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INTRODUCTION
Civic, Social and Political Education aims to enable and empower students to become participative, aware and

responsible citizens. As Irish society continues to become more multicultural, it is clear that young people need to

develop the knowledge, skills and dispositions necessary to live with, appreciate and benefit from cultural

diversity. A pre-requisite to interacting comfortably within a multicultural society is an awareness and

understanding of one’s own culture. This module enables students to begin this process of understanding Irish

culture through exploring cultural values within their own communities.

This module is designed to highlight for students the realities of cultural values within their communities. It

allows them to compare the images they have of being Irish with the reality as experienced at community level.

It helps them to appreciate how diversity can enrich communities. Based on the theme of interculturalism, the

module incorporates aspects of the concepts of Democracy, Rights and Responsibilities, Human Dignity,
Interdependence, and Development. Each activity has one or more “concept icons” attached to it so that

teachers can easily identify which concepts are being covered by a particular activity. The module can be used to

supplement other materials on community or as an alternative way of introducing community. 

Aims
The module aims to enable students to:

❂ Broaden their perceptions of community

❂ Recognise the diversity of groups and needs within their own communities

❂ Analyse the extent to which various groups are valued within communities

❂ Compare their images of Irish culture with the reality experienced within communities 

❂ Appreciate how diversity can enrich the community

Module Format
The module includes four core activities, two case studies and ideas for possible Action Projects. The whole

module, including an Action Project, can be completed in 14 classes. This could be shortened, if necessary, by

omitting one of the case studies and the optional classes in Sections 1 and 4. Teachers using the module to cover

Unit 2 of the course could complete all the activities, while teachers using it as supplementary material could

select activities according to the needs and interests of their students. 
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Section 1: UNDERSTANDING OUR COMMUNITY 
Activity One: Groups and Needs

Activity Two: What would you Choose?
4 - 5 classes

Section 2: LIVING IN AN IRISH COMMUNITY 
Activity Three: Being Irish - Image versus Reality

1 class

Section 3: ENRICHING THE COMMUNITY 

- WHAT DIVERSITY CAN OFFER
Activity Four: Everyone has Something to Give

Activity Five: The Story of Abbas Ghadimi - A Part of Ireland Now
2 classes

Section 4: ACCOMMODATING DIVERSITY
Activity Six: The Fettercairn Youth Horse Project

1 - 2 Classes

ACTION PROJECT
4 classes

Key to Concept Icons
Democracy

Rights and Responsibilities

Human Dignity

Interdependence

Development

Stewardship

Law
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SECTION 1: UNDERSTANDING OUR COMMUNITY 
Activity One: Groups And Needs (3 classes) 
Class 1 

Aim

To explore the students’ own perceptions of the groups which make up their communities and the needs which

these groups have.

Preparation

You will need:

❂ A photocopy of Worksheet 1: Consulting the Community (page 8) for each student

❂ A large sheet of paper to collate students’ worksheets

Procedure

Ask the students to imagine they live in an imaginary Irish town called Ballymore. There is a proposal to build a

community centre in the town and they are being asked to take part in the planning process. Introduce the worksheet

to them and then break them into groups of 3-4 to discuss and answer the three questions as fully as possible.

NOTE As the aim of this activity is to explore the student’s own perceptions of community, it is vital that you do

not, initially, influence them or pre-empt their answers in any way.

When they have completed the worksheets, summarise the feedback from the groups on the large sheet of

paper, which should be kept. Apart from any necessary clarification, there should be no discussion at this stage

on which groups have been included or not, as this will be done later. (Make sure that the students keep their

worksheet in their files to use again in the next class). 

Class 2

Aim

To enable students to recognise the diversity of groups and needs within their own community.

Preparation

Photocopy Worksheet 2: Our Community - Groups and Needs (page 9) for each student.

Procedure

❂ Begin by discussing with the students what needs they, as young people in the community, have in terms of

facilities and activities. Could these needs be met by a community centre? If a community centre exists, do

they use it and is it meeting their needs at the moment? Have they or any young people in the area been

asked about what they would like from the community centre?

❂ Distribute Worksheet 2 and ask the students to complete it individually and then discuss their answers in pairs

or small groups to see if they can add anything extra.

❂ Take feedback from the students, looking first at any extra groups they have identified in the community and

then looking at the needs they have identified. Each student should add in any extra groups or needs they do

not have listed, so that all the students end up with as complete a list as possible.
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Preparation for next class

❂ If there have been any major omissions from their lists, suggest that that they look at the local newspaper,

parish, partnership, community centre or other local newsletters or check with parents or other adults to

make sure that the final list is an accurate reflection of the community. This should be done as homework

before the next class.

Class 3

Aim

To broaden the students’ perceptions of community.

Procedure

Begin by adding in any new groups or needs identified by the students since the last class to the list already

compiled.

Put up the original list from Class 1 and ask the students to compare them with their final lists and discuss the

questions below.

Discussion Points

❂ Who was left out first time around?

❂ Are they surprised at how many groups were left out?

❂ Do they think these groups often get “left out” of community events or activities?

❂ How might they be included more?
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Worksheet 1: Consulting the Community
People in Ballymore have been talking for years about the need for a community centre, but nobody has done

anything about it until now. Now at last, a few people have got together in a small group to try and get the

idea off the ground. You have been asked to be part of this small group and are going to the group’s first

meeting, where three questions will be discussed.

❂ Which groups in the community should be consulted about the design and use of the centre?

❂ What needs have these groups got?

❂ What facilities, activities or services would the community centre have to include in order to meet these needs?

Discuss the questions in your group and list your answers below.

GROUPS NEEDS CENTRE MUST INCLUDE/PROVIDE
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Q & A

WORKSHEET 2: OUR COMMUNITY - GROUPS AND NEEDS
Think about your community - who lives in it, what groups they belong to, what kind of needs they have that

the community could meet. Include yourselves as young people and think about all the people on your street, in

your estate, your village or townland. Then fill in the table below in the same way as you did for the Ballymore

community.

GROUPS NEEDS CENTRE MUST INCLUDE/PROVIDE
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Activity two: What Would You Choose? (1-2 classes)
Class 1 

Aims 

❂ To help the students become more aware of:

(a) the relative importance of the needs of different groups

(b) the obstacles in the way of providing for everyone’s needs

❂ The need to develop analytical and decision making skills

Preparation

Photocopy Worksheet 3: What Would You Choose? (page 11) for each student.

Procedure

Divide the class into groups of four. Give out copies of the worksheet and ask the groups to prioritise the

facilities and decide which ones they would provide. They need to take into account which group in the

community needs the facility, the importance of the facility to that group, and the fact that there is only

£250,000 in the budget. 

