can be confidently and effectively
employed. Instead of competing with the pupil who is engaged in bullying
behaviour in being offensive, the pupil who is bullied responds in a
nonchdant way, acknowledging that what is said may be how the other pupil
actually sees things. By focusing on tperceptionsof the pupil who is
engaged in bullying, the sting is taken out of what the pupil (engaged in
bullying) is actually saying. The wongsed by the pupil who is bullied must

be words that he/she is comfortable in using.

2. Thisstage involves arranging a meeting between the pupil who is bullied and
the pupil engaged in bullying behaviour. The pupil engaged in bullying
behaviour is asked to explain his/her behaviour thus requiring him/her to
think about why such comments were nadt is crucial that the pupil who is

bullied is both comfortable that the meeting takes place and prepared for the
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meeting. He/she may decide to ask a close friend of a similar age to attend as
a peer support. The pupil who is bullied should rehearsetwie#éshe intends

to say to the pupil engaged in bullying behaviour before the meeting. If the
teacher running the meeting gives too mudinection,the pupil may respond

in an unnatural way. It is advised that useful resportseworked out before

the meeing.

Strengthening the victim approach as a response to bullying behaviour is best used in
tandem with other school approaches. In deciding to adopt #pproach,school stafé

need to take into account both the vulnerability of the pupil who is bdlkad the capacity

of staff to upskilthe pupilin assertiveness training. It is crucial that the adoption of such a
technique does not expose pupils to more persistent forms of bullying (e.g. responding in an
offensive or supesmart way that could antagnise the pupil engaged in bullying
behaviour). Considerable care is needed in matching the mode of strengthening the victim

with the capability of the pupil who is bullied.

Strengthening the victim approach carowever be used in a complementary waydimer
interventions. For instance, sanctions may be applied to deter further bullying and
strengthening the victim may be important in those cases where the traditional disciplinary
appraach is not entirely effectivelechniques that build up the confides and social skills,
especially the social intelligence of pupils who are bullied can be very helpful. When taught

carefully, techniques such as *fogging’ <can

Mediation

Mediation is an attempt to bring about peaceful settlement or compromise between
pupils through the intervention of a neutral party. Mediation is different from arbitration,
which is sometimes carried out in schools when pupils in conflict accept the verdict of a
third party (e.g. a teacher, Paty Principal, Principal) as to hawconflict is to be resolved.
With mediation the pupil who is bullied and the pupil who is engaged in bullying enter into

negotiation with each other freely and are assisted by a trained mediator to reach an agreed
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and peaceful solutioniThe mediator may be a trained member of staff or a student who has
received relevant mediation training. The latter are known as peer mediators. There are
advantages in training pupils as mediators. Pupils do not generally comes as@aithority
figures and are less likely than teachers to impose their will on the proceedingddition

pupils are more likely to understand the situation in which other pupils find themselves.

Typicallymediation involves the following stages:

1. Identify pupils who are in conflict and are ready to negotiate, with the help of a
mediator, to resolve their differences peaceably. Without this initial
commitment mediation cannot proceed.

2. Arrange a meeting with the pupils who are in conflict. This i4 beganised
when tempers have cooledenerallya private place is found where there are
no interruptions.

3. All pupils are required to agree to certain rules that make the process of
mediation predictable. Thismicludesa requirement that only one puptialks at a
time while otherthe other pupillistens without interrupting and each stay to
hear each other out.

4. The mediator asks each pupl describe in turn what has been happening. Each
participantmust repeat what has been said without making any judgets or
comment. The mediator may prompt, if necessary, to seek more information
and clarify what is being said. Importantly, at this stage there is to be no
discussion opoint scoring

5. While the pupils describe what they see as having happened, thtbatoe must
listen carefully and then summarise what has been said to the satisfaction of
those involved.

6. Having established what happened according to the pupils, the next stage is to
enable the pupils to share t Againeachf eel i n
of the pupils is expected to say how they felt without being interrupted and the
other pupil reflects back what has been saidvithout making any comment.
Again.the mediator summarises what has been said.

7. Next, the mediator invites the pupit® make suggestions about what could be

done to improve matters and these are listed.
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8. Having a list of options before them, the pupils are then invited to choose a
solution to the conflict that is most acceptable to them. This may involve the
pupils in fnding a winwin course of action that effectively solves the problem or
they agree a compromise. It is not up to the mediator to say which solution is
best.

9. The mediator records the actions that the pupils have agreed to carry out, using
their own words ad each pupil signs a document to indicate that he/she will
abide by the agreement.

10. Subsequently, the behaviour of the pupils is monitored and, if necessary, further

meetings may be held.

In practice, there may be variation in how mediation is carried. ¢idr instance, some
schools have sought to mediate between pupils AFTER the pupil who is bullying has been
sanctioned. Other schools give pupils who have bullied others the option of being
sanctioned or accepting mediation. While other schools hold threahof sanctions over

the pupils who engages in bullying behaviour if they do not cooperate with mediation.
These three variations are inconsistent with the general ethamediation, whichrequires

that those in dispute are treated impartially, ngmdgementally and helped to reach a

solution that is in no way forced or part of a process that implies coercion or manipulation.

It is generally accepted that mediation is difficult in the following situations:

» If there is an imbalance of power between thapil who is bullied and those that
engage in bullying behaviour especially if the pupil engaged in bullying behaviour is
admired by other pupils. For the pupil engaged in bullying behaviour there may be
little or nothing to be gained from ending the buitg. The role of the mediator is to
help bring about an agreed solution between all parties and in this situation the
mediator may find it difficult to take a neutral stance

« If the bullying is severe and the pupil engaged in bullying behaviour is highly
culpable. It may be difficult to find staff to mediate in such circumstances.

* Sometimes pupils may distrust the mediation process fearing that they would be
ridiculed if they asked mediators for help. They also fear that confidentiality would

not be respectd.
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* In certaincases,perceived norms are such that pupils feel obliged to fight and in
thesecasesmediation is rejected as a soft option. This suggests that changes in the
school climate or ethos may sometimes need to be made before teacher or peer
medi ation is considered as one of the s
behaviour. Once cases obnflict and bullying are dealt with successfully through
mediation, the school ethos itself begins to change.

* When teacher or pupil mediators are poorly trained and/or time and resources for
monitoring and supervising the mediation process is limitegclool environment
that provides strong support for the mediation process is crucial to the success of

the approach.

Mediation can not onleffectivelyaddress certain forms of bullying behaviour but can also

help to create a school ethos in which bullyiis less likely to thrivén a study of fifteen

Year 5 mediators in a school Emglandjt was reported that all of the peer mediators had
conducted at least one successful intervention and eight of them had Be@nNB Ij dzSy ( f ¢
& dzO O SErerindZ20@2). According to research,etchershowever are dividedevenly

about theacceptability of this approach.

Restorative p ractice

Restorative Practice (RP) is based on the concepts and principles of Restorative Justice. RP
places relationships at the omrof all problem solving Bullying is viewed as a violation of
people,property, and relationshipsThepractice involves getting the pupil who engages in
bullying behaviour to reflect upon hisler unacceptable behaviour, experience a sense of
remorse,and act to restore a damageelationship with both the pupil who is bullieahd

the class and/oschool community.

