
SENIOR INFANTS
Classroom materials to support social, personal 

and health education (SPHE) curriculum

2016



     © PDST 2016

This work is made available under the 
terms of the Creative Commons 
Attribution Share Alike 3.0 Licence 
http://creativecommons.org/licenses/by-
sa/3.0/ie/.

You may use and re-use this material (not 
including images and logos) free of 
charge in any format or medium, under 
the terms of the Creative Commons 
Attribution Share Alike Licence.

Please cite as: PDST, Walk Tall, SPHE 
Curriculum, Dublin, 2016



TABLE OF CONTENTS

Introduction to the Walk Tall Programme  page 4

References      page 14

Sample Parent Letter 1    page 16

UNIT ONE: Self-Identity    page 18

  Names I Have    page 1901
  The Face in the Mirror   page 2102
  Faces     page 2503
  Mushka     page 2804
  Name Train     page 3205
  Getting to Know Me    page 3406
  The Crocodile Swamp   page 3707
  The Magic Box    page 4008
  I Am, I Can, I Like    page 4209

UNIT TWO: My Five Senses     page 47

  The Five Senses    page 4901
  Taste Test     page 5302
  What’s In The Box?    page 6003
  What Do You Smell?    page 6304
  Listen!     page 6505
  Jungle Journey    page 6806

UNIT THREE: Belonging    page 73

  My Special People Booklet   page 7401
  Our Class     page 7702
  We Can Help    page 8203

UNIT FOUR: Taking Care of My Body    page 89

  Five Little Children    page 9001
  Our Amazing Bodies    page 9402
  Things That Go In My Body   page 9803

UNIT FIVE: Feelings      page 104

  Things To Be Happy About   page 10501
  Hot Air Balloon Ride    page 10802

UNIT SIX: Myself and the Wider World   page 113

  Respecting Differences   page 11401
  Do We Need Rules?    page 11802
  Where I Live     page 12003
  Taking Care of My World   page 12204
  Our Favourite Programmes   page 12505

UNIT SEVEN: Looking Back, Looking Forward page 129

  Stars     page 13001

Appendix        page 135
SPHE Junior and Senior Infants Content Objectives



INTRODUCTION

Background
The original Walk Tall classroom materials 
were devised in the mid-1990s on foot of a 
Ministerial Task Force Report (1996) which 
recommended that substance misuse 
preventative strategies should be put in 
place as early as possible in the 
classroom, and before children begin to 
experiment with drugs. At that time, the 
classroom materials were piloted, and 
feedback from teachers contributed to 
cycles of review, prior to their finalisation 
and dissemination to primary schools. 

The current edition of Walk Tall has been 
informed by feedback from teachers 
gathered at a series of one-day reviews 
held around the country during 2009/10. 
While teachers were happy with the overall 
content, structure and features of the 
Programme, they suggested that an 
update was timely, both in terms of 
tailoring the classroom materials to a more 
diverse pupil population, updating some of 
the content (for example, stories), and 
making a more explicit link between Walk 
Tall and the content objectives of the 1999 
Social Personal and Health Education 
(SPHE) curriculum in order to assist 
classroom planning. Teachers were also 
looking for a comprehensive programme 
for implementing the SPHE Curriculum. All 
of this feedback informed the revision of 
the Walk Tall Programme.

New Features in the Walk Tall 
Programme
This latest version of the Walk Tall 
Programme retains all that is best from the 
1999 edition, but with some important new 
features. The layout of lesson plans is 
similar, with detailed notes for teachers on 
the content and delivery of the lessons. 
Stories have been updated to take 
account of the diverse student population 
in Ireland. Use of technology in classrooms 
is included, and possibilities for 

whiteboard activities are made easier by 
the layout and format of materials. 

A significant feature of the revised 
Programme is the explicit link made with 
the strands and strand units of the SPHE 
Curriculum (1999), as well as links in each 
lesson to specific content objectives. This, 
it is hoped, will help teachers to plan for 
SPHE with a clear idea of what Walk Tall 
addresses in the curriculum. It will also be 
evident that the Walk Tall Programme has 
the potential to deliver much of the SPHE 
Curriculum (1999), making it an ideal base 
programme for instruction in this area. 
However, when planning for SPHE, it 
must be borne in mind that in accordance 
with the Department of Education and 
Skills Circular 0065/2011 the Stay Safe 
Programme must be fully implemented. 
For the first time, lessons are included 
which cover the Growing and Changing 
strand unit in the curriculum. Schools will 
exercise discretion as to how and when to 
use these lessons in line with their own 
school ethos and particular policies, for 
example, their policy on Relationship and 
Sexuality Education (RSE). 

A full set of the DES approved 
Relationships and Sexuality Education 
resource materials, that reflect the 
developmental needs of pupils, can be 
accessed at http://www.pdst.ie/node/811

An overview of the content objectives that 
are addressed at each level of the revised 
Walk Tall Programme is contained in an 
appendix which teachers can use to check 
what is covered in any lesson/class. This 
will be very useful for planning purposes.

Relevance of the Walk Tall Materials
One might ask whether the need for an 
SPHE programme that incorporates 
substance misuse prevention is still as 
pressing as it was perceived to be in the 
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mid-1990s. While research indicates that 
there has been some success in relation 
to drug use among young people (ESPAD 
2012 HBSC Survey, 2010;  ), this should 
not lead to complacency. Every 
generation faces new challenges in 
relation to substance misuse, (for 
example, on-line and over-the-phone 
ordering of alcohol), while the continued 
incidence of binge-drinking is worrying. It 
appears that as soon as one threat to 
children's safety around drugs is tackled, 
others emerge to take their place. For this 
reason, substance misuse prevention 
education will remain relevant. The new 
Walk Tall Programme delivers this and 
much more.

Aims
The original aims of the Walk Tall 
Programme still hold true. These were to 
give children the confidence, skills, 
attitudes and knowledge to make healthy 
choices in their lives. This has been 
broadened to include aspects of 
children's lives, not only around 
substance misuse prevention but also 
around, for example, personal safety and 
development towards puberty. The Walk 
Tall Programme is designed for use with 
all children in a class, and will also 
complement any additional interventions 
with a social/emotional skills focus which 
are targeted at individual children. 

Role of the School in SPHE
The importance of school climate and 
ethos is stressed in the SPHE Teacher 
Guidelines (1999). Schools are 
encouraged to create a positive climate 
and atmosphere where individuals 'are 
valued, cared for and respected' (SPHE 
Teacher Guidelines, 1999: 22). Building 
relationships internally and externally is 
crucial to the promotion of this positive 
climate, and in many communities 
schools are valued as a communication 
hub and a resource that extends beyond 
the walls of the school. 

In recent years, schools have been 
encouraged to plan in particular ways for 
the teaching of SPHE. Guidelines have 
been issued to schools for policy 

development around substance use, 
bullying, sexuality (RSE) and personal 
safety education, all of which fall within 
the SPHE curriculum. Recent DES 
circulars (Circulars , 0022/2010
0065/2011 0045/2013, ) have provided 
further guidance to schools in this area. 
In particular, a whole school approach to 
the implementation of SPHE is 
advocated, which will be facilitated by a 
carefully articulated and documented 
plan for each class level. A balanced 
approach is emphasised, where pupils 
have an opportunity to develop skills as 
well as attitudes and understandings in a 
health-promoting context. Schools are 
encouraged to plan for 'age and stage 
appropriate' interventions on an on-going 
basis (DES Circular ), rather 0022/2010
than once-off activities which have 
limited effect. 

Partnership with parents is essential in 
relation to the promotion of key life skills 
contained in the SPHE curriculum. Many 
schools have in the past provided access 
to the Walk Tall classroom materials for 
parents who are interested. It may be 
possible from time to time to inform 
parents and guardians in a more 
substantial way through parent meetings. 
This would be particularly useful at the 
beginning of the school year before the 
Programme is implemented. Such 
meetings could have inputs from 
educators with responsibility for personal 
safety or sexuality education, as well as 
experts on drugs, or local providers of 
services such as guards, Health Service 
Executive (HSE) personnel, or drug and 
alcohol task force members. Parents and 
guardians (who may not have 
experienced the SPHE Curriculum 
themselves) will be interested in its 
content and the opportunity can be used 
to discuss with them how they can work 
with schools to promote children's 
knowledge, skills and understanding. 
Where schools have provided this 
service, it has been valued by parents 
and guardians, who are often unsure of 
what they can do to prevent children 
misusing substances.

A sample letter to parents and guardians 
is provided in each level of the Walk Tall 
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Programme. These outline the 
Programme's aims and themes and may 
be useful for schools that are 
implementing the Programme. 

Role of the Home in SPHE
Parental concerns in relation to 
substance misuse prevention are often 
articulated when they initially hear about 
the implementation of the Walk Tall 
Programme in a school. Some parents 
may view substance misuse as the use of 
illegal drugs. It is important to underline 
that the first drugs that children may 
misuse are generally alcohol and nicotine. 
Surveys of parents highlight the 
seriousness with which parents view 
under-age drinking, and the 
consequences it can have for the young 
person. It is important to stress to 
parents and guardians that, as the 
primary educators, they are in a strong 
position to influence children's attitudes 
to drugs. Recent studies also identify 
protective factors associated with good 
parenting. These include strategies such 
as monitoring social activity (particularly 
evening social activity), and rule-setting, 
both inside and outside the home (Brand, 
2009). If young people feel that their 
parents or guardians are knowledgeable 
about what they are doing socially, this 
deters them in many instances from 
engaging with substance misuse.

The addition of lessons to cover the 
Growing and Changing strand unit in the 
SPHE Curriculum will provide further 
opportunities to engage with parents and 
guardians, and may facilitate discussion 
in children's homes about the physical 
and emotional changes at the onset of 
puberty and how to manage these in a 
positive way. 

Parents/guardians should be encouraged 
to talk to their children about the work 
they are doing throughout the Walk Tall 
Programme - indeed many parents and 
guardians will welcome the opportunity 
provided by the Programme for 
discussion around these issues. A 
sample letter outlining the themes 
covered in the Programme is included at 
the beginning of each level of the 

Programme. These letters provide a 
valuable means of engaging parents and 
guardians in the work that is being 
undertaken in school. In addition, there 
are sample letters around specific themes 
provided at some levels, and the teacher 
can choose to use these at their 
discretion. 

A generic sample letter for parents is also 
provided at the end of this Introduction 
which teachers can use if they wish to 
communicate with parents and guardians 
about a particular topic or activity. This 
can be amended or adapted as 
necessary.

In a number of lessons, reference is made 
to children talking with their 'safe person' 
or 'trusted adult'. In most instances, this 
will be somebody with whom they are 
living in their own homes. This kind of 
discussion is to be encouraged. 

Role of the Teacher in SPHE  
Most teachers have undergone pre-
service education or in-career inputs on 
the principles and philosophy 
underpinning the SPHE Curriculum, 
within which Walk Tall is an official DES 
Programme. The SPHE Teacher 
Guidelines  stress the (1999: 55)
teacher's role is as 'a guide, a facilitator 
and a resource, providing a variety of 
appropriate opportunities for children to 
engage in their own learning'. The 
content objectives of the SPHE 
Curriculum are written in a format that 
underlines this enabling role of the 
teacher. That teachers have taken this 
role on board can be seen in the reviews 
of the SPHE Curriculum (1999) 
conducted by the National Council for 
Curriculum and Assessment ( ) in NCCA
2008 and the . Both Inspectorate (2009)
reviews point out that the role of 
facilitator is one that requires key skills of 
teachers, particularly in relation to 
facilitating discussion. 

Prendiville (2004) describes facilitation as 
enabling and empowering. Tasks are 
carried out in a process 'which allows the 
individuals/group reach their decision/set 
their goal/learn a skill' (Prendiville, 2004: 
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13). The following may be helpful pointers 
to creating and maintaining a facilitative 
learning environment for children:

• Safety 
When working with class groups it is 
important that the children feel secure in 
order to maximise their participation and 
learning. Many teachers establish ground 
rules to help in this regard. Common 
ones are: 'no put-downs', 'no names 
mentioned in a negative way', 'listen 
when someone is talking', 'we can 
choose to speak or not'. Teachers are 
recommended to only implement rules 
that can be monitored in the classroom. 
More problematic rules (such as 
confidentiality) are not deemed 
appropriate for classroom settings, for a 
variety of reasons, including the reality 
that they cannot be guaranteed. Privacy 
of the child (and their family) is a right 
that is specifically mentioned in the SPHE 
Teacher Guidelines . This (1999: 14)
should be balanced with the desirability 
of encouraging children to take part in 
active learning activities such as circle 
time and drama, while upholding their 
right to choose to participate or not.

• Using Different Approaches
While the research linking effective 
teaching and learning styles is challenged 
by some (for example, Scott, 2010), it 
makes sense that using different 
approaches will allow for greater 
enjoyment and engagement. With this in 
mind, subsequent sections outline the 
varied methods used in the Walk Tall 
Programme to capture children's 
interests and make the learning 
enjoyable.

• Relationship Building 
Trust is essential in the learning context, 
both in terms of participants trusting the 
teacher to be consistent, for example, but 
also the teacher trusting that the children 
can indeed help each other to learn if the 
right conditions are created. Children also 
need to trust that their classmates will 
respect their contributions. This requires 
that issues of inappropriate behaviour, 
safety and security are dealt with. It may 
take some time for children to learn the 
skills and specific rules around listening, 

and respect will be helpful, as will 
modelling of appropriate behaviours by 
the teacher.

Active Learning
The  SPHE Teacher Guidelines (1999)
stress the importance of active learning 
when working with children. This is 
advocated to maximise the transfer of 
learning so that they are 'able to use 
what they have learned in a variety of 
situations' (SPHE Teacher Guidelines 
1999: 5). Through active learning it is 
hoped that children will 'take increasing 
ownership of and responsibility for their 
own learning.' The importance of adult 
mediation in learning is stressed by 
Vygotsky (1962), who suggested that, 
with assistance, children can perform at a 
higher level than if left to their own 
devices. He called this the zone of 
proximal development. Teachers, as 
mediators of children's learning, scaffold 
the learning in such a way so as to 
facilitate children to progress from one 
level of learning to the next. Effective 
feedback also accelerates children's 
learning (Scott, 2010), and allows the 
children to assess their own learning 
before moving on to the next level.

As has been outlined earlier, the role of 
the teacher is significant in active learning 
strategies such as those advocated in the 
Walk Tall Programme. The following 
sections give a short description of each 
of the main methods used in the Walk Tall 
Programme, with reference to particular 
lessons in the classroom materials.

Circle Work
Circle work is a group listening system 
where children or adults sit in a circle to 
discuss issues, feelings and opinions in a 
structured and democratic way (this is 
also called circle time). In Mosley (1996, 
1998), it is suggested that regular circle 
work can:

 • enhance children's self-esteem in the 
  classroom setting

 • promote positive behaviour in 
  classrooms and schools

 • give children practice in social skills
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 • promote collective responsibility for 
  classroom climate

 • allow children to explore feelings in a 
  safe environment.

Typically, children or adults sit on chairs 
or cushions in a circle, which facilitates 
making eye contact. The circle formation 
is also symbolic of the equality and 
democracy inherent in circle work. A 
listening stick or object is often used to 
emphasise the need for good listening 
skills. Many of the discussion activities in 
the Walk Tall Programme could be 
explored through circle work. See Quality 
Circle Time (1996) and More Quality 
Circle Time (1998) by Jenny Mosley for 
ideas and advice. A typical circle work 
session would have some or all of the 
following activities:

 • games/icebreakers
 • rounds
 • open forum/discussion
 • celebration
 • closing activities/visualisations.

Teachers will plan their circle work 
sessions taking into account the age, 
experience and capabilities of the 
children. Ideas for circle work are 
provided throughout the Walk Tall 
Programme at each level. In addition, the 
DVD Circle Work, developed by the Walk 
Tall Support Service and available from 
the Professional Development Service for 
Teachers, provides general guidance on 
using circle work in the classroom 
context.

Cooperative Games
Games can be used to foster competitive 
or cooperative behaviours. In the 
classroom materials, the emphasis is on 
cooperative games, where there are no 
winners or losers.

There are numerous reasons for using 
games, some of which are:

 • as a  warm up or to raise energy 
  levels in the group, or to restore a 
  sense of calm and allow children to 
  wind-down

 • to introduce or explore particular 

  topics

 • to create an atmosphere of 
  cooperation in the class

 • to provide a simulated experience of 
  a particular skill.

A number of games can be found 
throughout the Walk Tall Materials at 
different class levels (Bear Hugs in Junior 
Infants Unit 1 Lesson 7, Non-competitive 
Simon Says in 3rd Class, Unit 1 Lesson 
3, the Birthday Line game in 5th Class, 
Unit 8 Lesson 2). Some games lend 
themselves to frequent use by the 
teacher, while others may be 'once-off' 
exercises to introduce a particular topic. 
Initially, children may find it hard to adjust 
to non-competitive games, but 
experience suggests that, in the long 
term, they may help to increase 
confidence and foster good relations in a 
classroom.

Drama - Role Play
Role play is a simulation of real-life 
situations in a controlled and safe 
environment. It has a number of 
advantages as a teaching technique:

 • children or adults can simulate 
  challenges and experiences that 
  confront them, anticipate how they  
  will handle them, and explore 
  different ways of managing the same 
  situation

 • multiple viewpoints can be explored 
  and appreciated

 • for some children, acting out is easier 
  than explaining what they might do in 
  a given situation

 • it can be an active and enjoyable way 
  of learning.

When using role plays from the Walk Tall 
Programme, the following framework may 
be helpful:

 1. Give information to participants 
   Some type of warm up activity or 
   trust game is useful for setting the 
   right atmosphere. Tell the 
   participants what is going to 
   happen, work out safeguards 
   (ground rules), decide who takes 
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   part and how, emphasise that there 
   is no 'right way', and allow for 
   opting out.

 2. Run the role play
   This involves distributing the roles, 
   giving reminders of ground rules, 
   outlining the role of the observers or 
   audience, sorting out costumes and 
   role cards if necessary. With those 
   who have had little role play 
   experience it may be useful to 
   introduce it gradually, for example, 
   starting with mime of facial 
   expressions, then gestures, leading 
   to whole body movement and then 
   taking on of roles.

 3. Stop the role play  
   It may not be necessary to go to 
   the end of the role play. The teacher 
   or participants may stop the role 
   play. It is useful to agree a clear 
   signal to end it in advance. 

 4. De-role the players 
   This should take place before the 
   processing or discussion phase. It 
   could be done by moving players 
   around, allowing them to become 
   'present' by introducing their real 
   self to the group (i.e. my name is 
   and I live in... or my name is and I'm 
   not like... because...), or by
   removing a badge or physical sign 
   of their role.

 5. Process
   Discussion can take place after the 
   role play:

   -What happened?

   -How did you feel?

   -What might have happened?

The process or discussion stage is a very 
important part of the role play. It is where 
children's experiences, awareness and 
learning can be teased out and 
enhanced. This processing may lead to 
alternative role plays. Observers may be 
asked to give feedback using ground 
rules worked out in advance to protect 
players, for example, not confusing the 
person with their role.

It should be remembered that 
participants who have not had previous 

experience of role play might have 
anxieties about participation. A gradual, 
non-threatening approach is advised (see 
2. above) where children are introduced 
incrementally to role play and 
encouraged, not forced, to participate. 
The power of role play should not be 
underestimated, and teachers may find it 
helpful to follow the role plays provided in 
the classroom materials before adopting 
an experimental or improvisational 
approach to their use.

Other drama techniques used in the Walk 
Tall Programme include 'teacher in role' 
and 'conscience alley'. 

Drama - Teacher in Role
The teacher in role as leader, expert or 
group member may move the role play or 
drama along from within the drama. The 
taking on of a role may be supported by 
some simple props (for example, a 
particular hat) and allows the teacher to 
model positive participation in the role 
play or drama. The teacher in role can 
also ask clarifying questions to move the 
drama or role play along if children are 
stuck. It is important to remember that it 
is the children who make the final 
decision as to where the role play or 
drama will go. See 6th Class, Unit 6 
Lesson 5 for an example of the use of 
'teacher in role'.

Drama
Conscience Alley or Thought Tunnel
This is a useful technique where a moral 
dilemma arises, or where there are 
conflicting views on what a particular 
character or child should do in a drama 
or real-life situation. Two lines of children 
are formed which take opposing views of 
a particular dilemma or choice to be 
made. One child volunteers to be the 
character in the dilemma and walks down 
the tunnel made by the two lines, with 
children in both lines trying to influence 
the character's decision by giving 
reasons why they should choose a 
particular option. The character may then 
decide on a particular option based on 
what they have heard in the tunnel. An 
example of this technique is found in the 
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Walk Tall materials in 6th Class (Unit 9 
Lesson 4), which teachers might like to 
read if they wish to use the technique in 
other lessons.

Visualisations
Visualisations have been likened to 
'journeys of the imagination' where past, 
future or imaginary events can be 
recalled or created. In the Walk Tall 
Materials there are some guided 
visualisations where the teacher invites 
the children on an imaginary journey 
using a prepared script (see, for example, 
4th Class, Unit 7 Lesson 3).

Visualisation is a teaching strategy that 
can be used to:

 • explore fears or anxieties in a non-
  threatening way

 • create a vision of what we want to 
  achieve to help commit ourselves 
  more fully to goals

 • prepare for stressful or challenging 
  situations by imagining our success 
  in advance

 • increase self-awareness and 
  maintain self-esteem by visualising 
  past successes

 • open or close a session by creating a 
  sense of calm and relaxation.

Visualisations need to take place in a 
relaxed, interruption-free environment, 
which is not always easy to achieve in 
classrooms. For guided visualisations, 
the teacher needs to be familiar with the 
script and deliver it in a clear, calm voice. 
When closing a visualisation exercise, 
give the children time to gently 'come 
back' to the present. Sometimes it's 
helpful to count from five to one to signal 
the end of the visualisation, and to allow 
children to make eye contact with other 
children before moving on.

Group Work
Children work in pairs or groups in many 
of the lessons in the Walk Tall 
Programme. This is to allow for their full 
participation, and it may promote 
particular skills such as cooperation, 
chairing, note-taking, time-keeping and 

reporting.

