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Contact Details
Email: classicalstudies@pdst.ie
Website: www.pdst.ie/post-primary/sc/classical-studies
Twitter: @PDST_ClassicalS

Supports Provided by the PDST
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Key Messages
1. Leaving Certificate Classical Studies has four inter-related Strands of study that aim
to build cultural capital and help students to appreciate and cherish the record of the
classical past and how it impacts on the present.
2. Classical Studies engages a variety of pedagogical approaches which can be tailored
to accommodate all students' needs within an environment which supports inquiry
based teaching and learning.
3. The use of primary sources is fundamental to the subject and promotes the
development of Key Skills.
4. The learning outcomes of the specification place the students at the centre of their
learning which encourages them to monitor and evaluate their own capacity to learn
while also supporting connections between many other Senior Cycle subjects.

Overview of today's seminar
Session 1: 9.30 – 11.00
Reflection on National Seminar Day 1 and Collaborative 1
Inclusion and Differentiation
Session 2: 11.15 - 1.00
The Use of Primary Sources
Teaching Complex and Controversial Issues
Learning Outcomes, Learning Intentions and Success Criteria
Session 3: 2.00 – 3.30
Working with Learning Outcomes
Creating Learning Intentions and Success Criteria
PDST Collaborative 2 and Webinar

4

Timeline of Support
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Rationale, Aim and Objectives
Rationale
Western society has developed in diverse directions over the past two millennia but the
classical world of ancient Greece and Rome remains its central well-spring. This makes
Classical Studies an important and exciting area of study today. It is a multi-faceted subject
that encompasses the disciplines of history, literature and drama; art, architecture and
archaeology; religion, philosophy and political thought. By making connections between
these disciplines, Classical Studies students gain a holistic understanding of Greek and
Roman culture and thought and learn how the past continues to inform the present.
Greek and Roman texts and material culture provide us with a portal through which we can
investigate, experience and reflect on these seminal civilisations. Students of Classical
Studies interpret original sources and decode different kinds of evidence to gain historical
and cultural understanding. They become alert to the social and cultural contexts of texts,
objects, and develop a firm cultural literacy as they explore the exploits, values and traditions
of ‘others’ who are both familiar and different. They learn that complex political, social and
economic challenges, issues of justice, discrimination and violence, were as much part of
the ancient world as they are of our world, and that Greek and Roman responses to such
abiding human problems offer insights that remain strikingly relevant.
Classical Studies builds cultural capital and helps students become culturally engaged,
culturally aware and culturally connected. It heightens their awareness of their own cultural
environment and ethos, and teaches them to appreciate the traditions and values of others.
Immersion into the worlds of Greece and Rome offers a safe space to address controversial
issues such as gender, ethnicity, sexuality, class, religion and values and invites students to
think about themselves with regards to these themes. The subject allows students to
consider how women, the poor, the marginalised were represented in the context of a
male-dominated culture. Equally, the subject allows for interrogation of ideas around
democracy and political values in various strands, through the study of texts, exploration of
cultural practices and consideration of historical figures. In an increasingly diverse and
multi-cultural society, this understanding of self and others through a cultural lens will help
students become responsible citizens and active participants in today’s increasingly diverse
and complex local, national and international communities.
Classical Studies promotes the acquisition and consolidation of a broad range of core skills.
Because the use of primary sources is fundamental to the subject, students learn to carefully
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read, understand, evaluate and correlate different types of texts and objects, considering
aspects such as bias, genre, style and technique. They learn to select, organise, analyse
and communicate information clearly and logically and to evaluate the reliability of
evidence.The course thus supports the development of students’ higher-order thinking and
inquiry based learning but also areas such as spatial awareness and visual literacy, as
students analyse maps, plans, statues, paintings and 3D reconstructions to gain a broad
perspective on Greece and Rome. By learning about the diverse and complex values of
these societies, students develop the ability to form and reflect on their own viewpoints,
respect others’ viewpoints, and make informed judgments based on critical thinking. They
learn to select, organise, analyse and communicate information clearly and logically and to
evaluate the reliability of evidence.
Leaving Certificate Classical Studies Specification Classical Studies complements and
encourages connections between many other Senior Cycle subjects including English, Art,
History, Geography and Politics and Society, and the classical languages Latin and Ancient
Greek. Due to its breadth and diversity, the subject provides opportunities for cross curricular
and inter-disciplinary activities in the classroom. It nourishes and develops students’
imagination, creativity and appetite for lifelong learning, stimulates their empathy and
self-reflection, encourages them to appreciate the past in its own right and as a foundation
for the present.

Aim
Leaving Certificate Classical Studies aims to stimulate students’ curiosity and interest in the
classical civilisations of Greece and Rome. It develops skills, knowledge and attitudes that
enable students to understand the political, economic, social, cultural, artistic and literary
cultures of these civilisations and promotes using these insights to help them navigate their
own worlds.

Objectives
●

The objectives of Leaving Certificate Classical Studies are to enable students to:

●

acquire a knowledge and appreciation of classical civilisation through a study of the
history, literature, drama, art, architecture, archaeology, mythology, religion,
philosophy and political thought of ancient Greece and Rome
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●

understand classical literature, thought and material culture in its context; including
how issues and values relevant to the society in which they were created are
reflected in ancient sources and materials, and making connections and comparisons
between them

●

develop skills of critical analysis and evaluation and apply these to a broad range of
source materials in order to interpret the past and gain insight into aspects of the
classical world

●

articulate an informed response to the material studied, using a range of appropriate
evidence to formulate coherent arguments with substantiated evidence-based
judgments

●

acquire a sound basis for further study of the classical world

●

appreciate general differences between the civilisations of Greece and Rome

●

assess similarities and dissimilarities between the classical world and the world of
today

●

understand and appreciate how the cultures and languages of ancient Greece and
Rome have influenced modern cultures and languages

●

develop critical cultural skills to participate actively and responsibly in a complex,
multi-cultural society

●

cherish the record of the classical past in its diverse manifestations and transmit it to
future generations.

Notes
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The Leaving Certificate Examination
Assessment for certification is based on the aims,
objectives

and

specification.

learning

Differentiation

outcomes
at

the

of

this

point

of

assessment is achieved through examination of
two levels: Ordinary level and Higher level.
Assessment Components
There are two assessment components at each
level
➢ Written examination 80%
➢ Research study 20%
Both components of assessment reflect the
relationship between the application of skills and the theoretical content of the specification.

