
 

Task 1 – Asking Good Questions 

 

It is important that teachers model asking effective questions. Approximately 80% of a teacher's school 

day goes on asking questions (Stevens 1912). More contemporary research on teacher questioning 

behaviours and patterns indicate that this has not changed. How many questions do you think you ask 

each day in class? What kinds of questions do we ask? Approximately 15% of classroom time is devoted 

to those 350 questions asked per day. However, very few are planned questions and as a result, are 

often low level, mundane questions. In fact, when analysed, only around 20% of questions actually 

require any thinking from learners. (David Spendlove, Putting Assessment for Learning into Practice 

2009) 

  

Questioning is the most common form of interaction between teacher and pupil. It is a common way to 

differentiate content. Questioning is an integral part of Assessment for Learning. Questioning is one of 

the eight methods of assessment in the continuum of assessment methods in the NCCA Assessment in 

the Primary School Curriculum: Guidelines for Schools.  

 

 

 

Effective questioning gives the lesson purpose & direction. Effective questioning can encourage pupilsto 

discuss issues/points. This is very useful as it develops understanding and improves learning. 

Remember the goal is not necessarily the right answer. The goal is to develop critical thinking – the 

emphasis should be on the process rather than the answer. By using Wait Time the teacher is 

attempting to extend the pupil and make the pupil look for a deeper meaning and understanding. Wait 

time should last for five seconds.  This extra wait time gives pupils more confidence and their responses 

are therefore less hesitant and avoids the same pupils answering questions.  

 

In the average class: 85% of the questions teachers ask are ‘lower order’ questions and 15% are ‘higher 

order’ questions. If questioning is planned and linked to learning outcomes it can be a powerful tool in 

shaping pupil learning. This is especially true of higher order questions where the pupils are more likely 

to engage in the learning process because they have been given time to reflect and also the positive 

feedback helps to direct future learning (PDST, Effective Questioning Workshop).  



 

 

Bloom’s Taxonomy 

 

Bloom's Taxonomy was created in 1956 under the 

leadership of educational psychologist Dr Benjamin 

Bloom in order to promote higher forms of thinking in 

education, such as analysing and evaluating, rather 

than just remembering facts (rote learning). Bloom 

believed that education should focus on 'mastery' of 

subjects and the promotion of higher forms of 

thinking, rather than a utilitarian approach to simply 

transferring facts. Bloom demonstrated decades ago 

that most teaching tended to be focused on fact-

transfer and information recall - the lowest level of 

training - rather than true meaningful personal 

development, and this remains a central challenge for 

educators and trainers in modern times.  

 This taxonomy of learning behaviours can be 

thought of as “the goals of the learning process”. 

Bloom’s Taxonomy proposed that knowing is 

composed of six successive levels arranged in a 

hierarchy. 

 

Levels of Questions 

These levels, in ascending order of sophistication, 

are:  

(1) knowledge       

(2) comprehension         

(3) application 

(4) analysis           

(5) evaluation                   

(6) evaluation 

 

More commonly, questions are referred to as higher 

and lower cognitive questions.  

Examples of the six different types of questions are 

presented in both languages in Task Card 1.  

 

 

 

 

 

PLC Section 6 –  

Asking questions through games approach and traschur 

scileanna 

 

Functions of Language: The primary purpose of language 

is to communicate needs, wants, ideas, information and 

feelings. Many theorists claim that the different purposes 

for which we use language fall under various categories. 

One seminal piece of research was carried out by British 

linguist, Michael Halliday who proposed a list of 7 functions 

of language commonly known as “Halliday’s Functions of 

Language (1972)”. The heuristic function is used to seek 

and learn about the social and physical environment. To 

fulfil this function children are required to both pose and 

answer questions. The task cards that follow will give 

children opportunities to practise this function in an 

enjoyable way.  

 

Transfer of Skills: it is also important to teach for transfer 

across languages. By drawing children’s attention to 

similarities and differences between the languages that 

they are learning, teachers can give children opportunities 

to reflect on and discover these similarities and differences. 

Many children do this naturally and in an informal way. This 

process helps children to learn a second and subsequent 

language more efficiently and to gain a greater 

understanding of the structure of their first language. Many 

of the questioning activities and games are available as 

Gaeilge in the task cards that follow.  

 

Play: Play makes a major contribution to literacy in the 

opportunities it provides for the development of the 

children’s oral language, which is an important contributor 

to developing overall literacy. For example, having phones 

available and accessible prompts encourages make-

believe conversations about imaginary situations. The task 

cards that follow involve the children practising the skill of 

questioning in playful situations.  

 



 
SEN / EAL  

English as an Additional Language: All EAL children 

face the dual challenge of learning English while 

simultaneously learning through English. This 

inevitably places demands on children as well as on 

their teachers. Important aspects of teaching 

strategies and approaches for EAL learners include a 

focus on interaction, input and the use of dialogic 

teaching (NCCA, 2012, Oral Language in Early 

Childhood and Primary Education (3-8 years), p. 

198).  

 

Special Educational Needs: There can be 

considerable variation in children’s development of 

communication and language, with some children 

affected both by cognitive and language difficulties. 

Naturalistic approaches to intervention are embedded 

in natural classroom activities and may involve 

prompting, reinforcement, time-delay, shaping, 

fading, prompting, modelling, questioning, recasts 

and expansions (NCCA, 2012, Oral Language in 

Early Childhood and Primary Education (3-8 years), 

p. 217).  

 

Bloom identified a hierarchy of questions that are 

extremely useful for helping teachers to move 

classroom questions beyond the literal, and so 

support differentiation within the classroom.  It is 

important to emphasise here that the level of 

questions should refer back to the learning outcomes, 

i.e, if your learning outcome is at the level of 

synthesis, your questions should be targeted to that 

level. Questioning is an effective way of 

differentiating for children for whom English is an 

Additional Language and for children with Special 

Educational Needs.  

 

The task cards included create opportunities for 

pupils to develop the skill of questioning in a playful 

and engaging manner at their own pace through a 

variety of interactive games.  

Resources / Useful Links 

 

 

       

 

 

 

 

 

http://det.wa.edu.au/stepsresources/redirect/?oid=com.arsdigita.cms.contenttypes.FileStorageItem-id-13760200&stream_asset=true
http://det.wa.edu.au/stepsresources/redirect/?oid=com.arsdigita.cms.contenttypes.FileStorageItem-id-13760765&stream_asset=true
https://www.pdst.ie/sites/default/files/14.%20Five%20Components%20of%20Oral%20Language_0.pdf
https://ncca.ie/media/1924/assessment-booklet-2_en.pdf

