
 

 

Forbairt Programme  

It is almost ten years since we published our first Action Learning Network (ALN) 

booklet. It is interesting to observe the development and progression of topics 

over the years. Initially, it was more focused on teachers and teaching and now 

the focus is firmly on the learners and the learning. Incorporating ICT was a topic 

in 2007, now it is the use of ipads as an aid for teachers in the classroom. 

There has been a noticeable progression from large scale projects to more 

focused smaller scale ones with definite targets and desired outcomes. The 

centrality of data and evidence –based learning and decision making has become 

firmly established. The influence of the Literacy and Numeracy Strategy and the 

School Self-evaluation initiative is evident in many projects since 2011 where we 

have had an emphasis on literacy levels and numeracy skills driven by the School 

Improvement Plan. 

All in all, the ALN booklets, like this current one, are a testament to schools and 

school leaders who are driven by the goal of school improvement. As Professor 

John West-Burnham said in 2009- ‘By a wide range of criteria, the Forbairt 

programme is highly successful, well regarded and highly credible. However, it is 

important to distinguish between levels of perceived client satisfaction and the 

actual impact of a programme.......I am not aware of any leadership development 

programme in education in any system, or indeed, in any other professional 

context, that has resolved the issue of demonstrating impact’...... and that is what 

we are celebrating today- the impact of the Forbairt Programme on 33 schools 

this year! Well done to one and all! 
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Name and address of school:  Balla 

Secondary School, Co. Mayo     

Telephone No.:  094 9365082                                            

 Email:      info@ballaseschool.com                                                   

 Web:       www.ballasecondaryschool.com     

Title of Project:  Peer observation of AFL strategies    
Project Team:   Teresa Walsh, Dermot Costello, Michele 

Conroy & Carol Dempsey     

     

Brief Description of Project  

The aim of the project was to encourage AFL strategies to become embedded in teaching practice on a 

regular basis in all subject areas.  

 

How did you identify your target area and your area of need? 

The team had two reasons for undertaking this project: 

The use of AFL strategies is a key requirement of the Junior Certificate and a recommendation in a 

recent WSE/MLL report (September 2014) said “the increased use of assessment for learning 

practices...continues to be an area for development across subject areas”, the same inspection report 

commended “the sharing of internal expertise as a model of staff training” and said “it should be further 

encouraged within the school”  

What Data gathering instruments were used? 

1.     Survey of Staff use of AFL strategies using SurveyMonkey     

2.   Discussions with staff at staff meetings               

3.   Rubric template for peer observation and feedback  

  

How was the data analysed? 

SurveyMonkey proved to be a very useful tool for analysing all staff 

responses. These results were discussed by our team and we made 

a shortlist of which staff members may be suitable for peer 

observation. All teaching staff were informed of our progress 

during staff meetings and were given regular updates of the 

developments of the project. The rubric was filled out during the 

class period that observation occurred and both teachers kept a copy for future reference.         

 

What supports and resources were used?  Senior management supported the project by providing 

cover so that peer observation could take place and to entice staff to participate. All staff had access to 

AFL material which was stored in the staffroom and referred to during our discussions. Informal 

discussions were carried out among the team and fellow staff members to raise awareness of AFL 

strategies and the Forbairt project at hand.         

 

 



What main challenges were addressed?  

The first challenge that transpired was that three of team chose two 

staff members to do peer observation with and this may have seemed 

as if some staff were being isolated. It is hoped to overcome this in the 

new academic year when the practice will be rolled out further as a 

method to infiltrate Assessment For Learning strategies throughout the 

whole staff.  

Another challenge observed was in organising the peer observation 

with colleagues. It was difficult to find a specific time when a teacher 

would be performing the technique and the observing teacher would 

be available to observe. This was overcome by allowing more time for 

the peer observation to occur.  

During the project the challenge of isolating the newer staff member emerged. We overcame this by 

deciding in the middle of the project to pick some of the younger members for peer observation. 

The evaluation of the techniques, while it was possible, did ask the question of how to evaluate the 

confidence in the technique by the user. Observers did have to answer if they would use the technique 

again. A good extension of the project would be to survey if they actually do use it again. 

 

How successful was the Project in bringing about the changes you targeted in your School? Our vision 

for the project was to ‘spread the word’ about AFL throughout the school and to encourage AFL 

strategies to become embedded in teaching practice on a regular basis in all subject areas. Using peer 

observation as a method to do this was a very successful method of transfer and will be rolled out 

further in the coming years. 

Peer observation could be deemed very practical a method to transfer AFL throughout the school as it 

helped remove confidence issues and demonstrated the ‘doability’ of AFL as a teaching methodology. 
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Name and address of school: Corran College, 

Ballymote, Co. Sligo      

 
Telephone No.:  071 9183285    Email:  corrancollege@msletb.ie   

Web:  www.corrancollege.com     

 

Title of Project:  Improving the Completion Rates and Quality 

of Homework for our First and Second Year Students     

 
Project Team:  John McGovern (Principal), Aoife Mulrennan (Deputy 

Principal), Martin Flynn and Maeve Mc Dermott.     

 

Brief Description of Project:   This project aims to improve the participation in and completion rate of 

homework among students in 1st and 2nd year.  The project aims to address the poor trend of 

homework completion identified in September and October 2015.  The project focuses on 3 main 

strands:  

• The commencement of homework club for 1st and 2nd year students 

• The introduction of schoolbag.ie to all students and in the school 

• Utilisation of the AFL strategy “2 stars and a wish” by all staff as a method of redrafting 

homework. 

 

How did you identify your target area and your area of need?  

Corran College is a DEIS school.  Many students come from a household 

where academia is not a priority.  Our current 1st year students 

presented as a group with poor literacy and numeracy scores when 

assessed by our Learning Support teacher.  At the same time, it became 

apparent that the group as a whole were developing poor homework 

habits.  Our current second year group were also presenting as a 

concern in relation to homework.  As a result, we identified homework 

quality and completion rates as a priority for the school.      

 

 

 

 



What Data gathering instruments were used?   

1.  Semi-structured questionnaire for parents            
 
2.  Focus groups with 1st years and 2nd years            
 
3.  A class survey was administered to 1st and 2nd year groups            
 
  

 

How was the data analysed?  

•Parental data was collected using google docs and the results were compiled in graphic form.  Areas 

requiring attention were obvious from the graphics. 

•Staff questionnaire was also presented in graphic form.  Both sets of data can be compared to the post-

test results obtained in April. 

•The Focus Group notes were recorded and analysed by the Forbairt project team.  Again, this data can 

be compared to the post-testing data collected in April. 

The Forbairt project team discussed the findings of this data and developed the action plan as a 

consequence of the results.      

 

What supports and resources were used?  

Supports 

-  Regular in school Forbairt team meetings. 

-  "Forbairt Update" always on the agenda of staff meetings to ensure high levels of communication and 

collaboration. 