Mode
Written examination

Research study

Differentiation
Section A

OL 60

Stimulus- driven response

HL 40

Section B

OL 20

Extended answer

HL 40

Written report

OL 20
HL 20

Total

100

The written examination paper will be two and a half hours long and will be presented at
Higher and Ordinary level. In each case, the paper will be made up of two sections.
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Section A: Stimulus-Driven Questions
Section A will present students with questions relating to stimuli, which may be of a range of
types, including various kinds of written and visual sources. The weighting of marks at
Higher level will give greater emphasis to skills such as explaining, interpreting and
evaluating, while the weighting at Ordinary level will give greater emphasis to skills such as
identifying, describing and comprehending.

Section B: Extended Writing
Section B will require students to engage in writing extended answers appropriate to their
level. The extended writing questions will invite students to demonstrate the following:
Application of knowledge and understanding from different areas of the specification to
familiar and new situations. Critical thinking, the ability to analyse and evaluate information
and to form reasonable and logical arguments
and

conclusions

based

on

evidence.

Understanding of the social, political, artistic,
ethical, historical and literary concepts and
aspects of classical studies and of how these
relate to the world of today. The key skills of
senior cycle are embedded in the learning
outcomes and will be assessed in the context of
the learning outcomes.

Assessment Criteria for the Written Examination
A high level of achievement in this component is characterised by a thorough knowledge and
understanding of the social, political, artistic, ethical, historical and literary concepts and
aspects across the full specification, with few significant omissions. Candidates consistently
apply their knowledge and understanding of classical studies to both familiar and new
contexts, situations and scenarios. They present logical arguments and comprehensive
analyses that are clearly based on evidence.
A moderate level of achievement in this component is characterised by a good knowledge
and understanding of the social, political, artistic, ethical, historical and literary concepts and
aspects across the specification, with significant omissions. Candidates apply their
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knowledge and understanding of classical studies to familiar contexts, situations and
scenarios, and mostly to new contexts, situations and scenarios. They present logical
arguments and analyses that are, in the main, based on evidence.
A low level of achievement in this component is characterised by a limited knowledge and
understanding of the social, political, artistic, ethical, historical and literary concepts and
aspects in the specification. Candidates mostly apply their knowledge and understanding of
classical studies to familiar contexts, situations and scenarios. They present arguments and
analyses that are somewhat based on evidence, but may include irrelevant material.

Research Study
This assessment component requires students to investigate, evaluate and report on a topic
that is anchored in the classical studies specification. The research study will be assessed
through the medium of a report. The report will be submitted to the State Examinations
Commission in sixth year. The report will take the format of a pro-forma booklet which will be
issued to students and submitted in written form. The report may include illustrations. The
State Examinations Commission will provide an annual brief indicating the topic options for
the examination year in question.
The brief should contain three or four options
and the students, in consultation with their
teacher, will focus on a particular issue or
question of their choosing. The briefs will relate
to these key areas of the subject:
➢ Material culture
➢ Literature
➢ History
➢ Thought and ideas
In

particular,

the

research

study requires

students to demonstrate that they can:
➢ research and process information that is relevant and meaningful to understanding or
expanding on a topic related to the specification
➢ synthesise and evaluate information in order to apply concepts connected to the
classical studies specification and make an informed judgement
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➢ understand the social, political, artistic, ethical, historical and literary concepts and
aspects of the classical world and reflect on how this knowledge and understanding
contributes to their understanding of the world around them today

Format of the Research Study Report
The research study will be presented for assessment in the form of a written report. The
report will be submitted in a pro-forma booklet and will contain three sections:
Section A: Rationale and Approach:
Students will present a rationale for the selection of the chosen subject, which may include
such considerations as
➢ Why the student has chosen the subject
➢ What research questions the student intends to answer
➢ The approach the student intends to take to the research process
➢ The sources and references the student will consider
Section B: Extended Essay
The student will present an extended essay outlining the findings of the research undertaken
in a logically-argued and coherently-expressed series of paragraphs.
Section C: Review and Reflection
The student will present a review of the process undertaken, outlining such considerations
as:
➢ Which aspects of the research process undertaken were successful, and which were
less so
➢ The strengths and weaknesses of source or reference material consulted
➢ A reflection on the findings of the research, including particular aspects that merit
attention or comment
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Assessment Criteria for the Research Study Report
A high level of achievement in this component is characterised by a highly developed
knowledge and understanding of the subject chosen for study. Candidates demonstrate a
remarkable coherence of content, approach and structure in presenting their research
findings. Candidates display distinctive research and understanding of the role of sources
and evidence in forming judgements and drawing conclusions. Candidates demonstrate a
deep awareness of the broader context of the subject chosen in the history of the classical
world, making a compelling case for the significance of the subject chosen.
A moderate level of achievement in this component is characterised by some knowledge and
understanding of the subject chosen for study. Candidates show attempts at coherence of
content, approach and structure in presenting their research findings. Candidates display
good research and some understanding of the role of sources and evidence in forming
judgements and drawing conclusions. Candidates demonstrate some awareness of the
broader context of the subject chosen in the history of the classical world, making some
reference to the significance of the subject chosen.
A low level of achievement in this component is characterised by limited knowledge and
understanding of the subject chosen for study. The findings presented lack coherence,
showing little understanding of the role of sources and evidence in forming judgements and
drawing conclusions. There is little awareness of the broader context of the subject chosen
in the history of the classical world, with little or no reference to the significance of the
subject chosen. The report on the research study must be the candidate’s own work.
Authentication procedures will be put in place to ensure compliance with this requirement.
These will include a protocol in relation to the use of internet-sourced material.
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Session 1
Recap of National Seminar Day 1 and Collaborative 1
One Minute Paper Activity
Write as much as you can recall from National Seminar Day 1 and Collaborative 1 in 1
minute.
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Leaving Certificate Classical Studies Specification
2020- Leaving Certificate Classical Studies Specification launched
2021- Implementation with fifth years
2023- Students are scheduled to sit the first exam
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Key Skills

Learners will have already encountered and engaged with Key Skills at Junior Cycle across
their whole school curriculum. This engagement continues at Senior Cycle. The five Senior
Cycle Key Skills are; Information Processing, Communicating, Being Personally Effective,
Working with Others and Critical and Creative Thinking.
“These skills are identified as being important for all students to achieve to the best of their
ability, both during their time in school and into the future, and to fully participate in society, in
family and community life, the world of work and lifelong learning”. Leaving Certificate
Classical Studies Specification page 12.