When they have made their decisions, ask two students from each group to move to another group. Each pair in

this new group should then report on which facilities their original group chose, giving the reasons for their

choice. (This is a good way to ensure that all the students are involved in the discussions and the thinking process

around the decision. The simplest way to organise this is to number each group at the beginning of class and

simply ask two students from each group to move up a group, i.e. 2 Group 1 students move to Group 2, etc.).

Alternatively, if time is limited, take feedback from each group and make a note on the board of how many

groups chose each facility.

Preparation for Next Class

If you are going to run the Community Meeting Simulation, you need to complete the preparation outlined on

page 12 at the end of this class. 
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Worksheet 3: What Would You Choose? 
In the community of Knocknaree, a committee has been set up to plan a community centre for the area. They

have been quite successful in raising funds from the county council, the European Commission and from the local

community itself. They have decided to use most of the money to build a large multipurpose hall for indoor

sports and large events, 2 small meeting rooms, toilet and changing room facilities, a small kitchen and coffee

bar and an office for the manager and staff. They have £250,000 left in the budget and now have to decide

what they will spend it on, as they do not have enough money to provide all the facilities that have been

requested. They have decided that the fairest way to allocate the available money is to have the community vote

on how it should be spent. This is the list of requested facilities and their costs, which was sent around to every

person in the community. 

As a group, discuss the merits of each proposed facility and then decide how you would spend the £250,000. In

the column headed Your Budget write in the cost of the facilities you choose. Remember you must be able to

justify your choices to the rest of the class!
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Description of Facility

Facilities for the physically disabled on the first floor 
- only the ground floor is accessible at the moment.

A larger and better equipped kitchen to allow Meals on Wheels to be
prepared.

Space and equipment for a community play school.

A room equipped with a pool table, comfortable furniture 
and information on jobs, training and youth services 
- available at all times for young people to meet in.

A purpose built computer room equipped with 20 computers with
Internet connection to be used for training unemployed young people
in web design and to enable all young people to access job and training
information. It would also be used to create a website to promote local
tourism.

A community nursery and an after school care facility for children 
of single parents.

A day centre equipped to provide meals and activities for older people.

Rooms and equipment for adult education, including second chance
education for early school leavers, vocational training and leisure
education.

A swimming pool, for which the centre would have to pay 20% 
of the cost, with the Dept. of Tourism, Sport and Recreation paying 
the other 80%.

Equipment for a joint club for able and disabled children to be held
twice a week.

Outdoor sports facilities to include tennis, bowls and athletics. 

A stage with backstage and rehearsal facilities to allow the local drama
and musical groups to put on performances and to train a youth
theatre group.

Four medium sized meeting rooms, which could be used on a shared
basis by groups such as the St. Vincent de Paul, the Citizens’ Information
Centre, the Bereavement Counselling group, Alcoholics Anonymous,
the Lone Parents group, the Tidy Towns committee, the Scouts and
Guides, the bridge club, the set dancing group, etc.

TOTAL BUDGET AVAILABLE

Group which 
will Benefit

Disabled

Older people

Young children
and mothers

Youth

Youth/local
businesses

Single
parents/children

Older people

Adults needing
education

The whole
community

Able/disabled
children

The whole
community

Youth/whole
community

The whole
community

Cost

£50,000

£40,000

£60,000

£60,000

£70,000

£60,000

£80,000

£50,000

£200,000

£30,000

£90,000

£80,000

£100,000

YOUR 
BUDGET

£250,000



Class 2: Community Meeting Simulation 

(Optional Activity to help the students develop the thinking started in Class 1 )

Aims

❂ To help the students become more aware of: 

(a) the relative importance of the needs of different groups

(b) the obstacles in the way of providing for everyone’s needs

(c) the need for groups to co-operate and to compromise in order to be fair to everyone

❂ The need to develop analytical, presentation and decision making skills

❂ The importance of participating in community decisions

Simulation of a Meeting between the Committee and delegates from local groups. 

Preparation

Each student should have his/her copy of Worksheet 3: What Would You Choose? from the previous class. Three

students should be proposed to act as Chairperson, Secretary and Treasurer respectively. They should be given

copies of the tasks for each role, outlined on page 13.

The other students should be assigned as lobby groups for each of the proposed facilities - between 2 - 3

students per group, depending on class size. As homework, each lobby group should prepare a 1 minute

presentation to support their cause. They should include the following points:

❂ Explain who they are, e.g. young people, disabled etc.

❂ Describe the facilities they need

❂ Show the difference it would make to their lives if they got these facilities

❂ Explain why their group and this facility should be a priority for the community

N.B. Each student should also have come up with at least one suggestion of a compromise arrangement that

they would accept, e.g. young people looking for a youth room would accept their use of a room being limited

to late afternoons and evenings, so the older people’s day centre could use it up to four o’clock on weekdays.

Procedure

At the beginning of the class, the students should be given 5 minutes to meet in their lobby groups to finalise

their case and divide up their points, so each student gets the chance to take part in the presentation. (While

they are doing this, the secretary should write up the list of proposed facilities on the board). The chairperson

then calls on each group in turn and gives them 1 minute to introduce themselves and present their case to the

meeting. The secretary should act as timekeeper. 

The chairperson should then remind the meeting of the limited funding available and open the floor for

discussion on how compromises might be made to allow as many requests as possible to be met to some extent.

The chairperson must be careful to discipline the meeting and not permit interruptions or allow anyone to

monopolise the discussion. As compromise suggestions are made, the secretary should add them to the list on

the board and the treasurer should make a rough estimate of their cost and also write the costs on the board. 

This discussion should be stopped 10 minutes before the end of class to allow time for voting. The chairperson

should call out each facility, including the compromise suggestions, and the students should vote by a show of

hands for the ones they want. The secretary should record the number of votes on the board. The facilities

receiving the most number of votes will be provided, within the maximum limit of £250,000. 
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Chairperson’s Tasks

❂ You are expected to facilitate the meeting and make sure everyone gets a fair chance to state his or her case.

❂ Begin by calling on each group in turn to make their case. They have 1 minute to do this and the meeting

secretary will act as timekeeper and inform you when the 1 minute is up.

❂ When the groups have all made their cases, remind the meeting of the limited funding available and open

the floor for discussion on how compromises might be made to allow as many requests as possible to be met

to some extent. The secretary will write all the compromise suggestions on the board.

❂ You must be careful to discipline the meeting and remind people to listen to each other and not to interrupt

another speaker.

❂ Stop the discussion 10 minutes before the end of the class. Thank everyone for their contributions to the

discussion and tell them they now have a chance to vote on all the proposals. Call out the requested facilities

and the compromise suggestions one by one and ask the class to vote by a show of hands on each. The

secretary will record the number of votes on the board.