-  Action Learning Network meetings. 

-  School Visits by Lorcain O'Callarain, PDST advisor. 

Resources 

-  A "2 stars and a wish stamper". 

- Introduction of schoolbag.ie 

-  A homework club was established for 1st and 2nd year students. 

-  VSWare for recording incidences of "Incomplete Homework" or "No Homework". 

-  Time and energy      

 

 

 



What main challenges were addressed?  

 The pre initiative data collected indicated 

•29.2% of our target students spent less than 1 hour per night on homework. 

•62.5% of parents indicated that they found homework “somewhat stressful” in the household and a 

further 12.5% stated it was “very stressful”. 

•17.4% indicated that their son or daughter “forgets to record homework”. 

•30.4% of students forget worksheets associated with homework. 

36 incidences of "no homework" and 18 incidences on "incomplete Homework" recorded in a sample 

two week period 30/11/15 to 11/12/15. 

Student surveys indicated the following:- 

•66.6% of our target students acknowledged that they read and enjoyed positive written feedback on 

their homework but none of them adjusted or resubmitted their homework as a result of the 

comments. 

•Students also indicated that “the sound of the bell” prompted teachers to give homework which was 

either not recorded or recorded with inaccuracies. 

•The indicated an imbalance in the distribution of homework over the course of most weeks. 

Teachers were recording incidences relating to homework on VSWare, our management information 

system.  In a sample two week period (30th Nov.2015 to 11th Dec. 2015) they were 18 recorded 

incidences of “incomplete homework” and 36 incidents of “no homework”.      

 

  

How successful was the Project in bringing about the 

changes you targeted in your School?  

Analysis of data indicated the following 

•80% of parents noticed an improvement in 

participation in homework. 

•73.7% of parents agreed there was an improvement in 

the organisation of homework. 

•50% improvement in the homework completion rates (parents). 

•63.2% indicated that the stress associated with homework is reduced. 

•74.3% of students indicated that the feedback from the “2 stars and a wish stamper” initiative was 

useful and 71.4% of students redrafted their homework with the “wish” in mind.  VSWare indicated 18 

incidences of "no homework" and 7 incidences of "incomplete homework".       

Back to Contents Page 



Name and address of school: Coláiste Mhuire, 

Church Street, Askeaton, Co. Limerick.      

 

Telephone No.:  061 392368  Email:  colaistemhuire.ias@eircom.net     

Web:  www.colaistemhuireask.ie     

 

Title of Project:  Managing Myself     
 

Project Team:  Natalie Eligott, John Bourke, Norma O'Brien, Michael Mc Sherry     
 

Brief Description of Project  

Our aim was to facilitate students in setting learning goals by developing skills in which they could 

evaluate and take resposibility for their own learning.  We introduced students to the concept of 

reflection, a key element of “Managing Myself”.  We enabled students to reflect on their learning by 

recording their thoughts daily, in a predesigned “Student Reflective Journal”.  This was monitored by 

their class tutors, the project leaders and feedback was provided.  Over time the daily journal entries 

evolved to a weekly blog, hence providing a wider focus for their reflection. 

 

How did you identify your target area and your area of need?  

In order for our project to be effective, it was crucial that it linked with existing school initatives and 

with SSE Phase 3, "Assessment".  In recent surveys it was noted by students and staff that students were 

not actively reflecting on their learning.  It was apparent that reflection was not currently an integral 

part of enhancing student learning.  By reviewing department guidelines on SSE and the JCA, we decided 

to begin our project using the key skill of "Managing Myself" with an emphasis on Self Reflection.       

 

What Data gathering instruments were used?  

1.  Google Docs Survey of students and staff re Assessment           
 
2.  Focus groups of students           
 
3.  Focus group of staff (Curriculum Leaders)       
  

How was the data analysed? 

Quantitative data was gathered by survey through google and Google Docs tools were used to create 

visual representations of the data gathered.  These were then discussed by the project team and the 

curriculum leaders.  The qualitative data from the focus groups was gathered through notes, audio 

recordings and exit “post-its".  These were later discussed and evaluated by the project team.  The 

conclusions drawn from these were then incorporated into our project.     

 



What supports and resources were used? 

The support of senior management and the input from Forbairt (Sinead) were vital to our success.  We 

had support from our in house curriculum leaders who are part of an LCETB Leading Learning Initiative. 

Their expertise assisted us in the development of resources, specifically in the structuring of the Student 

Reflective Journal. We were given time for the induction of first year students to the concept of 

"Managing Myself". Led by the project leaders and assisted by the curriculum leaders, teaching 

resources were devised and new methodologies such as Padlet were trialled.      

 

What main challenges were addressed?  

Defining the project was initially an issue.  Having decided on a focus, trying to move it forward became 

difficult.  Our breakthrough came as we journeyed to Ballinasloe for a Forbairt meeting.  The time 

proved to be opportune in the development of the project.  On our return to school we had a greater 

focus on what we wished to do.  Our project had become SMART. 

Trying to meet and consult with staff without imposing on their 

already busy schedules was a challenge. Launching the project within 

the timeline was difficult due to in-house exams and other school 

events (TY, LC, JC, Tours, sports….) 

Keeping staff and students mindful of the project was difficult at 

times.  Student reflection is subtle and a constant awareness of it 

requires consistent promotion.  Developing a language of reflection 

for the school was something we aimed for.  This will form part of 

our next SIP. 

Students saw the exercise as extra work rather than an intrinsic part of their day to day activities and 

this is something we will need to address going forward.  This will become one of our SIP targets, to 

promote student self-reflection in subjects throughout the school.      

How successful was the Project in bringing about the changes you targeted in 

your School?  

Staff and students have become more aware of the benefits of students’ 

engaging in reflection.  This will be built into our School Improvement Plans.   

Over time there has been a shift towards a more introspective reflection by 

some.  Their ability to diagnose causal factors has improved.  Student blogs, 

with less structure, allowed some a freedom to develop their reflective abilities. 

Other students will need further direction and support to better develop their 

abilities in this area and we hope to develop this as part of our School 

Improvement Plan phase 3.      
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Name and address of school: Ardscoil na Tríonóide, 

Rathstewart, Athy, Co. Kildare.      

 

Telephone No.:  059 8638423    Email:  principal@ardscoil.ie    Web:  ardscoil.ie     

 

Title of Project:  Developing Best Practice within Subject Departments         

 

Project Team:  Margaret Cambie McEvoy, Mary Nolan, Dympna Kelly, Johnny McCormack.     

 

Brief Description of Project: To digitalise all subject plans using Google Drive and facilitate sharing of 

resources within subjects departments. 

 As preparation for school evaluation and as part of our school improvement plan, we prioritised the 

need for digitalised plans which would be easily accessible to each member of all subject departments 

for multiple use at any time.  

Sharing of digital resources and best practices which would enhance the quality teaching and learning, 

build up a bank of resources, support team teaching and develop a strong sense of collegiality within 

each department. 