* Further information about the Senior Cycle Key Skills can be found in the NCCA Key Skills
Framework 2009 :
https://ncca.ie/media/3380/ks_framework.pdf
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Leaving Certificate Classical Studies Strands of Study
“The four strands of the specification, The world
of heroes, Drama and spectacle, Power and
identity and Gods and humans, are fundamentally
inter-related and learning and study related to
them

is

equally

integrated.

The

students’

engagement and learning are optimised by a fully
integrated experience of all four strands.”
Leaving

Certificate

Classical

Studies

Specification page 10.

Strand Units
The four Strands of Study
are further divided into
Strand Units.
The world of heroes is
divided into the Strand
Units: Characteristics and
types of heroes and
leaders, Heroic Society
and Heroic narratives.
Drama and spectacle is
divided into Greek
tragedy, The context of
Greek Tragedy, The Colosseum, The Circus Maximus and the Roman spectacle. Power and
Identity is divided into The Time of Alexander or Caesar, The political and military exploits of
Alexander or Caesar, The characterisation of Alexander or Caesar, and The Attitudes of
Alexander and Caesar towards foreign peoples. Gods and Humans is divided into The
Greek and Roman Gods, The Athenian Parthenon and Erechtheion and the Roman
Pantheon and Temple of Vesta, Greek and Roman funerary practices and afterlife, and
lastly, Philosophical ideas about mortality and living well.
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Learning Outcomes

Strand 1. The world of heroes
Strand Units Learning Outcomes
STUDENTS
LEARN ABOUT STUDENTS SHOULD BE ABLE TO:
Characteristics
and types of
heroes and
leaders

1.1. Identify and analyse the key characteristics, qualities and attitudes of Greek and Roman
heroes, heroines and leaders
1.2. Discuss the relevance of different types of abilities (strength and prowess, intelligence
and verbal skills) for the heroes of Homer and Virgil
1.3. Analyse the decision-making process of Greek and Roman epic leaders and how they
weigh their own interest and the interest of the collective
1.4. Identify attributes of epic heroes and leaders that are relevant to heroes and leaders in
the modern world
1.5. Analyse whether epic heroes and heroines conform to or challenge the social and
political norms of the world they inhabited and the world that created them

Heroic society

1.6. Outline the myths and legends that underpin the epics of Homer and Virgil
1.7. Evaluate the relationship between gods and humans in Homer and Virgil and the
importance of divine intervention and the role of the gods and goddesses as guarantors
of key values
1.8. Discuss how Homer and Virgil portray the impact of war on the combatants and
non-combatants affected by it and debate the claim that the Odyssey and Aeneid could
be interpreted as anti-war poems
1.9. Assess the extent to which the portrayal of women in Homer and Virgil reflects their role
in historical society
1.10. Critically examine Virgil’s Aeneid as a work of propaganda on behalf of Augustus
1.11. Assess to what extent the values displayed in epic were relevant to the daily lives of
Greeks and Romans

Heroic narratives 1.12. Create a visual representation of key events, plot and locations of the epics studied
1.13. Illustrate by examples the use of poetic devices and techniques that are characteristic
of epic poetry (such as epithets and similes1) and explain their effects and how they
develop from Homer to Virgil
1.14. Examine the story telling techniques of Homer and Virgil (such as narrative voice,
perspective and bias, use of direct speech, type-scenes, ring composition, and the
handling of time and space)
1.15. Appraise how the heroes and leaders of Homer and Virgil are visually represented
inside and outside the epics and the importance of visual elements (such as ecphrases
and other descriptions) within the epics

1 The technical terms included in this and following LOs are explained in a Glossary of Classical Studies terms at the end of the
specification
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Strand 2: Drama and spectacle
Strand Units Learning Outcomes
STUDENTS
LEARN ABOUT

STUDENTS SHOULD BE ABLE TO:

Greek tragedy

2.1. Create a visual representation of the plot and structure of the tragedy studied
2.2. Identify core themes explored in the studied Greek tragedy and how the play may have
reflected or challenged the social and
(democratic) political norms of the audience
2.3. Critically evaluate how the playwright creates tension, suspense and elicits emotional
responses through devices (such as dramatic irony, catharsis, recognition, reversal,
divine prologues and deus ex machina scenes)

The context of
Greek tragedy

2.4. Examine the audience experience of Athenian tragedy considering the design of the
theatre and production aspects
(such as costumes, masks, props, actors and chorus)
2.5. Examine the religious festival of the Dionysia as context for the performance of Athenian
tragedy, considering its programme, organisation, audience and political relevance
2.6. Explore how the characters in the studied Greek tragedy, including the Chorus, reflect
social roles in Greek society
2.7. Discuss why theatres are found throughout the eastern Mediterranean and near east
world, and explain their role as focal points for civic life in Hellenic cities.

The Colosseum, 2.8. Identify key architectural elements of the Colosseum and the Circus Maximus
the Circus
2.9. Examine the audience experience in the Colosseum and the Circus Maximus considering
Maximus and
the environment, the seating arrangements and the types of entertainment they provided
Roman spectacle
2.10. Explore who was responsible for the funding and building of these structures, the
organisation of the events within them, and their motivation for doing so
2.11. Appreciate the significance of different types of written sources in exploring the
Colosseum, the Circus Maximus and Roman spectacle
2.12. Compare the role and the significance of spectacle in Roman society with the role and
significance of tragedy in Athenian society and with modern forms of entertainment.