❂ When the voting is finished, count the number of votes and, in consultation with the treasurer, inform the

class which facilities will be provided. The facilities, which receive the highest number of votes, up to the

budget limit of £250,000, will be the ones chosen.

Secretary’s Tasks

❂ At the beginning of the class, write the list of requested facilities and the cost of each on the left-hand side

of the board.

❂ When the chairperson invites each group to make their case, you must time the presentations and inform the

chairperson when 1 minute is up.

❂ During the following discussion, some compromise suggestions will be made. You should add these to the list

on the board.

❂ When the class votes after the discussion, record the number of votes for each facility beside the list on the

board.

❂ When the voting is complete, you should help the chairperson add up the votes to find out which facilities

have received the most votes.

Treasurer’s Tasks
You are responsible for ensuring the final decision is within the budget limitations.

As compromise suggestions are made during the discussion, you should roughly estimate their cost and write

them on the board.

After the voting is completed, you should work out how many of the facilities receiving high numbers of votes

can be provided for in the budget and inform the chairperson.

exploring cultural values in the community
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SECTION 2: LIVING IN AN IRISH COMMUNITY (1 class)
Teachers’ Notes 

Culture can be very simply described as the total, learned, lifestyle of a society or group of people. It includes

every aspect of a society’s way of life from obvious aspects such as food, clothes, housing, sport, to beliefs,

values, attitudes, symbols and meanings, notions of time and beauty, economic, educational, legal and political

systems and concepts of the universe. When doing this section with your students it is important to keep in mind

the following characteristics of culture.

Culture is learned. We are not born complete with our culture. Behavioural patterns, value systems, attitudes

towards people and things, relationships, religious belief, our understanding of the meaning of events, life

expectations - these and all the other elements which go to make up our way of life are learned from the

moment of birth. We learn them both consciously and unconsciously and we learn them from parents, the

extended family, the community, the education we receive and the media.

There is diversity within cultures. Though we can talk in general terms of common elements within a culture,

there is also a certain amount of diversity within each cultural group. Your students’ experience of being Irish

may differ from others in the class or from students in another community. Factors such as gender and ethnicity,

a family’s class, religion, educational level, economic status and parents’ occupations, along with environmental

differences between an urban or rural upbringing - all of these influence how an individual’s cultural identity is

formed.

Cultures change constantly. Cultures are flexible and no culture is a static set of behaviours and meanings.

Because of interaction and “borrowing” between cultural groups and the need to react to economic or political

events, change is a normal part of any culture, although it often meets with resistance from some sectors of the

society, who may wish to maintain more traditional ways and values.

Our culture provides us with a certain worldview. This worldview is based on our own particular set of cultural

meanings and values and helps us to make sense of the world around us. However, the downside of this is that

we not only interpret but also judge others according to our values and our codes of behaviour. Because cultural

behaviours and attitudes different to ours threaten our sense of cultural identity, we tend to react negatively to

them. This can result in prejudice, discrimination and racism against minority groups. It can also prevent

individuals and societies from appreciating and being enriched by diversity and cultural pluralism. 

The following activity offers students an opportunity to begin thinking about Irish culture and to become aware

of diversity within and between communities.

Activity Three: Being Irish - Image Versus Reality
Aims

❂ To introduce the concept of culture as “way of life” through contrasting the students’ images of the Irish way

of life with the reality they experience within their local communities

❂ To enable students become aware of diversity within and between communities

NOTE the most important part of the following activities is the discussion that they generate, so allow adequate

time for the students to express their opinions and to ensure that the discussion questions are worked through.

A choice of three methodologies is offered for this activity. The first and third options are quite concrete, while

the second one requires the ability to work with symbols. Teachers should choose the option most appropriate to

their students.

exploring cultural values in the community
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Procedure: Option 1

❂ Divide the class into groups of 4-5. Ask them to imagine that a group of people from another country are

coming to visit the class to learn more about the Irish way of life. They do not speak much English and do not

know anything about how we live or do things in Ireland. The easiest way to describe the Irish way of life to

them is by making a “culture box” - a box with typical objects or photos of objects to show how things are

done here. Ask each group to discuss what would be the most appropriate objects or photos to put in the

box and to come to a group decision on the final list. The objects or photos can be representative of a whole

area of Irish life, e.g. a hurley could represent Gaelic games.

❂ Allow the groups 20 minutes for the discussion and then have each group share their list, a few items at a

time, with the rest of the class. Write up a compilation list on the board or on a chart. The suitability of the

objects should not be discussed until after each group is finished, but clarification can be requested where

necessary. 

❂ Working either in their groups or as a whole class, ask the students to provide examples of how the aspects

of Irish life represented by their objects can be seen in their community or in other communities in a different

part of the country. This may lead the students into a discussion of whether their symbols reflect their real life

experience or the “Bord Fáilte” image of Ireland. 

❂ Use the Discussion Points below to explore their images of Ireland and how these are reflected in their

community and to enlarge or modify the contents of their culture boxes accordingly. 

Discussion Points (To be used with all three options)

❂ Why have you included this symbol/object/picture?

❂ Is this part of your experience of life in Ireland?

❂ Is this how you see the Irish way of life or is it how the tourists see us?

❂ Would any of the boxes/pictures give an accurate picture of life in Ireland to a group of visitors?

❂ What has been left out of your picture of Irish life? 

❂ Are there communities in Ireland where life is very different to yours?

❂ Would students in another part of Ireland have included any other objects/pictures/symbols, 

which you have omitted?

❂ What do you like about life in Ireland? 

❂ What would you like to change? 

❂ Do you think that all minority groups in Ireland feel happy living in an Irish community? 

If not, why do you think this is so?

Procedure: Option 2

❂ Distribute Worksheet 4 to the students and, working in groups of 4-5, ask them to discuss and agree the most

appropriate symbols to use. When they have finished, each group should show the rest of the class their

symbols (two at a time) and explain briefly their significance and why they chose them. This may lead the

students into a discussion of whether their symbols reflect their real life experience or the “Bord Fáilte”

image of Ireland. 

❂ Working either in their groups or as a whole class, ask the students to provide examples of how the aspects

of Irish life represented by their symbols can be seen in their community or in other communities in a

different part of the country.

❂ The discussion points above should be used to explore their images of Ireland and how these are reflected in

their community and to enlarge or modify their representations accordingly. If time permits, a class collection

of symbols can be produced and displayed in the classroom.

exploring cultural values in the community
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Procedure: Option 3

❂ Collect or ask the students to bring in photographs and headlines from magazines, newspapers, both

national and local, local newsletters and any other source. Ask the students, in groups of 4-5, to choose the

photos, headlines, etc. which they think best represent life in Ireland today and to make a collage presenting

the Irish way of life. When they have made the collages, they should compare the various pictures produced

by the groups. 