 

How did you identify your target area and your area of need? 

Our target area was simple; as a digital school with WiFi and fully integrated IT resources available 

throughout the school, our group were confident that with some departments having more than ten 

membersdigitalising plans would ensure accessability to subject plans and resources at all times.Digital 

plans were not the norm at the start of the school year. 

The availability and easy access to a bank of quality shared resources supports improved teaching and 

learning and reduces the wasteful repetitive search for classroom material.      

 

What Data gathering instruments were used?  

1.  Meetings           

 

2.  Surveys           

 

3.  Presentations to staff           

  

How was the data analysed? 

Initally, we carried out a survey with convenors to identify our baseline data ie how many subject 

departments were already using and sharing digital plans and resources.  



Following consultation, staff agreed on September 2016 as a completion date for digital plans. An interm 

survey was carried out in April 2016 to assess the level ofprogress.  This indicated a 20% increase to 61% 

in the number of subject departments who are fully digitalised. Others indicated they were engaged in 

the process but working toward the deadline. 

A final survey will be carried out at the end of September 2016.     

 

What supports and resources were used?  

We used staff meetings to update all staff on progress and to encourage participation. 

Two members of staff from a fully digitalised subject department who use Google Drive and share all 

their digital resources presented the benefits of sharing resources and demonstrated use of Google 

Drive at a best practices slot during a Croke Park hour. 

Staff supporting staff became a key factor. 

We used surveys to devise a timeframe and plot progress. 

We found the cluster meetings with other schools in the program very helpful and encouraging.       

 

What main challenges were addressed?  

The greatest challenge was time. Like every school, people are always busy with school life.  

It was also difficult to convene subject meetings with all members present.  As a team, we mainly met 

with individual subject convenors. We also allocated five hours from our Croke Park allocation to allow 

departments to meet with their convenor in their own time and recommended that subject planning be 

on all agendae. 

Another challenge was developing the skills base in all departments for using Google Drive. This was 

recognized and resourced by management to create time and space for staff to support staff. An added 

benefit of this processhas been an enhanced culture of collegiality in the school.      

 

  

How successful was the Project in bringing about the changes you 

targeted in your School?  

From a survey carried out in April 2016, approximately 61% of 

subject departments were up and running with plans fully digitalised. 

Most others were engaged in the process and aimed to be 

completed by the September 2016 deadline. A further survey will be 

carried out in September. 

The project relied on staff sharing best practices with one another modelling a culture of sharing 

knowledge and skills and strenghtening collegiality. The process opens up the possibility of accessibility 

to a wide range of teaching and learning resources for staff at all times.  Back to Contents Page 



      

 Name and address of school:  Coláiste Cholmcille, Ballyshannon, 

Co. Donegal        

 Telephone No.:  071 9858288   Email:  jkeogh@ccbs.ie     Web:  www.ccbs.ie   

Title of Project:  Increasing staff engagement with Microsoft Office 365  

Project Team:  Cora Fagan, John Kennedy, Jimmy Keogh, Hugh McGlynn     

 

Brief Description of Project  

Our project was built around the Microsoft Office 365 platform which was introduced to the school near 

the end of the last academic year (2014/2015). Our initial aim was to increase staff engagement with 

this software bundle by introducing two of its features, Email and Calendar.  

We hoped that as teachers became more comfortable with the software, they would develop an 

increased confidence, and use IT to share resources and cooperate effectively with colleagues and 

students alike.  A secondary aim was to facilitate better communication amongst the staff using the 

Office365 email element. 

 

How did you identify your target area and your area of need?  

Our project came from a growing sense that teaching and learning in the school could be enhanced by 

an increased usage of information technology. While we knew that PC’s and projectors were being used 

extensively, some other potential benefits of IT were not as prominent. We had little cloud based 

capability and after researching the options available, the Microsoft Office 365 bundle was adopted. The 

challenge was to “win the hearts” of staff, though to be fair, many needed little persuasion.       

 

What Data gathering instruments were used? 

1.  Paper Survey           

 

2.  A staff competition (1st prizes: dinner for 2) - Find Calendar 

entries and return by email.           

 

3.  Online Survey  

4. Informal Communication           

 

  

 

 

 



 

How was the data analysed?  

The Paper and Online surveys were analysed quantitively.  

Showing people how to use the software proved an effective way of collecting qualititative data. We 

discoverd that people aren't shy of sharing their frustration when it comes to information technology……      

 

What supports and resources were used?  

Powerpoint presentation to Staff. 

Meetings and other contact with PDST personnel, Sinéad Lawlor and Lorcan Ó Collairáin.  

Existing IT skills of participants, in particular, John Kennedy. 

We were lucky to have an excellent resource in our Caretaker, Ray Storey, who was freed up to support 

the introduction of the package.    

 

What main challenges were addressed?              

Overcoming the fear of IT on behalf of some staff members. 

Demonstrating the value and potential of the software. 

Time & Money 

Dealing with the range of IT capabilities on the staff. 

Locating an experienced (inexpensive) Microsoft 365 mentor for 

ourselves. 

Technical and administrative issues. 

Resistance from staff.   

Monitoring success/progress       

  

How successful was the Project in bringing about the changes you 

targeted in your School?  

The project was a success.  By end of year all 58 Staff were signed 

up and using 365 to access Email and Common Calendar; the more 

IT literate were sharing files collaboratively within and across 

departments.   Some "front runners” are sharing work and 

presentations with students, using 365 to enhance learning outside 

the classroom.  Obvioulsy the talent and dedication of the 4 people 

involved was a big factor but an unexpected developement may 

have also contributed; this was the announcement of WSE/MLL 

Inspection, conducted in May…. 

Back to Contents Page 



 Ainm agus seoladh na scoile:  Coláiste Pobail Osraí, 

Bóthar Urmhumhan, Cill Chainnigh. 

Uimhir theileafóin:  0567764557  Ríomhphost:  oifig@osrai.ie  Idirlíon:  

www.osrai.ie  

 

Teideal an tionscnaimh: Comhoibriú 

agus Piarmheantóireacht 

Foireann:  Áinemáire Ní Dhóráin, Tomás de Buitléar, Madailín Mhic 

Lochlainn (Leas-phríomhoide), Cathnia Ó Muircheartaigh (Príomhoide). 

Achoimre ghairid ar an dtionscnamh:  

Baineann ár dtionscnamh leis an bpiarmheantóireacht.  Is é an aidhm a 

bhí i gceist ná modhanna múinteoireachta agus smaointí a roinnt idir múinteoirí. Don tionscnamh bhí ar 

gach duine breathnóireacht a dhéanamh ar mhúinteoir eile. Bhí deis acu cíbe mhúinteoir a roghnú fad is 

a bhí an múinteoir eile sásta oibriú leo. Bhí orthu bualadh le chéile agus gné áirithe den mhúinteoireacht 

a roghnú agus a phlé roimh ré agus ansin suí isteach i rang an mhúinteora sin ag déanamh 

breathnóireachta ar an ngné sin. Ag deireadh an ranga, bhí plé idir an bheirt faoin dtopaic. Bhí an béim 

curtha ar foghlaim óna gcéile seachas measúnú. 