Group work can be used for:

 • creative sharing and generation of 
  ideas

 • promoting particular skills such as 
  cooperation, collaboration or  
  communication skills

 • particular activities which lend 
  themselves to group work.
Group work can be structured or 
unstructured. Groups can be formed 
randomly, be self-selected or teacher-
selected. For development of social skills 
(and variety), it is recommended that 
group membership be changed from time 
to time. It is often useful to start work in 
pairs, then have pairs join together to 
form fours, and so on. Ground rules may 
need to be worked out in advance. Tasks 
should be clear, well-defined, and timed 
where appropriate. It may help to have 
specific roles in the group task, for 
example, reporter. Sometimes it is useful 
to record the outcome of the discussions. 
The classroom materials contain a 
multitude of ways of conducting group 
work with children. The DVD What is a 
Drug? which was developed by the Walk 
Tall Support Service, models the use of 
group work in a senior class setting and 
may provide ideas for teachers who wish 
to use this approach in their teaching.

Cross-curricular Links
As can be seen from the list of active 
learning methods, the Walk Tall 
Programme lends itself to integration with 
other curriculum areas. Role play and 
mime activities underline its links with 
arts curricula such as drama. Discussion, 
circle time and group work are all useful 
in language development, while the use 
of games links to the PE curriculum. Each 
lesson details cross-curricular links. All 
lessons link with strands in the English 
Curriculum, emphasising the Walk Tall 
Programme's significant contribution to 
oral and literacy skills.

Assessment 
The  (1999: 27) SPHE Teacher Guidelines
underline that assessment 'is as essential 
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to SPHE as it is to any other subject'. 
Assessment can be formative or 
summative. Formative assessment, either 
by tests or observations, is useful when 
trying to tailor programmes such as Walk 
Tall to suit individual and group needs. 
Summative assessment allows teachers 
to evaluate what the child or children 
have learned after a particular lesson, 
unit, or year's work. 

Recent reviews of the implementation of 
the SPHE Curriculum by both the NCCA 
(2008) and the Inspectorate (2009) point 
to reluctance on the part of teachers to 
assess in this area because of the 
sensitive nature of the some of the 
content and a perception that a longer-
term view needs to be taken of its 
benefits.  (2009: The Inspectorate Report
65) identified teacher questioning and 
observation as the main assessment 
strategies, and they recommend that 
teachers record their findings 
systematically and focus on the 'aspects 
of the SPHE programme that can be 
realistically assessed during the pupil's 
time in school'. 

With this in mind, the Walk Tall 
Programme recommends that teachers 
focus on the skills, attitudes and 
knowledge that are contained in the 
materials at each class level. A number of 
assessment approaches can be used, 
including the following:

 • teacher observation

 • teacher-designed tasks and tests

 • projects and folders

 • feedback from parents.

Teacher observation is probably the most 
effective way of assessing attitudes and 
skills development. Teachers are 
constantly observing children in and out 
of the classroom. This can be done 
informally, for example, while children are 
engaged in a group task, to assess levels 
of cooperation and participation. It may 
also help to pinpoint difficulties that a 
child or group of children might have with 
some methods in the classroom 
materials. A simple observation schedule 
can help to focus the observation and 

facilitate a written record of key 
observations. This might include the 
following pointers for observation of an 
individual child:

 • engagement with other children

 • engagement with the task

 •ability to keep a focus.

Teacher-designed tasks and tests are 
particularly useful for assessing the 
knowledge and skills children have 
gained through the Programme. The 
classroom materials include some 
examples of quizzes to assess 
knowledge. A specific task (role play for 
example) could be set up from time to 
time to assess a skill such as 
assertiveness or conflict management.

Project work, SPHE folders or copies, 
and classroom displays, as suggested in 
the classroom materials, can 
complement both the teacher's 
observations and the tests and tasks 
mentioned above. Having a dedicated 
folder or copy for children's work can be 
a very useful way of monitoring and 
assessing what has been learned on an 
on-going basis.  This also provides a 
record of progress written in the child's 
own hand, which can be a useful basis 
both for the child's own self-evaluation 
and for dialogue with parents and 
guardians, or with other professionals if 
necessary.

Feedback from parents and guardians 
happens informally in many schools, 
particularly with the younger children 
where their parents or guardians may be 
in the school more frequently than when 
the children get older. Parent teacher 
meetings may facilitate more structured 
feedback from parents which teachers 
can use to tailor the Programme to 
individual needs. It is a significant help if 
parents and guardians are aware of the 
aims of the Programme so that they can 
identify where the strengths of their child 
are, and where additional experiences 
and learning might be needed. 

Finally, it is suggested in the SPHE 
Teacher Guidelines (1999) that children 
are encouraged to self-assess. This can 
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only happen if the children are aware of 
the aims and goals of lessons and 
schemes of work. Self-assessment could 
be a source of satisfaction for children, 
and may help to promote responsibility, 
motivation and independence.

Approaches to Substance Misuse 
Prevention
While there are many drugs problems, 
which can be associated with a variety of 
factors (including deprivation and 
relationships within the family, among 
other things), the focus in primary 
schools is on educating young people 
about the dangers of the misuse of the 
more common drugs, in particular alcohol 
and nicotine. These are generally the first 
drugs young people experiment with. 
They are readily available and used in 
many homes and communities, and early 
use is sometimes a predictor of 
problematic drug use at a later stage, 
although this is not inevitable. 

In substance misuse prevention 
education, a number of school-based 
approaches are used. These are 
categorised by Morgan (2001) as follows:

 • knowledge and information

 • fearful messages

 • general self-esteem and values 
  clarification

 • social influences. 
 
In a wide-ranging review of substance 
misuse prevention approaches, Morgan 
(2001: 65) concludes that there should be 
'a continuation of approaches that 
emphasise personal and social 
development, stressing social skills and 
decision-making', and that these 
approaches should be delivered in the 
context of active learning by participants. 
The use of fearful messages is 
specifically mentioned as not 
appropriate. This is reinforced in DES 
Circular , where it states that 0022/2010
'information that induces fear, and 
exaggerates negative consequences, is 
inappropriate and counterproductive'. 

This Circular also lists 'sensationalist 

interventions', 'testimonials' and 
'normalising young people's risky 
behaviour' as other unhelpful 
approaches. The importance of age-
appropriate interventions and the 
ineffectiveness of 'once-off/short term 
interventions' are also emphasised. Of 
most interest in both Morgan (2001) and 
the DES Circular 0022/2010 is the 
underlining of the importance of the role 
of the class teacher in delivery of 
substance misuse prevention 
programmes. 

Where, then, does the Walk Tall 
Programme fit in the context of these 
approaches? The Programme combines 
skills, knowledge, values and attitudes in 
an age-appropriate, developmental set of 
materials which is both practical and 
comprehensive. As seen earlier, the 
content is delivered through a variety of 
active learning strategies, all of which 
facilitate engagement and enjoyment by 
pupils. Detailed lesson plans are provided 
to support the class teacher in the 
delivery of the Programme. The 
Programme now covers all aspects of the 
SPHE curriculum, making it the most 
comprehensive programme available to 
schools at this time.

However, while the approach outlined in 
Walk Tall is in line with best practice, this 
in itself does not guarantee success in 
the school setting. Morgan (2001) cited a 
number of reasons why substance 
misuse prevention programmes fail. 
Among these, ineffective implementation 
(such as inconsistency across levels), 
unrealistic expectations, and 
environmental and cultural factors need 
to be considered by schools. A 
programme will not benefit children if it 
sits on shelves, nor will sporadic 
implementation facilitate the 
development of skills, values, and 
attitudes which might help to counter 
individual difficulties, negativity in the 
environment, or the culture of a group of 
children. Furthermore, while it might be 
desirable to aspire towards a drug-free 
environment, it is much more helpful to 
focus on delaying the age at which 
children begin experimentation, 
particularly in relation to alcohol and 
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nicotine. This is a primary aim of 
substance misuse prevention education 
and the Walk Tall Programme. 

In tandem with the Programme, a number 
of DES and Walk Tall publications will 
assist schools and teachers in their 
implementation of the Programme. These 
include books such as:

 • Understanding Substances and 
   Substance Use: A Handbook for
  Teachers which provides details on 
  drugs and related issues

 • Best Practice Guidelines in 
  Substance Misuse Prevention 
  Education which provides 
  information to Boards of 
  Management, school principals and  
  teachers on best practice in the 
  delivery of substance misuse 
  prevention education in primary 
  schools and on related issues. 

The new Walk Tall Programme still has a 
substance misuse prevention focus, but it 
is now a comprehensive SPHE resource 
which, it is hoped, will become the 
programme of choice in many Irish 
primary schools. 

Conclusion
The importance of schools in facilitating 
children's acquisition of skills, values and 
attitudes such as those outlined in the 
SPHE curriculum is acknowledged in the 
development of school-based 
programmes such as Walk Tall. It is 
hoped that this new edition of Walk Tall 
will be positively received and 
implemented in primary schools and will 
enable young people to make positive 
lifestyle choices and to take their place as 
healthy and active citizens of the 21st 
Century.
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SAMPLE PARENT LETTER

Date _______________

Dear Parent/Guardian,

We are beginning a programme called Walk Tall over the coming weeks. This programme is 
part of the Social, Personal and Health Education (SPHE) curriculum. It will support teachers 
in developing children’s personal, emotional, social and health knowledge and skills. One of 
the main aims of this particular programme is substance (drugs, legal and illegal) misuse 
prevention. It also aims to give children confidence in themselves and the skills and 
knowledge to make healthy choices. The emphasis is on helping children to develop life 
skills that will serve them well over time.

The themes covered in the programme at this level are:

- Self-identity
- My Five Senses
- Belonging
- Taking Care of My Body
- Feelings
- Myself and the Wider World
- Looking Back Looking Forward

As parents and teachers cannot be with children all the time, children will need to become 
increasingly independent and manage the challenges of modern society, particularly as they 
grow older. At the end of the programme, we anticipate that children will be better equipped 
to deal with any difficult situations they may face in the future.
 
The programme begins by building children’s self-esteem. You may be asked to participate 
in your child’s learning as we work through the various activities in the programme, for 
example, by providing photographs, information or materials for art work. You may also wish 
to discuss the content of particular lessons in the programme with your child from time to 
time. Your interest, support, cooperation and participation in your child’s learning and 
development will contribute to achieving the aims of the programme.

A copy of the materials being used is available for viewing if you wish. If you have any 
questions, please feel free to discuss these with me.

Thank you for your cooperation.

_____________________________
Class Teacher
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UNIT ONE
SELF-IDENTITY

STRAND MYSELF

Strand Units  Self-identity
  Growing and changing 

STRAND MYSELF AND OTHERS

Strand Units Myself and other people
  Relating to others

STRAND MYSELF AND THE
  WIDER WORLD

Strand Unit  Developing citizenship

INTRODUCTION TO THE UNIT

The themes in this unit are self-identity, 
security, acceptance of self and respect 
for others. The children are encouraged 
to focus on their names and the story of 
their names, and to use each other’s 
names in a respectful way. The individual 
physical attributes of the children are 
celebrated. The children’s various skills 
and talents are explored. The concept of 
difference is developed over a number of 
lessons and difference is at all times 
equated with uniqueness and 
individuality. In working with this concept, 
it is anticipated that the children will 
develop understanding and acceptance 
of others. Positive affirmation is practised 
as a means of encouraging self-
acceptance and self-esteem is enhanced 
by the development of self-awareness 
and self-acceptance. The children also 
explore and investigate things they have 
in common and develop strategies for 
gathering information.

LESSONS IN THIS UNIT

Lesson 1
Names I Have

Lesson 2
The Face in the Mirror

Lesson 3
Faces

Lesson 4
Mushka

Lesson 5
Name Train

Lesson 6
Getting to Know Me

Lesson 7
The Crocodile Swamp

Lesson 8
The Magic Box

Lesson 9
I am, I can, I like

TEACHER'S NOTE

The final unit in these materials is a 
celebration of children's learning.

It would be very helpful to record this 
learning as is suggested in the units, and 
to keep the children's work in a safe 
place for use at the celebration.
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ONE:1LESSON 1
NAMES I HAVE 

CORE CONCEPT

Names are an important aspect of 
identity. Being called by our names and 
having our work recognised by others 
helps build self-esteem. 

SPHE CURRICULUM

Strand:  Myself and others

Strand Unit:  My friends and other 
   people

Content Objective
Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect.

Strand Unit: Relating to others

Content Objectives
Use verbal and non-verbal behaviour to 
perform social functions.

Practise care and consideration, courtesy 
and good manners when interacting with 
others.

INTEGRATION

English
Strand:  Competence and 
   confidence in using 
   language

Strand Unit:  Oral

Arts Education - Music

Strand:  Performing

Strand Unit:  Song Singing

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making Drawings

TEACHER'S NOTE

This work can also be useful for 
addressing the issue of nicknames or pet 
names if this has become an issue for 
any child/ren in the class. Name-calling 
can be very hurtful, particularly if it is 
persistent, and should not be tolerated.

RESOURCES

• Sheets of A4 card

• Markers

• Crayons

• Glitter

• Sequins

• Collage Materials

PROCEDURE AT A GLANCE

• Song

• Circle Work

• Drawing

• Story
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Song: Say Hello

Use the following rhyme, set to the tune of 
Frère Jacques:

Hello ******
Hello ******

How do you do?
How do you do?

I’m very pleased to meet you
I’m very pleased to meet you

How do you do?
How do you do?

The children stand in a circle. They then join 
hands with each other and swing their 
hands gently up and down to the rhythm of 
the tune. For the first verse, use the class 
name (e.g. Senior Infants) as the 
introduction where you can welcome the 
class. Next, ask the children to walk freely 
around the circle and find a partner at a 
given signal (a handclap). They stop in front 
of the person closest to them, sing the 
rhyme, and shake hands as they do so in 
time with the beat. This could be 
demonstrated with two children first before 
the rest of the class join in. Encourage them 
to repeat this activity a number of times.

Circle Work

The children sit in a circle. Begin by saying 
the name by which you are best known and 
then tell them some of the other names that 
people call you e.g.

- My name is Mr. O’Sullivan. Some people 
call me John. Others call me Dad. 

Ask the children to guess who might use the 
different names. Ask:

- Are there different names in your 
household for you/your parents? 

Next, invite each child to take turns saying 
their name and sharing some of the other 
names that people might call them 
(including pet names or nicknames). 

Conduct a round using the sentence stem: I 
like to be called … in school.

Discuss names or terms that may be used 
in different cultures, for example, the 
different names we use for our grandparents 
- nana, gaga, nan etc.

Talk to the children about nicknames. 
Sometimes people like them - explain that 
they are often called ‘pet’ names. If 
possible, you could give them an example 
of your own.

People don’t like nicknames when they are 
hurtful. (This can be linked to later work on 
feelings.)

- How does it feel when someone calls you 
a hurtful name?  

- Can we agree in this class that we are not 
going to hurt anyone’s feelings by calling 
them names that they don’t like or that are 
hurtful?

Drawing 

Distribute the card and art materials. Help 
the children to write their names in large 
letters. Alternatively, using the Word Art 
feature in Microsoft Word, print the 
children’s names at font size 96 or larger.  
Encourage the children to decorate the 
cards in creative ways by adding glitter, 
colour or any collage materials that are 
available. By folding the cards in half before 
writing on them, they can be used as stand-
up name cards. These can be used to show 
ownership of work. Encourage the children 
to use their name cards as much as 
possible around the classroom. Make your 
own name card and use it too.

Conclusion

Read the children a story where a name 
plays an important part, for example, 
Rumpelstiltskin or a similar story. 

ONE:1DETAILED PROCEDURE
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LESSON 2
THE FACE IN THE MIRROR

CORE CONCEPT

While there are many ways that we are 
like other people, there are also many 
ways in which each of us is different. 

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
   Self-awareness

Content Objective
Discuss and appreciate all the features 
that make a person special and unique.
       
Strand Unit: Taking care of my body 
            Knowing about my body

Content Objective
Discuss and appreciate all the features 
that make a person special and unique.

INTEGRATION

English
Strand:  Developing competence 
   and confidence in using 
   language
Strand Unit:  Oral

Arts Education - Visual Arts
Strand:  Drawing
Strand Unit:  Making drawings
   Looking and Responding

TEACHER'S NOTE

Small mirrors could be used for this 
activity. These may be available as a 
resource in the school or the children 
could bring in a shaving or make-up 
mirror from home.

It is important to model for the children 
how they talk about others and use 
examples that are positive and factual.

RESOURCES

• Markers

• Crayons 

• Small Mirrors, ideally one per child
 or one between two

• Worksheet: This is Me!

PROCEDURE AT A GLANCE

• Discussion

• Drawing

• Display 

• Poem
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Reminder: 
A full set of the Relationships and Sexuality 
Education resources that reflect the 
developmental needs of children of this age can 
be accessed at http://www.pdst.ie/node/811



Discussion 

Start by telling the children that they are 
going to describe someone in the class 
and the children have to guess who it 
might be. Describe yourself or a child in a 
few sentences until the children make a 
correct guess. Invite a small number of 
children to describe another class 
member while the rest of the class try to 
guess who it is. Ask the question:

- How do you know what you look like?

The children will probably say mirrors or 
photographs as their answer. Ask them:

- Can you think of any other ways - 
reflections in shop windows or water, or 
what other people sometimes tell us?

Play ‘I Spy’ with the children, replacing 
the initial letter with a description of a 
child e.g. I spy with my little eye a girl 
with long blonde hair, green eyes and 
freckles.

Distribute the mirrors to the children. 
Explain to the children that you want 
them to look carefully in the mirror and 
that they are then going to draw their own 
picture. Allow each child time to study 
their reflection or picture carefully.

- Can you see your eye colour?

- What shape are your eyebrows?

- Your nose? Your mouth? Any freckles?

- Shape of teeth?

- Is there anything that you have never 
noticed before about yourself?

Drawing 

Next, tell the children that they are going 
to make a self-portrait. Using the 
Worksheet: This is me! ask the children 
to draw what they see in the mirror. 
Remind them to draw their faces only 

(not their full body) and to pay close 
attention to the features and shape of 
their face. Encourage the children to use 
the whole page. As they work, observe 
and record interesting conversations or 
observations they make. Later, these 
could be written on labels and placed 
beside their drawings. Alternatively, you 
could draw your own self-portrait while 
the children are doing theirs!

Bring together all the children’s work to 
celebrate and share in a gallery session 
where the children are invited to show 
and talk about their picture. Invite the 
children to find something they like or 
find interesting in another child’s work 
and to speak about it. 

Display 

The portraits can either be attached 
back-to-back and suspended from the 
ceiling, or displayed alongside each 
other. 

Poem

Introduce the following poem to the 
children (it will be used again in the next 
lesson):

Faces 
Each face is different,

From hair down to chin,
Many noses, eyelashes,
Cheeks, lips and skin,

Long faces, round faces,
Green eyes, brown or blue,

Mix them together,
And that’s what makes you!

DETAILED PROCEDURE
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Extension

If there are identical twins in the school, 
they could be invited to visit the class to 
talk to the children about how people tell 
them apart.

The drawing activity could be extended 
by drawing ‘Paired Portraits’. Here, the 
children choose a partner to draw their 
portrait. Children could then place the 
two portraits side by side and discuss 
similarities and differences.

Encourage the children to use 
complimentary language when describing 
their work. 

Groups of parents could be invited to 
view the children’s portraits. Decide on 
the day and time of the visit and the 
children could make personal invitations 
for the parents. This could be used as an 
opportunity to inform the parents about 
the work that the children will be doing in 
this programme. 

DETAILED PROCEDURE
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This is me!

Draw a picture

of yourself!



LESSON 3
FACES

CORE CONCEPT

Being different does not make a person 
better or worse - just unique.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity 
  Self-awareness

Content Objective
Discuss and appreciate all the features 
that make a person special and unique.

Strand Unit: Growing and changing
   As I grow I change

Content Objective
Realise that growth and change are part 
of the process of life and are unique to 
each individual.

INTEGRATION

English
Strand:  Competence and 
   confidence in using 
   language

   Developing cognitive 
   abilities through language

Strand Unit:  Oral

TEACHER'S NOTE

Even at this early stage children may 
equate difference with inferiority or 
superiority. It is important to challenge 
that idea. 

RESOURCES

• ‘Faces’ poster

• Story: The Best Loved Bear by Diana   
 Noonan

• Teacher’s/children’s favourite soft toy

• ‘Guess Who’ board game (version  
  available in €2 stores)

PROCEDURE AT A GLANCE

• Discussion

• Poem

• Story

• Game
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Discussion

Seat the children in a circle. Remind the 
children of the work that was done in the 
previous lesson on self-portraits. Explain 
that today they are going to look carefully 
at the child sitting next to them, noticing 
the colour of their eyes; the texture, 
colour and length of their hair; shape of 
face; other details about their face e.g. 
freckles, missing front tooth. The children 
could then turn to the person to the other 
side of them and look at their features, 
noticing the differences between the two 
children.

You could then describe one or two 
children from the class, highlighting 
differences in physical characteristics 
(e.g. eyes, hair colour). A discussion 
could follow based around the reasons 
for some of these differences, for 
example, nationality, colour of parents’ 
hair or eyes.

Encourage the children to take a look at 
the pictures drawn in the previous lesson 
and notice differences in physical 
features. Following this, you could 
display on the IWB photographs of faces 
you have sourced (see those provided).

The children can note the differences in 
physical features of the faces and 
speculate as to why there are differences.

Poem

Say the poem that was introduced in the 
previous lesson and encourage the 
children to join in.

Faces
Each face is different,

From hair down to chin,
Many noses, eyelashes,
Cheeks, lips and skin,

Long faces, round faces,
Green eyes, brown or blue,

Mix them together,
And that’s what makes you!

Conclusion

Show the children a favourite doll, teddy 
or soft toy and tell the children all about 
it, for example, how long you’ve had it, 
why it looks a little scruffy, how you still 
love it very much.  

Extension

Read the story The Best Loved Bear to 
the children. Discuss the story with them, 
using the following questions:

- Why was Tim worried when he heard 
about the competition?

- What did he do to make his bear
look better?