❂ Working either in their groups or as a whole class, ask the students to provide examples of how the aspects

of Irish life represented by their pictures can be seen in their community or in other communities in a

different part of the country.

❂ The discussion points on page 15 should be used to explore their images of Ireland and how these are

reflected in their community.

exploring cultural values in the community
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WORKSHEET 4: THE IRISH WAY OF LIFE
Visitors from another country are coming to Ballymore. They know nothing about Ireland. Your class has been

asked to introduce them to the Irish way of life. As their English is not very good, you decide to draw symbols to

represent different aspects of life in Ireland. Discuss with your group and then draw as many symbols as you can

think of. One example would be the smiling face below, which represents the friendliness of the Irish people

(though you may not agree that Irish people as a rule are friendly!)

SYMBOLS



SECTION 3: ENRICHING THE COMMUNITY 

- WHAT DIVERSITY CAN OFFER (2 classes) 
Introduction
Often, communities do not meet the needs of everyone living in them. Some people are forgotten about,

ignored or discriminated against, especially if they appear “different” from the majority of people around them.

However, this means that not only do the people who are left out suffer, but the community also loses out on

the many positive contributions these people could make. The following activity reminds the students that all

members of a community can make a positive contribution. 

Activity Four: Everyone Has Something To Give
Aim

To help students appreciate how diversity in the community can be a source of enrichment for everyone.

Preparation

Photocopy and cut out the two sets of cards on pages 19 and 20. There are 8 people cards and 8 contribution

cards in each set. You are going to divide your class into 6 groups. Each group will need a set of “people cards”

and a matching set of “contribution cards”, so you will need to photocopy each set of cards three times. (If you

photocopy each set on different coloured card or paper, it makes them easier to sort and distribute).

Procedure

❂ Divide the class into 6 groups. Give the Set A people and contribution cards to three of the groups and the

Set B cards to the other three. Give the groups 10 minutes to match each person on their people cards with

one or more activities through which they think this person makes or could make a positive contribution to

the community. Where possible, they should try to match the people with contributions specific to their

experience or situation.

❂ Ask each group to describe one of the people they have been given and the activity with which they have

they have matched them. One student could write up the matching pairs on the board. If other groups have

chosen differently, they could add their choices to the list at this stage. (The master sheet on page 21 will give

you an example of possible pairs if the students have difficulty in matching anyone with an activity).

❂ The whole class could then discuss some or all of the following questions. If there is insufficient time in one

class to allow discussion, they could answer the questions for homework and then discuss it the following week.

Discussion Points

❂ Were you surprised by any of the contributions people could make to the community? 

❂ Do you know of people in your community who make similar contributions to those on the cards?

❂ Do you think people in general realise or appreciate that the people on the cards could make this kind 

of contribution?

❂ If not, what might some of the reasons for this be?

❂ Does our community encourage all the people on the cards to become involved in the community?

❂ If not, can you think of ways to help this happen?

Preparation for next class
(Do this if you are including the case study, but please see the note on page 22). Photocopy and give each

student a copy of the handout A Part of Ireland Now, so they can read Abbas Ghadimi’s story and think about

the discussion questions as homework for the next class.
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People Cards Set A

Contribution Cards Set A

Note to Teacher

Photocopy onto an A3 page.
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Colm
15 

School student who is

interested in sports and

in music

Yvonne
25

Teacher who is

wheelchair bound; she

enjoys singing

Frank
59

Father of 4 who has

been unemployed for 8

years; he is a keen

gardener

Ruairi
9

Member of the scout

cubs and likes football

Gráinne
61

Housewife with grown-

up children; interested

in drama and cooking

Michelle
19

Early school leaver and

full-time lone parent of

one child

Abdulai
35

Sudanese asylum

seeker who has been in

Ireland for 2 years

Patricia
78

Pensioner who likes to

meet people and is

interested in social

issues

Trains the children’s

church choir

Teaches adults who

have difficulty in

reading

Runs a community

playgroup with a group

of other mothers

Is a voluntary adviser

with the Citizens’

Information Centre

Runs a drama and

theatre group for

children and cooks

meals on wheels twice

a week

Visits an elderly

housebound neighbour

every week and does

her messages

Is a junior leader in the

local youth club and

helps with summer play

schemes for young

children

Member of the Tidy

Towns committee 

- organises work

groups to clear and

plant waste areas



People Cards Set B

Contribution Cards Set B

Note to Teacher

Photocopy onto an A3 page.
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Mairéad
41

Part-time worker 

& mother of 4,

including a physically

disabled child

Rosie
26

Part-time secretary 

& mother of two; she 

is a member of the

travelling community

Martin
30

Former drug abuser

and father of 2

Kate
15

School student 

& hearing impaired

since birth

Philip and Jim
20

Students

Séamus
73

Old Age Pensioner

Céline
34

Mother of 3 young

children; she is French

Peter
42

Lone Parent of 2;

accountant who works

from home

Is the treasurer of 

the community

development

association

Is an active scout and

ran in the women’s

mini marathon to raise

money for the scouts

Is the secretary of 

the local tourism

promotion group 

& runs French

conversation classes for

teenagers and adults

Helps run an after

school homework and

activity group for

children

Is a member of the

local voluntary Fire

Brigade

Works as a volunteer

with a support group

for parents of young

addicts

Teach English to a

group of asylum

seekers

Runs traditional music

classes for children and

is a member of the

school PTA



Master Cards Set A

Master Cards Set B
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Colm
15 

School student who 
is interested in sports 

and in music

Is a junior leader in the
local youth club and helps
with summer play schemes

for young children

Yvonne
25

Teacher who is wheelchair
bound; she enjoys singing

Trains the children’s 
church choir

Frank
59

Father of 4 who has been
unemployed for 8 years; 