Conas ar aithin sibh an gá don obair agus na spriocanna a leag sibh síos?  

Tá an scoil páirteach sa scéim píolótach "Droichead" ina bhfuil breathnóireacht déanta leis na múinteoirí 

nuacháilithe a thosaíonn sa scoil. Toisc go raibh múinteoirí ag iarraidh tuilleadh eolais a fháil faoin scéim 

sin, bhíomar ag iarraidh é a leathnú sa scoil agus nós foghlaim óna céile a chruthú. Dar le taighde atá 

déanta ag PDST maidir le dea-chleachtais, tá béim ar féinmheasúnú agus machnamh agus bhíomar ag 

iarraidh an cleachtadh seo a chur i bhfeidhm agus é a fheabhsú. Chomh maith leis sin, bhí roinnt de na 

múinteoirí ag obair lena céile cheana féin agus is léir go raibh gá an nós sin a fhorbairt don fhoireann ar 

fad.        

Cé na modhanna a úsáideadh chun sonraí a bhailiú? 

1. Cuireadh suirbhé amach ag an tús chun suim na múinteoirí a thomhais.                 

2.  Baineadh úsáid as leathnaigh breathnóireachta chun aiseolas a thaifead.                

3.  Cuireadh grúpa fócais le chéile chun aiseolais a fháil ag deireadh an phróiseis.            

 

Conas ar deineadh anailís ar na sonraí ?  

Rinne beirt ón bhfoireann anailís ar na sonraí a bhailíodh. Fuarthas aiseolas óna múinteoirí a bhí ag 

glacadh páirt i bhfócas ghrúpa agus i suirbhé agus rinneadh anailís ar sin. Díríodh isteach ar trí ghné:  

1. Ar athraigh do thuairim ó thús an phróiseis? 

2. Cad iad na buntáistí agus na dúshláin a bhaineann leis an bpiarmheantóireacht? 



3.Cad iad na moltaí a bheadh agat chun an córas a fheabhsú? 

Cuireadh tuairisc le chéile bunaithe ar an méid sin. 

Cérbh iad na tacaíochtaí agus acmhainní a úsáideadh?  

Toisc gur ghlac an scoil páirt sa scéim píolótach “Droichead”, fuarthas an-chuid smaointí ón bpróiseas 

sin. Baineadh úsáid as na leathanaigh breathnóireachta ó Droichead ach go háirithe. Fuarthas eolas ón 

PDST maidir leis na céimeanna ba chóir a leanúint don phiarbhreathnóireacht. Fuarthas eolas ó 

shuíomhanna oideachais éagsúla. 

Cérbh iad na dúshláin ba mhó ar tugadh aghaidh orthu?  

Is iad na dúshláin ba mhó ná: 

- An rúndacht – Bhí daoine amhrasach faoin rúndacht a bhaineadh leis an bpróiséas. Ceapadh gur raibh 

seans ann go labhraíodh múinteoirí le daoine eile faoi na ranganna. Dúradh leis na múinteoirí nach 

mbeadh aon baint ag an mbainistíocht nó aon mhúinteoir eile leis an mbreathnóireacht agus tar éis 

comhrá mar ghrúpa bhí gach duine sásta glacadh le sin. 

- Am – Bhí na múinteoirí buartha nach mbeadh go leor ama acu chun é a eagrú agus é a dhéanamh agus 

go mbeadh sé ag cur isteach ar ghnáthmhúineadh. Dúradh leo go mbeadh clúdach ar fáil agus nach 

mbeadh orthu é a dhéanamh ach uair amháin. 

- Tréimhse den bhliain – Níor thosaigh roinnt de na múinteoirí a bhí ag glacadh páirt sa phróiseas go dtí 

an téarma deireanach agus chruthaigh se sin roinnt fadhbanna dúinn ó thaobh aiseolas de agus an 

tionscnaimh a chríochnú agus do na múinteoirí toisc go mbíonn an téarma deireanach ar scoil gnóthach 

ó taobh scrúdaithe de srl. Más rud é go rabhamar chun é a dhéanamh arís, thosóimis níos luaithe sa 

bhliain. 

Cé chomh héifeachtach is ar éirigh leis an tionscnamh na hathruithe a aimsíodh a bhaint amach? 

Chabhraigh an tionscnamh leis na múinteoirí machnamh a dhéanamh ar ghné éigin dá gcuid 

múinteoireacht. Chomh maith leis sin, d’fhoghlaim siad nós nó dhó nua ón mhúinteoir eile nach raibh ar 

siúl acu ina ranganna féin cheana féin. Bhí se níos éifeachtaí nuair a raibh an bhreathnóireacht á 

dhéanamh idir múinteoirí leis na hábhair céanna acu. Toisc go bhfuil taithí againn sa scoil ar an gcóras 

droichead agus an traenáil a fhaigheann na meantóirí roimh ré faoi conas breathnóireacht éifeachtach a 

dhéanamh, is fiú féachaint ar conas is féidir linn an traenáil seo a leathnú don scéim seo chun leanúint ar 

aghaidh leis. 
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Name and address of school: Davitt College, Springfield, 

Castlebar, Co. Mayo      

 

Telephone No.:  094-9023060   Email:  info@davittcollege.com    Web:  

www.davittcollege.com     

Title of Project:  Improving Numeracy in Davitt College, with a particular 

focus on Percentages     

 

Project Team:  Ms. Bernie Rowland, Principal, Mr. Ger King, Deputy Principal, Ms. Emma Nestor, Mr. 

Frank Kelleher     

 

Brief Description of Project  

Davitt College acknowledge that we have a responsibility to promote and raise numeracy levels in all our 

students. This is explicit in the DES National Policy: The National Strategy to Improve Literacy and 

Numeracy among Children and Young People 2011-2020. There is a general consensus among all staff 

that they are numeracy teachers and fully committed to raising numeracy. Students will be required to 

calculate their percentage result from a fraction in each assessment where possible. Students will be 

required to PLOT their results in a graph to encourage students to reflect on their learning 

 

How did you identify your target area and your area of need? 

A cohort of 19 students were used as a representative sample from first year. The data gathered was 

both quantitative and qualitative in nature. We surveyed the students to establish a baseline of 

Numeracy Knowledge but also attitudes towards maths in both school and the students’ lives. From the 

Numeracy survey analysis, 32% of students were unable to calculate a percentage for a test and as a 

group. Using that data and information from the Parents and Staff Surveys we wanted to improve their 

percentages but also allow students to take more responsibility for their own learning and progress      

 

What Data gathering instruments were used? 

1.  STen Scores           

 

2.  CAT4           

 

3.  Numeracy Surveys for Students, Teachers and Parents           

 

  



How was the data analysed?  