- Why did Mrs. Hall give Toby the prize? 

Game

The ‘Guess Who’ board game could be 
used

DETAILED PROCEDURE
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LESSON 4
MUSHKA 

CORE CONCEPT

Names are important as a means of 
establishing uniqueness, individuality and 
esteem.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
  Self-awareness

Content Objective

Discuss and appreciate all the features 
that make a person special and unique.

Strand:  Myself and others

Strand Unit:  My friends and other  
   people

Content Objective
Recognise and appreciate differences in 
people and know how to treat others  
with dignity and respect.

INTEGRATION

English
Strands:  Competence and  
   confidence in using  
   language

    Emotional and imaginative  
   development through  
   language

Strand Unit:  Oral

Arts Education - Drama
Strand:  Drama to explore feelings,  
   knowledge and ideas,  
   leading to understanding

Strand Units: Exploring and making  
   drama

   Co-operating and  
   communicating in  
   making drama

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER'S NOTE

Mushka is a nonsense name and can be 
replaced by any name of your choosing.

RESOURCES

• Story: The Little Ghost Who Lost His 
 Name (provided) or another suitable  
 story about names

• Puppet - bend a clothes hanger into a 
 ghost-like shape and drape a piece of 
 white cloth over it to make Mushka

• Five Coloured Boxes - red, green, 
 yellow, blue and orange, each with a 
 name card inside, one of which should 
 be Mushka

PROCEDURE AT A GLANCE

• Story

• Role Play

• Drawing
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Story:
The Little Ghost who Lost his Name

Present the puppet to the children but 
don’t introduce it by name. Explain that it 
is the school’s own friendly ghost and 
that it likes to visit the children now and 
again. Read the story to the children and, 
as it unfolds, invite some of the children 
to open each box in turn.

- Did you know that our school has a 
friendly little ghost who sometimes visits 
the classrooms and watches the children 
while they are working?
(Show the puppet to the children.)

- What do you think the little ghost might 
be called?
(Invite the children to suggest names for 
the ghost.)

- This story is about what happened when 
the little ghost woke one morning and 
could not remember his name.

One morning a little ghost sat on the 
bookshelf in _____ class in _____ school. 
He listened as the teacher told the 
children that she had something very 
exciting to tell them. There was a girl 
standing beside the teacher. The little 
ghost didn’t recognise her.

‘This must be someone new,’ he thought 
to himself. And sure enough he was right! 
‘This is Alexandria Rista,’ said the teacher. 
‘What do you like to be called?’ she 
asked the little girl. ‘Only my Gran calls 
me Alexandria,’ she replied. ‘I like to be 
called Alex.’ ‘That’s a really pretty name,’ 
said the teacher. Then she introduced the 
little girl to the class again. ‘This is 
Alexandria Rista and she likes to be called 
Alex. Please say hello to her and welcome 
her to our class.’ ‘Hi Alex,’ said the 
children. Alex smiled shyly and quietly 
said hello.

The little ghost watched as Alex sat at the 
round table. The other children told her 
their names and soon they were talking 
together and building a huge space ship 
with the Lego. The little ghost was 
thinking and thinking. He was trying really 
hard to remember what his name was. 
But it was so long since he had been 
visible and someone had called him by 
name that he had forgotten what he was 
called. He felt really sad. The more he 
tried to remember, the sadder he felt. 
Then a big tear trickled down his face, 
followed by another and another. The little 
ghost was crying!

Do you know what happens when ghosts 
cry? They become visible and children 
can see them. Alex was the first to notice. 
She pointed him out to Darragh. Soon a 
small group of children were standing 
looking up at the little ghost on the 
bookshelf.

DETAILED PROCEDURE

29

ONE:4



‘What’s the matter?’ asked Darragh. ‘Why 
are you crying?’ The little ghost explained 
that he had forgotten his name. ‘I know I 
had it written on a piece of card a long 
time ago but I can’t remember where I 
put it,’ he said. ‘We could give you a new 
name – like Spooky,’ said Zack. ‘Or 
Casper,’ said Sadhbh. ‘I saw a film with a 
little ghost called Casper. He was just like 
you.’ The little ghost shook his head 
sadly. ‘That’s not my name,’ he said.

The children tried guessing lots of other 
names but it was no good. Even though 
he couldn’t remember his name he knew 
that the names the children suggested 
weren’t right. He was so sad that he 
started to cry again. ‘Did you have your 
name in this classroom?’ asked Alex. 
‘Yes, I think so, on a name card,’ said the 
little ghost. ‘Well, we’ll help you find it,’ 
said Alex.

The children searched the room. They 
peeped under the bookshelf and 
cupboards. They looked in the drawer in 
the teacher’s desk. They searched the toy 
box. They checked the windowsills and 
the nature table, but the card with the 
little ghost’s name wasn’t there. Then 
Alex spotted five coloured boxes on a 
shelf above the blackboard. She asked 
the teacher to lift them down. Inside each 
box was a card with a name printed on it. 
(Invite different children to open the 
boxes, leaving the box with Mushka until 
last.) Each time ask the ghost: ‘Is your 
name … ?’

But each time the little ghost shook his 
head. Then Alex opened the last box and 
took out the name card. ‘Is your name 
Mushka?’ she asked. The little ghost 
started to smile and nodded his head. ‘Hi 
Mushka,’ said the children. Mushka was 
so happy to have found his name again 
that he smiled and smiled and soon he 

was invisible again. But even though the 
children couldn’t see him, they still said 
hello to him every morning when they 
came into the classroom!

DETAILED PROCEDURE
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Role Play

Choose individual children from the class 
and model a short conversation. The child 
plays Mushka and the teacher (in role) is 
one of the children from the story. Lead a 
conversation which involves introducing 
themselves, discussing how Mushka felt 
when he couldn’t remember his name, 
why we have a name, times when people 
use our name, what happens when 
people don’t know our name. The 
following script could be used:

Teacher (in role):
- Hi, I’m Alex, I’ve just come to this school 
and I hear you have forgotten your name.

Mushka:
- Yes, it was a bit scary but the kind 
children in this class helped me to find it. I 
was sad when I had no name but now I’m 
happy.

Teacher (in role):
- Yes. I like my name, it’s the same as my 
Granny’s - I was called after her. My real 
name is Alexandria, but I prefer Alex. Do 
you have a different name?

Mushka:
- I’m so happy to have found my name, I 
don’t want to be called anything else! I 
like it when children use my name 
properly, it makes me feel good.

Teacher (in role):
- Yes. I was a bit lonely when children in 
this class didn’t know my name, but now 
everyone does and we play a lot together.

Mushka:
- That’s good, children should call each 
other by their names and be nice to each 
other.  

If the children have experience in role-
playing, divide them into pairs. One child 
will play themselves and the other child 
will be Mushka. The children who are 
Mushka could place some white cloth on 
their head to help get into role. Encourage 
the children to have a conversation about 
their names along the same lines as the 
above script. 

Drawing

The children could draw or paint pictures 
of an imaginary and/or invisible friend that 
they would like to have and give them a 
name.

Conclusion

Ask children who have had a recent 
experience of a new baby brother or 
sister if they know how their family chose 
a name for the baby.  Encourage the 
children to ask their family at home why 
they chose their name, and report back to 
the class the next day.
 

DETAILED PROCEDURE
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LESSON 5
NAME TRAIN 

CORE CONCEPT

Learning other children’s names helps 
children to make connections and build 
relationships.

SPHE CURRICULUM

Strand:  Myself and others

Strand Unit:  My friends and other  
   people

Content Objective
Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect. 

INTEGRATION

PE
Strand:  Games
Strand Units: Creating and playing  
   games

   Sending, receiving and  
   travelling

TEACHER'S NOTE

There is a choice of two activities in the 
main part of this lesson. One is noisy and 
requires space and is a very suitable PE 
activity for this age group. If space is not 
available, the other activity could be done 
in a circle in the classroom.

RESOURCES

• Large space e.g. PE hall

• Small Ball or Bean Bag

• Blindfold

PROCEDURE AT A GLANCE

• Game (Option A or B)

• Circle Work
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Train Game (Option A)

To familiarise the children with the game, a 
practice run with a small number of 
children could be done. The children will 
quickly learn the few rules of this game. 
(After the first game, a child can become 
the driver.) Emphasise that this is a 
cooperative game, and that we need to 
work together to make sure everyone is on 
board and looked after. Stand in the centre 
of the room with the children waiting at 
different stations to board the train when it 
comes. After doing a few shunts and 
warm-up noises, select the first passenger 
to approach. 

Driver: Hello. What’s your name?

Child: Hello. My name is Chloe.

The driver repeats Chloe in a loud voice 3 
times, jumping in the air and clapping 
hands in rhythm, followed by the invitation:

Driver: Come and ride our friendly train.

The passenger then holds the driver’s 
waist and the train moves off to the next 
station to pick up another passenger. The 
process is repeated, except that when a 
new passenger says their name the driver 
turns to the person behind and repeats it 
before the whole train jumps and claps in 
unison while chanting the new name three 
times. The train moves back and forth 
between the various stations until all the 
passengers are on board. Ask the children 
if they enjoyed the game.

Commend those children who showed 
care and courtesy when playing the game, 
and remind the children that when we 
cooperate we make the game fun for 
everyone.

Apple Pie (Option B)

Ask for a volunteer to be blindfolded. 
Quietly select a child from the class to say 

Apple Pie. The blindfolded volunteer has to 
guess correctly who has spoken. 
They say:

- Is that …? using their full name.

If identified, the Apple Pie child should 
politely reply to the blindfolded child by 
saying:

- Greetings, Your Majesty.

If the blindfolded volunteer guessed 
correctly, they have a further go until they 
guess incorrectly. Repeat, allowing other 
children to wear the blindfold.

Conclusion

Ball Game - The children stand in a circle. 
Call a child’s name and throw the ball or 
small bean bag to them. This child then 
chooses someone else to throw the bean 
bag to, but before throwing it they must 
call out their name.  After a child has 
caught and thrown the beanbag they must 
sit down, until all the children have had a 
turn.

Extension

Variations to Train Game - When the 
children are familiar with the game, 
variations can be introduced for 
subsequent games e.g. after each 
passenger boards the train, the line can 
turn around so that each child has a 
chance to be the driver. 

When the train has three people in the line, 
a number of mini-trains can be created by 
the driver detaching themselves and 
starting a new line. This is particularly 
useful with large classes to ensure that the 
last passengers do not have a long wait. 
As the last children are collected, you 
could keep the trains going and gradually 
join them all into a continuous circle.

DETAILED PROCEDURE
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CORE CONCEPT

Sharing appropriate personal information 
helps to build relationships and identify 
commonalities.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
     Self-awareness
   Developing self-
   confidence

Content Objectives
Recognise and record personal 
preferences.

Express own views, opinions and 
preferences.

Strand:  Myself and Others

Strand Unit:  My friends and other  
   people

Content Objective
Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect. 

Strand Unit:  Relating to others

Content Objectives
Listen and respond to the opinions and 
views of others.

Strand:  Myself and the wider world

Strand Unit:  Personal safety 
                      

Content Objective
Explore popular stories, books and 
rhymes and discuss some of the 
characters and their appealing traits.

INTEGRATION

English

Strand:  Competence and 
   confidence in using 
   language

Strand Unit:  Oral

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings
   Looking and responding

TEACHER'S NOTE

Children need to be alerted about a week 
before this lesson that they have to 
gather personal items in a suitable 
container/bag/shoe box for use in the 
lesson - see ideas in the lesson note. 
Prepare your own shoe box in advance to 
tell the children more about yourself. This 
will make them feel comfortable and give 
them some ideas.

Objects might include their favourite 
book, toy or a photograph of a meal they 
shared with someone special. Selections 
could be in the form of a picture, a 
photograph or an item taken from home, 
their club or their favourite place, etc. 

RESOURCES

• A container, bag or shoe box for each 
 child filled with their own objects from 
 home

• Worksheet: Things I Enjoy

PROCEDURE AT A GLANCE

• Show and Tell

• Paired Work

• Discussion

LESSON 6
GETTING TO KNOW ME 
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Show and tell

Ask the children to use a suitable 
container, bag or shoe box to collect 
things that tell others a little bit more 
about themselves (see Teacher’s Note).
 
Tell them how much time they have to 
gather their collections. Then, during 
‘Show and Tell’, invite a number of 
children to talk confidently about their 
favourite things. Ask questions such as: 

- Why is this your favourite…?

- Tell us more about… 

Paired Work

Organise the children into pairs. 
Encourage them to talk to each other 
about what they have collected for 
example:

- I like this because it makes me feel...

- I enjoy visiting this place because
I feel…

- I like this book because…

Each member of the pair should take 
turns to show and tell their objects, and 
ask questions e.g.

- Why is this your favourite?

You can talk about the importance of 
having places, people, books and things 
that make us feel good about ourselves. 
You can share your own box of items with 
the children if you have not already done 
so. 

Discussion

As a class, discuss the different things 
the children enjoy doing. Have them 
name different locations, events, seasons 
that they have experienced to ensure a 
breadth of discussion. Encourage them 
also to think about the simple things in 

life that bring joy, for example cuddling 
up with a warm blanket or sharing a story 
with someone they love.  

Pair the children with a partner.  Ask them 
to choose three things that they enjoy 
doing and talk to their partner about why 
they enjoy them and how they make 
them feel. You could model this in 
advance.

Next, distribute the Worksheet: Things I 
enjoy to each child. Ask them to record 
one of their choices on each shape by 
either writing about it or drawing it. On 
the fourth shape, ask each child to write 
and decorate their name.

Explain that they are to bring these 
shapes home and ask their parents to 
help them to write their feelings about 
their favourite things in the shapes on the 
worksheet.

Extension

Ask the parents or guardians to help their 
child write about how they feel when they 
are doing something they enjoy. When 
complete, choose different children over 
the space of a week to show their 
completed worksheet and to talk about 
the things they enjoy. Refer often to the 
good feelings associated with doing 
things they enjoy.
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I Enjoy,

I Feel...

Things I enjoy
Write some things you enjoy in the shapes below.
Then ask a parent or whoever is at home to help you write how you feel 
about these things in the same shape.

Note to parents/guardians:
Please help your child to complete the shapes 

I enjoy I feel

I enjoy I feel

I enjoy I feel

My name is



CORE CONCEPT

Learning to recognise and affirm your 
own talents and abilities and those of 
others helps build self-esteem. 

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity 
   Self-awareness

Content Objectives
Discuss and appreciate all the features 
that make a person special and unique.

Begin to understand, appreciate and 
respect personal abilities, skills and 
talents.

Strand: Myself and others

Strand Unit:  My friends and other 
   people

Content Objective
Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect.

INTEGRATION

PE
Strand:  Games

Strand Units: Creating and playing  
   games 

   Sending, receiving and  
   travelling

Arts in Education - Drama

Strand:  Drama to explore feelings,  
   knowledge and ideas,  
   leading to understanding

Strand Units: Exploring and
   making drama

   Reflecting on drama

   Co-operating and 
   communicating in 
   making drama

TEACHER'S NOTE

This activity is suitable for PE, either 
indoor or outdoor. It also tends to be 
quite noisy.

Lesson 6: Getting to Know Me should be 
completed before this activity as this will 
allow the children to use some of the 
information to help them cross the 
‘swamp’.

RESOURCES

• Space for movement

• 25 small hoops or mats to act as rocks 
 or chalk-drawn circles on the yard

• A large clock or hour-glass sand timer 
 so that the children can see the timing 
 of the lesson (Visual stopwatch on 
 computer or interactive whiteboard: 
 http://www.classtools.net/education-
 games-php/timer)

PROCEDURE AT A GLANCE

• Discussion

• Game 

• Discussion

• Display

LESSON 7 
THE CROCODILE SWAMP 
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Discussion

Invite the children to recall some of the 
positive attributes or qualities that they 
spoke about in the previous lesson. Ask 
them to think about all the nice things 
they can say about themselves and 
others. You may need to help the children 
at first with suggestions for positive 
things they could say about themselves, 
for example:

- I’m a good friend

- I can sing

- I can read my books

- I share my toys

- I enjoy cuddling with my Granny

- I look after my baby brother

Game

Place the hoops (or mats or other 
objects) randomly in the play area so that 
they resemble rocks or stepping stones in 
a swamp. Invite the children to use their 
imagination and pretend that they are 
super-heroes who must cross the swamp 
to find happiness and success. They are 
to imagine that there are crocodiles in the 
swamp and the only way to stop them 
nibbling the children’s toes is for the 
super-heroes to think positively and say 
something good about themselves.

The children then take it in turn to cross 
from one side to the other. Each time they 
step on a rock they must say something 
positive about themselves. If a child gets 
stuck and the negative-thinking, toe-
nibbling crocodiles threaten, the other 
super-heroes (classmates) can be invited 
to help by saying something positive 
about the child attempting to cross. If 
possible, record some of the words and 
phrases that the children use and include 
these in a class display. This part of the 

lesson may be done over a number of 
sessions to allow all the children who 
want to take part to have a chance.

Discussion

Gather the children in a circle and ask 
some of the following questions:

- How did you feel crossing the swamp?

- What helped you cross?

- What slowed you down?

- Could you hear the things the other 
children were saying to help you?

- Can you remember any of them now?

Display

Gather some of the words and phrases 
used during the Crocodile Swamp 
activity. Read a number of them aloud to 
the class. Together with the children, 
create a large crocodile display (example 
provided) for the classroom. Then, insert 
some of the positive words and phrases 
that the children used. 

Extension

When the children are familiar with the 
rules of the game, divide them into five 
teams. Arrange lines of coloured rocks 
across the swamp, using a different 
colour for each team. Explain to the 
children that each team must attempt to 
cross the crocodile swamp before the 
sand in the timer runs out or the alarm on 
the stopwatch sounds. Encourage the 
teams to cheer and clap as loudly as they 
can, as each of the super-heroes crosses 
safely.

DETAILED PROCEDURE
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The Crocodile Swamp

kind

helpful

brave

friendly“I enjoy cuddling with my Granny”

“I look after my baby brother”

“I can read my books”

“I share my toys”

“I can sing”



CORE CONCEPT

Self-acceptance is critical to self-esteem.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity 
   Self-awareness

Content Objective
Begin to understand, appreciate and 
respect personal abilities, skills and 
talents.

Strand Unit:  Relating to others

Content Objective
Practise care and consideration, courtesy 
and good manners when interacting with 
others.

Strand: Myself and the
   wider world

Strand Unit: Developing citizenship
   My school community

Content Objective
Realise that each person is important and 
has a unique and valuable contribution to 
make to the class.

INTEGRATION

English
Strand:  Competence and  
   confidence in using  
   language

Strand Unit:  Oral

Arts in Education - Visual Arts

Strand:  Drawing

Strand Unit: Making drawings

TEACHER'S NOTE

For the Magic Box to be effective, it is 
essential that each child keeps the name 
of the special person secret until all 
children have had the opportunity to look 
inside.

You should monitor the paired work to 
ensure that the children remain positive 
about themselves and one another.

RESOURCES

• Decorate a small box and place a 
 mirror inside it, so that anyone who 
 looks inside sees their own face 
 reflected. It would be helpful if there 
 were a number of these (one for each 
 group).

• A4 card

• Photograph of each child - children  
 need to be alerted to bring one in.

PROCEDURE AT A GLANCE

• Discussion

• Paired Work

• Display

LESSON 8
THE MAGIC BOX 
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Discussion

Ask the children to name some special 
people.

- What do you think makes people 
special?

- Do you know any special people?

Allow a few minutes for the children to 
respond to the questions. Then introduce 
the magic box(es) and explain that inside 
it is the picture of a special person. Each 
of them will be allowed to look inside and 
discover who it is, but they must not tell 
who it is until everyone has had a turn.

As each child comes out to the front of 
the class to look in the box ask them who 
they think they will see. Alternatively, if 
there are a number of boxes, divide the 
children into groups and give a box to 
one child in each group, with instructions 
about when to open, look and pass on to 
the next person in the group. Remind 
them not to tell anyone the name of the 
person they see in the box.

When they have all completed the 
exercise, ask the children who the special 
person is. When they have responded 
‘Me!’, explain that the box is precious 
because it shows that each of them is a 
special person. Discuss the exercise with 
the children:

- Were you surprised when you saw who 
was inside the box?

- What did you do?

- How did you feel when you saw 
yourself?

Talk to the children about how it is 
possible for each of them to be special. 
Ask them if they can think of anything 
that makes them special - you need to be 
ready to help children to recognise their 
special qualities, or perhaps ask the 
children to help each other to identify 
these.   

Paired Work

Organise the children into pairs. Ask them 
to tell their partner about their special 
qualities and to compare the different 
ways that they are both special.

Display

Using the photographs children have 
brought in earlier, each child sticks their 
picture on a sheet of card and writes:
My name is… I am special.

Alternatively, the children could draw a 
picture of themselves with the same 
caption. The children decorate around 
the photo or picture to create a frame.

The remaining space can be used by 
some of the significant adults in the 
child’s life (e.g. teacher, parents, child-
minder, grandparent, or principal) to write 
words that they would use to describe 
the child, for example, happy, kind, good 
footballer. Children might also ask a 
friend to write something in the space. 
These cards could be displayed in the 
classroom, or made into a Special People 
Book for the class library.

DETAILED PROCEDURE
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CORE CONCEPT

Recognising similarities and differences 
helps us to value diversity and build 
relationships.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity 
   Self-awareness

Content Objective
Recognise and record personal 
preferences.

Strand:  Myself and others

Strand Unit:  My friends and other  
   people
  
Content Objective
Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect.

Strand Unit:  Relating to others

Content Objective
Practise care and consideration, courtesy 
and good manners when interacting with 
others.

INTEGRATION

English
Strand:  Competence and  
   confidence in using  
   language

Strand Unit:  Oral

TEACHER'S NOTE

Worksheet One should be used when first 
introducing this activity. Worksheet Two, 
which is longer, could be used when the 
children are familiar with the activity. 

The children may need to be reminded 
and encouraged not to leave anyone out.

RESOURCES

• Worksheet One:  I Am, I Can, I Like. 
 One A3 size for display or explanation, 
 and an A4 photocopied version for 
 each child. Subsequently Worksheet 
 Two can be used as 
 extension work.
 