RP carbe used to resolve problems of bullying inunty two individuals, a small group or a
class group. It can also be used at schoohmunity level (as community conferendeand

can beattended by those involved in the bullying plus significant others such as parents
Necessary elements include the prior existeroce subsequent emergenceof remorse on

the part of the pupil who engges in bullying behavioand the readiness of the pupil who

is bulliedand others to accept theapology and restorative actioof the pupil who bullied
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The application oRPhas become increasingly popular in schools over the past 15 years,
especiallyin Great Britain, Australia, the United Stat&€3anada,and New Zealand. Like
Mediation, Restorative Practice is often seen as a reaction against the traditional disciplinary
approach that does not necessarily work to repair relationships, although hmtlhoaches

are concerned with justice and seek to bring about a desired change in the pupil who

engages in bullying behaviour.

The essence of RP is to bring about good or tolerable relationships when things have gone
wrong. It seeks to heal the hurt thatal occurred; to put it behind both the pupil who is
bullied and the pupil who engaged in bullying behaviour. It puts repairing harm done to

relationships over and above the need to assign blame and dispense sanctions.

RP may take many forms but all formsist within an explicit framework of Fairocess,
whichallows everyone to understand the rationale for their actions. This Fair Process builds
trust and commitment and involves three elements:
1. Engagement— include all pupils/adults who are involved ithe bullying
behaviour.
2. Explanation-adopt a shared understanding of the situation by all involved.

3. Clarity—involve all in a vision for the future.

Restorative Practice is not ometion;rather it is a continuum involving the following:
1 Restorativedialogue
1 Restorative class meeting or group conference
1 Mediation
1

Restorative school/community conference and probisolving circle.

Irrespective of the stages decided on for a resolution of the bullying behaviour the following
key questions are utilizet ensure a fair process for all concerned:
* Questions for the pupil(s) engaged in bullying behaviour
o What happened?
o What were you thinking about at the time?
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o What have your thoughts been since?
0o Who has been affected by what you did?
o Inwhat way have thepeen affected?

o0 What do you think needs to happen next?

* Questions for pupil(s) who is bullied
o0 What happened?
o What were your thoughts at the time?
o What have your thoughts been since?
o0 How has this affected you and others?
0 What has been the hardest thingrfgou?

o What do you think needs to happen next to make thinks right?

Restorative continuum for s chools

For all stages of thecontinuum, it is crucial that the facilitator has been trained in

Restorative Practices and before any RP meeting commences a set of ground rules are

agreed by all present. Class/group meetings and school/community conferences require

very careful planning. Stageftbe RP continuum are as follows:

* Restorative dalogue — A restorative dialogue is a meeting between the pupil who is
bullied and the pupil engaged in bullying behaviotirmember of school staff who is
trained in RP (class teacher, resource teacRencipal Etc.) facilitates the dialogughis
can be done on the spot in response to a report by the pupil who is bullied or a member
of staff who has witnessed repeated incidents viewed as not of a serious nature (e.g. a
put-down or nasty comment, propgr borrowed without permission, a pupil bring
pushed). Time is given to both the pupil who is bullied and the pupil engaged in bullying
to explain not only what happened but also how they felt about the behaviafier a
restorative action has been sugged, undertaken,and (importantly) accepted by the
pupil who is bullied, the case may be concluded and the situation may continue to be
monitored. Teachers often appreciate such a detailed sapit provides clear guidance
and structure in dealing witltases of bullying behaviour. Depending on the age and
cognitive ability of the pupils, an RP facilitator may give more detailed direction e.g. post

agreement the pupil engaged in bullying behaviour may be explicitly taught how to
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make an appropriate apolggand the pupil who is bullied may be explicitly taught how

to respond positively to such an apology. Incidents of a more serious nature require a
more formal dialogue at a designated time.

Class meeting or groupooference- In some cases it is considdrappropriate to apply
restorative practices in a class or group situation, for example, when the issue is of a
more serious nature and is one in which a full class or group is implicated and their
views are relevant to a successful resolution of the peoblin such a case, a meeting is
held involving all the pupils in a class/group, including those who have not parédipat

in the bullying in any waylhe RP principles and set of questions remain the same. A
class/group meeting requires careful planniqgeparation and cooperation around
timetable issues and may involve several teachers. The pupil who is bullied and the pupil
engaged in bullying behaviour are encouraged to speak and explain how they have felt
about their experiences. How the other pupirsspond is of crucial importance. The
expectation is that the reactions and views of the other pupils will exert pressure on the
pupil who is engaged in bullying behaviour to feel remorseful and act restoratively. This
class/group meeting is not a trial pupils. Its purpose is to give a message to pupils
who engage in bullying behaviour that their behaviour is reprehensible and that
restorative action is desirable. If thippensjt will meet with the approval of the wider
group. Parents are usually nfied before and /or after the meeting or conference. They
also receive a copy of the agreement including plans for monitoring and folow
Community onference— According to the National Centre for Restorative in Education

a community conference is ®fr ma | process which *‘seeks to
relationships within a community by allowing everyone involved to meet and gain a
better understanding from each other of the impact of a particular incident (s), the
reasons for it and the preferred eecomes. The process usually involves the pupil who is
bullied and his/her parents and/or supporters and the pupil who engaged in bullying and
his/her supporters as well as key school personnel and behaviour/resource support
staff, wher e agngoh iot subhl @ ‘conferefich @s to jpromote a
comprehensive understanding of what has happened on the part of everyone present
the pupil who is bullied, the pupil engaged in bullying behaviour and all interested
parties— in order to restore peace and harony. The effectiveness of such a meeting

depends in part on the work done ‘behind t
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and preparing the paicipants for the conferenceAfter both set of pupils (pupil who is
bullied and pupil who is engaged mllying) are given an opportunity to be heard, the
role of those present is to consider and accept whatever apologies ahora&se acts

are forthcomingOnly a trained RP facilitator should conduct this meeting.

In preparing for the introduction of R&orative Practice,some schools initially introduce a
restorative approach to their current practices. This allows all members of the school
community to gain a clear understanding of RP from the staff members who received

training. It also ensures thatlataff are included in thehange process to RP practices.

The Support Group Method (formerly the No Blame Approach)

Psychologists Barbara Maines and George Robinson devised the Support Group Method
1991. It was originally called the No Blame Approathis is a noipunitive approachand,
as with Restorative Practice, the emphasis is on
» getting the pupil involved in bullying behaviour to appreciate the suffering they
have inflicted on the pupil who is bigd
* providing a solution to the problem rather than providing retribution for

wrongdoing.

There are however, important differences to the Restorative Practice approach such as the
fact that the Support Group Method does not assume that remorse on #reqd the pupll
engaged in bullying behaviour is a necessary precondition for a positive change in the
behaviour of a pupil engaged in bullying behaviour. The focus is on moving the pupil
engaged in bullying behaviour from one who behaves hurtfully to whe is motivated

through empathic feelings to give help.