The STen and CAT4 scores of the students were plotted against the National 

Averages. The results indicated that there are students of ranging abilities in 

our school. However, our students in general are performing above the 

national average. The Students Numeracy Survey was analysed to identify 

the students' individual strengths, needs and learning preferences. The 

Parents and Staff Attitudinal Surveys were collated, examined and 

conclusions were drawn that it would be very beneficial to have a way of 

monitoring the students' results.       

What supports and resources were used?  

Davitt College used the National Strategy to improve Literacy & Numeracy to ensure we were meeting 

the guidelines set out. Lorcan (Forbairt Team) came to Davitt College and gave useful and practical 

advice on filling in the report. He advised us on how to incorporate this project into the overall School 

Self Evaluation Report, School Improvement Plan (SIP) and The Overall Numeracy Plan. Numeracy 

Competency and Attitudinal Surveys were also used. A presentation on the Numeracy Strategy was 

given to all staff. The Students Homework Journal has been altered to include a Graph Plotting Section.       

 

What main challenges were addressed?  

Ensuring the cohort group and the entire school community in the future fully understands and is 

committed to the concept and importance of working with percentages.  

The plotting of results was a large part of our project. We feel this will be very beneficial to students by 

helping them to reflect on their learning. It will allow students to take more responsibility for their own 

learning and progress. It will also enable students to be more focused and motivated in their work, 

improving their self-esteem and also creating a positive learning culture. In addition, it provides a visual 

tool for parents in tracking the progress of their child. 

It was decided to include blank graphs in the new school journal. Staff felt that including too many 

graphs in the first year might confuse the students, so it was decided that graphs to plot English, Irish, 

Maths and Science would be added to the new Students Homework Journal. Other subjects could be 

plotted in the back of the relevant subject copy.     

How successful was the Project in bringing about the changes you 

targeted in your School?  

The graph plotting was received very positively from both students and 

staff. Students felt a great sense of achievement. It proved as a 

motivational tool for many students, who aimed to achieve higher 

percentages in future assessments. Davitt College staff are committed to 

ensuring that Numeracy moments are identified acknowledged and 

integrated into lessons across all subjects. Teachers will discuss the 

journal improvements with parents at the upcoming PTMs.        
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Name and address of school: Meánscoil Muire gan Smál, 

Roscommon.     

Telephone No.: (090)6626321 Email: info@rosconvent.ie  Web: rosconvent.ie 

Title of Project: AfL/Student Feedback 

Project team: Miriam Hunt, Sinéad Tiernan, Maria Kearney, Mary Riordan 

Brief Description of Project 

Our project centred around AFL, the emphasis being on feedback to students. The project has been 

piloted by a small group of teachers with 2nd Year students. As part of our SSE we wanted to encourage 

staff to broaden and extend their methods of assessment. Our long-term aim is to encourage students 

to reflect more on their own work, to take greater responsibility for their own learning, to improve 

teaching and the quality of student outcomes. 

 

How did you identify your target area and your area of need? 

At whole staff CPD on AFL in September 2015, it was decided to further explore AFL strategies to 

enhance teaching and learning and improve student outcomes effectively. The focus would be on 

student feedback. We looked at a range of strategies and then using the data we had gathered we 

decided on four strategies. The pilot group of six teachers, from a variety of subject areas, would test 

these strategies and report back to the whole staff. 

 

 

What data gathering instruments were used? 

• Staff survey on feedback to students 

• Focus group of 2nd Year students 

• SSE team: meetings, discussions and analysis of SSE data 

 

 

How was the Data analysed? 

• The staff questionnaire was carried out using Google docs. The data was analysed by the ALN 

team. We found teachers were already utilising a variety of strategies. The questions for the student 

focus group were based on the questions and answers from the teacher survey. 

• Seven 2nd year students were randomly selected for the focus group. We received consent from 

parents to record the group interview. The students were very comfortable and open during the 

interview. 

• The data gathered was used to inform decisions in selecting feedback strategies. 

• SSE from the previous year had also provided us with valuable information regarding student 

learning. 

 

mailto:info@rosconvent.ie


 

What supports and resources were used?    

• Whole staff CPD on AFL in September 

2015 

• The school’s ALN team and SSE team 

• Support from the Forbairt Team 

• PDST and NCCA websites 

 

 

 

What main challenges were addressed? 

• The main challenges were time for meetings and the timing of the initiative. Teachers are 

currently taking on many initiatives such as literacy, numeracy, the new Junior Cycle etc. 

• As there are so many good AFL strategies, deciding which strategies to use was difficult and 

required much discussion. We needed to agree on a few strategies that would be relatively easy to 

implement so that staff buy-in would be positive. 

• Designing the staff questionnaire and questions for the student focus group were challenging 

and time consuming. 

• Measurement of the strategies. 

• Developing formative assessment habits in teachers and students. 

 

How successful was the project in bringing about the changes you targeted in your school? 

This is an ongoing project as we have we have started with small steps on which we will continue to 

build.  As time was limited, it was difficult to measure success. Initially we wanted to raise awareness of 

AFL and to generate discussion around AFL, its strategies and the benefits of incorporating it for 

improved teaching and learning.  

Feedback from teachers who implemented some of the strategies selected found them to be beneficial 

but time consuming.  

We will continue to develop and implement our strategies. We will need to get all teachers to recognise 

that there are some simple, easy to use formative strategies and that it doesn’t have to be formal or 

time-consuming.  

We aim to evaluate continuing success by administering further surveys to staff and students.  
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Name and address of school: Coláiste Mhuire , Ballygar, 

Co Galway 

Contact details: 0906624740 smcballygar@eircom.net    

www.colaistemhuire.org 

Title of project: Improving teaching and learning outcomes through 

formative feedback 

Project Team     Emma O Malley (Principal) 

  Aisling Mc Alpine (Deputy 

Principal) Rosemary Mc Andrew (Positional 

Leader) Mary Higgins (Positional Leader) 

  

Brief Description of Project  

Over the past number of years we have been committed as a learning 

community to promoting positivity throughout our school. This very 

general sentiment of ‘promoting positivity’ permeated and influenced 

all our initial discussions and we wanted our project to reflect this. 

Upon reflection and targeted research amongst ourselves as a staff, the wider school community, 

including students, parents, staff and, our advisor Sinead Lawlor we refined the scope of our project, 

with an emerging primary focus on enhancing a student’s positive learning experience through 

formative feedback. Subsequently, we established a pilot group amongst staff committed to offering 

formative feedback to a 2nd YR group with both their class work and homework. The Forbairt team then 

monitored the progress of this group over a period of time. 

 

How did you identify your target area and your area of need? 

Our aim was to improve teaching and learning outcomes for our students - specifically, improving the 

manner in which we offer feedback. We chose a group of 2nd YR students as they were a non-exam year 

and we, as positional leaders had access to the group as we both taught them. 