he is a keen gardener

Member of the Tidy Towns
committee - organises work

groups to clear and plant
waste areas

Abdulai
35

Sudanese asylum seeker, a
trained teacher, who has

been in Ireland for 2 years

Teaches reading to adults
who have literacy problems

Gráinne
61

Housewife with grown-up
children; interested in

drama and cooking

Runs a drama and theatre
group for children and
cooks Meals on Wheels

twice a week

Michelle
19

Early school leaver and 
full-time lone parent 
of one young child

Runs a community
playgroup with a group 

of other mothers

Ruairi
9

Member of the scout cubs
and likes football

Visits an elderly
housebound neighbour

every week and does her
messages

Patricia
78

A pensioner who likes to
meet people and is

interested in social issues

Is a voluntary advisor with
the Citizens’ Information

Centre

Mairéad
41

Part-time worker & mother
of 4, including a physically

disabled child

Runs traditional music
classes for children and 
is a member of the PTA

Rosie
26

Part-time secretary &
mother of two; she is a

member of the travelling
community

Helps run an after-school
homework and activity

group for children

Martin
30

Former drug abuser 
and father of 2

Works as a volunteer with
a support group for

parents of young addicts

Kate
15

School student & hearing
impaired since birth

Is an active scout and 
ran in the women’s 

mini-marathon to raise
money for the scouts

Philip and Jim
20

Students

Teach English to a group 
of asylum seekers

Séamus
73

Old Age Pensioner

Is the treasurer of the
community development

association

Céline
34

Mother of 3 young
children; she is French

Is the secretary of the local
tourism promotion group 

& runs French conversation
classes for teenagers 

and adults

Peter
42

Lone Parent of 2;
accountant who works

from home

Is a member of the local
voluntary Fire Brigade



Activity Five: Case Study - The Story of Abbas Ghadimi 

- A Part of Ireland Now
NB This case study should not be included if you have a refugee or asylum seeker student in the

class, as the discussion could be upsetting or at least uncomfortable for him or her. If you choose to

use this activity, it must be approached with great sensitivity.

Teachers’ Notes

The aim of using this case study is to provide a balance to the negative images of refugees and asylum seekers

that the students often see in the media. This story is taken from a collection of stories of 10 refugees produced

in 1998 for the European Year Against Racism and is reprinted here with permission. Copies of the book are

available free of charge from A Part of Ireland Now, Mandela House, 44 Lr. Gardiner St, Dublin 1. Tel: 01-8782364.

Definitions of Refugees

The terms refugees and asylum seekers are often used interchangeably by Irish people, but they actually include

three different types of refugees as well as asylum seekers.

Convention refugees are people who satisfy the requirements of the definition of a refugee under the UN

Convention of 1951. This classifies a refugee as a person who “owing to a well-founded fear of being persecuted

for reasons of race, religion, nationality, membership of a social group or political opinion, is outside the country

of his nationality and is unable or, owing to such fear, unwilling to avail himself of the protection of that

country”.

Programme Refugees are people who are invited by the Irish government to come and live here as part of a

response to a war or crisis situation. This usually only happens when the UN request the government to do so.

Groups which have been accepted in this way include Hungarians (1956), Chileans (1973), Vietnamese (1979),

Iranian Baha’is (1985) and Bosnians (1992). It is under this scheme that 1,000 Kosovan refugees have recently

been welcomed here.

Leave to Remain. This is a special permission to stay in Ireland, if the Minister for Justice considers there are

sufficient humanitarian grounds, even though the person may not satisfy the conditions of the UN Convention.

Asylum Seekers are people who come to Ireland seeking to be recognised as refugees under the UN

Convention. This is often a lengthy process, even though the government is now making efforts to speed it up. 

Invaded by Refugees and Asylum Seekers?

Following the recent increase in the number of people seeking asylum in Ireland, there has been a lot of panic

reporting on the topic, leading many people to believe that there is a huge tide of refugees invading the

country. This has led to negative reactions and even racist behaviour on the part of some Irish people. The actual

figures, however, show just how small a number of people are being accepted as refugees, relative both to the

number of people seeking asylum and to the size of the general population. Of the almost 20 million refugees

and asylum seekers worldwide, less than 10% come to Western European or North American countries. Over

90% simply cross the border to the nearest safe country, resulting in most refugees seeking refuge in some of

the poorest countries in the world. The following tables give the Irish figures for both programme refugees

accepted since 1956 and asylum seekers given refugee status since 1994. 
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Programme Refugees

1956 530 Hungarians accepted Most went to US & Canada

1973-74 120 Chileans accepted Most later returned to Chile

1979 212 Vietnamese accepted Now 600 living here

1992 178 Bosnians accepted Now 800 living here

1999 1000 Kosovans accepted

NOTE When a country accepts programme refugees, this means that the families of the refugees have a right to

join them later, under the UNHCR’s re-unification of families scheme. 

Asylum Seekers 

Year Applications made Number of these  Number still being
in this year granted refugee status appealed/processed

or leave to remain

1992-1994 492 142 0

1995 424 131 0

1996 1,179 313 32

1997 3,833 325 878

1998 4,626 174 1,806

1999 (to November 30th) 6,507 10 6,009

TOTALS 17,061 1,095 8,725

As of November 30th 1999, there was still a backlog of 8,725 first-time applications and appeals 

waiting to be processed.

Useful Contacts for Further Information

The Irish Refugee Council, 35-36 Arran Quay, Dublin 7. Tel: 01-8724424.

The Refugee Agency, 15 Marlborough Court, Dublin 1. Tel: 01-8787200.

Association of Refugees and Asylum Seekers in Ireland (ARASI), 213 North Circular Road, Dublin 7. 

Tel: 01-8381142. Fax: 01-8381143.

Comhlamh, 10 Upper Camden Street, Dublin 2. Tel: 01-4783490.

Comhlamh, 55 Grand Parade, Cork. Tel: 021-275881.

Refugee Application Centre, Department of Justice, Mount Street, Dublin 2. Tel: 01-6028000.

Preparation

Remember to photocopy and give each student a copy of the handout A Part of Ireland Now, so they can read

Abbas Ghadimi’s story and think about the discussion questions before this class.

Procedure

Read through Abbas Ghadimi’s story with the class and then ask them to discuss the talking points either in small

groups or as a class.
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A PART OF IRELAND NOW 

THE STORY OF ABBAS GHADIMI
Abbas Ghadimi is an Iranian Baha’i. When the Islamic revolutionaries overthrew the Shah in 1979, it became

dangerous to be a Baha’i in Iran. As educated people who believe in the equality of women, the half-million

Baha’is were seen as subversive of a society run by tough Islamic laws. In the next five years, over 200 were

executed.

Mr Ghadimi had a good job in Tehran as an accountant and auditor. His boss wanted him to lie about his religion

and tell the Islamic police he was Muslim. His faith would not allow him to do this. In October 1984 he decided

to leave. Since Baha’is were not allowed to hold passports, he had to walk for a week through the desert to cross

the frontier to Pakistan. As a victim of religious persecution, he had no problem in being classified by the UN as

a bona fide refugee. He decided to come to Ireland, because, unlike countries such as the US, he did not have to

have a relation here to gain entry. He arrived with 25 other Iranian Bahas’is in December 1985. They were sent to

different parts of the country to be received by local Irish Baha’i communities.