There are seven steps in the Supporo@ Method, beginning with amterview with the
pupil who is bullied; then holding a meeting with a grodgopils including the pupwhois
engaged in bllying behaviour; and ending with meetings with the pupils who have been

part of the application of the method.
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Step 1z Talking with the pupil who is b ullied
The teacher meets with the pupil who is bullied to establish the impact that the bullying has

had on the pupil. The pupil is not asked to describe particular incidents but is encouraged to
provide a detailed and graphic account of the distress that he/she has experienced. This can
take the form of a verbal account or alternatively a piece of wriingrawing that

expresses how the pupil has been affected by the bullying. The pupil is then asked to
identify the names of the pupil(s) engaged in the bullying behaviour and to suggest the

names of other pupils who will form a group to help solve the peob

Step 2z Convening a group meeting
This meetingncludes the pupil who has been identified as having been engaging in bullying

behaviour, and some other students who are selected by the teacher because they are
expectedto be helpful in bringing about a positive outcome. The pupil who is bullied is not

required to be presentGenerallythe size of the group is around six to eight.

Step 37 Explaining the p roblem
The teacher draws attention to the problem and especiadlyhe distress that the pupil who

is bullied is experiencing, using evidence providgdhe pupil himself/herseliSpecific

incidents are not described and no accusations are made.

Step 4z Promoting Shared Responsibility
This meetingnakes it clear tht no one is going to be punished. A group has been convened

to help solve the problem and everyone has a responsibility to improve the situation.

Step 5z Asking for Ideas
The teachersks for suggestions about how things can be made better for the whpilis

bullied. Each pupil present is asked to make a personal statement on what he/she will do to

help.
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Step 67 Leaving it up to t hem
Having explained the situatiothe teacher passes responsibility for the problem over to the

group, thanks them for thir support,and indicates that there will be further meetings with

the each of the pupils to see how things are going.

Step 7z Final meetings
A week or so latethe teacher meets with members of the group individually to discuss

progress. The pupil whis bullied is also interviewed as part of the monitoring process.

Althoughno oneis blamed for the bullying, the Support Group Method approach is quite
confrontational and insists that all pupils in the group share joint responsibility to improve
the gtuation for the pupil who is bullied. If the bullying behaviouois very serious nature
(e.g.physical assault or serious cyber bullying incident), a disciplinary approach is seen as
more appropriate.

An important assumptiof the approach is thgpupilswho have bullied someone can be
motivated to respond empathically to the plight of the pupil who is bullied. This assumption
is one of a number of objections to this approach by some prominent educationalists,
politicians,and anttbullying organisations over the years who object to the philosophy
underlying the method. This philosophy states that blaming individuals for their
involvement in bullying incidents is not helpful in bringing about a successful resolution to a

bullying problem.

The approach, however has received support from teachers, especially in England who view
the approach as an effective way of dealing with some forms of bullying behaviour because
the pupil who engages in bullying must take equal respmlityi with the other pupils in the
group for a resolution of the bullying. They have a responsibility to take action to improve
matters for the pupil who is bullied. Care must be taken, however in applying this method to
ensure, as far as possible, thatians taken by the group are what the pupils choose to do

and were not forced to do by a teacher.

The Support Group Methods seen as appropriate for nenolent, norrcriminal forms of

bullying.However,it does nottake into account any provocatiadhat may have occurred to
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precipitate the bullying and the need, in some cases, for changes in behaviour on the part of

both parties.

The Method of shared concern

The Method of Shared Concern originated in Sweden in the 1980 (published in 1989)
through the work of Anatol Pikas, a Swedish psychologisd adopted a solution focused
approach to resolving issues of bullying is a nonmpunitive method of dealing with
bully/victim incidents aimed at empowering pupils who have contributed ballying
behaviair, or who havebecome awee of bullying to acto resolve the problemAlthough

the method involves a nehlaming approach, it does not in any way seek to excuse or

condone bullying. It is direct and strongly invites and expects a responsible response.

The methodinvolves a multstage process, beginning with separate doeone intervews
with pupils suspected obullying, and with pupils who are bulliedeading on to group
meetingswith both sets of pupilsAs the procesdevelopsit is assumed that the bullying is
strongly influenced ¥ the relationships the pupilsave with each other. According to Pikas,
this intervention process can cause a shift in the group dynamics, and provide an
environment in which the pupilsnay engageni a negotiation process to bring about a
peaceful and sustainable outcome. The method involves the following stages:
1. Individuals involved in a bully/victim problem are identified.

Information about what has been happening igleally obtained through

obsewations and/or receiving reports rather than through somedaking directly

with the pupil who is bullied. The risk of the pup#&ing bullied further is reduced

when it is clear to all concerned that no punishment is intended.

2. A number of pupilsare identified as Ikely to have taken part irbullying behaviour,
or to have supported it in some way and are interviewed by a trained interviewer
(teacher).
Each pupils seen in turn, starting (if known) with the likely ringleader. Under certain

circumstances, if desired, other pupitsvare of the problem, e.g. bystanders, may be
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included as they may sometimes play an important role in influencing the bullying. It

has become customary to differentiate between the different roles bystanders may

play.

The nterviews take place in private and witout interruptions. Each interview
begins with theteacher inviting the pupito sit in a chair opposite (without an
intervening desk) The teacher wait$or eye contact before the interaction begins.
At these neetings with individualpupils, it is important that no accusationsare

made

The teachefirst explans his/her role, to help pupileel safe at school, then points
out that it has been noticed that a p#cular pupilhas been having a hardhie at
school wih other pupils. The teacheatescribes what has been discoveraabut the
plight of the pupile.g. being upsetsolated,or staying away from school. Once the
concerrs of the teachehas been clearlyand sincerely conveyed, the pupd asked

to say whathe or she has noticed or knows about the situation.

As soon as the pugilas acknowledged some awareness (not guilt) relatinghat

has been happening, he/shedsked directlywhat can be done to help improuee

situation.

Commonly, suggestions aneade aboutwhat can be done by the pupiBut ifthey

are not, the teacher may make suggestions. It is important that the suggestiens
not difficult to carry out. Strong approval is expressed for any constructive
proposals; then another meeting (at agraed time) is arranged to see how things
have gone. Importantly, at this meeting no threats are made nor any wgsni
given. The remaining pupil& the group are seen, again individually, and the

procedure repeated.

3. The pupil who is bullieds interviewed.
The pupil who is bullieds seen after &lthe suspected pupils engaged in bullying

behaviour havébeen interviewed. The teachdregins by explaining his/her role and
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support over what has been happening. It is important that a trusting relationship is
developed. However, questions need to be aske find out whether the pupihas
been doing something to bring on the bullying e.g. by acting as a provowatira.
Importantly, no blame is directed at the pupilhis line of questioning islone
sensitively. Often the pupils wholly innocent. The teachatiscloses that they have
actually talked wth the pupil suspected of engaging in bullying behaviour and the
pupil has giveran undertaking to carry out some actiots improve thesituation.

The pupil viho is bulliedis asked to look out for gns of change. The teacher

arranges to meet again with the pupib see how things develop.

. Several days later, followp meetings are held with the pupil engaged in bullying
behaviour,as previously arranged.

The aim here is to ascertain whethethe suspected pupil hasarried outthe
actions, as promised, to improve the sitim. Only when the teacheis satisfied
that progress is being made can a meeting bevemed with the suspected pupt

whole group ofpupils suspected of beinigvolved in bullying behaviour.

. At the group meeting of Suspected Pupils engaged in Bullying Behavi@ach
member is asked to say what they have done to try to improve the situation.
Priorto this meeting the teacher meeteparately with the pupil who is bulliezthd
the pupil suspected of engaged in bullying behavimuclarify any issues remaining.
The group meeting commonly has the effect of promoting further positiveasoc

interactions with the pupil who is bullied

. A brief meeting with the pupil who is dbllied.