Furthermore, an analysis of a teacher questionnaires highlighted the fact that we ourselves as educators 

are not overly familiar with the use of formative language in our feedback.  Therefore, we again refined 

our target area so as to encompass written classwork and homework. This was to be used in conjunction 

with verbal feedback in the classroom.  

 

What data gathering instruments were used? 

We used both quantitative and qualitative methods of data collection: 

1. Teacher questionnaire on formative feedback adapted from NCCA guidelines on formative 

feedback 

2. Feedback from parents via Parent’s Association meeting 

3. Recorded focus group interview with a group of 2nd YRS 

4. Observation sheet filled in by participating teachers 
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How was the data analysed?  

After collecting the teacher questionnaire, the Forbairt group analysed the data. We identified a number 

of key findings. Firstly, it was obvious that our colleagues did not fully understand what formative 

feedback was, while others, were not convinced of the benefit of it. Our principal met with the Parents’ 

Association and asked specific and targeted questions. This feedback provided us with rich and detailed 

information on parent’s views, particularly their views on the methods used by teachers to provide 

feedback to students. The principal and deputy principal held a recorded focus group with 2nd YR 

students. We transcribed the recordings, analysed the findings and established that there was a desire 

amongst all stakeholders to ensure that going forward, feedback would be meaningful and enhance 

learning. Each teacher regularly reported on the progress within their group and, at the end of the six 

week period, teachers recorded the progress made on an observation sheet which was considered by 

the Forbairt group.  

 

What supports and resources were used? 

We acknowledge the advice and support of the following: 

 Sinead Lawlor, PDST-visits to School 

 PDST and ALN Workshops 

 Parents’ Association  

 Collegial support in completing questionnaires and participation in discussion groups 

 School management in facilitating focus group meetings by providing Supervision and 

Substitution cover 

 Positional leaders and co-operating teachers 

 2nd YR students 

 Board of Management 

Relevant literature to advise good practice -NCCA booklet- Formative Feedback –Focus on Learning. 

What main challenges were addressed?  

• Teachers are not familiar with the language of formative feedback. Efforts have been made to 

introduce it in the past however, progress had been slow.  

• Our time line was thrown off kilter because of a WSE Inspection and because our focus was too 

broad at first.  

• Initially, we found that the implementation of the project was time consuming but once we 

were familiar with procedures it became less challenging. So too, the logistics of organising meetings 

proved demanding in an ever-busy school environment. 

• Teachers also observed that the weaker students encountered difficulty in engaging with this 

approach. They did not have the necessary organisational skills to track their work from one exercise to 

the next and they had difficulty in making improvements in their next piece of work. This impacted upon 

the success of the project with individual students. To counteract this difficulty, we introduced a method 

of recording and follow-up. This encouraged active student engagement with the process. 

• Equally, helping students to correct their own work and improve their next exercise needed 

more teacher direction and time again, this was especially the case with the weaker student.  



    

How successful was the project in bringing about the changes you targeted in your School?  

Overall, this project had a positive impact on student learning and created an enthusiasm amongst staff 

and students. Our aim was to engage and empower students to make improvements with their own 

work and to optimise the benefit of teacher corrections.  As a consequence, students took ownership of 

their work and were keen to discover how to improve their work. Teachers agreed that the quality of 

students work improved and the team observed that the majority of students gained in confidence and 

found the experience to be rewarding and fulfilling. Students felt that where positive verbal feedback 

was used to compliment written feedback, it was found to be most beneficial. Teachers believed that 

the more able students were more intrinsically motivated and gained more from the project than the 

weaker students.  As part of the School Improvement Plan, the Forbairt Team intend to roll the 

approach out on a school –wide basis starting within our own departments.  
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Name and address of school:  Dunshaughlin Community 

College      

 

Telephone No.:  01 8259137   Email:  dunshaughlincc@lmetb.ie   Web:  

www.dunshaughlincc.ie     

 

Title of Project:  Using the Note of Concern in the Student Journal     

 

Project Team:  Shane Foley (Principal); Bridget Bennett (DP); Cathy Byrne (DP); Donna Curran (Tutor); 

Rory Collins    

 

Brief Description of Project  

 As part of our continued effort to improve student wellbeing and student engagement, the school 

based action that Dunshaughlin Community College chose to develop was the use of the note of concern 

in the student journal.  The note of concern was designed with the intention of facilitating parents and 

guardians to support their son / daughters learning. The note of concern is used to inform parents of 

homework not being completed, minor disruptions to teaching and learning, punctuality and non-

compliance with uniform policy. A note of concern does not lead to a detention. 

 

How did you identify your target area and your area 

of need?  

The target area was identfied because of a concern 

about the number of students being placed on 

detention on a daily basis. Three notes in the student 

journal meant that a student was placed on a 

lunchtime detention. The note of concern was 

introduced to allow parents and guardians to support 

their son and daughters learning and give the 

students the opportunity to improve their work and 

behaviour. The note of concern was not being widely 

used by teachers. This school based action was 

designed to encourage all teachers of two targeted 

classes in 2nd and 3rd year to use the note of 

concern.       

 

 

 

 

 

 

 



What Data gathering instruments were used?  

1.  Analyse the number of notes of concern in student journal           

 

2.  Focus group of students           

 

3.  Focus group of parents     

 

How was the data analysed?  

The number of negative notes in the student journal was counted for one month before the start of the 

school based action in two target classes. The number of negative notes were counted again for a one 

month period after the start of the use of the note of concern with these two class groups. The data 

showed a significant decrease in the number of negative notes that students received that month (161 

to 68) and therefore less students attending detention.  The effectiveness of the note of concern was 

also explored in focus groups with teachers, students and parents (see graph).      

 

What supports and resources were used? 

A meeting of all subject teachers of the two target classes was facilitated by the project team to explain 

how the note of concern was to be used. A letter explaining the note of concern was sent to all parents. 

The Tutors and Year Heads met each of the two target classes to explain how the note of concern was to 

be used. This school based action worked closely with the PBL rewards structure that was being piloted 

in the school. Students were rewarded with a sticker if they had no negative notes in their journal for 

one week. The note of concern did not count as a negative note.      

 

What main challenges were addressed?  

The main challenges that were addressed by this school based action was to change the focus from 

behaviour management to behavioural support. One of the challenges that we overcame was the 

misconception among teachers that students woul not see the note of concern as consequence for poor 

behaviour. We overcame this challenge by focussing on how the note of concern was about getting 

students to take responsibilty for ther own actions and giving parents and guardians and important 

voice and role in behaviour support. Another challenge that we faced was ensuring that the students 

were fully aware of how the note of concern worked. 

The meeting that the Tutor and Year Head had with 

each class was very important to the success of the 

project. Students were given guidelines about how the 

note of concern would work, for example students 

were not to ask for a note of concern. Notes of 

concern were used entirely at the discretion of the 

subject teacher. Negative notes could also be used. 