NOTE:
In Strand 2 students will study one play from a pairing of tragedies which will be prescribed. The initial
pairings, which will be rotated periodically, are:
Euripides’ Medea and Sophocles’ Philoctetes
Sophocles’ Oedipus the King and Euripides’ Trojan Women
Aeschylus’ Prometheus Bound and Sophocles’ Antigone
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Strand 3: Power and identity
Strand Units

Learning Outcomes

STUDENTS LEARN
ABOUT
STUDENTS SHOULD BE ABLE TO:
The time of
Alexander or
Caesar

3.1. Recognise key historical events that shaped the world of Alexander (the late Classical
period) or Caesar (the late Roman Republic)
3.2. Identify key political and social tensions at the time in which Alexander or Caesar
came to power
3.3. Compare maps showing the changes in political geography before and after the
conquests of Alexander or Caesar

The political and
3.4. Create an outline of the life of Alexander or Caesar.
military exploits of
3.5. Examine key moments and events during Alexander’s Persian campaign or Caesar’s
Alexander or Caesar
Gallic campaign
3.6. Discuss the composition and tactics of the army of Alexander or Caesar in light of its
operations during at least one major military event

The characterisation 3.7. Critically examine how Alexander or Caesar is characterised in the studied literary
of Alexander or
texts
Caesar
3.8. Examine the relevance of the text type of the studied literary texts (such as biography,
autobiography, history) for the characterisation of Alexander or Caesar
3.9. Evaluate how literary texts select, present and assess actions and decisions that
illustrate the character of Alexander or Caesar

The attitudes of
Alexander and
Caesar towards
foreign peoples

3.10. Compare how Alexander treats the Persians with how Caesar treats the Gauls
3.11. Explore what Alexander’s interactions with the Persians and Caesar’s interactions
with the Gauls suggest about their cultural ambitions and norms, and their
conception of what it means to be ‘civilised’ or ‘barbarian’
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Strand 4: Gods and humans
Strand Units Learning Outcomes
STUDENTS
LEARN ABOUT

STUDENTS SHOULD BE ABLE TO:

The Greek and
Roman gods

4.1. Identify the major gods in artistic representations from key physical characteristics and
attributes
4.2. Match the Roman names of the Greek gods with their Greek counterparts
4.3. Outline the key domains of the major gods and their relationships with each other within
the pantheon
4.4. Explore approaches to explaining the origins, nature and purpose of the gods through
ancient sources

The Athenian
Parthenon and
Erechtheion and
the Roman
Pantheon and
Temple of Vesta

4.5. Discuss Greek and Roman temples using the correct terminology for common
architectural features
4.6. Analyse how the structure, design and sculptures of the studied temples impacted on the
attendees’ experience of visiting the temple
4.7. Explore the roles, duties and expectations of the different kinds of attendees and officials
present at ceremonies associated with each temple
4.8. Comment on the political and civic importance of these temples and the rituals
associated with them

Greek and Roman 4.9. Examine material and textual evidence associated with Greek and Roman funerary
funerary practices
practices
and the afterlife
4.10. Discuss the key elements of Greek and Roman funerals and their significance to the
participants
4.11. Evaluate what Greek and Roman funerary practices imply about perceptions of the
afterlife
4.12. Contrast the purpose and nature of these ancient practices with collective and private
experiences today
Philosophical
ideas about
mortality and
living well

4.13. Examine what constitutes ‘living well’ when faced with the inevitability of death
according to Socrates as depicted in Plato’s Crito and Horace in the Odes and Epodes
4.14. Explore how the relationship between human decision and responsibility on the one
hand and divine will and fate on the other is viewed by Socrates as depicted in Plato’s
Crito and Horace in the Odes and Epodes
4.15. Examine how their own views about what it means to live well relate to the ideas of
Socrates as depicted in Plato’s Crito and Horace in the Odes and Epodes
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Inclusion

Inclusion is defined as “addressing and responding to the diversity of needs of learners
through enabling active participation in learning, cultures, and communities, and removing
barriers to education through the accommodation and provision of appropriate structures
and arrangements” (NCSE, 2010).
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Inclusion Checklist
Tick the box that best describes your practice
Agree

Question

Classroom is bright, well lit and well ventilated

Learners with dyslexic type difficulties are seated
with the clearest view of the teaching space.

Questions pitched to challenge pupils of all levels

Learners are given wait time to answer

Variety of teaching styles- scaffolding, modelling,
peer tutoring, active learning, co-operative group
work is used

Learners with ASD difficulties are seated in quiet
areas with little or no movement behind them

Teaching is planned with the learning of all
students in mind.

Learners are actively involved in their own
learning.

Students learn collaboratively.

Variety of alternatives for recording- writing, tape,
drama, use of ICT, discussion and feedback
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Disagree

Unsure

Differentiation
Differentiation is about “Manageable tasks; ensuring all children are given tasks that match
their level of ability and attainment; Achievable tasks; presenting these tasks so that
children can demonstrate what they know, understand and are able to do and Motivating
tasks; allowing children to achieve success and
feel the learning experience has been worthwhile.”
(NEPS 2007) .
The new specification provides much more scope
for teachers to incorporate methodologies for
differentiation and the inclusion of different
materials, from audio-books, immersive readers
and various visual resources. Based on the needs
of all learners, the new specification allows for
greater diversity when choosing material for
learners to engage with in a meaningful way. The
research topic provides many opportunities for
amplified differentiation. Learners will have autonomy to choose an area of interest from the
Classical world to explore. “The use of strategies for differentiated learning such as adjusting
the level of skills required, varying the amount and the nature of teacher intervention, and
varying pace and sequence of learning will allow students to interact at their own level” (The
Leaving Certificate Classical Studies Specification, page14).
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Practical Integration of Differentiation in Classical Studies
The Classroom Question Menu/Homework Menu
The Question Menu is a methodology that facilitates differentiation by enabling student
choice. Allowing the students to have a selection can have a variety of benefits for
supporting student learning, developing contextual understanding & retaining information.
This allows students to engage with the learning outcomes whilst also supporting their
learning by showcasing their individual learning styles & habits. It also allows for a varied
approach for teaching each topic. These are just a few variations which could be offered as
a piece of homework and which will cater to the individual learning styles of different
students.
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Must, Should, Could
This method can be used both as a classroom activity and as a student assignment.The
intention of this method is to create a structure that invites students to aim high. Each
student decides on their level by asking themselves “Which will stretch me but I’ll just about
be able to do it?”