PROCEDURE AT A GLANCE

• Introduction

• People Bingo

• Circle Work

LESSON 9
I AM, I CAN, I LIKE 
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Introduction

Invite the children to answer questions 
such as:

- Are you hungry?

- Can you swim?

- Do you like milk?

When a child answers ‘Yes’ to a 
statement, make a note of it on the 
blackboard or type it up onto the IWB, 
e.g. Ciara can swim. John likes milk.

Point out that some children answered 
‘No’ to certain questions while some 
answered ‘Yes’. We are all different, with 
different likes, dislikes, abilities, etc. We 
also have things in common with other 
people.

People Bingo: Worksheet One

Show the children the Worksheet: I am, I 
can, I like on the IWB (or display in A3 
size) and explain each sentence and 
picture to them. Distribute the A4 sheets 
to the children. Then tell them that they 
are to move around the room asking the 
questions on the sheet to the children in 
the class until they find someone who 
answers yes to one of their questions.  
Then that child will tell them how to spell 
their name and they will fill it in on the 
correct sentence. A classmate’s name 
should not appear more than once on the 
same sheet. You could also take a sheet 
and join in the game, listening to how it is 
going amongst the children and helping 
where necessary. Encourage the children 
to be polite and courteous when 
interacting. 

Circle Work

Seat the children in a circle and discuss 
the children’s findings. Ask questions 
such as:

- Can you tell us something you learned 
about one of your friends that you didn’t 
know before?

- Who can tell us something about (child’s 
name)?

- Who are the children who have a cat?

- Did you find out anything that you were 
surprised about?

- Would you like to tell us why?

- Did you enjoy this activity?

- Why? Why not?

Extension

The extended versions of the worksheet 
could be used in subsequent lessons.

Poem
I like rain

You like sun
I can swim
You can run
I like pizza

You like stew
I’m in senior infants

And so are you!

Children could stand in pairs and take it 
in turns to say the poem, pointing to 
themselves and then their partner for 
each line.

DETAILED PROCEDURE
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I am, I can, I Like

I am 

...............................................

...............................................

I can 

...............................................

...............................................

I like

...............................................

...............................................



..........................................
has a dog

..........................................
is 6 years old

..........................................
likes playing with a friend

..........................................
walks to school

..........................................
likes ice-cream

..........................................
can ride a bike

..........................................
has a baby brother/sister

..........................................
can swim

My name is ..............................................................

I am, I can, I Like



UNIT TWO
MY FIVE SENSES



STRAND MYSELF

Strand Units  Self-identity

  Taking care of my body

  Safety and protection

  
STRAND MYSELF AND THE  
  WIDER WORLD

Strand Units Developing citizenship

  Media education

INTRODUCTION TO THE UNIT

This unit emphasises exploration of the 
world through work with all five senses. In 
doing so, it addresses the fact that the 
world can be a dangerous place, and that 
care must be taken in certain situations. 
The children are encouraged to use their 
senses throughout these lessons and to 
experience how some senses work 
together, in an enjoyable and fun way.

The theme of Health and Safety is central 
to this unit. It can be difficult for young 
children to take responsibility for their 
own health behaviour. When developing 
this unit, the support of families and 
parents is important.

The imagination is also a focus in this unit 
and this is developed through 
visualisation and movement. Language 
development and the sense of hearing 
are enhanced with a lesson on rhyme. An 
awareness of and sensitivity to disability 
is also integrated into the unit.

Suggestions are given for setting up a 
Five Senses Activity Area at the 
beginning of the unit.

LESSONS IN THIS UNIT

Lesson 1
The Five Senses

Lesson 2
Taste Test

Lesson 3
What’s in the Box

Lesson 4
What Do You Smell?

Lesson 5
Listen!

Lesson 6
Jungle Journey

Five Senses Activity Area

While the activity area is not essential to 
the lessons on sensory perception, it will 
enhance the learning experience of 
children in many ways. The area acts as a 
focal point for the children. It encourages 
interest and participation in the theme 
and allows all children to become 
involved. Independent learning is 
encouraged, both for the individual child 
and children working in groups. Finally, 
the activity area acts as a central location 
for storing theme materials and 
displaying completed work.

Setting up the activity area

The activity area will need a work space 
and wall space. A table could serve as the 
work space. A bookshelf and floor mat or 
cushions are useful additions. Pictures, 
books and other reference materials could 
be left on a low shelf for easy access by 
the children.

The wall space can be decorated with 
single word banners and cut-out pictures 
of eyes, ears, noses, mouths and hands, 
as well as the work created by the children 
during the exploration of the theme.

UNIT TWO
MY FIVE SENSES
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Any related books can be collected and 
displayed on the bookshelf.

During the period that has been allocated 
to the theme, plan a daily time when 
small groups of children can visit the 
area, if possible, and repeat activities that 
were explored with the whole class, for 
example, guessing boxes.

You could set up Texture Tasting Tables 
and include a different texture of food on 
each table. Then place the children in 
groups and have them circulate around 
each of the tables.

At each taste table, ask the children to 
sample the food and to choose the word 
that best describes it, for example:

yogurt = smooth

carrot baton = crunchy

melon = slimy.

UNIT TWO
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CORE CONCEPT

Young children learn through sensory 
experience. Providing opportunities to 
observe and explore their world through 
their senses will help them to grow in 
knowledge and gain confidence.

SPHE CURRICULUM

Strand:  Myself  

Strand Unit:  Self-identity
   Self-awareness 

Content Objective
Become aware of their immediate world 
through the senses.

Strand Unit:  Taking care of my body 
   Knowing about my body 

Content Objective
Explore and discuss the different things 
the body can do.

INTEGRATION

English
Strands: Receptiveness to  
   language

   Competence and  
   confidence in using oral  
   language

Strand Unit:  Oral

TEACHER'S NOTE

As well as using our senses to identify 
objects, our senses also warn us of 
danger. This should be highlighted when 
talking to the children.

RESOURCES

• Picture of a cat

• An orange

• A soft toy

• An apple 

• Blindfolds

• Worksheet: My Five Senses 

PROCEDURE AT A GLANCE

• Game

• Discussion

• Poem

• Worksheet

LESSON 1
THE FIVE SENSES
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Game

Show the picture of the cat to the 
children and ask them to say what animal 
it is.

- How did you know what it is?
(By looking.)

Blindfold a number of volunteers.
Cut the orange in half and ask the 
children to sniff it.

- Can you tell what it is?
.

- How did you know what it was if you 
could not see it? (By smelling.)

Blindfold a second group and pass around 
a soft toy. When they have all held and 
explored it ask them to guess what it is.

- How were you able to do so if you could 
not see it? (By touch.)

A third group is then blindfolded. Each 
child is given a small piece of apple. 
Explain that you want them to eat this 
and tell you what it is they have eaten.

- How were you able to do so? (By taste.)

Alternatively a bag of small sweets could 
be used and each child allowed join in 
the tasting. 

Play the sound of the dog barking.

- What is the sound?

- How did you know if you could not see 
or touch the dog?
(By listening to the sound.)

Discussion

Ask the children:

- Does anyone know how we find out 
things in our world?

- How did we find out what the soft toy 
was? Yes, we used our sense of touch!

- We have five senses that help us to 
explore our world - can you think what 
the other senses are? 

Draw the outline of a child and ask the 
children to tell you where our senses are 
located in and around the body. Explain 
to the children that the skin all over our 
bodies is sensitive to touch but usually 
we feel objects with our hands. Tiny little 
nerve endings in the skin pick up 
messages about the object

- Is it hard or soft, warm or cold, rough or 
smooth?

Explore each of the senses in turn asking 
the children to name:

- Smells they like or dislike

- Loud or soft sounds 

- Tastes they like or dislike 

- Soft, hard or sharp things to touch 

- What they see that they like or dislike.  

The children could discuss whether or 
not they liked the look, smell, feel, taste, 
or sound of the various things from the 
Which Sense? game.

While our senses help us to identify 
objects, they also warn us of danger. Ask 
the children if they can think of some 
examples of this.  (This will be explored in 
more detail in later lessons.)

DETAILED PROCEDURE
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DETAILED PROCEDURE

Poem

Introduce the poem Wonderful World to 
the children. The poem could be 
displayed in the Five Senses Activity Area 
for the duration of this unit.

Wonderful World
I can see

Trees and grass,
The sun and sky;

I can taste
Chocolate ice cream,

Apple pie;
I can hear

Music, laughter,
Words you said;

I can smell
Perfume, flowers,

Baking bread;
I can touch

Silk and velvet,
A baby's skin;

What a wonderful
World I'm in!

- Eva Grant 

Worksheet

The children complete the Worksheet: 
My Five Senses. Alternatively, this could 
be done at home.
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My Five Senses

My name is ...........................................................

Draw a line to match

I hear with my

I smell with my

I touch with my

I see with my

I taste with my



CORE CONCEPT

Children will often taste new foods if this 
is done as a game with others. In this 
way their palate can be developed.  

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
   Self-awareness

Content Objectives
Recognise and record personal  
preferences.

Become aware of their immediate world 
through the senses.

Strand Unit:  Taking care of my body
   Food and nutrition

Content Objectives
Become aware of the importance of food 
for growth and development.

Explore food preferences and their role in 
a balanced diet.

Discuss and explore some qualities and 
categories of food. 

Strand Unit:  Growing and changing
   As I grow I change

Content Objective
Identify some of the factors that promote 
growth.

Strand Unit:  Safety and protection
   Safety issues

Content Objective
Realise that many substances used at 
home or in school are dangerous and that 
permission should be sought before 
exploring the contents.

INTEGRATION

English

Strand:  Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language
Strand Unit:  Oral

Maths

Strand:  Early mathematical 
   activities
Strand Unit:  Classifying, matching, 
   comparing, ordering

SESE-Science

Strand:  Living things
Strand Unit:  Myself

TEACHER'S NOTE

The letter for parents needs to be sent 
out about a week before the lesson takes 
place.

Before taking part in this activity, the 
children should wash their hands.

No child should be forced or cajoled to 
taste anything they don’t want to taste.

The food tasting may be more 
manageable if the children are divided 
into a number of groups and you work 
with each in turn over a few days, or if 
one or two extra adults are available to 
help.

The school may be involved in the Food 
Dudes (Bordbia.ie) initiative, and if so, 
this could be integrated into this lesson.

LESSON 2
TASTE TEST

53

TWO:2

Reminder: 
A full set of the Relationships and Sexuality 
Education resources that reflect the 
developmental needs of children of this age can 
be accessed at http://www.pdst.ie/node/811



RESOURCES

• Sample Letter for Parents 

• Jar of honey, savoury crackers or 
 crisps, lemon drink

• For the taste test, you will need carrot 
 sticks, apple slices, mandarin 
 segments, cheese cubes

• Worksheet: Tasting

• Worksheet: Favourite Foods 

PROCEDURE AT A GLANCE

• Poem

• Discussion

• Tasting and Worksheet

• Worksheet

LESSON 2
TASTE TEST
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Poem

Say the poem: Wonderful World again 
with the children (see previous lesson).

Discussion

Remind the children of the work done on 
the senses in the previous lesson. Show 
the children an orange and ask them 
what it is.

- Which of your senses helped you to 
know what it was?

- If you had been blindfolded, would you 
have known?

- What other senses would help?

Ask the children if they know where we 
taste things. Explain that their tongue is 
covered with thousands of taste buds. 
Let them feel their tongues with their little 
fingers.

- How does it feel?

- Is it rough or smooth?

Ask the children if they know any tastes:

- When you eat sweets what’s the main 
taste? (sweet)

- Crisps have a different flavour because 
of something that is sprinkled on them, 
do you know what that is? (salt)

- What about if you ate some lemon,
what would that taste be? (bitter)

- Have you ever tasted milk when it’s 
gone off? What’s that taste? (sour) 

Explain that these are the four basic 
tastes - salt, sweet, sour, bitter. The 
children could try tasting the honey, 
crisps and lemon drink.

- Was the lemon bitter or sweet?

- Which foods taste salty?

Ask them to name some foods for each 
of the four tastes.

- Which tastes do you like?

- Which tastes do you not like?

Ask the children to name some of their 
favourite foods.

- When you are in the kitchen in the 
evening can you tell what is being cooked 
for dinner without looking in the 
saucepan? How?

Explain that our sense of taste and smell 
are linked. When we smell a food, the 
nerves in our nose send a message to our 
brain to help us identify it.

Tasting and Worksheet

Draw examples of the three faces from 
the worksheet on the blackboard and 
explain each to the children. Alternatively, 
show the worksheet on the IWB.

If children like the food they taste they 
draw a smile, if they do not like it they 
draw a frown and if they think it is okay 
they draw a small straight line.

Four foods are then placed on a low table 
and the plates are labelled A, B, C, D.

Invite the children to taste the foods and 
complete the Worksheet: Tasting. Ask 
them to draw a picture or write the name 
of what they tasted and indicate whether 
or not they liked it by drawing the 
appropriate face.

When all the children have had an 
opportunity to taste the foods, you could 
divide them into pairs or small groups to 
compare their answers. 

DETAILED PROCEDURE
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The following questions could be used in 
a class discussion:

- Which foods were easy to name?

- Which foods did most people like?

- What might happen if we ate only the 
foods we like all the time?

- If we ate sweet things all the time?

- Would that be good for us? 

Encourage the children to realise that for 
good health we need a balance in our 
diet, and that variety is important. Some 
foods are necessary for our bodies to 
grow strong and healthy. Ask the 
children:

- Do you know what foods are good for 
our bodies/teeth/bones? 

If the school has a healthy eating lunch 
policy, this could be discussed and 
reinforced with the children.

Talk to the children about how our sense 
of taste can alert us to danger. For 
example, if we taste something that is 
sour, it alerts us that we shouldn’t eat or 
drink it.

- How do you know when something 
doesn’t taste right?

- What should you do? 

Reinforce this safety message: Never 
taste or put anything in your mouth that 
you are unsure of. Check with an adult 
first.

Worksheet

The children could be given the 
Worksheet: Favourite Foods to 
complete at home.

Extension

Imaginative Play
Set up a Food Shop or a Restaurant in 
the imaginative play area. Involve the 
children in providing the props such as 
menus, cash register, empty containers, 
cutlery - whatever would be present in a 
normal shop or restaurant. Put labels 
around to develop reading.

Encourage the children to adopt specific 
roles within the imaginative-play area. A 
variety of hats, props or clothes could be 
used to help distinguish roles. Encourage 
good social skills by demonstrating how 
you might ask for an item or order a meal 
from the menu. Develop the role play by 
asking the children to demonstrate how 
might a ‘grumpy’ or ‘friendly’ customer 
order a meal? Leave this scene in place 
for a couple of weeks and allow the 
children time for structured and free play 
in order to explore and learn from the 
endless possibilities generated from such 
a set-up.

DETAILED PROCEDURE
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SAMPLE PARENT LETTER

Date _______________

Dear Parent/Guardian,

As part of our work on the five senses, the children will be tasting some foods in 
school next week. Please complete and sign the appropriate slip below and return it 
to the school tomorrow.

Thank you,

_____________________________
Class Teacher

Child’s Name:

has no food allergies.

Signed:       Date:

Child’s Name:

is allergic to these foods:

Signed:       Date:



Tasting

What did you taste?

..........................................

What did you taste?

..........................................

What did you taste?

..........................................

What did you taste?

..........................................

Did you like the taste?

Did you like the taste?

Did you like the taste?

Did you like the taste?

Like Okay Don’t Like

A

B

C

D

My name is .............................................................



Favourite Foods

My name is ............................................................

Draw your favourite meal

Ask someone at home about their favourite meal.
Draw it on a plate.



CORE CONCEPT

We discover a great deal about our world 
through the sense of touch.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
   Self-awareness

Content Objective
Become aware of their immediate world 
through the senses. 

Strand Unit:  Taking care of my body
             Knowing about my body

Content Objective
Explore and discuss the different things 
the body can do.

Strand Unit: Growing and changing
   Feelings and emotions

Content Objective
Explore and discuss occasions that can 
promote positive feelings in themselves.

Strand Unit: Safety and protection
   Safety issues

Content Objective
Explore how accidents might be 
prevented at home, in school, on the 
farm, or in the water.

INTEGRATION

English

Strand:  Competence and 
   confidence in using 

   language

   Developing cognitive 
   abilities through language

Strand Unit:  Oral

SESE - Science

Strand:  Living things

Strand Unit:  Myself
 

TEACHER'S NOTE

Prepare for the activity by making up the 
small boxes or containers with five small 
objects in each. (These can be used later 
for counting games and other maths 
activities.) The trays can also be prepared 
in advance for the tactile experience.

RESOURCES

• Small boxes or containers

• Selection of small objects such as 
 coins, buttons, marbles, crayons, 
 shells, miniature toys - a few of each in 
 the small boxes or containers

• Trays of different textured materials: 
 shredded paper, wood chippings, 
 gravel, wool, lentils.

• Blindfolds

• Gardening gloves or other thick gloves 
 - one pair per group

PROCEDURE AT A GLANCE

• Tactile Activity

• Game 

• Discussion

• Poem

LESSON 3
WHAT’S IN THE BOX?
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Tactile Activity

Introduce the children to the tactile 
experience by providing trays of different 
textured materials: shredded paper, wood 
chippings, gravel, wool, lentils, etc. Have 
a variety of words on cards available to 
the children to develop their descriptive 
language, e.g. hard, rough, smooth, etc. 
Give them opportunities to feel a number 
of these different textures. Some children 
could match the words to the materials 
and discuss why they have chosen 
particular words.

Game - Guess What?

Invite a child to put on a blindfold and to 
identify an object, for example, a teddy, 
by using only their sense of touch. The 
children could describe the object they 
are feeling while blindfolded. Repeat with 
different children and different objects. 
Discuss the activity with the children:

- How could you tell what you were 
holding if you could not see?

- Which things were hard/soft or cold or 
rough/smooth ….?

Explain that just under our skin are tiny 
nerves which send messages to our 
brains about the way things feel. It may 
help to draw comparisons with electricity 
wires which carry a very important 
service into our homes and schools. 
Nerves, like electricity wires, carry 
messages from one place to another 
which are very important for our safety.

The children then work in groups. Give 
each group a box and a blindfold. One 
child wears the blindfold and another 
passes the objects from the box for the 
child with the blindfold to guess. The 
children swap roles and the boxes are 
exchanged with another group.

Discussion

Provide one member of each team with 
thick gardening gloves. Ask a child to put 
on a pair of thick gardening gloves and 
try to feel and describe an object while 
blindfolded. Talk about what would it be 
like if we couldn’t feel anything with our 
hands... if our sense of touch 
disappeared? Could we tell if things were 
hot or cold, sharp, soft, etc?

While our sense of touch helps us to 
identify objects, it can also warn us of 
danger. Ask the children if they can think 
of some examples of this.

- How can our sense of touch help keep 
us safe?

Reinforce the keeping safe message:

- Hold hands and stay close to a safe 
adult when out and about. Do not touch 
or lift sharp objects. Check with a safe 
adult first.

DETAILED PROCEDURE
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Poem

Recite the Poem: Wonderful World again 
with the children.

Conclusion

Ask the children what they enjoyed about 
the lesson, and encourage them to use 
the tactile language introduced or 
practised in the lesson. Emphasise that 
our sense of touch is also often linked 
with feeling safe, for example a cuddle 
when we are afraid or hurt, or holding 
hands to feel secure and safe. 

Extension

Feely Bag is also a great resource to 
explore 2D shapes within maths, using 
the vocabulary of sides and corners. 
Various textures can also be explored in 
the same way. 

Story

Use the picture book: Hug by Jez 
Alborough (Walker Books Ltd, 2001).

DETAILED PROCEDURE
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CORE CONCEPT

We use our sense of smell to explore the 
world. Our sense of smell is very 
important as it can help keep us safe. 

SPHE CURRICULUM

Strand: Myself 

Strand Unit:  Self-identity
   Self-awareness

Content Objective
Become aware of their immediate world 
through the senses.

Strand Unit:  Taking care of my body
            Knowing about my body

Content Objective
Appreciate the need, and understand 
how to care for their own body in order to 
keep it healthy and well.

Realise that each individual has some 
responsibility for taking care of 
themselves

Strand Unit:  Safety and protection
            Personal safety

Content Objective
Realise how other people can persuade 
them to engage in unsafe behaviour.

INTEGRATION

English
Strand:  Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language

Strand Unit:  Oral

SESE - Science

Strand:  Living things

Strand Unit:  Myself

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER'S NOTE

The lesson should include instructions for 
the children on caring for their nose – 
keeping it clean, not sniffing anything 
they are not sure of, not putting anything 
up their noses as this can cause 
blockages.

RESOURCES

• Blindfold

• Selection of strong-smelling everyday  
 items e.g. soap, onion, flowers, crisps  
 Babywipes

• Magazines, supermarket catalogues,  
 scissors, glue and display paper

PROCEDURE AT A GLANCE

• Discussion
• Smelling Activity
• Collage
• Discussion
• Poem

LESSON 4
WHAT DO YOU SMELL?
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Discussion

Ask the children to imagine they are mice 
in search of cheese - what senses could 
they use?

- Can you think of other animals that use 
their noses to find food? Or sense 
danger? (pigs, dogs) 

Encourage the children to feel their noses 
and describe what they are like.

- Do you know what your nose is for? 
(taking air in and out of the body, 
cleaning the air on its way in, smelling 
things.) 

Explain that as well as helping us to 
identify things, our sense of smell can 
warn us of danger.

- Can you think when?

- Our sense of smell tells us when there is 
a fire, or when food has gone off and 
could make you ill.

- Has anyone ever smelled sour milk?

Remind the children of the safety rules 
introduced in previous lessons:

- Never put or taste anything in your 
mouth that you are unsure of. Check with 
an adult first.

- Hold hands and stay close to a safe 
adult when out and about.

- Do not touch or lift sharp objects. 
Check with a safe adult first.

Talk to the children about the importance 
of taking care of their nose, for example, 
using and disposing of a tissue properly, 
blowing gently, never pushing objects 
into the nose, discouraging nose picking, 
washing hands regularly. Can you think of 
a rule for looking after your nose? (Noses 
are for smelling and sniffing, not shoving 
or picking!)