He/she is invited to join a meeting with the pupil suspected of engagement in
bullying behaviour for a final meeting, with assurances that progress can be made at
the meeting. If the pupil who is bullied doest wish to attend, his/her decision is

respected.

. When progress has been made, a meeting is heldhwthe pupil(s) suspected of

engaged in bullying behaviouo plan how the problem might be resolved.
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If agreeable, the pupil who is bullied joins the etieg and an agreed solution is
negotiated. Although this approach can be thoensuming, outcomes are
overwhelmingly positiveThe method has been found to hmiquely appropriate
for dealing with cases of group bullying in which the pupil who is buliasl
behaved provocativelyThisoccurs in about 20 per cent of cas&ood planning and
preparation is essential for this meeting. In this fisdge,the teacher will need to

act the part of mediator.

Pikas, the originator of the method, hasgued that the method is best suited to problems
involving older, secondary pupils, because a greater level of cognitive maturity is sometimes
required on the part of the pupilsThis view is consistent with reports from Stevens, de
Bourdeaudhuij and VarDost (2000) in Belgium. The method has been found to be
particularly effective in cases where the pupil who is bullied is behaving in a provocative
manner. However, Duncan (1996) reported that successful interventions were obtained
using themethod with children in the second and third years of primary school in Scotland.
Unlike other methods, including the Traditional Disciplinary Approach, RestoRxtaatices,

and the Support Group Methodhis method does not assume that the pupil who is bullied

is wholly innocent.

The Method of Shared Concern differs radically from thedifional Disciplinary Approach

becausdt seeks to resolve cases of butigiwithout the use of sanction$n thisregard,it is

similar to Restorative Practices and the SupporuprMethod. It however differs crucially

from Restorative Practices in not seeking to induce or take advantage of acfemsaorse

in the assumed pupil engaged inbullymg a step towards geinhting t
a restorative manner and bringbout a satisfaary relationship with the pupiivho has

been target edmoitseekptoaultiveite ades € o f empat hy’ wi
who is bullied It differs also in emphasising that enduring solutions to the problem of
bullying canbest be accompaniedsinggroup neetings involving those pupileho have

participated in bully/victim incidents.

TheMethod of Shared Conceialso differs from theSupport Group Methodh that it firstly

begins work with each individual suspected of hallybehaviour rather than engaging in
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discussions immediately with a group of pupils amavigpp are suspected pupils who are
engaged in bullying behaviour. The method assumes that this strategy is the most practical
and effective way of proceedinyiolentor criminal behaviour is normaltlyot handled using

this approach.
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Practical Strategies for Investigating and Resolving
Bullying
It is important that the prevention, investigation, and management of bullying be an
ongoing process in schools. There are many opportunities for school staff and management
to address bullying, both formally and informally, for example by communicatitiy wi
feeder schools, by asking for information on enrolment forms, by conversing with parents at

induction and at parent teacher meetings.

Informal networking between teachers onday-to-daybasis provides opportunities for pre
empting and monitoring. Whe a specific technique is being used to respond to a particular
situation in a class, it is important that all teachers involved with the class be informed of

the approach being taken, and be given appropriate feedback.

In any approach to resolvingullying, care should be taken to ensure that information

supplied to or by a teacher is not used to further torment a victim.

The Cool School publicatioa LY @SadA3aFrdAy3a yR wSazf gAay3
¢ SI O KuSeNlBAnapproachbased on Restotae Justice.This is available othe SPHE
website: www.sphe.ie. Central to the approach is an ethos of respect in the school. The
following strategies based on the Cool School recommendatiomsn be used as
preventaive measures as well as tools for investigating and resolving bullRielgvant

teachers in the school can use them

Confidential g uestionnaires
Confidential questionnaires (see school wide prevention sectios)wall as providing

students with the chane to selfdisclose about bullying, can alpoovidethe opportunity to
peerdisclose— a crucial aspect in empowering bystanders to aa-gocially on behalf of
others. In addition, confidential questionnairescan also be used to monitor the

effectiveness of a s cbalgimglmeasures.mpl ement ati on
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Bullying sociogram
A bullyingsociogram(see school wide prevention sectioig,a usefupreventativestrategy

as described earlier but it can also bged @& a nonconfrontational interventionapproach
to:
1 Investigate reported instances of bullying. This includes-tonene bullying or
incidents involving a group.
1 Sop bullying by providing an immediate response, and reduce the possibility of
retaliation.

Steps for Implementation:

a) Decide who should administer the sociogram and consult with school
management, relevant teachers and/or thesohool antibullying support team,
or pastoral team.

b) Explain the purpose of the sociogram to students. Infdine whole class that
you are going to talk to everyone about their experience of the class atmosphere,
and whether it needs to be improved. Explain that this exercise is part of the
school's antbullying measures. Tell the class that you will give thesdlb@ck.

c) While the class / subject teacher continues work with the class individual
students are interviewed privately (See sample sociogram for key questions).
Inform each student of the confidential nature of the interview, reassuring them
that they will not be identified as having provided information. Be clear that all
students will be asked the same questions as this protects victims from
retaliation, on the basis that the picture you have formed comes from the whole
class contribution. Have the cldsst to hand to record information. You may find
it helpful to make a visual representation of the information on a chart,
especially where there is a recurring problem. Record the details.

d) A clear picture of the class dynamic will emerge. Discuss gdimatimgs with the
whole class.ldentify ways in which the class is working well in terms of co
operation and friendships. If this is overwhelmingly positive, the preventative
aspect of the strategy will still have come into play. Praise the claskdordo

operative spirit, and reward them if possible.
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e) If problems have been identified, deal with problem behaviour immediately after
having interviewed all students. Discuss evidence privately with individual
students who were identified as behavingaitullying manner.

f) Be specific about the problem behaviour, explain why it is wrong, and challenge
the inappropriateness of it. Be clear that it is totally unacceptable in the school.
Seek agreemenin FactsFuture behaviour and a Follow up meeting.

g) Negotiate or renegotiate a class agreement regarding future acceptable
behaviour.

h) Feedack results of the sociogram to class teachers /year heads etc. and decide
on a strategy for supervision and monitoring.

i) Arrange to review progress with the class anthwiass teachers.

Class observation
Class observation involves all teachers recording peer behaviour over an agreed period,
pooling the information, and deciding on an agreed course of action.
Class observatioamsto:

1 Improve class atmospher&ereby protecting theights of pupils and teachers.

1 Go-ordinate teachers' response to bullying behaviour.

1 Identify and encourage constructive influences in the class.

1 Record poblematic behaviour accurately

91 Identify pupils who need support including th® engagd in questionable
behaviour

1 Provide management and parents with accurate information about bullying.

1 Enable teachers to establish standards of whahadseptable and unacceptabénd

to implement these.

This observatin is carried out unobtrugely and can be& useful tool for discovering the
dynamic at work in a group artd providea more comprehensive method of dealing with
negative behaviour and maximising constructive behaviour. It can also be used to monitor
events following the use of thBullying Sociogram.
Teachers may find class observation useful where bullying is suspected but more evidence is

required to identify its source. In cases where bullying has been reported and there is a risk
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of retaliation, this strategy protects confidadality and enables evidence to be gathered
through direct teacher observation. It may also be used to gather information where
teachers are being bullied, especially by a group of students.