MUST: Is the ‘easiest’ level, but still has some challenges. This is where the foundation or
core of the knowledge and skills are needed by all the students.
SHOULD: Is additional knowledge and skills required to attain a higher level.
COULD: Is any further knowledge and skills that the students undertook themselves to
complete their task.
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Must Should Could Assignment Example
The teacher has the autonomy to decide what format they would like their students to
present or keep it as an open format to allow the students to decide and present it in a
format of their preference.
*This template would be shared with the students
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The Flipped Classroom
The Flipped Classroom method is when learners are introduced to new concepts or content
at home and classroom time is spent on practising and applying their understanding through
teacher-led or peer-led discussion, debate, structured activities and open-ended,
collaborative projects etc. With the Flipped Classroom, the teacher introduces topics outside
of the classroom environment using digital methods (online presentation/ article/ video/
screencast etc.). This method promotes student independent learning and provides more
time to engage in higher-order thinking activities that involve application, analysis, evaluation
and creation in the classroom (PDST 2020).
Flipped Classroom example:
Learning Outcome:
4.13. Examine what constitutes ‘living well’ when faced with the inevitability of death
according to Socrates as depicted in Plato’s Crito and Horace in the Odes and Epodes
To engage in this Learning Outcome using the Flipped Classroom, teachers could assign
students BBCs Natalie Haynes, Stand Up for Classics podcast about Horace to listen to and
read one ode composed by Horace (e.g. Aequam memento, Bk II ode III) before returning to
the classroom. To ensure the students are actively listening to the podcast the teacher could
set at least 3-5 short questions for students to answer.
When the students return to the classroom the teacher will ask the students to share their
answers to the questions assigned with the podcast to introduce Horace. Then, the teacher
will break the students into groups of 3 or 4 (number of students depending) and ask the
students to discuss the ode that they had to read, Aequam memento, with use of prompt
questions to help guide their discussions e.g.
1- What line stood out to you the most in this ode and why?
2- What themes are highlighted in this ode?
3- Do you think there are any messages, meanings or advice from this ode?
After at least 10 minutes of discussion, one member from each group will share the feedback
from their discussions to the whole group. This will allow the teacher to direct the discussion
and encourage further examination of the outcome with use of higher order questioning.
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Notes and Reflections:
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Session 2
Primary Sources
Primary sources are fundamental to the study of Classical Studies as they allow learners to
“assess similarities and dissimilarities between the classical world and the world of today”
(Leaving Certificate Classical Studies Specification Page 7) and provide information on the
event/process/figure of focus. Teachers must encourage learners to look for the context over
the content of the primary source, and keep in mind the differences between the time it was
created to the present time before making judgements. When working with primary sources,
students will learn to “carefully read, understand, evaluate and correlate different types of
texts and objects, considering aspects such as bias, genre, style and technique. They learn
to select, organise, analyse and communicate information clearly and logically and to
evaluate the reliability of the evidence.” (Leaving Certificate Classical Studies Specification
page.6) - thus developing the learners' higher-order thinking, inquiry-based learning and
their key skills.
Engaging with Primary Sources
Primary sources are to be read with a critical lens.To analyse a primary source
document/literary text the teacher must guide learners to ask themselves the follow
questions:
1. Who is the author?
2. Why is he/she writing the document?
3. Who (if anyone) was its target audience?
4. When was it made/written?
5. Did the author have any biases that influenced the way the source was written or
presented?
6. How reliable is the author or artist?
7. What can the primary source teach us about the context of the society they were
created in?
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Controversial Issues
Controversial issues are defined by the Council of Europe (2015) as “issues which arouse
strong feelings and divide opinion in communities and society”. The study of controversial
issues in Classical Studies “invites students to
think about themselves” (Leaving Certificate
Classical Studies Specification pg. 6) with
regards to certain themes that are present in
their lives such as gender, sexuality, religion,
ethnicity,

class

students

to

contributes

and

disability.

interrogate
to

the

Allowing

these

issues

development

of

understanding themselves and others and
teaches them to “appreciate the traditions and
values of others''.

Engaging with real life

issues that students are exposed to in the
evolving mass media brings the subject to life
for students and teaches them how to constructively deal with their own life issues.
Engaging with complex/controversial issues contributes to the development of Key Skills
such as critical and creative thinking through evaluating sources and recognising bias, and
communication skills through participating in a dialogic classroom. Controversial issues can
stimulate thought provoking debates and discussions in the classroom,however, it is
important to be mindful that some complex issues can trigger strong emotions and create a
divide inside and outside of the classroom due to conflicting opinions, beliefs and values
which cannot be settled simply. Therefore, it is important for the teacher to know the
students they are exploring a controversial issue with and foster a respectful and inclusive
learning environment.
Dialogic Teaching
Dialogic teaching according to Alexander Robin (2019), harnesses the power of talk to
engage interest, stimulate thinking, advance understanding, expand ideas, and build and
evaluate arguments, empowering students for lifelong learning and democratic engagement.
Being collaborative and supportive, it confers social and emotional benefits too. It also helps
teachers: by encouraging students to share their thinking it enables teachers to diagnose
needs, devise learning tasks, enhance understanding, assess progress, and guide students
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through the challenges they encounter. The use of questions will help develop and support
a dialogic classroom.
Addressing Controversial Issues with Essential Questioning
The way in which you frame a question can make a considerable difference to creating a
safe and respectful learning environment for both you and your students in exploring
controversial issues. Look at issues from a public/structural perspective rather than personal,
“this means that you can discuss an issue without making either you or students vulnerable
or putting them under pressure to reveal their personal views” (CDVEC, 2012). Appropriate
questioning makes it easier to discuss issues which personally affect some students in the
class without making them vulnerable or having them become the target of the discussion.

(PDST)

New Addition to the Classroom: A No Easy Answers Board
There will be moments when students cannot agree on an issue. Creating a No Easy
Answers Board to record difficult questions or points that students cannot agree on will help
remind them that no-one has all the answers and it is not realistic that everyone will agree on
everything. The board can be returned throughout the year to see if students’ thoughts have
developed since they first discussed them (CDVEC, 2012).
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Activity 2.0 Example

Controversial issue that could be explored: Racism
Essential questions to prompt student thought and discussion:
*Not all three questions are to be used in one lesson. Ideally only one question should be
used for a full class discussion
1. What does society consider to be civilised today? Would society identify you as part
of the ‘civilised’ or ‘barbarian’ group?
2. Why did Alexander & Caesar treat their Gallic & Persian counterparts so differently?
3. Have there been modern experiences of “othering”?
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Workspace/Notes
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Session 3
Learning Outcomes, Learning Intentions and Success Criteria

Sample Learning Intentions
Learning Outcome
1.10 Critically examine Virgil’s Aeneid as a work of propaganda on behalf of Augustus
Learning Intentions
The student will:
1.

Explain the concept of Propaganda.

2.

Examine the political and social context in which the Aeneid was written.

3.