Smelling Activity

Look for a volunteer for a blind smelling 
activity. Blindfold one of the children and 
invite them to identify some of the items 
gathered for the lesson. Allow as many of 
the children as possible to have a turn. 
Talk to the children about the smells:

- Which things smell nice?

- Which things do not smell nice?

- Do you have a favourite smell?

- Can you sometimes tell from the smell 
what is cooking for dinner?

Collage

Divide the children into small groups. Ask 
them to talk together for a few minutes 
about things they like to smell.

- Are there smells that you do not like?

Give out the magazines. Working 
together in their group, the children find 
and cut or tear out pictures of things they 
like to smell and other things that they 
don’t like to smell. These can be 
mounted on two wall charts.

Discussion

Discuss with the children why it is very 
important not to sniff anything if they are 
not sure about it. Explain that smelling 
some things could make them very sick 
and that if older children asked them to 
sniff something from a bottle or bag they 
should not do so, but should tell a safe 
adult about what happened.  

Poem

Recite the Poem: Wonderful World.  By 
this stage the children should nearly be able 
to recite it. The children could decorate a 
copy of it for display in the classroom.

DETAILED PROCEDURE
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CORE CONCEPT

Our sense of hearing is very useful in 
keeping us safe and for listening to others.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
                     Self-awareness 

Content Objective
Become aware of their immediate world 
through the senses.

Strand Unit:  Safety and protection
   Personal safety

Content Objectives
Identify situations and places that are 
safe and those where personal safety 
might be at risk.

Safety issues.

Explore how accidents might be 
prevented at home, in school, on the 
farm, or in the water.

INTEGRATION

English

Strand: Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language

Strand Unit: Oral

Arts Education - Music

Strand:  Listening and responding

Strand Unit:  Exploring sounds

TEACHER'S NOTE

A digital audio recorder or mobile phone 
would be very useful in this lesson. In 
advance, record sounds from the 
classroom, around the school and 
outside. Alternatively, there may be an 
audio resource already in the school that 
could be used.

RESOURCES

• Book of Nursery Rhymes

• Rhyme Monster - made from a 
 decorated cereal box. There needs to 
 be a space for a mouth where children 
 can ‘feed’ it with rhyming words.

• Sound recordings of the child’s 
 environment

• Worksheet: What Sounds?

PROCEDURE AT A GLANCE

• Rhyme Time

• Listening Exercise

• Worksheet

LESSON 5
LISTEN!
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Rhyme Time

Introduce the concept of rhyme to the 
children. Write some pairs of words on 
the blackboard e.g. cat/hat, rose/nose, 
house/mouse, see/tree. Pictorial clues 
could also be used to help them identify 
the words.

Read the words aloud and ask the 
children to identify what the words in 
each pair have in common. The children 
will recognise that the words sound alike 
or rhyme. Play a rhyming game with the 
children. Give them one word and 
challenge them to find others that rhyme 
with it. 

Introduce the Rhyme Time Monster. Ask 
the children to ‘feed’ the monster with 
things that rhyme with a chosen word, 
which could be displayed on the outside 
of the box. The children could feed the 
monster in a variety of ways, for example 
with pictures from magazines, small 
objects or words. Check the contents of 
the box regularly.

Ask the children to think of any songs, 
poems or verses that rhyme. They may 
be surprised to realise how many rhymes 
they already know - Humpty Dumpty, Baa 
Baa Black Sheep, Old King Cole, Three 
Blind Mice, and so on.  Use a book of 
nursery rhymes, and while reading both 
familiar and unfamiliar ones, pause before 
the end of a line and ask children to 
supply the rhyming word. Children could 
suggest a variety of rhyming words which 
could fit. Ask the children if they can 
identify any rhyming words in the 
Wonderful World poem (see previous 
lessons). Remind them that without our 
sense of hearing we would not be able to 
distinguish sounds and rhymes.

Listening Exercise: Hear Safe

In advance, record sounds in the 
classroom, around school and outside 
(examples: a car horn, birds singing, an 
ambulance siren, traffic, children playing, 
animal sounds, a fire alarm). Then play 
the different sounds for the children and 
ask if they can identify them. Have them 
place their thumbs up if they think it is a 
safe sound or thumbs down if they think 
there could be danger. Discuss the 
results each time.

Reinforce the importance to us of our 
sense of hearing. Explain that as well as 
helping us to communicate with one 
another and our environment, our sense 
of hearing can also warn us of danger. 
Reinforce the safety message:

- Use your sense of hearing to help you to 
keep safe.

Explore examples of this in both the 
school and home context e.g. loud and 
soft sounds, vehicles on the road and 
crossing safely, kettle boiling, fire alarms, 
or sounds already explored in the 
recording above.

Worksheet

Give the children the Worksheet: What 
Sounds? to fill in with their parents.  

DETAILED PROCEDURE
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What sounds?

Can you hear these sounds at home?

YES þ    NO ý

Baby Crying

¨

 Vacuum Cleaner

¨

Washing 
Machine

¨

Phone Ringing

¨

Crane

¨

Microwave 
Oven

¨

Photocopier

¨

Television

¨

Helicopter

¨

Kettle Boiling

¨

Chainsaw

¨

Toaster Popping

¨

Name some safe sounds:

...............................................

...............................................

Name some sounds of danger:

...............................................

...............................................



CORE CONCEPT

Being able to visualise situations is 
important in the development of the 
imagination, and may help in the 
development of personal and social skills. 

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
                     Self-awareness 

Content Objective
Become aware of their immediate world 
through the senses.

Strand Unit:  Safety and protection
   Personal safety

Content Objective
Identify situations and places that are 
safe and those where personal safety 
might be at risk.

Strand Unit:  Media education

Content Objective
Realise that they receives information 
from many different sources.

INTEGRATION

English

Strand: Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language

Strand Units: Oral
   Reading

SESE -  Science

Strand:  Living things

Strand Unit:  Myself

Arts Education - Drama

Strand:  Drama to explore feelings,  
   knowledge and ideas,  
   leading to understanding

Strand Units: Exploring and
   making drama

   Reflecting on drama

   Co-operating and  
   communicating in  
   making drama

PE  

Strand:  Gymnastics

Strand Unit:  Movement

TEACHER'S NOTE

This game lends itself well to circle work. 
The game can be played several times 
using a different destination e.g. a voyage 
in space, a visit to a farm, travelling under 
the sea.

RESOURCES

• Space for movement

• Warning Signs Poster

PROCEDURE AT A GLANCE

• Poem

• Drama

• Discussion

LESSON 6
JUNGLE JOURNEY
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Poem

Repeat the Poem: It’s a Wonderful World 
from the previous lessons.  At this stage 
the children should know it well and 
should be able to recite it individually or 
in smaller groups. 

Drama

Explain to the children that they are about 
to go on an exciting make-believe 
journey to many different environments. 

Instruct them to put on their ‘special’ 
boots and helmets and to fasten their 
seat belts. Perform a countdown and tell 
the children they are off! At each stop, 
invite different children to fill in the blank 
space with something they might see in 
that environment.

It’s time to take a look at what’s going on 
around us!  Put on your special specs!

- Are you ready?

- First stop: the jungle! I went to the 
jungle and what did I see? I saw a _____ 
looking at me!

- Second stop: space! What did I see 
when I went to space? I saw a _____ 
looking at my face!

- Third stop: the farm! Down on the farm 
and what did I see? I saw a _____ peering 
at me!

- Last Stop! Take a deep breath we are 
going under the ocean. Under the ocean 
and oh what a place! I saw a _____ 
swimming past my face!

Repeat the completed rhyme together.

Discussion

Explain to the children that as well as 
helping us to identify things, our sense of 
sight can warn us of danger. Ask the 
children for examples. For example, our 
sight can alert us to warning signs or 
symbols at the swimming pool, at the 
railway tracks, on household substances 
such as bleach or when walking along a 
busy road. Ask the children to give further 
examples. The Warning Signs Poster 
could be displayed. Ask the children to 
collect examples of these symbols to 
display at the Five Senses Activity Area. 

Reinforce the safety message:

- Tell a safe adult if you see something 
that has made you or another person feel 
or be unsafe. (This could be in the 
context of a wide array of situations, for 
example travelling from school, in the 
playground, using the internet, etc.)  
 
Explain to the children that not everyone 
has the gift of sight. Some people are 
visually impaired. They have developed 
their other senses to help keep them safe 
in the world, and are generally very good 
at hearing and touching.

- How does our sense of sight help keep 
us safe?

Highlight the danger of sharp objects and 
emphasise why they should not play with 
knives, broken glass, needles or syringes. 

- What would you do if you saw some 
broken glass or a needle or syringe in the 
playground?

Repeat the keeping safe message.
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Extension

Art Activity
Ask the children to describe the animals 
or beings that they ‘saw’ on their exciting 
journey and draw or paint a variety of 
them.

Instead of using all the different 
environments, just one could be chosen 
as a theme and more detailed work 
carried out e.g. related stories, art 
activities, songs, etc. Books about 
particular environments, such as Rumble 
in the Jungle and Commotion in the 
Ocean by Giles Andreae and David 
Wojtowycz (Tiger Tales, 2002) could be 
used as resources.   

Movement Activity

Choose a number of pictures of animals 
and ensure the children recognise the 
image on each. Then, instruct the 
children that they are to have a quite 
different PE lesson where you will try not 
to give verbal instructions. Instead, they 
will have to depend largely on their sense 
of sight. Explain that you will hold up a 
picture of an animal and will ask them to 
imitate the movement that animal makes.  
You will wave a brightly coloured scarf 
when you want them to be still, and you 
will hold up a new animal picture after 
that.

Invite the children to move safely around 
the hall and when you hold up one of 
their pictures, they are to imitate that 
animal’s movement (e.g. snake slithering, 
a fish swimming or ducks waddling).

After a short period of time, wave a 
brightly coloured scarf to signal to them 
that you want them to be still. Continue 
with a different animal picture.
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Warning Signs

POISON HIGH VOLTAGE

FIRE

SLIPPERY

WHEN WET
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UNIT THREE
BELONGING

STRAND MYSELF

Strand Unit  Growing and changing

  Self-identity

STRAND MYSELF AND OTHERS

Strand Units Myself and my family

  Relating to others

        My friends and other 
  people

INTRODUCTION TO THE UNIT

The theme of this unit is belonging. It 
explores how the children’s sense of 
security is enhanced and developed 
through their personal or family 
relationships and classroom environment.  

Developing a cooperative classroom 
involves being able to communicate 
clearly to people who are important to us 
and express our needs in a way that they 
are listened to. Using discussion and 
reflection, the children focus on their 
special people and the importance of 
relationships. There is an emphasis on 
how the children can help each other, 
with particular reference to building good 
classroom relationships and developing a 
positive and caring classroom 
environment.

The children are encouraged to consider 
how responsibility is translated into 
helpful behaviours at school and at 
home. The children’s sense of security is 
developed and affirmed through art work, 
discussion and circle work. 

There are many classroom situations and 
contexts which may arise and provide 
opportunities for discussion of the above 
themes. To help the children develop 
empathy, make the link between feelings 
and actions explicit. Statements like the 

following can help the children begin to 
see this link:

- I like the way Liam and Mark tidied away 
their game without being asked. It shows 
they know that the next people will want 
to find the game complete.

As the children show increasing 
responsibility, adjust your expectations 
and comments to reflect their growing 
understanding of these unit concepts.
  

LESSONS IN THIS UNIT

Lesson 1
My Special People Booklet

Lesson 2
Our Class

Lesson 3
We Can Help
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CORE CONCEPT

Helping children recognise that they are 
part of a network of people who are 
special to them develops their sense of 
security and belonging.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Growing and changing
   Feelings and emotions

Content Objective
Explore and discuss occasions that can 
promote positive feelings in themselves.

Strand:  Myself and others

Strand Unit:  Myself and my family

Content Objective
Realise how families take care of, 
support and love each other.

Strand Unit:  My friends and
   other people

Content Objectives
Identify, discuss and appreciate their 
own friends.

Discuss and appreciate all those 
considered special, both within and 
outside the family circle.

Strand Unit:  Relating to others

Content Objective
Listen and respond to the opinions and 
views of others.

Strand:  Myself and the
   wider world

Strand Unit:  Developing citizenship
             Living in the local  
   community

Content Objective
Recognise and appreciate people or 
groups who serve the local community 
and how their contribution enhances the 
quality of life of others.

INTEGRATION

English

Strands: Receptiveness to  
   language.

   Competence and  
   confidence in using  
   language.

   Developing cognitive  
   abilities through language.

   Emotional and  
   imaginative development  
   through language.

Strand Unit: Oral

Arts Education - Visual Arts

Strand: Drawing

Strand Units: Making Drawings

   Looking and responding

LESSON 1
MY SPECIAL PEOPLE BOOKLET
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TEACHER’S NOTE

Some children may not have seven 
special people that they can name. 
Reassure them that this is okay. They can 
add to their books later. It’s exciting to 
leave spaces for people still to come.  
This also sends the message that life 
changes and that meeting and becoming 
close to new people is natural and to be 
expected.

Not all children come from happy stable 
home environments and this may give 
rise to potentially sensitive issues.

You may need to give extra support to 
those who find it difficult to identify their 
special people and emphasise the fact 
that everyone’s situation is different.

This lesson may take a number of 
sessions.

Resources

• Two sheets of A3 or A4 paper per 
 child, folded in half and stapled for 
 the booklet

• Crayons

• Markers

Procedure at a Glance

• Discussion

• Special People Booklet

• Paired and Circle Work
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Discussion

Remind the children of the ‘special 
person’ they saw in Unit 1, Lesson 7: The 
Magic Box. Tell the children that today we 
are going to talk about other special 
people in our lives.

- Can you think who might be the special 
people in our lives?

- Who’s special in our home?

- In our street or neighbourhood?

- In our school? 

Explore the different groups to which 
these people belong - family, friends, 
relatives, people at school, people who 
help or care for me. You could tell the 
children about some special people in 
their life. Sharing with the class will 
develop their sense of trust, help the 
children to see you as a person like 
themselves, and help you to see the 
activity through their eyes.

Special People Booklet

Explain to the children that today we are 
going to celebrate our special people by 
making a book about them. Distribute a 
booklet to each child. On the outer cover 
they write the words: My Special People. 
They could also put a decorative border 
around the edge (it may be possible to 
get paper with a border on it). Starting on 
the second page, the children begin to 
draw their special people. Explain that it 
is okay if they don’t have seven special 
people that they want to draw just now. 
They can add to their books later on. The 
children write the names of the people 
they have drawn. You could write the 
following sentence on the blackboard for 
the children to copy if they wish:

This is _____. They are special to me.

You could also make your own booklet.

Paired and Circle Work

The children then work in pairs. They take 
turns to tell their partner about their 
booklet. They introduce each person in 
their booklet and say why they think the 
person is special. This can be followed by 
circle work. Ask children to volunteer to 
share a page from their booklet and say 
why their person is special. This can be 
done over a number of days. You could 
model the sentences for the children 
based on their personal booklet. Invite 
each child to complete the sentence: 

- This is _____ and she/he is special to 
me because _____.

Other sentence completion activities 
include:

- Something _____ does to make me feel 
special is _____.

or 

- Something _____ does/did that 
makes/made me feel (name a feeling) 
is/was _____.

Encourage the children to take their 
booklet home to show to their parents.

Extension

Storybooks
There are a number of suitable story 
books which could reinforce the notion of 
children having a network of caring 
people in their lives, for example:

Granny’s Teeth by Brianóg Brady Dawson 
(O’Brien Press, 1998, 2004).

Don’t Forget Granny by Michael Dugan 
and Kevin Burgemeestre (Oxford 
University Press, 1992). 

My Aunt and the Animals by Elizabeth 
McDonald (Aurum Press. 1985).  
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CORE CONCEPT

A positive climate in the classroom will 
help the children to think of the class unit 
as a group and help promote confidence 
and learning.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
   Self-awareness

Content Objectives
Discuss and appreciate all the features 
that make a person special and unique.

Begin to understand, appreciate and 
respect personal abilities, skills and 
talents.

Strand Unit: Growing and changing
   Feelings and emotions

Content Objectives
Begin to be sensitive to the feelings of 
others and to realise that the actions of 
one individual can affect the feelings of 
another.

Explore and discuss occasions that can 
promote positive feelings in themselves.

Strand:  Myself and others

Strand Unit:  My friends and
   other people

Content Objectives
Identify, discuss and appreciate their own 
friends.

Identify and appreciate friends at school 
and how they can help and care for each 
other.

Discuss and examine the different 
aspects of friendship.

Strand:  Myself and the
   wider world

Strand Unit: Developing citizenship
             My school community

Content Objectives
Realise that each person is important and 
has a unique and valuable contribution to 
make to the class.

Recognise the importance of sharing and 
co-operating and being fair in all activities 
in the class and school.

Realise and understand the necessity for 
adhering to the class and school rules.

INTEGRATION

English

Strand: Receptiveness to  
   language

   Competence and  
   confidence in using  
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language

Strand Units: Oral
   Reading

Arts Education - Visual Arts

Strand:  Drawing

Strand Units: Making drawings

   Looking and responding

Strand:  Paint and colour

Strand Units: Painting

   Looking and responding

LESSON 2
OUR CLASS
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TEACHER'S NOTE

This lesson should take place over a 
number of sessions, preferably on 
consecutive days. It can be divided into 
two sections: Our Class is Special and 
We are Happy.  

RESOURCES

• A3 paper, paints, brushes, coloured or 
 background paper, scissors, paste, 
 sticky labels, flashcards

• Speaking Object

• Story

PROCEDURE AT A GLANCE

• Game

• Circle Work 

• Painting

• Display

• Circle Work 
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Game

Seat the children in a circle. Tell the 
children to listen to each instruction and 
move places if appropriate. Change 
places if you:

- have enjoyed an activity in school today

- have a friend at this school

- have a friend in this class

- played with someone today

- shared with someone today…

If any children don’t change places, this 
may prompt further observation by you to 
ensure the children are not isolated or left 
without friends. 

Circle Work: I Am Special

With the children still in the circle, pass 
around a speaking object and ask each 
child to finish the sentence:

- I am special because…

Explain to the children that if someone 
gets stuck the others may be invited to 
finish the sentence by saying why they 
think the other child is special. You could 
also contribute in the same way as the 
children. 

Painting

Each child then takes a sheet of paper 
and paints a large picture of themselves. 
When the paintings are dry the figures are 
cut out and mounted together.

Alternatively, you could display the pages 
together. Hanging them closely together 
sends a visual message of ‘team’. Make a 
large banner which says: Our class is 
special and help the children to read it.

Display

Next, ask the class to suggest statements 
that could be added to the display to tell 
others of their positive qualities: what we 
do well; what we’re good at; how we help 
one another. Examples:

- We listen to each other

- We take turns to speak

- We play together

- We share fairly

- We can give reasons why we are special

- We take care of each other. 

- We follow the class rules.

Write these on flashcards and display 
them alongside the pictures of the 
children. Explore the idea that we can be 
friends in different ways in the classroom 
by talking, sharing, helping one another 
and keeping our Golden Rules - and not 
just playing together.

Circle Work: I Am Happy

Explain to the children that you want 
them to think about all the times when 
they have felt happy in the class. Ask the 
children for a few examples. Give time for 
them to talk about this, perhaps in pairs. 
A round could be completed: I am happy 
in the class when…

Drawing or Writing

Ask the children to draw pictures or write 
about themselves doing things that they 
like in class in their SPHE folder or copy 
or on a page. Tell them that teacher will 
help them with any writing.  Give them 
time to share their pictures and writing 
with a partner or small group. Add these 
pictures to the Our class is special 
display.
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Story

Read the Story: The Lion and the Mouse 
to the children. At various points in the 
story you could stop and ask the children 
what they think is going to happen, for 
example:

- What do you think the lion will do after 
the mouse steps on his mane?

- How could a mouse ever help a lion?

- What will the mouse do when she hears 
the lion’s roar?

- What will the lion say to the mouse at 
the end? 

The Lion and the Mouse

A little mouse was running through a dark 
cave, when she accidentally ran over the 
mane of a sleeping lion. The lion was very 
grumpy at being woken up in such a way 
that he swiped at the little mouse with his 
paw, knocking her over. He was about to 
gobble her up when the mouse piped up 
‘Please don’t eat me, oh great Lion! Let 
me go and maybe someday I will be able 
to help you.’

The lion roared with laughter and replied 
‘As if you could help me - you are a tiny 
insignificant creature and I am a great 
important beast!’ However, he decided 
not to harm her and let her go.

Not very long afterwards, the great lion 
was captured by some hunters. They tied 
him up with ropes and left him while they 
went to get a cart to carry him back to 
their village. The lion was furious that he 
had been captured and roared in anger.  
The sound echoed round the woods and 
the little mouse heard it as she lay in her 
warm nest. She recognised the voice of 
the lion and immediately ran to see what 
was wrong. She looked at him lying 
helpless on the ground and said, ‘I can 

help you, oh great Lion, if you will let me.’

The lion could not believe his eyes and 
ears. ‘How could so tiny a creature help 
me?’

The mouse hopped up onto the lion’s 
huge shoulders and began to gnaw away 
at the ropes that were tightly bound 
around the lion’s body. She kept doing 
this for a long time, until one by one the 
ropes sprang apart. Before long, the lion 
was standing upright again and looking 
down at the tiny mouse.

‘I did not believe that you would be any 
use to me dear mouse, but today you 
saved my life,’ he said.  

‘You see,’ the mouse said with a sparkle 
in her eye, ‘even the weak and small can 
help those who are big and mighty.’ 
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Extension

Encourage the children to think about 
inviting their parents to come in and see 
their display.

Adapt the following questions to prompt 
their thinking:

- Is there any other work that could be 
added to the display (e.g. their ‘My 
Special People’ booklet).

- Who would you like to see your display?

- How should we give the invitation? Oral 
or written? If written, what should it look 
like?

- How will we know if anyone will come?

- Are there other ways we could let 
people know that we are having a 
display? How could we advertise it?

- What will happen when the people 
come?

- What roles should class members have? 
What needs to be done? Who will do 
what?