Mr Ghadimi found himself in Kilkenny. He felt immediately at home, telling a Baha’i friend; “This is the city I am

going to be buried in.” However, first there was the problem of finding work. Realising he could not become an

accountant, he was determined to set up his own business. With an Irish friend, he started by shovelling manure

on local organic fruit and vegetable farms. With dictionary in hand, he then did an eight-month ‘start your own

business’ government training course. He saved £800 from his ‘dole’ money and persuaded one of the course

administrators to go guarantor for a £2,000 loan from a local credit union. With this he bought a van and

started selling fruit and vegetables door to door. After a year he opened a health food store in Kilkenny. Nine

years later he employs three people part-time in the shop, and has also set up a thriving homeopathic medicine

practice.

In 1996, because of his expertise in the organic sun-drying of fruit, he was funded by the Government’s overseas

service agency APSO to go for six weeks to Nigeria to advise five villages on how to preserve their fruit through

the winter season. He hopes to help them build an export trade in sun-dried fruit and vegetables to Europe. He

also sees export potential in the natural ointment produced by local healers from herbs, beeswax and oils, which

is used to treat disorders like psoriasis and eczema.
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“From the beginning I felt the loving and open arms of the Irish community, he says. That is the main reason so

many people come to Ireland, because of its good reputation throughout the world, as personified by Mary

Robinson’s great support for refugees. I never felt excluded here - for example, when I was doing my homeopathy

course, the people on it were, if anything, over-helpful and over-concerned that I should understand and fit into

Irish culture. Now that I have an Irish passport I can travel anywhere. If I was to choose today to live in any

country in the world - even a sunny country, even Iran - I would choose Ireland.”

(from A Part of Ireland Now - Ten Refugee Stories. Interviews by Andy Pollak & photographs by Derek Speirs, 1997) 

Activities

Read the story of Abbas Ghadimi on page 24. Then discuss the following points with your group. Before 

starting the discussion, make sure you identify, either in your atlas or on a classroom map, where exactly Iran 

and Pakistan are.

Talking Points

❂ Why did Abbas have to leave Iran?

❂ Who are the Baha’is? 

❂ What would it have felt like walking across the desert to Pakistan?

❂ What do you think his feelings would have been towards Kilkenny and the fact that he could not work 

as an accountant?

❂ What did the Irish Government provide him with?

❂ What has he contributed to the community in Kilkenny?

❂ What has he contributed to the villages in Nigeria?

❂ Why does he feel included in the Kilkenny community?

❂ Do you think all refugees and asylum seekers feel as welcome and included as Abbas Ghadimi did?

If not, why do you think this is so and is there anything you can do about this?
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SECTION 4: ACCOMMODATING DIVERSITY (1-2 Classes)
Activity six: Case Study - The Fettercairn Youth Horse Project
Teachers’ Notes

This case study focuses on six aspects of the Fettercairn Youth Horse Project which are relevant to Civic, Social

and Political Education and to this module in particular. 

The story of the project illustrates:

❂ An aspect of urban culture which is unique to Ireland

❂ An imaginative way to provide training and job opportunities for young people in a disadvantaged area

❂ The inaccurate and negative perceptions of the young horse owners as “Urban Cowboys” when the reality

was that generally they were highly responsible and caring young people

❂ The way in which a community was persuaded to change its view of the activities of a small group from 

a negative to a positive one and to support this group in its efforts

❂ The way in which a small group of young people, with the support of their leaders, were able to learn 

the skills and gain the confidence to negotiate with and lobby government bodies and the local community

to achieve their aims

❂ The importance of communication in gaining acceptance for a “different” kind of activity from the 

wider community

❂ The importance of lobbying on all fronts to build up a body of support, when those in authority initially

refuse a request

Background on Fettercairn

Fettercairn is one of four large local authority housing estates in Tallaght West. It was one of a number of

estates built in the 1970’s to cope with the growing population in Dublin and was designed as low density

housing with large open green spaces. The estate has a high youth population, with almost 50% under 14 and

61% under 24. Despite the growth of industry in Tallaght, Fettercairn has an unemployment rate of 38%, of

whom over half are long-term unemployed. It also has a high rate of lone parenting, at 27%. There are very few

facilities or services for young people in the area and the general services and infrastructure are poor. In this

situation, many young people are at risk of criminal activity, educational drop-out and substance abuse.

Fettercairn Youth Horse Project

One of the activities which young people were involved in was owning and keeping horses. This was a long

tradition in families where people had kept or worked with horses up till the 1960’s. In general the horses were

very well looked after and were tethered on some of the open spaces in the estate. However, there was a

problem when horses broke loose and strayed and were a danger to residents and drivers. There was also a

danger that horses could be stolen. In 1995, following years of complaints about wandering horses in urban

areas, the government decided to introduce legislation to control these horses. Either proper stabling would

have to be provided for the horses or their owners would be forced to send them down the country and pay for

their maintenance.

In this context, a group of concerned adults decided to form a club to achieve three aims: 

❂ Allow the young people to keep the horses in Fettercairn

❂ Use their interest in horses to encourage them to get involved in constructive community activity

❂ Provide educational training that would develop their life-skills and horse care skills, 

leading to further training and to employment in the equine industry
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The club, called The Ranch, was set up in Summer 1995 and by the end of the summer was catering for 35-40

young people between the ages of 10 and 21. One of the first tasks of the club was to secure an area for the

horses to prevent them wandering. There was a 7 acre disused site beside the community centre, which they felt

would be suitable and they decided to put the horses on it. At this point they had to decide on how best to

approach South Dublin County Council, who owned the land, to ask for permanent use of the site. Other groups

in Dublin were holding marches and using confrontational means to campaign against the proposed legislation.

However, the Fettercairn club made a very deliberate choice to go down the route of negotiation and

reasonable persuasion. Initially the council and the residents were very negative about the idea and it was only

after much negotiation that the council eventually allowed them to fence it off, providing space for 25 horses,

on condition that they abided by certain rules laid down by the council. In August 1998 they got planning

permission for permanent stables to be built. These are due to be finished by Spring 2000. The Council now fully

supports the project. It has provided architects to plan the new stables and leases the land to the club at a

nominal rent.

In order for the project to succeed, the club needed to gain the support of both the local community, and official

and commercial bodies. They got this support through constant lobbying, putting their case in a reasonable way

to all the bodies concerned. The steering group of the project now has representatives of 16 bodies including

young people and adults from the project, the Fettercairn community, community development bodies, state

education, training and employment agencies, the County Council, equine bodies and commercial sponsors. The

project has succeeded in raising funds of almost three quarters of a million pounds to build the stables and

training area. Funders include the Department of Agriculture, the EU (through the URBAN programme), the

County Council, the RDS and individuals involved in the equine sector, and commercial companies. The total cost

of the project in the first year will be almost £900,000.