Class observation is best carried out discreetly and confidentiatly the support of a

principalwho will facilitate teachers' meetings to pool information and ensure follow up.

Steps for implementation
a) Convene an initial meeting otlevant staff
b) Indicate the nature of the problem.
c) Explain the procedure.
d) Emphasise confidentiality.
e) Fix a date for returning completed forms. Two weeks should suffice, but urgent
issues arising should be dealt with immediately under school procedures.
f) Gather evidene and record oi®bservatior-orms.
g) Convene follow up meeting oélevantstaffand pool information.
h) Decide on appropriate response.
i) Interview students concerned. (See following section on interview techniques)

J) Review progress with class teachers.
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Interviewing Techniques for Relevant Teachers
This section deals primarily with interviewy a student found to have beeengaged in

bullying behaviour.However,the general approach and structure may also be used with

victims and bystanders, adjisg the content as necessary.

Background considerations
Young people who are bullying others magpond in different ways wheoonfronted. It is

important to be aware of how an involved person might feel and the attitudes that may be
displayed. The fear of baincaught, labelled a bully, punished expelled may inspire
defianceor a visible display of power. Students who feel cornered may decide never to
admit wrongdoing.

Some young people may feel ashamed of their involvement in bullying behaviour, and may
feel guilty. Because of a desire to save fabey may deny all knowledgsf involvement.

Other pupils when challenged may respond by saying nothing, or by agreeing with
everything that is said. The likelihoddere is that the student willoffer temporary

compliance, without fundamentally reconsidering a chaonfbehaviour

Occasionally, bullies have no feelings of shame, guilt, or empathy with their victim's
suffering. Expecting a responbased orremorse may not be productive. In sucasesthe

consguencesof bullying behaviour must be made very explicit.

Even when there israanti-bullying policy irplace,some young people maye unawarethat
their bullying behaviour is wrond.his will have to be explainedearly, especially to those

who tend torespond aggressaly to problematic situations

In school environmentswhere bullying has not been effectively addressatiny ofthe
bullying behaviours which students inflich each other may be socialcceptable. Pupils
may be modelling the behawir of others, or may be behavirig accordance with accepted
hidden traditions.This occurs, for example, wheteere is covert acceptance by students

and staff of lullying of first year studentsiew students, or of vulnerable students.
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The challenge ta teacher is to disarm these attiles, fears and beliefs and th®on-

confrontational approach suggested here may help to diffuse tension.

Key elements of an interview
Before proceeding with an interview with a young person in relation to a particular

incident, it will be very useful to have used the sociogram as described above.

Privacy

Pupils usually disclose more in private because they feel safer. Dealing with incidents in
public can cause unnecessary embarrassment for the victim, increasing atilitgy and

may encourage confrontation and deni al on th
witnesses and other members of the class. They may be experiencing subtle pressure to
support one side or the other, or worse still, threats may hbeen made. In a case where

group bullying is suspected, teachers will find it helpful to enlist the help of a colleague to

interview members of the group individually.

Non-confrontational approach

After welcoming the pupil and thanking them for their-agperation let him/her know that

you see yourself as facilitatingroblem solving rather than as a person who dishes out
punishment. Take ane@eonf r ont ati onal approachanmplesd use
below). This will reduce tension and build trust. Avoid labelling of the young person as a

“Bul |y Refer to the behaviour rather than
problemsolving approach, and allow enough time for the intervidost young people
respond to patience, and the opportunity to talk, rather than to pressure, anger, or

impatience.

Suggestions for interviewing
Theseopening statementsare designed to inspire confidence in the young person that

he/she will be treatedairly. You may wish to use some or all ofthedepending on your

own style.
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“There seems to be some difficulty between young people in your class/group. | am
here to help resolve the situation. | need your-@peration to get it sorted out,

because | fel your contribution to the solution is going to be extremely important.

Your help is going (@Allowtmetoespand.l the differ

“If you have made a mistake in your behaviour, even if it is a serious one, | want to

help you work things du® ¢ KS Y2ad AYLRNIFYyd GKAYy3 TN

that it never happens again. | think it is very important that it is settled here and

now’ .Allof time to respond

OWe have dealt with a lot of different kinds of situations and we usuadlyageto
sortthings out, even serious problemgAllow time to respond

At this point, it should be clear to the teacher whether the young person is
responding to the approach being taken. Every opportunity teoperate is being
extended to them in aperson understands what you are saying, and what your
approach is. Ask whether they would like anything clarified or repeated. Give them

time to think over what you have said.

Seeking further information:
The following questions will provide the tdser with contextual information:

» How do you get on with the other student/s?

5AR @2dz 1y29 2yYyS FYy20KSNJI 6ST2NBE (KAA AYOAR

W
w | 2¢ f2y3 RanotBedz {y26 2YS

w La GKSNB | KA&aO2NE G2 ¢6KIG KIFILWSYSRXEI 2N RA
w 5 2thirkZ dil be easy to get back on good terms with the other person?

Offer a choice between writing down what happened, and talking about it. Writing is less

confrontational, especially for young people who might regard any-torene interaction

with ateacher as adversarial.
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Examples of questions / statements:
e« Letukl @S | 221 4G4 GKS AYOARSYyl y26X

e« L YySSR (2 dzy RSNEGFIYR &2dzNJ Ay@2f gSYSyiuXood
» Can you help me fill in the details from your point of view?
* This is whatl need to be clear about: What ppenedVhen and where did it take

place? Who was involved? What part did you pMy&s there more than oneepson

involved on either side? Were there any witnesdesPtis take place more than

once?Have you been involved in anything like this before?

Encourage the young person to focus on taking responsibility for their own actions, rather
than attributing blame to others or the groupo notaccept standard techniques for saving
face such as “|I was only messi Bgommentsand “ We w
ask the young person to talk about their specific role at the timeekkample ask:

* What did you actually say or do?

* How would someone else who witnessed the incident desgoilbeactions?

* Would you do the same thing again, or adtetently?

* What did you do wrong?

* Do you understand what was wrong about it?

* What is the problem about what you did?

* How do you feel about the situation?

* Are you worried about what is going to happen?

* What do you think is fair in the situation?

This is what | think is fair: (Outline a fair outcomectsuas, apologising, agreeirtg
mediation, signing an agreement with a pareptesent, agreement to speaklith a
counsellor, paying for damage, returning money or the equivalent value of  property
detention, suspension.)

A cooperative attitude should be praised on the spotallf concerned agree the solution to

the problem the matter may be concluded.
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What if there is complete denial?
Cases will arise from time to time where there is complete denial of involvement. Repeat

the evidence as you see it, and try again. It may be necessary to protect the confidentiality
of the source of your information. Stay focussed on what you believealigtiook place. Do

not accuse the young person of lyirkgpr example:

This is the situatioas | see it. (Give details).

Anybody who examined it would think thense about your responsibility.

I do not accept that | am hearing the full story from whas lhe@en said so far.

Explain your role again as above, and let the young person know that this is a very positive
opportunity for them to be forthright and honest. If there is still denial, explain that you are
not going to let the matter rest until it halseen resolved, and outline what the next steps

are according to school policfzor example: Repang the matter to the Principal;
Initiating a wider investigégon; Contacting parentsContacting outside agencies such as the
National Edugational Psychogical Servicesif(it appears that thereare psychological

difficulties);JuvenileLiaison Officer, or the Gardai.