- If this display is about being special, 
how can we make it special for those who 
come to see it?

Then, together, choose a date for this 
event to take place and implement the 
plan. Alternatively, this activity could be 
incorporated into a school assembly 
where children could talk about and 
display their work.

More ideas for cooperative games can be 
found in many games books and in the 
Teacher Guidelines for SPHE. 
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CORE CONCEPT

Children learn, through experience, to co-
operate with others and become aware of 
the needs of other people. 

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Growing and changing
   Feelings and emotions

Content Objective
Begin to be sensitive to the feelings of 
others and to realise that the actions of 
one individual can affect the feelings of 
another.

Strand:  Myself and others

Strand Unit:  Myself and my family

Content Objective
Realise how families take care of, 
support and love each other.

Strand Unit:  My friends and other  
   people

Content Objectives
Identify and appreciate friends at school 
and how they can help and care for 
each other.

Recognise and appreciate differences in 
people and know how to treat others 
with dignity and respect.

Strand:  Myself and the wider  
   world

Strand Unit:  Developing citizenship
   My school community

Content Objectives
Realise that each person is important 
and has a unique and valuable 
contribution to make to the class.

Recognise the importance of sharing 
and co-operating and being fair in all 
activities in the class and school.

Living in the local community.

Suggest ways of helping other people at 
home, in school and in the local 
community.

INTEGRATION

English

Strands: Receptiveness to  
   language

   Competence and  
   confidence in using  
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language

Strand Units: Oral

   Writing

Arts Education - Drama

Strand: Drama to explore feelings  
   knowledge and ideas 
   leading to understanding

Strand Units: Exploring and making  
   drama

   Reflecting on drama

   Co-operating and  
   communicating in  
   making drama

LESSON 3
WE CAN HELP
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TEACHER'S NOTE

Cooperation can be a difficult concept for 
this age group as they can be still quite 
egocentric. The use of cooperative 
games as part of the lesson and at other 
appropriate times can help the children 
understand the importance of 
cooperation for both ensuring things 
work out well and for enjoyment. 

There is quite a lot of content in this 
lesson, therefore it should be spread over 
a few sessions. Themes should also be 
revisited as everyday situations arise in 
each particular classroom. This affords 
opportunities to reinforce the core 
concept and for the children to assess for 
themselves how they have been getting 
on.

RESOURCES

• Animal Pictures (provided)

• Worksheet: Helping Hands 

PROCEDURE AT A GLANCE

• Cooperative Games

• Circle Work

• Discussion

• Role Play

LESSON 3
WE CAN HELP
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Cooperative Games

Play one or two of these cooperative 
games with the children at any 
appropriate time during the day, or at the 
beginning or end of a PE lesson.

Mirror Mirror

Ask the children to stand close together, 
with each child facing a partner. Each 
child will take a turn at leading the 
actions while their partner tries to mirror 
them exactly. Tell the children to begin 
their movements slowly, then speed up a 
bit once their partners become more 
confident. 

A Friendly Bunch or Bear Hugs

Tell the children that they are to mingle in 
the middle of the room.  You will call a 
number from 2 to 5 and the children must 
get into groups of that number. The 
children must not stop to look for their 
friends, but form groups with the nearest 
people as quickly as possible.

Animal Sounds

Cut up the pictures of animals which are 
included with this lesson. Give each child 
a card turned face down and ask them to 
spread themselves around the room. 
When you say Go! the children must turn 
their card over, travel around the room 
making the sounds of that animal and 
find the other members of their family. 
The game continues until the members of 
each animal family have found each 
other.

Hot and Cold

Blindfold one child and hide an object 
somewhere in the classroom. When the 
child’s blindfold is removed, the rest of 

the class must help them to find the 
hidden object by calling out hot, warm, 
cold, getting colder, freezing, (hot is near 
the object, cold is far away) until the 
object is found. A variation of this is when 
the children clap quietly when the child is 
far from the object and clap louder as 
they get nearer.

Mixing Up Activity

Seat the children in a circle. Tell the 
children to listen to each instruction and 
move places if appropriate.

- Change places if you:

- said please today

- picked something up for someone

- loaned something to someone

- asked someone to play with you

- shared something with someone.

Circle Work: Helping Hands

Ask everyone to kneel down on the floor 
in a circle formation and put the palms of 
their hands flat on the floor in front of 
them. Ask the children to look at their 
own hands and those of the two people 
to the left and right of them. Ask them to 
compare the different shapes of hand, 
lengths of fingers, and colours of skin.  
Remind the children that each of their 
fingerprints is completely unique (as 
discussed in a previous lesson).  

When everyone is ready, tap your knees 
with one hand and then the other and 
pass the taps around the circle. You 
could also tap out a rhythm you wish the 
children to repeat. 

Now ask the children to sit comfortably in 
the circle and take turns to complete the 
sentence:

- Someone helped me by…
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After a number of suggestions have been 
made, ask the children to suggest ways 
of being helpful at home, in the school, in 
the class and to each other. If possible, 
record the suggestions on an IWB or 
flipchart.

Then, have the children decide on one or 
two suggestions that they could 
concentrate on during the next week. 
Check back in with the children regularly 
to see how the suggestions are working 
out.

Discussion

If there is a class rota system or list of 
classroom jobs to be done, discuss with 
the children if it is working well and if 
there are possible changes that could be 
made.

Develop the children’s responsibility 
towards others by discussing questions 
such as:

- What can I, as your teacher, do or say to 
help?

- What can the class do or say to help?

- What can you do or say to help? 

Use a range of classroom related issues. 
Example: how can responsibility towards 
others be shown when:

- I spill someone’s drink

- The classroom is getting a bit untidy

- You notice your bin overflowing with 
plastic containers, paper, unfinished food

- Brian’s granny is very ill and sometimes 
he doesn’t seem to be paying attention

- A new child is joining the class

- A child’s close relative has died

- A child’s pet has died? 

Role Play

Use the scenarios above as role play 
situations, or adapt these to suit the class 
or school situation. With the children in 
pairs, call out a scenario and invite the 
children to take a role and say a few 
sentences to each other in their role. 
Highlight any interesting or apt 
conversations, perhaps by inviting the 
pair to act out the scenario for the rest of 
the class. Continue with one or two more 
scenarios in the same way. To conclude, 
ask the children if they have learned 
anything new about being responsible in 
this lesson.

Extension

Songs
There are a number of songs using hands 
and fingers. Use these to enhance the 
topic of Helping Hands e.g. If you’re 
happy and you know it clap your hands; 
Heads, shoulders, knees and toes…

Worksheet: Helping Hands
Give the children a Helping Hands 
worksheet which they can bring home 
and fill in together with their parents 
about how they have been helpful at 
home or in school. These can then be cut 
out and stuck on a tree in the classroom 
to make a Helping Hand Tree. 

Story
The Story: The Lion and the Mouse (see 
previous lesson) could be revisited and 
discussed with regard to the themes in 
this lesson.
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Helping Hands

1. Talk to someone at home about a
time when you helped someone.

2. Draw an outline of your hand.

3. Write a sentence about this on
your hand below, then cut it out.



UNIT FOUR
TAKING CARE OF MY BODY



STRAND MYSELF

Strand Units  Self-identity

  Taking care of my body

  Safety and protection

  Personal safety

  Safety issues

STRAND MYSELF AND OTHERS

Strand Units  My friends and
  other people                

INTRODUCTION TO THE UNIT

The theme of this unit is care for and 
valuing of our physical selves. The 
emphasis is on prevention and the 
children learn ways to develop and 
maintain good personal hygiene habits. 
The children are encouraged to recognise 
illness and, through discussion, to 
discover how illness occurs. The children 
also learn to discriminate between 
communicable and non-communicable 
illnesses. 

In this unit the children also explore, 
through discussion and art work, the 
things that go in their bodies and acquire 
the relevant language for body parts that 
are visible and also private body parts. It 
is important that children learn the 
appropriate vocabulary for discussing 
aspects of life related to sexuality, 
growing up and their bodies’ physical 
changes so that they can communicate 

confidently about themselves. The RSE 
Policy of the school will indicate the 
biological terms for the body to be used 
and the ages at which they will be 
introduced. Correct terms are provided in 
the RSE materials available at 
www.pdst.ie/node/811 These 
recommend the terms penis, vulva and 
vagina (the vulva is external and is the 
correct term for the opening of the vagina 
which is internal).

There is a focus on differentiating 
between things and situations that are 
safe or dangerous in this unit. The 
children are encouraged to see the 
positive side of medicines, when given by 
a safe grown up. 

Circular 0065/2011 Child Protection 
Procedures for Primary and Post-Primary 
Schools outlines that 'all primary schools 
must fully implement the Stay Safe 
Programme'. 

The Stay Safe programme is a personal 
safety skills programme designed for use 
with primary school children from Junior 
Infants through to 6th class. For more 
information visit www.staysafe.ie

LESSONS IN THIS UNIT

Lesson 1
Five Little Children

Lesson 2
Our Amazing Bodies

Lesson 3
Things That go in my Body

UNIT FOUR
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CORE CONCEPT

Being healthy and maintaining good 
health is central to personal development 
and physical well-being. It is also 
important for children to understand how 
common infections can be spread and to 
appreciate the role of medical personnel 
and medicines in helping people to stay 
healthy.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Taking care of my body 
   Knowing about my body

Content Objective 
Appreciate the need, and understand 
how to care for their own body in order to 
keep it healthy and well.

Recognise and practise basic hygiene 
skills.

Realise that each individual has some 
responsibility for taking care of 
themselves.

Strand Unit:  Safety and protection
   Safety issues

Content Objectives
Identify some of the substances or things 
that are put into the body and their 
associated functions.

Explore occasions when medicines, 
injections or pills are needed and the 
safety rules that apply when taking 
medicine.

Realise and understand that rules are 
necessary in order to protect people and 
keep them safe.

INTEGRATION

English

Strands: Receptiveness to  
   language

   Competence and  
   confidence in using  
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language

Strand Unit: Oral

TEACHER'S NOTE

There is quite a lot of discussion in this 
lesson so it could be broken up into two 
or three sessions. Each session could 
begin with the rhyme ‘Five Little Children’ 
and follow on to each of the discussion 
points in turn.  

RESOURCES

• Rhyme: Five Little Children 

• Pictures of children with various  
 ailments

PROCEDURE AT A GLANCE

• Rhyme

• Discussion 

LESSON 1
FIVE LITLE CHILDREN
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Rhyme

Display the Rhyme: Five Little Children on 
the blackboard or IWB. Read it with the 
class. Ask for five volunteers to add 
actions to the rhyme:

Five Little Children

Five little children playing on the floor,
One got the chicken pox
And then there were four.

Four little children climbing up a tree,
One fell and broke his leg
and then there were three.

Three little children playing peek-a-boo,
One started coughing

And then there were two.

Two little children having lots of fun,
One fell and bumped her nose

And then there was one.

One lonely little child,
Playing in the rain

Waiting for her sick friends to be well 
again.

Discussion

Display the pictures of the sick children 
on the board. Introduce each figure to the 
children. Invite the children to choose 
names for them and write these 
underneath. Explain that one of these 
children has a broken leg.

- Can you guess which one it is?

- How could you tell?

Ask the children if they can identify any 
other illnesses or injuries that the children 
might have.

- Can you name an illness or disease that 
each could have?

- How could you tell that this child is 
sick?

Point to the children who appear not to 
be sick and ask the children if there could 
be something wrong with them. Elicit 
suggestions such as cuts, bruises, 
coughs.

Discuss the figures’ various ailments. 
What could have happened to them? The 
child with the broken leg and the child 
with the black eye and bleeding nose 
could have had an accident. How? The 
children with chicken pox and the flu got 
a bug. Draw attention to the fact that 
some illnesses are caused by germs and 
bugs and that people catch these from 
each other.

- Which things could you catch?

- Which things are not caused by germs 
or bugs and cannot be passed on?

Arrowed lines could be drawn between 
the pictures to highlight the possibility 
that the children could catch bugs from 
one another.

Talk to the children about how germs are 
spread. Highlight the importance of 
keeping hands clean, using a tissue and 
covering their mouth when they cough or 
sneeze.

Invite one or two children to demonstrate 
healthy behaviours around the spread of 
germs, or all the children could mime the 
actions of hand-washing, using a tissue 
etc.
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Ask the children to think about how each 
of the named children in the pictures 
could be helped become well again. In 
discussing a visit to the doctor or nurse, 
the children should be helped appreciate 
the role these people play in making us 
better and helping us stay healthy. The 
children could name some different 
medicines they know.

- Do you know what the different 
medicines are for?

- Who gives you medicines? 

Some simple rules for keeping safe with 
medicines should be taught, for example:

- Never take medicine or tablets that do 
not belong to you.

- Children should only take medicine or 
tablets from the doctor/nurse/ 
dentist/Mammy/Daddy or one of your 
safe grown-ups.

- Never touch, taste or sniff anything that 
you think could be dangerous.

Elicit from the children other rules that 
help us to keep safe and healthy - for 
example, road and car safety rules, rules 
for behaviour in school. Emphasise the 
importance of following these rules for 
physical health.

Conclusion

The children could recite the rhyme 
again, and/or summarise what they have 
learned about keeping physically healthy 
in this lesson.

Extension

Puppets
Simple finger puppets could be made by 
you to accompany the rhyme Five Little 
Children. Two small pieces of paper could 
be stapled together on three sides so that 
a child’s finger can fit into it. The sick 
children could then be drawn onto one 
side of the puppets. Different children 
could take turns to wear the paper 
puppets while reciting the rhyme.

Visitor
A parent or person from the community 
who works in the healthcare profession 
(e.g. a public health nurse) could be 
invited into the classroom to speak to the 
children about germs, illnesses, going to 
the doctor/hospital or dentist. The 
children could be given an opportunity to 
ask questions in order to allay any 
possible fears around this subject.

Stories
There are many books available that deal 
with the themes above and these could 
be incorporated into this unit. Examples:  

I don’t want to wash my hands by Tony 
Ross (Harper Collins Children’s Books, 
2003).
.

Usborne First Experiences series: Going 
to the hospital; Going to the doctor; 
Going to the dentist. 
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CORE CONCEPT

Young children can begin to be made 
aware of their bodies and the need to 
take good care of themselves.

SPHE CURRICULUM

Strand: Myself

Strand Unit:  Taking care of my body
   Knowing about my body
   Safety and protection
                        Personal safety

Content Objectives 
Appreciate the need, and understand 
how to care for their own body in order to 
keep it healthy and well.

Respect their body and that of others.

Realise that each individual has some 
responsibility for taking care of 
themselves.

Name parts of the male and female body, 
using appropriate anatomical terms.

INTEGRATION

English
Strands: Receptiveness to language

   Competence and  
   confidence in using  
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language

Strand Unit: Oral

Arts Education-Drama

Strand: Drama to explore feelings,  
   knowledge and ideas,  
   leading to understanding

Strand Units: Exploring and making  
   drama

   Reflecting on drama

TEACHER'S NOTE

When children begin school, it is not 
unusual for them to have other names for 
their genitals or private parts. However, 
the use of correct terms for parts of the 
body and bodily functions should be 
encouraged from the earliest age, so that 
these factual, biological terms are given 
status and acceptability.

If this is done, children will be less likely 
to resort to inappropriate or vulgar 
language when referring to the body or 
bodily functions.

Each school will have an RSE Policy 
which will give guidance on what 
terminology to use for body parts in the 
various classes and which should make 
clear the teacher’s role when 
opportunities arise informally in class or 
the school yard to clarify language.

Teachers can find additional materials in 
the RSE programme available at 
http://www.pdst.ie/node/811

RESOURCES

• Song: Head, Shoulders, Knees and 
 Toes (provided)

• If available, anatomically correct dolls 
 (for alternative activity)

PROCEDURE AT A GLANCE

• Introduction
• Song
• Mime
• Conclusion

LESSON 2
OUR AMAZING BODIES
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Introduction

Remind the children of the previous 
lesson and what they learned about 
keeping healthy and well. Explain that in 
this lesson they are going to be talking 
about things they can begin to do for 
themselves in this regard.

Song

Children can be taught the Song: Head, 
Shoulders, Knees and Toes if they don’t 
already know it, or they can just sing it if 
they have already learned it. 

Ask the children:

- Are there other parts of your body that 
you can name that are not in the song? 
(You can decide at this stage which body 
parts to focus on - see Unit Introduction 
for guidance on terms for Infant classes.)

Discussion

Talk to the children about the wonderful 
things our bodies can do:

- What do you enjoy doing with your 
body?

- Your hands? Feet? Arms? Legs? Toes?

- Fingers? Mouths? Ears? Eyes?

Stress the importance of looking after our 
bodies to keep them functioning and 
amazing! 

- How can we look after our bodies? 

Eating well is one way of looking after our 
bodies:

- What kind of food is good for our 
bodies?

- Why do you think that is so? 

Exercising helps our bodies to stay fit and 
able for lots of activities: 

- What’s your favourite form of exercise?

-Why? 

Keeping clean is also good for our 
bodies:

- What’s your favourite way of keeping 
clean?

- What parts should we clean every day?
 
- Are there parts we clean less often? 
(e.g. hair)

- Why is it important to keep our bodies 
clean?

Sleep is important for young children 
especially to keep healthy and to thrive:
 
- What time do you normally go to bed?

- Why do our bodies needs lots of sleep?

- How do we feel when we don’t get 
enough sleep?

- Why do babies need so much sleep? 

Encourage the children to see that they 
can begin to take some responsibility for 
taking care of their bodies now that they 
are in Senior Infants, and that this will 
help them to keep healthy and continue 
to grow.

Mime

Encourage the children to mime their 
favourite exercise or activity. This could 
be done in pairs, or small groups, with 
other children trying to guess what the 
exercise or activity is. Now ask children 
to pretend that it is a very hot Summer’s 
day and they are exercising or doing their 
activity:

- What does that feel like?

- What happens to our bodies when we 
exercise, particularly in warm weather? 
(We perspire or sweat). 
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Explain:
- Perspiring or sweating is our body’s way 
of cooling us down. We need to be 
careful about cleaning our bodies after 
exercise and on a regular basis even if we 
haven’t been exercising.

Ask again:
- What’s your favourite way of cleaning 
your body? (shower, bath).

Ask the children to mime exercising on a 
hot day again for a moment or two. Now 
ask them to mime undressing and getting 
in to the shower:

- Use your sponge or facecloth and put 
some shower gel or soap on it… let’s 
wash our faces, ears, neck, 
chests/breasts, back, buttocks, between 
our legs where boys have a penis and 
girls have a vulva… now our legs, knees, 
ankles, feet… don’t forget between our 
toes - now we’re squeaky clean!

Encourage children to practise this once 
more, repeating the names of the body 
parts as teacher sees fit, and 
emphasizing the correct anatomical 
names.

(Alternatively, you could use pictures, 
illustrations or dolls to point out different 
parts of the body, although most dolls are 
not anatomically correct.) 

Conclusion

Ask the children to identify one thing they 
can do this week to look after their 
bodies internally (food or exercise) and 
externally (hygiene or exercise).

Check in with them from time to time to 
see what they have done. This could be 
part of their daily news and you could 
encourage the children to write or draw 
about things they have done to look after 
their bodies.

Alternative Activity

Some schools may have anatomically 
correct dolls (available from Smith’s toys 
and Amazon) which can be used to 
introduce the proper terms and the idea 
of care. See  link - Theme 7 RSE materials
for Senior Infants, which provides a 
number of lessons that could be used. 
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CORE CONCEPT

From a young age children can be 
encouraged to take responsibility for 
what is safe or unsafe, healthy or 
unhealthy to put in their bodies. 

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity
             Developing self-
   confidence

Content Objectives 
Become more self-reliant and 
independent.

Begin to learn to cope with various 
changes as they occur.

Strand Unit:  Taking care of my body
             Knowing about my body

Content Objectives
Appreciate the need, and understand 
how to care for their own body in order to 
keep it healthy and well.

Respect their body and that of others.

Realise that each individual has some 
responsibility for taking care of 
themselves.

Strand Unit:  Safety and protection
   Personal safety

Content Objectives
Explore appropriate safety strategies.

Realise how other people can persuade 

them to engage in unsafe behaviour.

Safety issues.

Realise that many substances used at 
home or in school are dangerous and 
that permission should be sought 
before exploring the contents.

Identify some of the substances or 
things that are put onto the body and 
their associated functions.

Explore occasions when medicines, 
injections or pills are needed and the 
safety rules that apply when taking 
medicine. 

INTEGRATION

English

Strands: Receptiveness to  
   language

   Competence and  
   confidence in using  
   language

   Developing cognitive 
   abilities through language

   Emotional and 
   imaginative development 
   through language

Strand Unit: Oral

Arts Education – Visual Arts

Strand: Drawing

Strand Unit: Making drawings

Arts Education – Drama

Strand: Drama to explore feelings, 
   knowledge and ideas, 
   leading to understanding

Strand Units: Exploring and
   making drama

   Reflecting on drama

   Cooperating and 
   communicating in 
   making drama

LESSON 3
THINGS THAT GO IN MY BODY
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TEACHER'S NOTE

Suitably chosen magazines or some pre-
printed pictures from the internet will lead 
the children in the right direction for the 
cutting-out activity, and provide them 
with a variety of examples which will 
facilitate later discussion.

RESOURCES

• Poem (provided)

• Flipchart size sheets with outline of  
 body (sample provided)

• Magazines

• Paper and pencils

PROCEDURE AT A GLANCE

• Poem

• Poster

• Discussion

• Poster

• Conclusion

LESSON 3
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Poem

Read the Poem: What are little boys 
made of? to the children.  

What are little boys made of? 

What are little boys made of?
Frogs and snails

And puppy-dogs’ tails,
That’s what little boys are made of.

What are little girls made of?
What are little girls made of?

Sugar and spice 
And all things nice,

That’s what little girls are made of.

Ask the children what they think of the 
poem:

- Is that really what little boys and girls are 
made from?

Elicit from the children what bodies are 
made of and what kinds of things go into 
our bodies. Allow the children to discuss 
things that go into our body in pairs and 
feed back to the whole group.  
Categorise the responses into:

• Food – things I eat and drink

• Medicines – tablets, injections, inhaler

• Others – air, smells, smoke, perfume, 
 etc.