Another challenge was to inform the parents about 

the project so they could support the students. If the 

parents did not sign the notes of concern and speak to 

their child about the concern expressed by the teacher 

then the note of concern would not be effective. The letter to parents was very effective.      

 



 

 

How successful was the Project in bringing about 

the changes you targeted in your School?  

The note of concern was very effective in bringing 

about the changes we targeted. There was a 

change of focus among teachers from behaviour 

management to behavioural support. There has 

been a shift in emphasis from unacceptable 

behaviour to behaviours of concern. There was a 

very close link between this school based action 

and two other initiatves that were taking place in 

the school at the same time, the PBL and the 

Student Support Team. There was a similar theme 

among all three projects, that of student welfare 

and wellbeing. This contributed partly to the 

success of the school based action      
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Ainm agus seoladh na scoile:   Gaelcholáiste na Mara, Páirc na bPiarsach, 

An tInbhear Mór, Co. Chill Mhantáin.         

Uimhir theileafóin.:  0402 91764  Ríomhphost:  gcm@kwetb.ie    Idirlíon:  

www.gaelcholaistenamara.ie     

Teideal an tionscnaimh:   Úsáid a bhaint as ríomhphunann chun measúnú chun foghlama a 

chur chun cinn.  

       

Foireann:   Tony Ó Murchú, Eibhlín Uí Chonchubhair, Aaron Mac Fhionnlaoich, Laura Westlake.         

Achoimre ghairid ar an dtionscnamh  

    Bheartaíomar r-phunann a thabhairt isteach mar modh measúnaithe don idirbhliain. Bhí ar gach 

múinteoir a ghlac páirt sa tionscnamh tasc amháin digiteach a dhéanamh leis an idirbhliain, 

piarmheasúnú, ceartúcháin, agus aiseolas a úsáid chun an tasc a fheabhsú agus ar dheireadh bhí ar an 

dalta é a chur isteach sa r-phunann.  

   

Conas ar aithin sibh an gá don obair agus na spriocanna a leag sibh síos? 

  Rinneadh cinneadh go mbeadh i-pads ag rang na hIdirbliana 2015/16. Theastaigh uainn go mbeadh 

siad in usáid go fiúntach ag scoláirí chun taifead a choiméad ar obair na bliana i ngach ábhar a bhí idir 

lámha acu chomh maith le himeachtaí ginearalta na bliana. Bhí sé mar chuid den Idirbhliain go mbeadh 

Measúnú Cáipéisí ag scoláirí ag deireadh na bliana. Socraíodh go mbeadh caoga fán gcéad de na 

marcanna don agallamh seo ag dul don r-phunann agus bhí sé mar sproic againn go mbeadh traenáil 

curtha ar fáil do na múinteoirí i rith na bliana agus go mbeadh oiliúint faighte ag na scoláirí ionas go 

mbeadh ard-caighdeán á leiriú ag gach duine acu.       

 

Cé na modhanna a úsáideadh chun sonraí a bhailiú? 

1.    Rinneamar suirbhé ar na múinteoirí ar google.docs chun eolas a bhailiú maidir leis an seachtain 

Teagaisc agus Foghlaim a bhí ag an KWETB, agus maidir le húsáid na hiPad sa seomra ranga.  

2.  Rineamar fócasghrupa le daltaí ón idirbhliain maidir le húsáid na hiPad le haghaidh foghlaim.    

 

Conas ar deineadh anailís ar na sonraí?      

Torthaí: Bhí na Bhí na múinteoirí ag baint úsáid as modhanna T+F ach ní raibh mórán baint ag na hiPad 

leis.  

Bhí na daltaí sa fócasghrúpa ag ceistiú fiúntas maidir leis na hiPad mar uirlis foghlama.  

 Bhí sé soiléar dúinn ó na torthaí sin go raibh gá le traenáil ag an dá ghrúpa.       

         

Cérbh iad na tacaíochtaí agus acmhainní a úsáideadh?  

    1.    Tacaíocht do mhúinteoirí  

• Cruinnuithe le múinteoirí  

• Piarbhreathneoireacht  



• Cúrsa ar líne ar r-Phunann (www.teachercpd.ie)  

   

 

2. Tacaíocht do dhaltaí  

• Lá traenála ag tús na hIdirbhliana  

• Rang ríomhairí/r-phunann in aghaidh na seachtaine  

• Múinteoirí ábhair (measúnú múnlaitheach i rith na bliana)  

• Measúnú cáipéisí ag deireadh na bliana  

      

3.          Cruinniú neamhfhoirmeálta cúpla uair ag am lóin (tae + brioscaí) chun seans a thabhairt do 

dhaoine tacaíocht a thabhairt dá chéile. 

• Forbairt ar scileanna measúnú chun foghlama agus measúnú múnlaitheach na múinteoiríhh  

• Forbairt ar modhanna múinteoireachta a bhainann úsáid as ICT  

• Forbairt tuiscint r-Phunann i measc na múinteoirí  

• Forbairt a dhéanamh ar an bPolasaí ICT  

              Teimpléid OneNote a fhorbairt  

 

       

Cerbh iad na dúshláin ba mhó ar tugadh aghaidh orthu? 

   Bhí cruinniú ag na múinteoirí a bhí ag glacadh páirte ag am lóin. Ón gcruinniú sin bhí a fhios againn go 

raibh níos mó tacaíochta de dhíth ag roinnt múinteoirí nach raibh an-chompórdach leis an 

teicneolaíocht. Bhí deacraíochtaí ag an Idirbhliain cloí le spriocdhátaí mar gheall ar na himeachtaí ar fad 

a bhí ar siúl acu. Bhí múinteoirí ag baint úsáide as uirlísí nua ar an iPad chun tascanna a thabhairt agus 

measúnú a dhéanamh ar obair na ndaltaí, físeáin mar shampla. Bhí an idirbhliain ag fáil taithí ar a gcuid 

obair féin a sheiceáil agus a fheabhsú.  Bhí cúpla múinteoir nach raibh sásta páirt a ghlacadh sa 

tionscnamh. 

   Bhí cruinniú ag na múinteoirí a bhí ag glacadh páirt ag am lóin.  Ón cruinniú sin tá a fhios againn go 

raibh níos mó tacaíochta de dhíth ag roinnt múinteoirí nach raibh an-chompórdach leis an 

teicneolaíocht. Bhí deacraíochtaí ag an Idirbhliain claí le spriocdhátaí mar gheall ar na imeachtaí ar fad a 

bhí ar siúl acu. Bhí múinteoirí ag baint úsáid as uirlísí nua ar an iPad chun tascanna a thabhairt agus 

measúnú a dhéanamh ar obair na ndaltaí, físeáin mar shampla. Bhí an idirbhliain ag fáil taithí ar a chuid 

obair féin a sheiceáil agus a fheabhasú.  

Conas ar deineadh anailís ar na sonraí?  