Whether or not there is an admission of involvement, it is critically important to be
unequivocal about the immediate and future behaviatfithe young person.
It should be made clear that:
. The specific behaviour you have discussed should cease immediately
. That the young person is made aware that disciplinary izapibns already
apply in the guation.
. Agreement should be sought abionot taking revenge against the victim or
others whom the bully suspects may have provided information to teachers.
. If agreement is not forthcoming, a warning shoud@ given which also
extends tofriends of the bully.
. Measures need to be taken by theheml to ensure the safety of ghvictim,
and tosupervise the behaviour of any others involved.
. A case discussion involving school management and other relevant personnel

will decide on possible sanctions.
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. If bullying continues, management have to choosbetween
suspension/expulsion or referral of the offender for clinical psychological
assessment. An assessment will point to whether the young person has
psychological/psychiatric difficulties contributing to the behaviour or not, and
whether anger managenm training might be a useful next step.

. Discuss with the parents the possibility of counselling their son/daughter.

. Keep a record of the interview.

A nceptual m odel for investigating and resolving bullying

A useful framework for dealing with bullying behaviour is offered by the concept of

Restorative, as opposed to Retributive Justice. This contrasts the traditional model of
apportioning blame and applying punishment with a more holistic view, which seeks to
restore the balance of relationships between pupils in school. The process of dealing with

bullying incidents in school does not have to be draconian.

In addition to supportingrictims, a restorative model also takes into account the needs of

the personwho is bullying.

Retributive Justice Restorative Justice

Misdemeanoudefined as violation o] Misdemeanour defined as violation of e

school rules person's rights by another

Focus on establishing blame, on gu Focus on problersolving by expressing feeling

on the past and needs first, )ad then how to meet those needs

Adversarial relationship and procesg Dialogue and negotiation. Everyonenvolved

listening to each other

Punishment to deter/prevent Restitution. Reconciliation and restoration asag

Accountability defined as takin Accountability defined as understanding the imp:x
punishment of the action, deciding to put things right ar

making reparation

Conflict seen as individual vers| Misdemeanours recogresl as interpersona
school conflicts.Value of conflict as potentialpportunity

for learning recognised

Adaptedfrom Hopkins (2002).
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Investigation and interventions and the students with special educational needs

While it is important that all teps in investigation and interventiobe carried outin

accordance with the DE8ocedures,some of the following considerations may be helpful

whenstudentswith SENare inwlved:

T
)l

Parents may need to be involved from the beginning

When investigating imay be more effective if the student has a positive relationship
with the teacher involved.

When investigating considation ought to be given tasing additional methods to
support the student in explaining what happened, for example LAMH, visuals, role
play etc.

Choose most appropriate interventicstrategy as per school policy.

Reflect on what needs to be added to the preventative strategies for specific
students, for example, teach additional and specific personal and social skills, leisure
skills, angr management, script etc.

Consider breaking patterns that may be contributing to the bullying, for example,
distraction/diversion, development of meaningful activity.

Ongoing close observation of student may be necessary

Referral for further support, foexample, language and communication,

psychologistetc.
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Links with other Policies
In addition to having a specific Agiul | yi ng Policy as part of

it is important to establsh the links between thes ¢ h oamti Bull/ing policy and ther
relevant policies in the school.

These policies may include:

The AntiBullying Policy of the school forms part of the ove

school Code of Behaviour (in line with NEWB Guidelines, 2
Code of Behaviour

and the standard of behaviour that are outlined in the Code

Behaviour apply to the AnBullying Policy of the school.

I n accordance with the DESin(
situations where the (bullying) incident is serious and when
behaviour is regarded as potentially abusive, the school sh
consult with the HSE Children and Family Social Services
Child Protection view to drawing up an appropriate response, such as
management plah .

(DES Child Protection Procedures, 2011, 6.3.5)

In addition serious instances of bullying behaviour should
referred to the HSE Children and Family Services.

(DES Child Protection Procedures, 2011, $.3.5

The practices outlined in the Acceptable Usdicy for safe use o
the Internet mustreflect the requirements of the antiullying
Acceptable Use Policy procedures and mudbe adhered to at all times. This also appl
to the use of other technologicakdices, including mobile phone

digital camerasnd other devices

Health and Safety | The AntiBullying Policy outlines the key principles of best prac

Statement for preventing and tackling bullying behaviour.

Curricula Requirement, Implementation of SPHE / RSE
- Implementationof |Ci rcul ars 22/2010 (Primary)

the SPHE curriculum /P er sonal and Heal t h Educat.
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RSE and Stay Safe

programmes.

the approaches to the consistent implementation of the SH
curriculum including RSE.
Circular 37/2010 (PosPr i mar y) ‘“Rel at i ¢
Education’ outlines the obli
» develop a school policy in regard to Relationships
Sexuality Education; and
* implement a programme in this area as an element
Social Personal artdealth Education at junior cycle, and

an RSE programme in senior cycle.

Implementation of the Stay Safe Programme (Primary)
Circular 65/2011'Child Protection Procedures for Primary @
Postt NA Y I NB regarés2adl fpangary schools to full

implement The Stay Safe programme.
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Appendix A: Pen Pictures from Schools

The Pobal ProjeetScoil Phadriag, Westport

One of the teachers undertook the Pobal Projegiharon Brady, in Scoil Phadrisi¢estport,
Co Mayo. The aim of the project was to establish a positive awards programme for the
school and in doing so create a more caring and inclusive environment with a rights

respecting ethos.

The whole staff agreed in the initial stages to tealet thildren two lessons. The first lesson

related to the United Nations Community and its internationally recognised Charter for
Children’s Rights. The second |l esson ai med
another significant community in theilives, and they were also asked to brainstorm a
Charter of Pupil s’ Rights to suit the schoo
being part of a respectful community is not just something you do because the teachers go

on and on about it. It fowed them that what we must strive to achieve in a school

community is firmly rooted in the global community.

The ideas that the children had developed on developing a charter for the school were
collated and a charter of rights was drawn up for the sdh®he charter was launched at a

school assembly. The assembly was a very positive and affirming event for the pupils in the
school. It was agreed at assembly that a Friendship week would be convened in the school.

At the end of the assembly each child smgiven a large ctgut hand and invited each to
‘“extend the hand of friendship’” to someone f
and soon the school was festooned with a muattiloured chain of hands. Friendship Week

was a wonderful success aadeal school spirit booster.

Following the success of the early assemblies, regular Pobal assemblies are now held, during
which various aspects of the Charter are hi
a ‘' Pobhahnd a ap P o b hidh'theyreajay tperfarmingwand which remind the

children in a friendly way ab oesponsibitiesandor e me
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respect. A ‘Pobal’ commi ttee has been for mec
meet regularly to @n fun and interactive whols ¢ h o0 o | events, to furthe

ethos in the culture of the school.