Identify and describe the key moments of pro-Augustan propaganda found in the
Aeneid.
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Success Criteria
“Success Criteria are linked to learning intentions. They are developed by the teacher and/or
the student and describe what success looks like” (NCCA, 2019)
Success criteria must:
Link clearly with the learning intention
Need to be planned in advance
Need to be owned by the student
Need to be broad enough to include all abilities in a class
Lead to more focussed and successful teaching and learning
What is the value of developing and sharing success criteria?

Did you know?
It is best practice for teachers and students to co-create success criteria together.
Co-creating allows the student to engage in their learning and develop the Key Skills of
communicating and being personally effective.
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Sample Success Criteria
Learning Outcome
1.10 Critically examine Virgil’s Aeneid as a work of propaganda on behalf of Augustus
Learning Intentions
1.

* Success Criteria
1. Verbalise/write a definition for

Explain the concept of Propaganda.

propaganda and give one example.
2.

Examine the political and social
2. Acknowledges the significance of

context in which the Aeneid was

the Civil Wars on Virgil’s writing.

written.

3.

3. Selects at least two chosen

Identify and describe the key
moments of pro-Augustan

moments from the Aeneid and

propaganda found in the Aeneid

explains their relevance as tools of
propaganda.

1. Is the Success Criteria above manageable, achievable and motivating for students? Why?
2. What does the term ‘at least’ contribute to the criteria for students?
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Using Learning Intentions and Success Criteria to Support
Key Skills
Learning intentions and success criteria in
teaching

practice

help

support

the

development of Key Skills. Sharing learning
intentions and success criteria with students
ensures that they know what they are
learning about and what their learning
should look like, therefore supporting the
Key Skills of communication, information
processing and being personally effective.

Notes and Reflections
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PDST Collaboratives
Collaboratives is a form of support offered by the PDST. Collaboratives are taking place
across the three year cycle of support. Teachers will be afforded the time and space to come
together and work collaboratively, to discuss ideas or issues which have arisen in the full day
seminars with other teachers. The Collaboratives are designed to be responsive to the
shared needs of the teachers. This is part of their organic and bespoke nature. These
Collaboratives will be offered at locations across the country in the evening time. While these
workshops are very beneficial, they are elective.

Topics that can be covered in Collaborative 2
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Next Steps, Notes and Reflections
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Appendix 1: Glossary of Action Verbs
Verb

Description

Analyse

study or examine something in detail, break down in order to bring out
the essential elements or structure; identify part and relationships, and to
interpret information to reach conclusions

Annotate

add brief notes of explanation to a diagram or graph

Apply

select and use information and/or knowledge and understanding to
explain a given situation or real circumstance

Appraise

evaluate, judge or consider text or a piece of work

Appreciate

recognise the meaning or, have a practical understanding of

Brief
description/
explanation

a short statement of only the main points

Argue

challenge or debate an issue or idea with the purpose of persuading or
committing someone else to a particular stance or action

Calculate

obtain a numerical answer showing the relevant stages in the working

Classify

group things based on common characteristics

Comment

give an opinion based on a given statement or result of a calculation

Compare

give an account of the similarities between two (or more) items or
situations referring to both (all) of them throughout

Consider

describe patterns in data; use knowledge and understand to interpret
patterns, make predictions and check reliability

Construct

develop information in a diagrammatic or logical form; not by factual
recall but by analogy or by using and putting together information

Contrast

detect correspondences between two ideas

Convert

change to another form

Criticise

state, giving reasons, the faults/shortcomings of, for example, an
experiment or a process

Deduce

reach a conclusion from the information given

Define

give the precise meaning of a word, phrase, concept or physical quantity

Demonstrate

prove or make clear by reasoning or evidence, illustrating with examples
or practical application

Derive

arrive at a statement or formula through a process of logical deduction;
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manipulate a mathematical relationship to give a new equation or
relationship
Describe

develop a detailed picture or image of, for example a structure or a
process, using words or diagrams where appropriate;produce a plan,
simulation or model

Determine

obtain the only possible answer by calculation, substituting measured or
known values of other quantities into a standard formula

Differentiate

identify what makes something different

Discuss

offer a considered, balance review that includes a range of arguments,
factors or hypotheses; opinions or conclusions should be presented
clearly and supported by appropriate evidence

Distinguish

make the differences between two or more concepts or items clear

Estimate

give a reasoned order of magnitude statement or calculation of a quantity

Evaluate
(DATA)

collect and examine date to make judgements and appraisals; describe
how evidence supports or does not support a conclusion in an inquiry or
investigation; identify the limitations of data in conclusions; make
judgements about the ideas, solutions or methods

Evaluate
(ethical
judgement)

collect and examine evidence to make judgements and appraisals;
describe how evidence supports or does not support a judgement;
identify the limitations of evidence in conclusions; make judgements
about the ideas, solutions or methods

Examine

consider an argument or concept in a way that uncovers the assumptions
and interrelationships of the issue

Explain

give a detailed account including reasons of causes

Find

general term that may variously be interpreted as calculate, measure,
determine etc.

Formulate

express the relevant
systematically

Group

identify objects according to characteristics

Identify

recognise patterns, facts, or details; provide an answer from a number of
possibilities; recognise and state briefly a distinguishing fact feature

Illustrate

use examples to describe something

Infer

use the results of an investigation based on a premise; read beyond what
has been literally expressed

Investigate

observe, study, or make a detailed and systematic examination, in order
to establish facts and reach new conclusions

concept(s)
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or

argument(s)

precisely

and

Interpret

use knowledge and understanding to recognise trends and draw
conclusions from given information

Justify

give valid reasons or evidence to support an answer or conclusions from
given information

List

give valid reasons or evidence to support an answer or conclusion

Measure

provide a number of points, with no elaboration

Model

quantify changes in systems by reading a measuring tool

Order

describe items/ systems based on complexity and/or order

Outline

give the main points; restrict to essentials

Plot

a graphical technique for representing a data set, usually as a graph
showing the relationship between two or more variables

Predict

give an expected result of an event; explain a new event based on
observations or information using logical connections between
pieces of information

Prove

use a sequence of logical steps to obtain the required result in a formal
way

Provide
evidence

provide data and documentation that support inferences or conclusions

Recognise

identify facts, characteristics or concepts that are critical
(relevant/ appropriate) to the understanding of a situation,
event, process or phenomenon