The emphasis in the project is strongly educational. The project will use the interest of the young people to

provide a relevant training facility within the community. It is hoped that the training will be officially

recognised for qualifications such as the Leaving Cert Applied, and will also act as a stepping stone to recognised

courses leading to equine qualifications. As well as leading to jobs outside the community, it is also planned to

set up some community based enterprises such as saddlery/harness making, blacksmith services and blanket-

making. Since 1996, young people from the project have been employed as fence stewards at the Kerrygold

Horse show in the RDS.

At the moment, the club has 40 members between the ages of 10 and 21. Between them, they own 25 horses

and 7 foals. Young people who do not have their own horses share horses with someone else. The project will

accommodate 25 horses, including some ‘club’ horses, which can be used by members who do not have their

own. All the horses have had microchip implants for identification purposes.

Procedure

Preparatory Activity

As homework preparation for the class, ask the students to think about the idea of keeping horses in a city or

large town. They should consider questions such as:

❂ Why would young people want to own and keep a horse in the city?

❂ Would there be any problems in having a horse in a large housing estate either for them or for other people

in the community?

❂ What would a young person need to know and to have in order to look after the horse properly?

❂ Do they think it’s a good idea for young people as young as 10 years old to keep horses in a housing estate?
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Class 1

Ask the students for feedback on the questions they have considered and summarise the answers on the board.

Then, give them a copy of the Story of the Horses in Fettercairn on pages 29-30 and read it with them. Then ask

them to discuss in groups their reactions to the story. In particular they should discuss:

❂ Have they changed their opinion on whether it’s a good idea to keep horses in a housing estate?

❂ Were they surprised that The Ranch club members were able to persuade the county council to lease them

the land for the stables?

❂ Why do they think the project has been so successful?

❂ What did the young people and their leaders do to persuade the community to accept and support the

project and to persuade other groups to support and sponsor them?

❂ Do the students know of a similar kind of problem or situation in their own or another community?

❂ What have they learned that would help them in planning to develop a project in their own community?

You may need to prompt the students on the reasons for the success of the project. They should include: 

❂ Commitment of the young people and the adult leaders

❂ Participation by the young people in all aspects of the project

❂ The use of non-confrontational and strategic actions to achieve their goals

❂ Time spent in ‘selling’ the idea to the local residents to gain their support

❂ Taking appropriate action to lobby the council to gain support, even to the extent of squatting 

on the disused site, where the stables will now be built

❂ Identifying potential sponsors and persuading them to support the project

❂ Combining educational training and job creation with what is usually a leisure pursuit etc.

Preparation for next class 

Photocopy Fettercairn PR leaflet (supplied with this publication - additional copies can be obtained from the

Fettercairn Project) for every student and ask them to read it carefully for homework and think about why it was

successful in winning acceptance and support for the project.

Video 

A 10 minute video on the Fettercairn Youth Horse Project is available on loan from the Project. Contact John

Phelan, the Fettercairn Youth Horse Project, Brookfield Village Enterprise Centre, Brookfield, Tallaght, Dublin 24.

It will also be possible for schools to arrange to visit the project once the stables are completed in Spring 2000.
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The Story of the Horses in Fettercairn

In 1995, many people in West Dublin were complaining about the “Urban Cowboys” - the young people who

lived in the housing estates in the area and kept horses. Normally the horses were kept tethered on open

ground, but sometimes they escaped and then there was trouble as residents complained, drivers were warned

about wandering horses on the traffic news. Comments such as “Why do they want to keep horses in the city

anyway?” “They should be out in the country.” “The Council should be doing something to keep the horses

under control.” “It’s not fair to neglect horses like this”, were frequently heard.

In fact, things were not as simple as they might have seemed at first sight. Firstly, there have been horses in the

city for centuries. As recently as the early 1960’s, they were used for transporting goods. Many of the young

people who had horses came from families where there was a long tradition of keeping or working with horses.

Secondly, the young people generally took very good care of their horses, looking after them before going to

school in the morning and again when they came home in the evening - a big commitment and a lot of

responsibility. However, there was a problem with horses breaking loose and wandering dangerously on the roads.

Fettercairn is a large local authority housing estate in Tallaght West, where around 30 young people owned

horses and where there were sometimes problems with them wandering. In 1995, the Government proposed

new laws to ban horses being kept on open ground and the young people were afraid the horses would be sent

down the country and they would not see them very often. With the help of a group of adults in the community,

they set up a club called The Ranch. Their immediate need was to find somewhere safe to keep their horses.

They took over a 7 acre piece of unused council land and put the horses on it. They then went to South Dublin

County Council to ask for permanent use of the site so that they could build stables for the horses and set up an

educational project for young people in the community. At first, the Council were very negative but the club

kept on negotiating with them and lobbying the residents and other official bodies. Eventually, the Council

allowed them to fence off the site on condition that they abided by certain conditions and, a year later, they got

planning permission to build stables and a training centre. The Council now fully support the project, along with

community and national development and training bodies. Since 1995, the members and leaders have been able

to raise three-quarters of a million pounds for the project and the new stables will open in Spring 2000.

As well as providing stables for the horses, the project will train young people for the equine industry and set up

community enterprises such as blanket-making, saddlery and black-smithing.
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Here are some of the things the young people have learned from the whole experience:

1. The members knew that they needed to learn more about looking after the horses better, especially when

they got sick. All of them do a training course and pay money every week to buy feed and medicine for the

horses. Having a horse is hard work and demands a lot of responsibility - they have to be fed and looked

after every day.

“It’s good because we lend a hand doing everything like grooming and feeding the horses

properly, cleaning stables, putting up fences... Even some parents have come over and gave a

hand, they think The Ranch is a great club too.”

2. At first, the people in Fettercairn were not happy about the idea of building the stables. They thought

keeping horses in the city was a bad idea and had had enough of horses causing trouble. However, The Ranch

has put an end to the problems and they are now quite happy to have the horses stay. This was due to the

members doing a lot of PR to get the residents on their side. 

“The Ranch has done a lot for our area. It stops the horses rambling around, damaging people’s

propert y, roaming on football pitches, going in and out of people’s gardens”.

3. The Ranch has done a lot for the young people in Fettercairn. It means that members who love horses and

whose families have always kept horses can continue to do so. 

“There was not a lot of activity for the youth in Fettercairn and then the horse project came along

and it brought out the beauty (and love) that people have for animals”.

“It’s good fun, exercising the horses. We hope we get what we are aiming for”.

4. Many people thought having a horse was a waste of time and didn’t realise the potential for future employment

that The Ranch project had. The training given by the project and the experience of working in the RDS will

make it much easier to get into a course in equine studies, while the project itself will provide employment.