There is a huge vi sual el ement to ‘Pobal’
the school entrance so that the children would haveisual reminderevery day as they
came to school t Wway thing's &e doree lin’Scoil RitainThere i als@a
colourful ‘“Pobal’ bul |l eti n b otherschoolreqeeptly ay i n

ask the children about it and tlyetake great pride in telling how the school works hard at

being a caring and hel pful ‘“Pobal’
Theschoolalsodevi sed the ‘' Reach for the Stars’ pr
towards achieving a Pobal a w a rawarddinitiatisetssa | i n g

ongoing, and allows both individual children and the whole class group toawards
throughbei ng ‘caught’ exhibiting positive, rul
reaching the top of theaocket,t hey r ecei ve a theReadher,Ifrom awar d

agreed list of possible treats.

Pos&Es
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Scoil Ph& NI A3 / KI NI S NJ

Education
Property

My Rights My Responsibilities My Responsibilities
1 A good education f To listen and do my best My Rights 1 Never to damage other
1 To be allowed learn 9 To let others learn 1 To have personal LdzLIA f 4 Q G KAy
property respected 1 To look after resources

1 To be different 1 Accept differences in 1 To use school resources 1 Tokeep things tidy
others f To aclean and tidy schoo

1 To make mistakes 1 Tolearn from my environment
mistakes

9 To ask for help  Tohelp others

1 To be included 9 Never to leave anyone

out

Our School

Our Spirit

Safety
My Responsibilities
My Rights f To work and play safely
f To be safe at school  To walk through the
school with care
§ To stand up for what is
1 To be treated fairly right
9 To be in the right place
1 To be protected at the right time

< /

Presentation College Headford

The link below i s a pertf oarnnyaatadests a Presentatiowo n ' t
College Headforah relation to bullying, which iadapted byLorde's "Royals" with new lyrics

by Isobel McMahopa student in the school.

https://www.youtube.com/watch?feature=player detailpage&v=ceTFrelyOXw

The schootecided to hostan anttbullying month In preparation for the event the school

ran a song writing competition antthe winning song was performed at the openiegent

and also an art competition was held in the school and the art work completed by students
was displayed and the winner of the art competition announced. During the month there
was a particular focus on SPHE with particular lessons taught to alhssitide2 classes per
week During tutor time, tutors went through the revised affitullying policy with all
students. The school also ran a basketball match with the teachers playing against the

students and the theme of itnhggé .mat ch was * PCH
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https://www.youtube.com/watch?feature=player_detailpage&v=ceTFre1y0Xw

Second year students were a particular focus for the school in relation to bullying work. A
awareness day was hefdr the secondyear groupand with the support of the stafthe
students worked in small groups for the day with three carefullynpéal sessions on
bullying. The definition and the effects of bullying were teased out with the students on this
day. A survey completed with the student after the event highlighted that the students
found the event extremely positive and the staff felt tithe day unearthed issues in the

school that they had previously been unaware of.

#UP2US Pen Pictures
The #Up2Us campaign is all about young people taking the initiative, themselves, to do

something about cyber bullying. As part of tkampaign,compettions for seconedevel
students were run to encourage participation. The aim of the group competition was to
capture, showcase and celebrate best practice amongst groups making efforts to address
bullying and make their communities more inclusive. Theepiiz the winning group was a

private gig with upcoming singsongwriter, Gavin James

Postit Posters and Peer Mentoring

Caitlin and Robyn from FinglaBublin created and led an asgyber bullying mentoring
programme for the first year students in their school.

Robyn explains what they did:

G/ FAGEAY YR L KIbdlging@adnBajgn Witfsy yeaf<a In it we gét ifidir A

take on cyber bilying, show them videos, ask them to fill out questionnaires and make
LI2a0SNB 6AGK GKSY GKAOK FFNB RAALI @SR Ay GKS

CyberSafeWristbands and USB Keshopstown Community School
Transition Year students from Bishopstown Community Scheolddd to tackle cyber

bullying through their innovative wristband USB keys
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G2S KIFE@S LINPRdAzZOSR I gNRaldolyR gKAOK O2yil Ay:
Wristband combats the problem of Cyber bullying in three ways:
1 By purchasing and wearing owristband,you are highlighting your awareness of
the dangers associated with cyber bullying.
1 On the attached USEey, there is information and key steps to take if you feel you
are the victim of cyber bullying. You can also use the USB key to save any evidence of
cyber bullying, and present it to someone you trust e.g. teacher, parent, relative.
1 By wearing your wristbangou are saying to others that you will not stand by as part
2T GUKS aArafSyd YFre22NARdGe YR R2 y20KAy3 AT

Colaiste Chiarain, Croom, Co. Limerick

The Student Council in Colaiste Chiarain, Croom, Co. Limerick decided to takeg @dkdin
bullying into their own hands. Here Student Council memBein explains what went on
during their AntiCyber Bullying month.

GhdzNJ { GdzRSy G [/ 2dzyOAft ftFdzyOKSR GKS OF YL} A3y
throughout the month of April. Evegear in the school was introduced to the concept of
trying to stop cyber bullying through the #Up2Us interactive poster packs. The posters were
made during religion classes and then were displayed through the classrooms in the school
to enforce the mess&) & well as using the poster packs, every year group had a cinema
day where they sat down and watched different videos that brought home the message of
combating cyber bullying. The cinema days were followed up by Q&A sessions with the
different studens and teachers involved in providing advice and addressing concerns raised
by younger students. They also invited Humour Fit Theatre Group into the school to conduct

a workshop on cyber bullying

[ SG Q& Y-Sta@lent GoilincilDdrinagh Castle
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http://www.watchyourspace.ie/wp-content/uploads/2014/02/cybersafe1.jpg

The Student Counci l in Drimnagh Castle hel pc¢
kick 1t out  -BulyideWedkthd campaigngincldded workshops and a video

on cyber bullying. Emmet from Dublin explains in more detail here:

G2 S imteddworkshops for firsyear students to educate them about the topic of cyber

bullying and ways of combatting it. Methods include simple instructions such as utilizing the

W, 201 .dzid2yQ YR WYWwSLEZNI .dzid2yQa@the KS NB.
workshops were very beneficial. We created an awareness video for the workshops and we

also created an edited version for Primary schools which we also facilitated workshops in.

We held all thisinAnti dzf f @ Ay 3 $SS1 d¢
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Appendix B: Friendship/Anti -Bullying Questionnaire

Class Name Date
Would you like to talk to someone about bullying? Yes - No
Do you know anyone who is having a hard time? Yes [ ] NO|:|
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Appendix C: Sample Bullying Sociogram

Are you happy with the atmosphere in your classroom?
Who are your friends?

Are you being bullied in any wayPake details and reassure student that the

problem will be addressed)
Is there anyone in class having a hard time or being picked on?
Is anyone being left out, or ignored?

Is anyone spreading rumours, gossip, using notes, phore t@ltmessagespr e

mails to make others feel bad about themselves?

Is anyone being unfair to others?

Is there a group of pupils making life difficult for others?

Are pupils from other classes giving anyone in this class atinae@
Can you give examples?