Recall

remember or recognise from prior learning experiences

Relate

associate, giving reasons

Sketch

represent by means of a diagram or graph (labelled as appropriate); the
sketch should give a general idea of the required shape or relationship,
and should include relevant features

Solve

find an answer through reasoning

State

provide a concise statement with little or no supporting argument

Suggest

propose a solution, hypothesis or other possible answer

Synthesise

combine different ideas in order to create new understanding

Understand

have and apply a well-organised body of knowledge

Use

apply knowledge or rules to put theory into practice
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Verify

give evidence to support the truth of a statement
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Useful Links
The Leaving Certificate Classical Studies Specification
https://curriculumonline.ie/getmedia/4f756b6f-29c2-4651-bf1e-06739dee2106/Leaving_Certif
icate_Specification-Classical_Studies_EN.pdf

Current Leaving Certificate Classical Studies Syllabus to 2022
https://curriculumonline.ie/getmedia/6499c82d-9680-436c-8611-6881bd586b96/SCSEC10_
ClassicalStudies_syllabus_eng.pdf

Google Arts and Culture
https://artsandculture.google.com/search?q=greece

Natalie Haynes, Stand Up for the Classics, 2018
https://www.bbc.co.uk/sounds/play/b0bd7zhw

Senior Cycle Key Skills Framework- https://ncca.ie/media/3380/ks_framework.pdf

STEM Education Policy Statement
https://www.education.ie/en/The-Education-System/STEM-Education-Policy/stem-educationpolicy-statement-2017-2026-.pdf

Supporting Students with Special Educational Needs in Mainstream Schools
https://www.education.ie/en/The-Education-System/Special-Education/Guidelines-for-Post-P
rimary-Schools-Supporting-Students-with-Special-Educational-Needs-in-Mainstream-School
s.pdf

Special Educational Needs a Continuum of Support, NEPS, 2007
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-PsychologicalService-NEPS-/neps_special_needs_guidelines.pdf

Classical Association of Ireland Teachers- https://www.classicsteachers.com/

The National Council for Curriculum and Assessment, Formative Feedback
https://ncca.ie/media/1925/assessment-booklet-3_en.pdf
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Teaching Controversial Issues by The Council of Europe 2015
https://rm.coe.int/16806948b6
Tackling Controversial Issues in the Citzenship Classroom, CDVEC, 2012
http://cdetbcdu.ie/wp-content/uploads/2017/02/tackling-controversial-issues.pdf

PDST, 2017, An Integrated Approach to Teaching, Learning and Assessment
https://pdst.ie/sites/default/files/Integrated%20Approach_0.pdf

Robin Alexanders, 2020, A Dialogic Teaching Companion, Routledge.

Jeff Zwiers and Marie Crawford, 2011, Academic Conversations, Classroom Talk that
Fosters Critical Thinking and Content Understandings,
https://books.google.ie/books/about/Academic_Conversations.html?id=-NcG-5KGfKMC&prin
tsec=frontcover&source=kp_read_button&hl=en&redir_esc=y#v=onepage&q&f=false

46

Primary & Secondary Sources
The British Museum, London
https://www.britishmuseum.org/

Fasti Online - Fasti Online is a project of the International Association of Classical
Archaeology (AIAC)
http://www.fastionline.org/index.php

The Internet Classics Archive
http://classics.mit.edu/index.html

UCD School of Classics Museum
https://www.ucd.ie/classics/about/classicalmuseum/

Pergamon Museum, Berlin
https://www.smb.museum/en/home/

Capitoline Museums Virtual Tours, Rome
https://tourvirtuale.museicapitolini.org/eng/index.html

Theoi Project - a site exploring Greek mythology & the gods in classical literature & art.
https://www.theoi.com/

Noreen Reale Falcone Library
https://resources.library.lemoyne.edu/guides/history/primary-sources/by-time-period/ancient

The Latin Library
http://www.thelatinlibrary.com/

Digital Access to the world’s museums and art collections
Google Arts & Culture
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The Placemat
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Cross Classification Chart
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The Fishbone

51

Session 3: Unpacking Learning Outcomes
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Icebreaker Activity Quotes and Locations
1. …. has grown since its humble beginnings that it is now overwhelmed by its own
greatness.’ – Livy

2. In the meantime, Darius' captains, having collected large forces, were encamped on
the further bank of the river ……….., and it was necessary to fight, as it were, in the
gate of Asia for an entrance into it – Plutarch

3. Finally, in a sort of passion, as though he were casting calculation aside and
abandoning himself to whatever lay in store for him, making use too of the
expression which is frequently used by those who are on the point of committing
themselves to desperate and unpredictable chances, ‘Alea iacta est’ 'Let the die be
cast,' he said, and with these words hurried to cross the river. – Plutarch

4. “They are the most ignorant people I have ever conquered. They cannot be taught
music.” – Julius Caesar

5. “The cloud could best be described as more like an umbrella pine than any other
tree, because it rose high up in a kind of trunk and then divided into branches. I
imagine that this was because it was thrust up by the initial blast until its power
weakened and it was left unsupported and spread out sideways under its own
weight.” Pliny the Younger to Tacitus

6. 'Anon he finds him, Striking too short at Greeks; his antique sword, Rebellious to his
arm, lies where it falls, Repugnant to command: unequal match'd, Pyrrhus at Priam
drives; in rage strikes wide; But with the whiff and wind of his fell sword The
unnerved father falls. William Shakespear - HAMLET ACT II Scene II

7. But Dido, trembling, wild with brooding over Her dread design, rolling her blood-shot
eyes, Her quivering cheeks suffused with spots, bursts through The inner threshold of
the house, and mounts With frantic look the lofty funeral pile[.] Virgil

8. “My name is Nobody.” Homer
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9. I am not afraid of an army of lions led by a sheep; I am afraid of an army of sheep led
by a lion. Alexander the Great

10. Our form of government does not enter into rivalry with the institutions of others.
Our government does not copy our neighbours', but is an example to them. It is true
that we are called a democracy, for the administration is in the hands of the many
and not of the few. Thucydides, Pericles' Funeral Oration

11. The last time I’d seen the Minotaur, he’d been wearing nothing but his tighty whities.
I don’t know why. Maybe he’d been shaken out of bed to chase me. – Rick Riordan

12. "I understand too well the dreadful act I'm going to commit, but my judgement can't
check my anger, and that incites the greatest evils human beings do." Medea –
Euripides
It all started from here, where Jason met Medea!