Poster

Divide the children into groups and give 
each group the outline of a body on a 
flipchart sheet. Give out the magazines 
and the paper and ask the children to cut 
out or draw anything they can think of 
that goes into or onto our bodies and 
stick these pictures around the outside of 
the body outline. One child from each 
group could be invited to tell about the 
pictures they chose and why they chose 
them.

Discussion

Talk to the children about the work they 
have done. Explain to them that things 
can get into our bodies in different ways.

- Can you think of ways that things get 
into our body?

- What things go into our bodies through 
our nose, ears, mouth, eyes, skin?

Explore with the children how the items 
that they stuck to their poster get into the 
body.

- Who puts it in or how does it get in? 
(Me, Daddy, the doctor, nurse, dentist, by 
accident, on purpose, someone told me 
to put it in.)

- What is it for?

Explain to the children that some things 
are not safe to put into our bodies. Can 
you think of some examples of things 
that could be dangerous? If the children 
don’t mention them, remind them that 
any small objects (such as berries, coins, 
marker tops etc.) are not safe to put in 
their noses, and ask them if anyone ever 
had to go to the doctor or hospital to get 
an object removed.

Highlight the fact that medicines are very 
useful in making people better when they 
are ill, but that they can also be 
dangerous. Remind them that they 
should never take tablets, pills or 
medicine unless these are given to them 
by one of their safe grown-up people. 

Give each group 3 crayons (red, green 
and orange) with which to draw dots 
beside each item that they stuck around 
their body picture as follows: green dot - 
safe; orange dot - not sure; red dot - not 
safe.
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Role Play

Talk to the children about what they 
would do if someone asked them to eat 
or taste something about which they 
were not sure. Ask the children:

- Who could you ask if it was safe to put it 
in your body?

- What could you say to the person who 
asked you to eat or taste something?

Use the role-play scenarios below (or 
create some of your own) to explore the 
concept of safety in each of the 
situations.

1. Two children are playing at home and 
 one child finds a bottle of tablets in 
 her parent’s room. This child starts to 
 persuade the other to take a ‘sweetie’. 
 She says she won’t be her friend if she 
 doesn’t take one.

2. Three children playing outside find a 
 packet of sweets on the ground. One 
 of the children wants to share them 
 out.

3. Two children are playing together in 
 the garden shed. One child wants to 
 pretend play a café. One child gathers 
 different substances and liquids in the 
 shed onto a table and then runs inside 
 to ask her Mum for some plastic cups.
 
4. The children are playing together in 
 school. They notice the caretaker has 
 left the door of his store room open. 
 The children ignore the DANGER sign 
 on the door and walk in.

Give the children opportunities to 
practise saying:

- No! I won’t

or

- No! I will ask someone first

or saying:

- No! and walking away

or

- No, I don’t like the taste,

or

- No thank you, my Mum says not to take 
anything… etc. 

Conclusion

Remind the children of all the things they 
have learned about looking after their 
bodies and keeping safe in this and the 
previous lessons and encourage them to 
practise what they have learned every 
day.

Children could record their learning either 
by drawing, writing or talking to a partner 
about what they have learned.

DETAILED PROCEDURE

101

FOUR:3



The Body



UNIT FIVE
FEELINGS



UNIT FIVE
FEELINGS

STRAND MYSELF

Strand Units  Self-identity

  Growing and changing 

STRAND MYSELF AND OTHERS

Strand Units My friends and others

  Relating to others

INTRODUCTION TO THE UNIT

This unit explores the theme of feelings 
and the development of language to 
express these feelings appropriately.

Happiness and feelings associated with 
new situations are explored. Happiness is 
viewed as being an essential part of 
everyone’s well-being. It is explored in 
the context of both the big happenings in 
our lives, such as birthdays, and in the 
small everyday events which bring their 
own moments of happiness.

The children explore and verbalise their 
own instances of happiness through 
circle work, and in doing so develop the 
language skills needed for the 
appropriate expression and 
communication of feelings, leading to 
greater social competence and long-term 
emotional health.

Through an imaginary journey the 
children confront and reduce their fear of 
the unknown. Using visualisation, the 
children find ways of dealing with new 
situations. These feelings are also 
expressed through art work.

While it is not the aim of the exercises to 
elicit expressions of deep feelings, it is 
possible that a topic may touch a child in 
such a way that they may talk about 
some painful experience or cry. When 
dealing with this, accept how the child 
feels and reassure them if they are crying

- for example, indicate that it is a natural 
thing to cry when we feel sad. Give time 
for others to express support for them. 
Making eye contact with two or three 
others in the group before moving on 
helps the child to feel okay about being 
seen to be sad or hurt and will make it 
easier for them to link with friends 
afterwards.

Sometimes a child may need further 
support through one-to-one listening, 
support from home, or referral to a health 
or voluntary agency (with parental 
permission). 

LESSONS IN THIS UNIT

Lesson 1
Things to be Happy About

Lesson 2
Hot Air Balloon Ride
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LESSON 1
THINGS TO BE HAPPY ABOUT

CORE CONCEPT

Becoming more caring and thoughtful of 
others helps people to get on better with 
others and creates happiness. Happiness 
is an essential part of our well-being.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Growing and changing 
   Feelings and emotions 

Content Objectives
Name a variety of feelings and talk about 
situations where these may be 
experienced.

Begin to be sensitive to the feelings of 
others and to realise that the actions of 
one individual can affect the feelings of 
another.

Explore and discuss occasions that can 
promote positive feelings in themselves.

Strand:  Myself and others

Strand Unit:  My friends and
   other people 

Content Objective
Identify and appreciate friends at school 
and how they can help and care for each 
other.

INTEGRATION

English

Strands:  Receptiveness to  
   language

   Competence and  
   confidence in using  
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development  
   through language 

Strand Units: Oral
   Written

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

RESOURCES

• Speaking Object 

• Large sheets with: In our class we are  
 happy when…written in the centre of a  
 circle 

• Worksheet: Things to be Happy About 

PROCEDURE AT A GLANCE

• Circle Work

• Drawing or Writing

• Worksheet 
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Circle Work

The children are seated in a circle. Start 
by talking to the children about big 
events that make us happy. Give the 
children an example if they don’t suggest 
one themselves, for example, a birthday 
or cultural festival (appropriate to children 
in your class), and ask them to name 
some others. It may be helpful to ask 
them to focus on particular groups or 
settings e.g. family: birth of a new baby, 
grandparent coming to visit, holidays. 
Other groups or settings could include 
school, neighbourhood and friends.

Ask the children to think about ordinary, 
everyday things that happen which make 
them feel happy. As a preparation for the 
round, children could discuss these in 
pairs. Pass around the speaking object 
and ask the children to finish the 
sentence:

- I feel happy in this class when…

and prompt the children to think of times 
when a person in the class did something 
that made them feel happy inside. 

Drawing or Writing

This activity could be done individually, in 
pairs or in small groups, depending on 
the ability of the particular class and the 
children’s ability to work together.

Give each individual, pair or group of 
children a large sheet of paper with the 
words: In our class we are happy when… 
written in the centre of a circle.

Explain to the children that you want 
them to think about all the times when 
they have felt happy in the class. They 
can draw pictures to show these times. 
Tell them that you will come around to 
help spell words they may wish to write.  
You could also add your own examples 

to the sheets if the children are working 
on large sheets. 

Each child or group should be given time 
to share their picture with the rest of the 
children. Display these in a prominent 
position and refer back to times when we 
are happy at regular intervals or as 
appropriate.

Worksheet

Distribute the Worksheet: Things to be 
happy about. Remind the children about 
the situations they have already talked 
about, and ask them to complete it.

Provide the children with prompts about 
the different times or situations that could 
make us feel happiness, e.g. things they 
are good at, the people that make them 
feel happy, places where they have 
happy memories, names of songs that 
make them smile, sights in nature that 
make them feel happy. You could fill in 
one yourself in front of the class to give 
them some ideas.

Allow them to take the worksheet home 
and add to it with the help of their 
parents.

Extension

Over the following days, before the 
children go home, invite them to finish 
the sentence:

- I was happy today when…

DETAILED PROCEDURE
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Things to be happy about

These things make me happy...



LESSON 2
HOT AIR BALLOON RIDE

CORE CONCEPT

Accepting feelings and recognising both 
pleasant and unpleasant feelings leads to 
a greater acceptance of self and others.

SPHE CURRICULUM

Strand:  Myself 

Strand Unit:  Growing and changing 
             Feelings and emotions 

Content Objectives
Name a variety of feelings and talk about 
situations where these may be 
experienced.

Explore the variety of ways in which 
feelings are expressed and coped with.

Explore and discuss occasions that can 
promote positive feelings in themselves.

INTEGRATION

English
Strands:  Receptiveness to  
   language

   Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language

   Emotional and 
   imaginative development  
   through language

Strand Unit:  Oral

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER'S NOTE

While all the children will be familiar with 
balloons, many may not have seen a hot 
air balloon.

RESOURCES

• Picture of hot air balloon

• Soft music

PROCEDURE AT A GLANCE

• Circle Work

• Visualisation

• Drawing and Discussion
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Circle Work

Use this game to introduce the idea of 
pleasant and unpleasant feelings and 
allow the children to think of times in their 
lives when they may have felt this way.

Seat the children in a circle. Tell the 
children to listen to each instruction and 
move places if appropriate. After each 
example, ask a child who moved places 
to describe how they felt in the situation.
Change places if you:

- have gone to someone’s birthday party

- have travelled on a plane before

- have ever been on a beach on a sunny 
day
.

- have ever been somewhere where you 
didn’t know anyone
.

- have ever swam in the sea on a really 
sunny day
.

- have ever swung really high on a swing

- have ever gotten a really nice present

- have ever been chased by a dog.

Tailor these to suit the particular class 
and add others that may be more 
suitable.

Visualisation

Ask the children to name all the things 
they know that can fly: birds, aeroplanes, 
rockets, helicopters, hot air balloons.

Show them a picture of a hot air balloon. 
Explain to the children that you are going 
to take them on a make-believe journey 
on a hot air balloon. The script should be 
spoken in a story-telling voice. Play some 
soft atmospheric music in the 
background. Read it slowly, with many 
pauses to allow them to see and do, in 
their imaginations, all the things 
suggested by the script. 

The following is a suggested text - any or 
all of which can be changed to make it 
suitable for the class:

- Find a space and sit comfortably on the 
floor. In a minute I’m going to ask you to 
close your eyes and we are going to go 
on a pretend or make-believe journey. I’m 
going to tell you a story and I want you to 
see if you can follow along.

Imagine what I tell you and see how you 
feel while you are doing it. Listen carefully 
to what I say, imagine it is happening to 
you and try to imagine how you feel while 
you are doing it. When we are finished 
you will open your eyes and draw a 
picture and that will be the end of the trip.

Now close your eyes and take a couple of 
deep and slow breaths in and out …

I want you to pretend that you are taking 
a trip in a hot air balloon… Climb into the 
basket of the balloon … Who is in the 
basket with you? Maybe Mammy, Daddy, 
Granny, or someone else special…

There is a huge, colourful balloon above 
your head … The balloon begins to fill up 
with air and ever so slowly it lifts the 
basket from the ground… What do you 
feel as you head off on this adventure?...

You feel the basket leaving the ground 
and rising higher and higher… Soon you 
are flying high above the ground… The 
sun is shining in the big, blue sky… There 
is a soft wind blowing and fluffy white 
clouds float past your balloon…

Now you look back down at the earth 
below… you are very high up far away 
from the ground… What does it feel like 
to be like a bird in the sky... ? You can see 
all the little fields… The houses look very 
small…

DETAILED PROCEDURE
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You can’t see people because you are so 
high up…

The balloon passes a high green 
mountain and floats out over the sea… A 
friendly seagull passes and you wave to 
it… How do you think you might feel 
now?...

You see a little island with a lovely beach 
and slowly the balloon starts to go down 
instead of up… The balloon drifts down 
onto the sand and lands with just a little 
bump…What does it feel like to be back 
on earth...?

When you are ready open your eyes and 
come back to the classroom.

Allow the children to sit quietly for a few 
minutes before moving to the next 
activity.

Drawing and Discussion

Ask the children to draw a picture of their 
journey in the hot air balloon. Play the 
music again while they work. As the 
children are drawing, move around the 
room and act as scribe to record some of 
their thoughts and feelings on their 
pictures. 

As a whole class, ask the children to 
share their pictures and talk about how 
they felt. Focus the discussion on how 
they felt at the various stages of the 
journey - when they were high up in the 
air, out over the sea, coming to land. Ask 
them if they can describe how the 
feelings affected the different parts of 
their bodies. The following questions may 
also be useful:

- Did you enjoy your balloon ride?

- Why? Why not?

- Have you ever felt like that before? 
When? 

- What could you see from up in the air 
that you can’t see from the ground?

- Who was in the basket with you?

- If you could take a hot air balloon trip, 
where would you like to go? 

Feeling words suggested by the children 
could be noted on a poster and 
displayed. From time to time the children 
could be reminded of the words used and 
how they can relate to the varied 
experiences we have in our lives. It would 
also be helpful to point out that, even in 
similar situations, children may feel 
differently about their experiences - this 
is because we are all unique individuals 
with different preferences and interests.

Extension

Other fantasy journeys could be created 
for the children e.g. an underwater trip 
with a mermaid. More situations could be 
added that may make the children feel 
uncomfortable, such as being surrounded 
by lots of huge fish under the sea, not 
being able to speak, etc. 

DETAILED PROCEDURE
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Hot Air Balloon!



UNIT SIX
MYSELF AND THE WIDER WORLD



UNIT SIX
MYSELF AND THE WIDER WORLD

STRAND MYSELF AND THE  
  WIDER WORLD

Strand Units  Developing citizenship

  My school community

                   Living in the local  
  community

                   Environmental care

                  Media education

INTRODUCTION TO THE UNIT

A key aim of the SPHE curriculum is the 
development of appreciation of diversity 
in both the school and wider world 
context.

In these lessons, children explore their 
own uniqueness and that of others. They 
learn to appreciate the importance of 
rules for keeping everyone safe in school. 
The local community is valued as a place 
to connect to others through local 
activities.

Children are increasingly exposed to 
global issues and even at this age can 
begin to take some responsibility for 
keeping their world clean and 
sustainable.

In the final lesson, children begin the 
process of exploring media in their lives, 
and the benefits and drawbacks of 
particular media.

LESSONS IN THIS UNIT

Lesson 1
Respecting Differences

Lesson 2
Do we Need Rules?

Lesson 3
Where I Live

Lesson 4
Taking Care of My World

Lesson 5
Our Favourite Programmes
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CORE CONCEPT

Helping children understand different 
cultures helps develop respect
for and appreciation of others

SPHE CURRICULUM

Strand:  Myself and the wider 
   world  

Strand Unit:  Developing citizenship                                            
   My school community 

Content Objective
Explore and respect the diversity of 
children in the class and school.

INTEGRATION

English

Strands:  Competence and  
   confidence in using 
   language

Strand Unit:  Oral

Maths

Strand:  Data

Strand Unit:  Recognising and  
   interpreting data

TEACHER'S NOTE

Space is needed for the game at the 
beginning of the lesson.

If there are children from different cultures 
in the class, provide them with an 
opportunity to talk about foods and 
celebrations in their families, if they wish.

RESOURCES

• Picture: Children from
 Different Cultures

• Worksheet: This is Me

PROCEDURE AT A GLANCE

• Game

• Discussion

• Make a Class Book

LESSON 1
RESPECTING DIFFERENCES
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Game

Organise a space for the children to 
move across the room. Demonstrate and 
explain the game to the children:

- Those who like oranges best go to the 
one end of the room and those who like 
apples best go to the other end.

Begin the game by asking children to 
choose which item they like best and to 
move to a designated spot in the room to 
show their choice. The following items 
may be used for them to choose 
between:

• Building Lego or making jigsaws

• Water or milk

• Rice Krispies or Coco Pops

• Playing in the sand or playing
 with water

• Playing on the slide or playing on
 the swing

When the children have positioned 
themselves after each choice, ask them 
to talk to a person standing close to them 
and say what they like about what they 
have chosen. Then ask children from 
different ends to explain what they like 
about what they chose.

Highlight how some people like some of 
the things that we do and that others 
prefer something different.

Discussion 

Talk about how we are the same or 
different:

a) physical characteristics

- What are all the different colours of hair 
that people in this class have? Eye 
colour?

The children could draw an eye using the 
appropriate colour on a square of paper 
and these could be stuck on a larger 
sheet to form a bar graph of eye colour in 
the class.

b) family - ask:

- Who has 2, 3, 4 or more people in their 
families?

The children could form lines to show 
family size as a visual bar graph.

Show the Pictures: Children from 
different cultures to the children. Talk 
about what the children notice about the 
clothing, the food or any other 
distinguishing cultural differences. Invite 
the children to describe food they eat for 
special celebrations in families. 

Make a Class Book

Ask each child to complete the 
Worksheet: This is me. These sheets 
could then be bound into a book entitled 
Our Class. The book could be revisited at 
a later stage.

Extension

Parents could be invited to a tea party 
and samples of food from different 
cultures could be provided.

Parents from different cultures could visit 
the classroom and teach the children a 
game that would be traditional in their 
culture.

DETAILED PROCEDURE
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Children from

different cultures



My name is .........................................................

My favourite food is .......................................................

I come from .........................................................

This is M
e!



CORE CONCEPT

Exploring rules with children will help 
them understand their significance for 
safety and well-being.  

SPHE CURRICULUM

Strand:  Myself and the wider 
   world  

Strand Unit:  Developing citizenship                                            
   Living in the local 
   community

Content Objectives
Recognise and become familiar with the 
rules within a group or wider community, 
those who safeguard these rules, and the 
importance of obeying the rules in order 
to keep people safe.

Recognise and appreciate people or 
groups who serve the local community 
and how their contribution enhances the 
quality of life of others.

INTEGRATION

English

Strand:  Competence and  
   confidence in using 
   language

Strand Units: Oral

   Written

Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER'S NOTE

As the lesson begins with a walk around 
the school to review rules that are 
displayed, before the lesson, review the 
notices in and around the school, which 
highlight rules e.g. walk in the hall, please 
put litter in the bin.

RESOURCES

• Pictures of places that children would 
 visit regularly e.g. shops, park, library
 - these can be downloaded from the 
 internet and/or displayed on the IWB

• Crayons and Paper

PROCEDURE AT A GLANCE

• Walkabout

• Pictures and Discussion

• Drawing and Discussion

• Display

LESSON 2
DO WE NEED RULES?
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Walkabout

With the children, walk around the school 
and review all the notices that display 
rules of the school. At each notice review 
the rule:

- Who wrote this rule?

- Is this a good rule?

- What would happen if we did not keep 
this rule?

Pictures and Discussion

Show the children pictures of places that 
they visit regularly (see Teacher’s Note) 
and discuss the rules in these places.

- Do you know some rules about what we 
are to do in…?

- What would happen if we did not obey 
the rules?

- Are all the rules written down?

- If they are not all written down, how do 
we know them?

- Who would tell us rules?

Drawing and Discussion

Draw a picture of a child in the centre of a 
large sheet of paper. Explain to the 
children:

- I’m going to imagine that this is one of 
you and I want you to tell me all the 
people from home, from school and 
from… (name the local town or area) who 
help you and other children in our locality.

As the children identify people who help 
them, write or draw these people around 
the child on the page (e.g. Mum, Dad, 
brothers, sisters, guard, postman, scout 
leader).

Talk about how these people help. Give 
each child paper, crayons and ask them 
to draw a picture of themselves in the 
centre and draw pictures of people who 
help them and others. 

Display

Ask the children to talk to a partner about 
their picture. Display the children’s 
pictures. A banner could be displayed: 
People who Help us in our Community

DETAILED PROCEDURE
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CORE CONCEPT

Providing an opportunity for children to 
discuss local events and people who help 
encourages children to appreciate their 
local community.

SPHE CURRICULUM

Strand:  Myself and the wider 
   world  

Strand Unit:  Developing citizenship                                            
   Living in the local 
   community

Content Objectives
Begin to become aware of local identity 
and to participate in and enjoy 
celebrating local events.

Recognise that each person has an 
important contribution to make to the life 
of the community.

INTEGRATION

English

Strand:  Competence and  
   confidence in using 
   language

Strand Unit:  Oral

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER'S NOTE

The final section of this lesson takes 
place at a later point.

RESOURCES

• Pictures of important aspects of the 
 local community - displayed or 
 downloaded from the internet

• Paper and crayons

• A large hand made from strong paper 
 or cardboard with each child’s name 
 written on it

PROCEDURE AT A GLANCE

• Pictures and Discussion

• Discussion and Drawing

• Class Display

LESSON 3
WHERE I LIVE
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Pictures and Discussion

Display or show the children pictures of 
local buildings, scenes. Talk to them 
about these buildings or scenes:

- What is this?

- Where is it?

- Have you ever been there?

- Who works/lives/ plays there?

- What sounds would you hear there?

Discussion and Drawing

Ask the children about the places that 
they like going to in their local community 
and what things they like to do when they 
are there.

List these and encourage the children to 
talk about these places and events. Who 
are the people who look after these 
places or organise these events?

Local celebratory events could be 
introduced. Some communities for 
example have St. Patrick’s Day parades, 
while others might run community 
summer camps for children or special fun 
days in the local park.

Distribute paper and crayons to the 
children and ask them to draw a picture 
of themselves at a local event. When they 
have finished, have them talk in pairs 
about their drawings, describing what 
they are doing and who else is there.

Class Display 

Show the class the large helping hand, 
with their names written on it. Explain 
that when someone in the class is helpful, 
they can be invited to colour in a part or 
all of their name.

Encourage the children to notice when 
someone is being helpful, and to let you 
know about it. When all the children have 
coloured their spaces, discuss how it felt 
to help, and what it was like to be helped. 

Highlight how each one of the children 
has helped make the classroom a nicer 
place.

DETAILED PROCEDURE
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CORE CONCEPT

By discussing the beauty of nature 
children have an opportunity to 
appreciate nature and are more likely to 
care for their environment.