“We get enjoyment out of learning how to jump professionally and with a bit of luck we could

even go on to train horses”.

“Working in the RDS was a great chance to see good horses, both Irish and foreign, good jumpers

and good jockeys. It was a good experience and I learnt a lot, especially about how to space the

jumps and how to prepare for the event”.

5. When The Ranch members first approached the Council for permission to use the land, the council were very

negative. But the members found out that working together and trying to get support from as many bodies

as possible has meant they have achieved their aims. The Council, along with local and national development

and training bodies now fully support the project. Because the members are fully involved in planning and

decision-making they feel the project belongs to them.

“After four years of everyone working together and achieving what we have now, we can only thank

our leaders for our Fettercairn Horse Project and it just goes to show what girls and boys can achieve

as a team together”.
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Class 2 

Aims

❂ To help the students appreciate the need to use positive and reasonable strategies in a lobby campaign

❂ To enable them to consider the worries and anxieties of the Fettercairn residents

❂ To allow them to simulate the experience of lobbying or being lobbied through a public presentation 

Preparation

Remember to give a copy of the PR leaflet to the students at the end of the previous class.

Procedure

Explain to the students that one of the obstacles facing the young people in getting the project going on a

permanent basis, was the opposition of the Fettercairn residents. One of the things the club did was to produce

a PR leaflet explaining what they were doing and what the benefits would be. They distributed this to every

house in the area and also made a presentation to the residents at an exhibition by all community groups on

development for the area. Now, as the stables near completion, none of the residents have any problems with

the project.

Read through the leaflet with the class and then ask them to analyse it in small groups. 

They need to think about:

❂ What were the main points the club made about the project?

Look for and underline all the positive points they made.

❂ What points would have persuaded the community to withdraw their opposition and support the project?

❂ Did they refer anywhere to the worries the community might have and how did they reassure them?

❂ What was the “tone” of the leaflet? Was it positive, negative, assertive, angry, responsible or something else?

❂ Why, overall, do you think the leaflet helped them achieve their aims?

Simulation of the Presentation of the Project

Part of the lobbying the young people did was to make a presentation to the residents at a public exhibition and

meeting run by a number of community groups in the area. By simulating the presentation, the students can

experience what it might like to either make a presentation or respond to it. It should help them appreciate

both sides’ feelings about the horse project.

Ask 3 students to take the role of the young horse-owners and the rest of the class to take the role of the

Fettercairn residents. Give them five minutes to prepare their points. The “horse-owners” need to make a 3-4

minute presentation to the residents and should present one point each. The “residents” need to think about

the Fettercairn residents’ worries in the light of the problems already caused by the horses and to prepare

questions and objections to the project to put to the horse-owners. You may need to remind them not to go

over the top and not to become aggressive. The “horse-owners” need to be careful to stay calm and reasonable

in the face of any opposition from the “residents”.

The teacher should chair the meeting. The “horse-owners” should make their presentation and then the chair

should allow questions or comments from the floor for about ten minutes. At the end of the discussion the

students should say how they felt playing their roles. They should then analyse how effective the meeting was in

helping to build understanding between the “horse-owners” and the “residents”.

For homework the students should write a short piece on what it would feel like to lobby on an issue and how

they would need to prepare for it.

This class could be a good preparation for an action project involving lobbying, either within the community or

the school. (See Ideas for Action Projects, page 33)
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IDEAS FOR ACTION PROJECTS
Below are some ideas for Action projects relating to each section of the module. 

These are only a few suggestions. Ideally, the students themselves will come up

with 

their own ideas, as they become interested in a particular issue. For guidelines

on Action Projects, consult the Department of Education publication Guidelines

for Teachers, Taking Action - a Guide to Action Projects and their Assessment, which

is available in every school.

NOTE It is often difficult for a class to agree on one action project or to make the choice in a democratic way. 

A good way to help them reach a consensus is to use the activity What Are My Students Interested In? on

pages 12-13 of A Human Rights Action Project - A Module for 2nd year Civic, Social and Political

Education published 

by the CDVEC Curriculum Development Unit. This may already be in your school or otherwise is available from

the CDVEC Curriculum Development Unit, Sundrive Road, Dublin 12, Tel: 01-4535427 (Cost £2 + p&p).

Section One: Understanding Our Community

❂ Students could investigate the use of their local community centre and could:

- Visit the Community Centre

- Interview the Manager

- Analyse level of use by various groups

- Talk to some groups who use the centre 

- Talk to groups who do not use the centre, to discover the reasons 

for this and ask are their needs not being met by the centre

❂ Students could invite speakers from community groups who are lobbying for better facilities or services or

have been successful in getting them to describe what they have done, or someone from the local

Community Development Association to talk about the future plans for the community

❂ The students may feel their needs as young people are not being met in terms of social facilities, youth clubs,

etc. They could survey other students in the school to establish the level of need and possible ways in which

the needs could be met. They could then lobby the relevant local body to provide the facility(facilities).
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Section 2: Living in an Irish Community

❂ Expand the Culture Box activity to the actual production of a culture box or the creation of a giant collage.

Either could be displayed in the school or community centre. Comments could be invited from other students

in the school or the community centre users.

❂ Link up with another Irish school (urban if yours is rural or vice versa) and share views of what it means to be

Irish. This could be done by exchanging culture boxes or collages, class visits or using the Internet.

❂ Invite a speaker or speakers from various ethnic, occupational, age groups to talk about how they see

themselves as being Irish and how they see their place in the community.

❂ Survey a cross section of the community to find out how they see themselves as Irish people and compare

answers with the students’ own views.

❂ If your school is linked with a school or schools in other countries either through a Comenius project or

through town-twinning, use the links to share views on Irish and the partner school culture or to compare

how the communities in which the schools are situated meet the needs of people and groups within them.

Section Three: Enriching the Community

❂ Invite a panel of speakers from various community groups to the school to speak about their contribution to

community life, why they got involved and their views on how the community meets the needs of all its

people.

❂ Carry out a survey of 1st year students in the school to find out how much part of the school they feel, what

has helped or prevented them feeling included and what suggestions students have for improving the

situation for the next group of incoming 1st years.

Section 4: Accommodating Diversity

❂ Students in schools within a reasonable distance of Tallaght could invite some of The Ranch club members to

speak about the Youth Horse Project.

❂ A class visit to the new stables could be arranged (after Spring 2000). 

❂ Similar projects are being planned for some other parts of the country, so in the future a visit may be an

option for schools for whom Tallaght is inaccessible.

❂ Students could plan and run a lobbying campaign on an issue within the school or the local community, using

the lessons learned by the Fettercairn group.
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