Who do you think is causing the problem?
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Appendix D : Sample: Class Observation Form

Teacher

Class

Date

Time

Name of pupil/s

Behaviour

Directed towards
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Appendix E: Implementation of the DES Procedures
on Anti -Bullying Checklist

The following checklist may be useful for school personnel in relation to the implementation

of the DES Procedures on ABillying

Actions to beundertaken by Board of Management YES | NO | Comment

Initiate policy development or revieysee PDST website f

supports)

Publish he policy on the school website

Provide a copy of the AMBul | yi ng pol ic

Association

Ensure thastaff and studets are familiar with the policy

Ensure all staff receive training on bullg prevention and

intervention

Ensure that the school has set out ways inickhanybody car

report bullying

Ensure that staff, including temporary angbstitute staff, have
sufficient awareness of t h-e

bullying policy

Conduct an annual review of the policy and its implementat

(see Appendix 4 of the AABullying Procedures)

Actions to be undertaken b$chooManagement YES | NO | Comment

Promote and support amtbullying ethos andschwl-wide

approach

Liaise with BOM

Support planning for policy development and implementati

ensuring consultation wh parents, students, and staff

74



Ensure links between relevant school policies, for exam
Code of Behaviour, Acceptable Use Policy, Child Prote
procedures and ArdBullying Policy

Appoint relevant teachers in consultah with BOM and staff

Support relevant teachers imvestigating and resolving issue

for example, when meeting parents

Develop a records management policy in relatto records

kept on bullying

Access supports and training for staff appropriate to ith

individual role

Establish and suppogn anttbullying team or care taa where

possible (PosPrimary)

Ensure bullying is regularly addressed at school assemblies

Ensure measures are in place to ensure that new stedf

informed about school policy

Inform parents of the procdures for contacting the school

Report to BOM at the end of each term

Actions to be undertaken bgll staff

YES

NO

Comment

Be familiar w i t-ballying pacy and btloex

relevant policies

Staff are aware of issues obnfidentiality when dealing with

issuesof bullying

Prioritise awareness raising and implement education

prevention strategies

Role model positive behaviour and attitudes consistent Vv

school policy

Be vigilant aboustudent s  boarhndiwdually and in groups

Take proactive approaches in relation to supervis
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monitoring of behaviour especially classrooms, corrigdechool
yards and common aread&n awareness of the importance

being vigilant

Report all instances obullying to the relevant teacher and t

keep recordsn accordance with school policy

Implement relevant Intervention stratges as agreed in scho

policy

Monitor subsequent behaviouo ensure that everyone is safe

Contribute to annual reviewof Antibullying measures a

initiated by the Board of Management

Actions to be undertaken belevant teachers

YES

NO

Comment

Investigate and resolve incidents in line with interventig

specified in the school’s p

Liaise with staff inrelation to providing support for student

who bully others or who are being bullied

Maintain and store accurate records of incidents investiga
and be familiar with the use of the DES template for recorg

bullying behaviour (Appendix 3 of the ealures)

Ensure that the principal/deputy principas furnished with

copiesof reportswhere appropriate

Consult with School Management and other personne

appropriate during the process of dealing with bullying

Liaise with Parents agppropriate

Monitor the success ofnferventions with all concerned

Serious cases of bullying behaviour, in accordance MithS
Child Protection Procedures, alld be referred to the HS
Childrenand Family Service3USLAgs appropriate
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Actions that may be undertaken b$upport Personnel &
determined by school management
(These may include care teams, guidance counsellors, lea

support and resource teacheérs

YES

NO

Comment

Counselling giving care and support to students learning

copewith many aspects of growing up

Advice— suggestions based on experience

Specifically focussed epsonal and social developmen
programmes- relating to selfawarenes, decisioamaking and

planningetc.

Referral-to other professionals, or referral by other groups
the counsellor e.g. teachers, Board of Managemesthool

management and parents

Gonsultdion — parents, staff, students

Feedback- to the Baard of Management, school manageme

and staff on the needs of indiwidl students

Networking - establishing links with relant agencies an

institutions

Promoting change- assisting curgulum development in the

school

Managing, organisingnd ceordinating guidance activities int
a coherent programme $ee theDES ad the NCGERlanning
the School Guidance Programn2€04)

Contributing to the development and implemttion of antk
bullying policye.g.awareness raising witstudents and parents

helping to plan antbullying/friendship weeks

Counselling students that are both affected by bullyin

behaviour and those that perpetrate bullying behaviour
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In consultation with other stafidentification of target groupsf

students with parttular needs within the school who mj

require further support or targeted teaching

Actions that may be undertaken by Home School Comml

Liaison Teachemss determined by school management

YES

NO

Comment

Supportparents in a community context

Promoteanti bullyingawarenessaising in the local community

QUpport the Parents’ Associ

Communication with feeder schools

Actions that may be undertaken b@are Team/ Ardbullying
team (ifappropriate

YES

NO

Comment

Organise Friendship week

Organise student surveysociogram

Appoint a member toihise with StudentCouncil or other

student bodies year groups

Appoint a member to liaise witbther staff

Appointa memberto liaise with Parents
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One of the primary characteristics in bullying behaviour is the range of serious effects it can
have on the victim and others who may observe it.

These can includghysical effects such as physical ill health (Slee 1995) for example
headaches or/and stomach pains (Olweus & Limber 2000), physical injury (Olweus & Limber
2000) and aggression or violence (Olweus 1994).

Effects may include social maladjustment such @sas isolation (Rigby 1996), loneliness
which is a strong predictor of peer victimisation (Hawker & Boulton, 2000), poor sethal
conceptand lowseltesteem(Besag 1989), and social anxiety (Hawker & Boulton, 2000).

Psychological Maladjustment maysalbe a characteristic for example leveif distress and
upset (Hawke& Boulton 2000), fear (Olweus 1993; Rigby 1996), generalized anxiety (Rigby
1996, Slee 1995), and high levels of anger (Rigby 1996)(Borg 1998).

Depression is an effect but also anothstrong predictor of peer victimisation (Hawker &
Boulton, 2000) and may sometimes involve suicidal thoughts or behaviour (Slee,
1995)(Hawker & Boulton, 2000).

Other characteristics may include the presence of an imbalance or abuse of power (Craig et
al 2M0), that the victim is generally defenceless (Roland 1998)and that the behaviour may
be unprovoked (Olweus 1994

Characteristic Indicator Yes/No

Effect Is the person distressed/upset’
(Hawker & Boulton 2000)
Humiliated, In real fear, Angry,
SadDepressed?

Aggression Is there physical, verbal or
psychological aggression?
(Olweus 1991

Imbalance of Is there an abuse of power?
Power (Craig et al 2000).

Planned or (Olweus 1993)

Repeated

Defencelessness | Does the person feel helpless?
(Roland 1998)

Unprovoked Does the perso
(Olweus 1994
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Questions based on the DES definition of bullying.

Is it Bullying? Checklist

Consider.... Yes| No

1 | Is the behaviour repeated? Only repeated incidecds be regarded as
bullying. Once off incidents fall under the Code of Behaviour. However s
below

2 | Have there been any offensive or hurtful public messages or images pla
on a social networking site or other public forum? Can the bullying imag
statement or message be viewed or repeated by other people?

NB: One such incident qualifies as cyber bullying.

3 | Is the behaviour planned?

4 | Is there unwanted negative behaviour inflicted on the victim?

5 | Is the unwanted negative behaviour ophysical, verbal or Psychological
character?

6 | Is the behaviour inflicted by one person, or is there a group involved?

7 | Is the victim deliberately targeted?

8 | Do the behaviours involve deliberate exclusion, isolation, malicious goss
other forms of relational aggression?

9 |[Are the behaviours targeting an
physical, verbal or psychological aggression which is directed at their se
orientation, their race, religion, ethnicity or traveller backund.

10 | Are the behaviours targeting the victim because they have Special

Educational Needs?
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