SPHE CURRICULUM

Strand:  Myself and the
   wider world  

Strand Unit:  Developing citizenship                                            
   Environmental care

Content Objective
Appreciate the environment and realise 
that each individual has a community and 
individual responsibility for protecting and 
caring for the environment.

INTEGRATION

English

Strand:  Competence and  
   confidence in using 
   language

Strand Unit:  Oral

SESE - Geography

Strand:  Human environments

Strand Unit:  Living in the local 
   community

TEACHER'S NOTE

In this lesson, the children are brought 
outside to listen to the sounds of nature, 
to smell, and to look at nature. This is 
intended as a short activity but could be 
extended if there is great variety of 
natural elements within the school 
grounds.

In advance of the lesson, identify the 
elements of nature within the school 
grounds and aspects that can be seen 
from the school.

Open space is required for the Green 
Train in the movement activity. The Green 
Train can go to imaginary places or the 
children can sing a song as they travel. 
These options are outlined.
 

PROCEDURE AT A GLANCE

• Outdoor Activity 

• Discussion and Movement Activity

LESSON 4
TAKING CARE OF MY WORLD
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Outdoor Activity

Explain to the children that they will be 
going outside and looking at (name some 
of the aspects that they will see). You can 
discuss appropriate safety aspects of the 
activity in advance of the activity.

When outside ask the children to stand 
still and:

• listen to the sounds and identify them

• look at, talk about and describe 
 specific things that they see

• if appropriate, touch and smell 
 elements.

Encourage the children to talk about what 
they have heard and seen:

- What did you like on our walk?

- Did you see anything unusual?

- What smells did you notice?

- What things are nice/not nice to touch?

- Does this space remind you of 
anywhere else?

- What’s beautiful in this space?

Discussion and Movement Activity 
(indoors)

Ask the children if they can think of things 
we can do to protect our beautiful world.  
Record their ideas. Highlight picking up 
litter and turning off taps to conserve 
water.

- What would the school yard look like if 
we didn’t put litter in the bins?

- Would the birds like it if they tried to eat 
sweet wrappers?

- Can you imagine what it would be like if 
we turned on the tap and there was no 
water - what are all the things that we 
would not be able to do?

- Can you think of any other things we 

can do to help keep our world safe and 
beautiful?

Tell the children that we are going to form 
a Green Train by standing behind each 
other and holding our arms gently around 
the waist of the person in front of us 
(demonstrate). 

Ask the children to stand up and in a 
systematic way organise them to stand 
behind each other to form the train. When 
everyone is aboard the train, the train 
begins to move.

Option 1 

Tell the children that the Green Train is 
going to bring them to imaginary places 
and they will see litter. As the train moves 
they make the sounds of a train. When 
you clap your hands the train stops and 
the children have to imagine what they 
see when you describe the stopping 
place. 

Stop 1: The train has come to a station at 
the beach. It is warm and sunny. There 
are boys and girls playing in the sand and 
others are having a picnic with their 
parents. Some people did not put the 
litter in the bin. What litter have people 
left on the beach?

Stop 2: The train has come to a station in 
the town. There is a café beside the 
station. Some people bought take away 
food and drinks. They did not care for the 
environment. What do you see?

Stop 3: The train has arrived at the 
station at the children’s play park. Have a 
look and see if the children have kept it 
clean and tidy. What do you see?

DETAILED PROCEDURE
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Option 2

Teach the children a Song: All Aboard the 
Green Train. The children sing the song 
as they travel on the train.
 

Song

All Aboard the Green Train
(to the tune of Down at the Station)

We’re sitting on the Green Train
We’re driving round and round
We’ll do lots of helpful things
We’ll pick litter off the ground

We’ll put the litter in the bin
The plastic bottles and wraps

We don’t waste the water
So we’ll turn off the taps

Repeat

Extension

The following ideas could be used to 
further develop children’s appreciation of 
nature and need to care for their 
environment:

1. Nature Walks

2. Develop a windowsill garden or a 
 raised bed in the school garden 
 (  has a www.ggiyinternational.org
 school section on its website)

3. Make collages of seasons making use 
 of material from nature or seasonal 
 displays

4. Work towards a Green Flag
 (www.greenschoolsireland.org)

DETAILED PROCEDURE
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CORE CONCEPT

Children come into contact with media at 
a very early age and it is important that 
they begin to see the benefits and 
drawbacks as a step towards becoming 
discerning media users.

SPHE CURRICULUM

Strand:  Myself and the
   wider world  

Strand Unit:  Developing citizenship                                            
   Media education

Content Objectives
Realise that they receive information from 
many different sources.

Identify favourite television programmes, 
videos and video games and indicate 
reasons for preference.

Begin to use and explore the various 
kinds of information technology available.
.

Begin to explore and talk about the 
difference between advertisements and 
programmes.

INTEGRATION

English

Strand:  Competence and  
   confidence in using 
   language

Strand Units: Oral

   Written

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

Maths

Strand:  Data

Strand Unit:  Recognising and 
   interpreting data

RESOURCES

• Picture of various types of media - 
 newspaper

• DVD

• Radio

• TV

• Computer and mobile phone (internet)
 

PROCEDURE AT A GLANCE

• Pairs, Groups and Whole Class

• Picture and Discussion

• Drawing

LESSON 5
OUR FAVOURITE PROGRAMMES 
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Pairs, Groups and Whole Class

Ask the children if they watch TV and 
what programmes they like to watch. 
Divide the class into pairs and ask them 
to tell their partner about their favourite 
TV programme.

They have to name the programme and 
say what they like about it. Encourage 
them to listen very carefully to what their 
partner says as they are going to tell 
another pair what programme their 
partner likes. Allow time for them to talk 
in pairs.

Then ask them to join up with another 
pair (to make four). Remind them that 
each person has to tell the others what 
programme their partner likes.

In the whole class group, ask the children 
to name the programmes they like. A 
chart could be made showing the number 
of children who like the various 
programmes. Discuss the favourite 
programmes - what do different children 
like about these programmes.

Discuss the other programmes 
mentioned - have children talk about 
what they like about the programmes 
they mentioned. You may wish to refer to 
advertisements that they would see 
during these programmes.

Picture and Discussion

Display pictures with various types of 
media. Point to the different items and 
ask the children:

- What is this called?

- What do people use it for?

- Who might use it?

- Do you use it?

- What do you use it for?

Ask the children to name the different 
media that are present in the classroom - 
e.g. books, computers, maybe DVDs. 

Drawing

Ask the children to draw a picture of their 
favourite programme and to write two 
sentences:

- I like …. (programme);  I like it 
because…

When they have completed this work, ask 
them to share the sentences they have 
written if they wish. Display the children’s 
work.

DETAILED PROCEDURE
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Types of Media

Newspaper

DVD

Television

Mobile Phone

Magazine

Radio

Computer

Books



UNIT SEVEN
LOOKING BACK, 

LOOKING FORWARD



UNIT SEVEN
LOOKING BACK, LOOKING FORWARD

STRAND MYSELF

Strand Units  Self-identity

  Taking care of my body

  Growing and changing

STRAND MYSELF AND OTHERS

Strand Units  My friends and
  other people

  Relating to others

STRAND MYSELF AND THE  
  WIDER WORLD

Strand Unit  Developing citizenship

INTRODUCTION TO THE UNIT

This unit (consisting of one lesson) allows 
for reflection on the programme and 
further encourages the children to see 
themselves as unique individuals, with 
differing abilities, strengths and 
limitations, who are loved and cared for 
and who have an important contribution 
to make in life.

LESSON

Stars
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CORE CONCEPT

Celebrating learning and development 
enhances self-esteem. When you provide 
regular opportunities to foster children’s 
feelings of self-worth, you let them know 
that they are valued as unique 
individuals.

SPHE CURRICULUM

Strand:  Myself

Strand Unit:  Self-identity                                            
   Self-awareness

Content Objectives
Recognise and record personal 
preferences.

Developing self-confidence.

Express own views, opinions and 
preferences.

Become more self-reliant and 
independent.

Making decisions.

Identify some everyday choices made by 
themselves and those that are made by 
others.

Strand:  Myself and others

Strand Unit:  My friends and
   other people

Content Objective 
Discuss and appreciate all those 
considered special, both within and 
outside the family circle.

INTEGRATION

English

Strands:  Receptiveness to 
   language

   Competence and 
   confidence in using 
   language

   Developing cognitive  
   abilities through language

   Emotional and  
   imaginative development 
   through language

Strand Units: Oral

   Written

PE

Strand:  Dance

Strand Unit:  Exploration, creation 
   and performance of 
   dance 

Arts Education - Visual Arts

Strand:  Drawing

Strand Unit:  Making drawings

TEACHER NOTES

This lesson draws together the work 
done during the programme. It could be a 
good opportunity to involve the children’s 
parents. However, if it is not feasible to 
invite them into the classroom, the 
certificates can be presented by you, or 
perhaps the principal would do it to 
highlight the value of the programme.

If this was done at a school assembly, it 
would allow the children the experience 
of public acknowledgement of their 
efforts.

This lesson will take at least two sessions 
to complete.

LESSON 1
STARS 
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Resources

• Lively music

• A teacher pre-prepared Star for  
 demonstration, plus a Star Template 
 for each child

• Coloured card in a selection of colours

• Certificate (completed in advance with 
 each child’s name) 

Procedure at a Glance

Session 1

• Game

• Stars

Session 2

• Circle Work

• Certificates or Presentation

LESSON 1
STARS 
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Session 1

Game
This is a fun game to start the lesson 
which provides a positive focus on each 
child as they lead the group in performing 
an action.

Play some lively music and encourage 
the children to dance along. To begin, ask 
them to copy you as you hop, jump, clap, 
stretch your arms, etc.

Then call out children’s names in turn. 
When a child’s name is called they 
perform an action in time to the music for 
the other children to copy.

Stars

Seat the children in a circle. Show the 
children the prepared Star, which tells 
them some information about you as laid 
out in the Star Template provided.

When you have told them about each 
arm of your personal star ask them to tell 
you:

• one thing that makes them happy

• one special place that they choose
 to go

• one thing they do well

• one person who thinks they are 
 special

• a healthy choice that they make  
 (such as crossing the road safely, 
 eating fruit).

Show the Star Template to the children 
and explain that they are going to bring it 
home to complete with whoever is at 
home.

Read the words in the arms of the star 
and tell them what they should fill in with 
words or pictures in each arm, and to 
draw or stick a picture of themselves in 
the centre. Encourage the children to cut 
the star out at home to save doing it 
during class time.

Note: Children who may not have 
sufficient support at home to complete 
this activity could do it with you when 
time allows. Display the children’s work.

Session 2

Circle Work
When the children bring the completed 
cut-out Star back into school, let them 
stick it to a coloured card of their choice.  

Allow the children time to share their 
stars with the rest of the children. Then 
have a discussion about some things that 
they learned during the programme. The 
children’s parents or guardians could be 
invited in for this part of the lesson. 

Certificates
Present each child with their copy of the 
certificate for the Walk Tall programme. If 
possible, the principal or another member 
of staff could be present for this part of 
the session.

DETAILED PROCEDURE
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Star Template

Note to parents/guardians: Please help complete and cut out the star at home

Fill in each point with words or pictures
and draw or stick a picture of yourself in the centre.
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Congratulations!

This Certificate is awarded to

.....................................................

For completion of the Senior Infants Year

Signed:............................    Date:..............



APPENDIX
SPHE JUNIOR AND SENIOR INFANTS CONTENT OBJECTIVES

Note to Teacher:
In addition to doing these lessons all primary 
schools must fully implement the Stay Safe 
programme (DES Circular 0065/2011).

Reminder: 
A full set of the Relationships and Sexuality 
Education resources that reflect the 
developmental needs of children of this age can 
be accessed at http://www.pdst.ie/node/811

*Note 1

**Note 2



APPENDIX
SPHE JUNIOR AND SENIOR INFANTS CONTENT OBJECTIVES
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Self-Identity (Self-awareness)

Strand: Myself

Covered
Class 
Level Unit / Lesson

Discuss and appreciate all the features that 
make a person special and unique

Begin to understand, appreciate and respect 
personal abilities, skills and talents

Recognise and record personal preferences

Become aware of their immediate world 
through the senses

Express own views, opinions and preferences

Become more self-reliant and independent

Begin to learn how to cope with various 
changes as they occur

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

JI

SI

SI

JI

SI

JI

SI

SI

SI

SI

Unit 1
Lesson 1/2/3

Unit 1
Lesson 7/8

Unit 1
Lesson 6/9

Unit 2
Lesson 1/2/3/4/5

Unit 1
Lesson 6

Unit 1
Lesson 5/6

Unit 
Lesson 3

Unit 4
Lesson 3

Unit 6
Lesson 1

Unit 6
Lesson 1

Unit 7
Lesson 1

Unit 2
Lesson 1/2/3/4/5/6

Unit 1
Lesson 2/3/4/7

Unit 3
Lesson 2

Unit 2
Lesson 2

Unit 7
Lesson 1

Unit 3
Lesson 2

Self-Identity (Developing self-confidence)
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Strand: Myself

Taking care of my body (Knowing about my body)   **Note 2

Covered
Class 
Level Unit / Lesson

Identify some everyday choices made by 
him/herself and those that are made by others

Begin to develop some awareness of factors 
that may influence decisions or choices taken

Appreciate the need, and understand how to 
care for their own body in order to keep it 
healthy and well

Respect their own body and that of others

Name parts of the male and female body, 
using appropriate anatomical terms

Recognise and practise basic hygiene skills

Realise that each individual has some 
responsibility for taking care of him/herself

Explore and discuss the different things the 
body can do

Explore appropriate safety strategies

Identify situations and places that are safe and 
those where personal safety might be at risk

Realise how other people can persuade 
him/her to engage in unsafe behaviour

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

SI

SI

JI

SI

SI

SI

SI

SI

SI

JI

SI

SI

JI

Unit 7
Lesson 1

Unit 2
Lesson 4

Unit 4
Lesson 1

Unit 4
Lesson 2

Unit 4
Lesson 1

Unit 2
Lesson 1/3

Unit 4
Lesson 1/2/3

Unit 4
Lesson 3

Unit 2
Lesson 5/6

Unit 2
Lesson 4

Unit 4
Lesson 2

Unit 4
Lesson 3

Unit 2
Lesson 4

Unit 1
Lesson 5

Unit 5
Lesson 3

Unit 3
Lesson 4

Unit 4
Lesson 1/2/3

Unit 1
Lesson 2

Unit 4
Lesson 2/3

Safety and Protection (Personal safety)   *Note 1

Self-Identity (Developing self-confidence)
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Strand: Myself

Covered
Class 
Level Unit / Lesson

Identify people who are responsible for safety 
in the community and learn and practice safety 
strategies for crossing the road, using the bus 
or being a pedestrian

Realise and understand that rules are necessary 
in order to protect people and keep them safe

Explore how accidents might be prevented at 
home, in school, on the farm, or in the water

Realise that many substances used at home or 
in school are dangerous and that permission 
should be sought before exploring the contents

Explore occasions when medicines, injections 
or pills are needed and the safety rules that 
apply when taking medicines

Identify some of the substances or things that 
are put onto the body and their associated 
functions

Become aware of the importance of food for 
growth and development

Realise the importance of good hygiene when 
preparing food

Discuss and explore some qualities and 
categories of food

Explore food preferences and their role in a 
balanced diet

Identify some of the factors that promote 
growth

Realise that growth and change are part of the 
process of life and are unique to each individual

Recognise that the ability to take responsibility 
for him/herself and others increases with age

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

JI

SI

SI

JI

SI

SI

JI

SI

JI

SI

SI

JI

SI

SI

SI

SI

JI

Unit 4
Lesson 4

Unit 4
Lesson 1

Unit 2
Lesson 3/5

Unit 2
Lesson 1/5

Unit 4
Lesson 3

Unit 4
Lesson 1/3

Unit 4
Lesson 1

Unit 4
Lesson 1/3

Unit 2
Lesson 2

Unit 2
Lesson 2

Unit 2
Lesson 2

Unit 1
Lesson 3

Unit 1
Lesson 5

Unit 2
Lesson 2

Unit 4
Lesson 2/3

Unit 2
Lesson 1

Unit 2
Lesson 2

Unit 4
Lesson 1

Unit 2
Lesson 2

Food and Nutrition

Growing and changing (As I grow I change)   **Note 2

Safety issues



139

Strand: Myself

Covered
Class 
Level Unit / Lesson

Become aware of new life and birth in the 
world

Identify what babies need to help them grow 
and develop

Develop an awareness of human birth

Name a variety of feelings and talk about 
situations where these may be experienced

Begin to be sensitive to the feelings of others 
and to realise that the actions of one individual 
can affect the feelings of another

Explore a variety of ways in which feelings are 
expressed and coped with

ü

ü

ü

ü

ü

ü

ü

ü

ü

JI

JI

JI

JI

SI

SI

JI

SI

JI

Unit 1
Lesson 4

Unit 1
Lesson 4

Unit 1
Lesson 4

Unit 1
Lesson 5

Unit 1
Lesson 6

Unit 5
Lesson 2

Unit 5
Lesson 1/2/3/4/5/6

Unit 3
Lesson 2/3

Unit 5
Lesson 2

Unit 5
Lesson 1/2/3/4/5/6

Unit 5
Lesson 1/2

New life

Feelings and emotions

Strand: Myself and Others

Covered
Class 
Level Unit / Lesson

Identify and name the people who constitute a 
family and appreciate that all family units are 
not the same

Explore the things that families do together

Realise that he/she belongs to a family and that 
each person has a place and role within a family

Realise how families take care of, support and 
love each other

Explore and acknowledge many of the things 
that can be learned in the home

ü

ü

ü

ü

ü

ü

JI

JI

JI

JI

JI

SI

Unit 3
Lesson 1

Unit 3
Lesson 1

Unit 3
Lesson 1

Unit 3
Lesson 1

Unit 3
Lesson 1

Unit 3
Lesson 1/3

Myself and my family
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Strand: Myself and Others

Covered
Class 
Level Unit / Lesson

Identify and appreciate friends at school and 
how they can help and care for each other

Identify, discuss and appreciate their own 
friends

Discuss and examine the different aspects of 
friendship

Recognise and appreciate differences in 
people and know how to treat others with 
dignity and respect

Discuss and appreciate all those considered 
special, both within and outside the family circle

Recognise and explore bullying behaviour, who 
is involved and the effects on different people

Know that bullying is always wrong and know 
what should be done if one is being bullied or 
sees it happening to someone else

ü

ü

ü

ü

ü

ü

ü

ü

ü

SI

SI

JI

SI

SI

JI

SI

JI

JI

Unit 3
Lesson 2

Unit 3
Lesson 1/2

Unit 3
Lesson 2

Unit 6
Lesson 1

Unit 2
Lesson 2/4

Unit 1
Lesson 1/4/5/6/7/9

Unit 3
Lesson 3

Unit 3
Lesson 3

Unit 3
Lesson 3

Unit 5
Lesson 1

Unit 1
Lesson 7

Unit 3
Lesson 2/3

Unit 3
Lesson 1

My friends and other people

Listen and respond to the opinions and views 
of others

Use verbal and non-verbal behaviour to 
perform social functions

ü

ü

ü

ü

JI

SI

SI

JI

Unit 3
Lesson 2

Unit 1
Lesson 6

Unit 5
Lesson 6

Unit 3
Lesson 1

Unit 1
Lesson 1

Unit 5
Lesson 6
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Strand: Myself and Others

Covered
Class 
Level Unit / Lesson

Practice care and consideration, courtesy and 
good manners when interacting with others

Resolve conflicts with others

ü

ü

ü

JI

SI

JI

Unit 5
Lesson 5/6

Unit 1
Lesson 2/3/7

Unit 5
Lesson 6

Unit 1
Lesson 1/8/9

Strand: Myself and the wider world

Covered
Class 
Level Unit / Lesson

Recognise the name of their own school and the 
people who contribute to the life of the school

Realise that each person is important and has 
an unique and valuable contribution to make 
to the class

Recognise the importance of sharing and 
cooperating and being fair in all activities in the 
class and school

Explore and respect the diversity of children in 
the class and school

Recognise and appreciate people or groups 
who serve the local community and how their 
contribution enhances the quality of life of 
others

Realise and understand the necessity for 
adhering to the class and school rules

Recognise that each person has an important 
contribution to make to the life of the community

Begin to become aware of local identity and to 
participate in and enjoy celebrating local events

Suggest ways of helping other people at 
home, in school and in the local community

Recognise and become familiar with the rules 
within a group or wider community, those who 
safeguard these rules and the importance of 
obeying the rules in order to keep people safe

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

ü

JI

SI

JI

SI

SI

SI

SI

SI

SI

SI

SI

Unit 1
Lesson 5

Unit 3
Lesson 2/3

Unit 1
Lesson 8

Unit 1
Lesson 7

Unit 3
Lesson 1

Unit 6
Lesson 1

Unit 
Lesson 2

Unit 6
Lesson 3

Unit 3
Lesson 3

Unit 6
Lesson 2

Unit 6
Lesson 3

Unit 3
Lesson 2

Unit 3
Lesson 2/3

Developing citizenship / My school community

Living in the local community
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Strand: Myself and the wider world

Covered
Class 
Level Unit / Lesson

Appreciate the environment and realise that 
each individual has a community and 
individual responsibility for protecting and 
caring for the environment

Realise that he/she receives information from 
many different sources

Identify favourite television programmes, 
videos and video games and indicate reasons 
for preference

ü

ü

ü

SI

SI

SI

Unit 6
Lesson 4

Unit 2
Lesson 6

Unit 6
Lesson 5

Unit 6
Lesson 5

Environmental care

Media education

Explore popular stories, books and rhymes 
and discuss some of the characters and their 
appealing traits

Begin to use and explore the various kinds of 
information technology available

Begin to explore and talk about the difference 
between advertisements and programmes

ü

ü

ü

SI

SI

SI

Unit 1
Lesson 6

Unit 6
Lesson 5

Unit 6
Lesson 5



This book can be downloaded as a pdf and printed as required
for non-commercial purposes from pdst.ie/walktall

Print copies are available at cost price plus P&P from 
laoisedcentre.ie/pdstpublications/
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