Rubicon

Pompeii

Rome

Carthage

Granicus

Britain

Knossos

Pella Macedonia

Troy

Sicily

Colchis

Athens
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Classical Studies Learning Outcomes Checklist
5th Yr

1.1. Identify and analyse the key characteristics, qualities and attitudes of
Greek and Roman heroes, heroines and leaders.
1.2. Discuss the relevance of different types of abilities (strength and
prowess, intelligence and verbal skills) for the heroes of Homer and Virgil
1.3. Analyse the decision-making process of Greek and Roman epic
leaders and how they weigh their own interest and the interest of the
collective
1.4. Identify attributes of epic heroes and leaders that are relevant to
heroes and leaders in the modern world
1.5. Analyse whether epic heroes and heroines conform to or challenge the
social and political norms of the world they inhabited and the world that
created them
1.6. Outline the myths and legends that underpin the epics of Homer and
Virgil
1.7. Evaluate the relationship between gods and humans in Homer and
Virgil and the importance of divine intervention and the role of the gods and
goddesses as guarantors of key values
1.8. Discuss how Homer and Virgil portray the impact of war on the
combatants and non-combatants affected by it and debate the claim that
the Odyssey and Aeneid could be interpreted as anti-war poems
1.9. Assess the extent to which the portrayal of women in Homer and Virgil
reflects their role in historical society
1.10. Critically examine Virgil’s Aeneid as a work of propaganda on behalf
of Augustus
1.11. Assess to what extent the values displayed in epic were relevant to
the daily lives of Greeks and Romans
1.12. Create a visual representation of key events, plot and locations of the
epics studied
1.13. Illustrate by examples the use of poetic devices and techniques that
are characteristic of epic poetry (such as epithets and similes) and explain
their effects and how they develop from Homer to Virgil
1.14. Examine the story telling techniques of Homer and Virgil (such as
narrative voice, perspective and bias, use of direct speech, type-scenes,
ring composition, and the handling of time and space)
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6th Yr

1.15. Appraise how the heroes and leaders of Homer and Virgil are visually
represented inside and outside the epics and the importance of visual
elements (such as ecphrases and other descriptions) within the epics
2.1. Create a visual representation of the plot and structure of the tragedy
studied
2.2. Identify core themes explored in the studied Greek tragedy and how
the play may have reflected or challenged the social and (democratic)
political norms of the audience
2.3. Critically evaluate how the playwright creates tension, suspense and
elicits emotional responses through devices (such as dramatic irony,
catharsis, recognition, reversal, divine prologues and deus ex machina
scenes)
2.4. Examine the audience experience of Athenian tragedy considering the
design of the theatre and production aspects (such as costumes, masks,
props, actors and chorus
2.5. Examine the religious festival of the Dionysia as context for the
performance of Athenian tragedy, considering its programme, organisation,
audience and political relevance
2.6. Explore how the characters in the studied Greek tragedy, including the
Chorus, reflect social roles in Greek society
2.7. Discuss why theatres are found throughout the eastern Mediterranean
and near east world, and explain their role as focal points for civic life in
Hellenic cities.
2.8. Identify key architectural elements of the Colosseum and the Circus
Maximus
2.9. Examine the audience experience in the Colosseum and the Circus
Maximus considering the environment, the seating arrangements and the
types of entertainment they provided
2.10. Explore who was responsible for the funding and building of these
structures, the organisation of the events within them, and their motivation
for doing so
2.11. Appreciate the significance of different types of written sources in
exploring the Colosseum, the Circus Maximus and Roman spectacle
2.12. Compare the role and the significance of spectacle in Roman society
with the role and significance of tragedy in Athenian society and with
modern forms of entertainment.
3.1. Recognise key historical events that shaped the world of Alexander
(the late Classical period) or Caesar (the late Roman Republic)
3.2. Identify key political and social tensions at the time in which Alexander
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or Caesar came to power
3.3. Compare maps showing the changes in political geography before and
after the conquests of Alexander or Caesar
3.4. Create an outline of the life of Alexander or Caesar
3.5. Examine key moments and events during Alexander’s Persian
campaign or Caesar’s Gallic campaign
3.6. Discuss the composition and tactics of the army of Alexander or
Caesar in light of its operations during at least one major military event
3.7. Critically examine how Alexander or Caesar is characterised in the
studied literary texts
3.8. Examine the relevance of the text type of the studied literary texts
(such as biography, autobiography, history) for the characterisation of
Alexander or Caesar
3.9. Evaluate how literary texts select, present and assess actions and
decisions that illustrate the character of Alexander or Caesar
3.10. Compare how Alexander treats the Persians with how Caesar treats
the Gauls
3.11. Explore what Alexander’s interactions with the Persians and Caesar’s
interactions with the Gauls suggest about their cultural ambitions and
norms, and their conception of what it means to be ‘civilised’ or ‘barbarian
4.1. Identify the major gods in artistic representations from key physical
characteristics and attributes
4.2. Match the Roman names of the Greek gods with their Greek
counterparts
4.3. Outline the key domains of the major gods and their relationships with
each other within the pantheon
4.4. Explore approaches to explaining the origins, nature and purpose of
the gods through ancient sources
4.5. Discuss Greek and Roman temples using the correct terminology for
common architectural features
4.6. Analyse how the structure, design and sculptures of the studied
temples impacted on the attendees’ experience of visiting the temple
4.7.Explore the roles, duties and expectations of the different kinds of
attendees and officials present at ceremonies associated with each temple
4.8. Comment on the political and civic importance of these temples and
the rituals associated with them
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4.9. Examine material and textual evidence associated with Greek and
Roman funerary practices
4.10. Discuss the key elements of Greek and Roman funerals and their
significance to the participants
4.11. Evaluate what Greek and Roman funerary practices imply about
perceptions of the afterlife
4.12. Contrast the purpose and nature of these ancient practices with
collective and private experiences today
4.13. Examine what constitutes ‘living well’ when faced with the inevitability
of death according to Socrates as depicted in Plato’s Crito and Horace in
the Odes and Epodes
4.14. Explore how the relationship between human decision and
responsibility on the one hand and divine will and fate on
the other is viewed by Socrates as depicted in Plato’s Crito and
Horace in the Odes and Epodes
4.15. Examine how their own views about what it means to live well relate
to the ideas of Socrates as depicted in Plato’s Crito and Horace in the
Odes and Epodes
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