    Torthaí: Bhí na múinteoirí ag baint úsáid as modhanna T+F ach ní raibh mórán baint ag na hiPad leis. 

Bhí na daltaí sa fócasghrúpa ag ceistiú fiúntas maidir leis na hiPad mar uirlis foghlama.  

        

 

 



Cérbh iad na tacaíochtaí agus acmhainní a úsáideadh?  

1.      Lá traenála don Idirbhliain.  

2. Uair traenála do na múintoeirí ag cruinniu.  

3. Cruinniú am lóin (tae + brioscaí) 

  

      Cé chomh héifeactach is ar éirigh leis an tionscnamh na hathruithe a aimsíódh a bhaint amach? 

Ag deireadh na scoilbhliana bíonn “Measúnú Cáipéisí” ag an Idirbhliain chun measúnú a dhéanamh ar 

obair uile na bliana. 

 I mbliana bhí an r-phunann mar chuid lárnach den mheaúnú sin. Bhí na hagallóirí an-tógtha leis an 

gcaighdeán a bhí le hobair na ndaltaí sa r-phunann agus bhí na daltaí bródúil as an obair ar fad a bhí 

déanta acu i rith na bliana. 

Tá modh oibre cinnte maidir le husáid r-phunann leagtha amach don bhliain seo chugainn. Beidh 

traenáil ag scoláirí na hIdirbliana ag ceardlann ag tús na bliana 

agus beidh rang amháin r-phunann ar a gcláracha ama don 

bhliain ar fad chun taifead a choiméad ar dul chun cinn. Beidh 

ceardlann chomh maith ag na múinteoirí ag chruinniú foirne ag 

tús na bliana. Beidh an tasc ghrúpa idirbliana ábalta breathnú ar 

dul chun cinn gach scoláire i ngach ábhar go rialta.  
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Name and address of school: Loreto College Foxrock, 

Dublin 

Telephone No.:  01-2895637  Email:  admin@loretofoxrock.ie   Web:  

www.loretofoxrock.ie     

 

Title of Project:  The Independent Learner     

 

Project Team:  Bernadette Prendiville, Bríd Daly, Stephen Delahunty and 

Sinéad Giblin     

 

Brief Description of Project  

The Independent Learner Project was aimed at LC class 2017 in order to ease their transition into Senior 

Cycle and to encourage them to become more self-directed learners. To achieve this, the students 

engaged in the following: extended tutor times to discuss progress, learning boot camps, a study skills 

seminar, preparation of learning goals form for student input at PTM &a  Q & A session with former 6th 

Years.  

The teaching staff engaged in CPD on AFL strategies to support the aims of our project. Subsequently, 

students were encouraged to evaluate their own individual strengths & needs. 

 

How did you identify your target area and your area of need?  

Initiallly the decision to choose this project was based on oral feedback from the Principal, Deputy 

Principal, students, staff, parents and the Guidance Department. A significant number of students were 

facing difficulties in September of 5th Year adjusting to new teachers and subjects.  

Further surveys of staff, parents and students confirmed this assertion. In addition, helping students to 

become more self-directed learners would prepare them for college life where, according to a recent 

UCD study, 1st year students have difficulties resulting in high drop out rates from courses.       

 

What Data gathering instruments were used? 

1.  Online surveys of students, staff and parents                

 

2.  Focus groups of 5th Years           

 

3.  Staff focus group & workshop           

 

  

How was the data analysed?  

Google forms was used to help analyse students' responses. These responses were then distributed to 

5th Year Tutors and the answers were discussed with students in focus groups during extended tutor 



time. Tutors then summarised the feedback with strategies for improvements. These were distributed to 

the Forbairt team for review. A follow up survey took place to assess progress. 

Parental & staff surveys were completed, results summarised and presented to staff at a workshop for 

further analysis and feedback. 

A 'referendum' on students attending PTMs was counted by two independent staff members   

 

What supports and resources were used?  

The PDST team in Blackrock Education Centre provided helpful advice at local meetings. 

Audrey Doyle, former Principal of St. Joseph's in Lucan, who successfully embedded an independent 

learner project in her school, facilitated two staff in-services. Staff were broken into subject 

departments at the first inservice and were given time to plan quality criteria/AFL methodologies with 

students.Departments were asked to prepare one assignment with 5th Years using AFL/quality criteria 

methodologies in the first term. The second inservice included feedback on the results of their work.        

 

What main challenges were addressed? 

A key aim of students taking responsibility for their own learning 

was for students to attend their parent teacher meetings in 5th 

and 6th Year. However, this would involve a huge shift in the 

culture of PTMs in our school and staff needed more reflection 

time on the decision. Subsequently, it was decided for the 5th 

Year PTM that staff would first test the waters with the learning 

goals forms which enabled student input without the student 

present.  

There was a very positive response to the use of the forms from both parents and staff.  However, there 

was still uncertainty about full student participation. Staff were consulted about strategies for 

overcoming the challenges posed and these were discussed with staff at a workshop in May. Finally, a 

referendum by secret ballot was held in September, which resulted in 60% in favour and 40% against. 

A pilot will take place at a learning advice meeting (PTM) in November 2016. This challenge highlighted 

the need to slow down the team's aims to enable staff confidence in the process.  

The introduction of extended tutor times addressed timing challenges with students completing learning 

goals forms.   

Regular reminders & setting clear deadlines improved subject department responses on AFL/quality 

criteria used with students.       

  

How successful was the Project in bringing about the changes you targeted in your School?  

The CPD for staff was successful at instilling teacher confidence and the student surveys revealed that 

students were familiar with identifying strengths and areas for improvements in their subject areas. The 

surveys also showed that they were accustomed to the term 'quality criteria' which reflected positively 

on staff participation. 

A major step in achieving our aims was the agreement of staff for students to attend a learning advice 

meeting with their parents in November and this should encourage real ownership of their learning.     

If students have difficulty with a subject, 38% of students would rarely or never approach the teacher to 

discuss this difficulty. As a result, we will consult with staff and students about strategies for improving 

student confidence in approaching their teachers for advice.              Back to Contents Page 



Name and address of school: Moyne College, Ballina, Co. 

Mayo     

 

Telephone No.:  096 - 21472    Email:  info@moynecollege.ie   Web:  

www.moynecollege.ie     

 

Title of Project:  Developing a collaborative culture through peer 

observation.     

 

Project Team:  Siobhan Towey, Aiden McLoughlin, Maura Flynn, Cathal Duffy.     

 

Brief Description of Project  

In an effort to improve the teaching and learning experience among our school community we decided 

to carry out peer observations among staff with 1st and 2nd year students. It was hoped that this would 

facilitate an opportunity for all to share best practice in any newly acquired skills. We decided on this 

project because we felt that there were not enough opportunities for staff to share the skills and 

strategies learned through C.P.D. and teacher training. To ensure the success of the project protocol was 

devised and presented to the teaching staff in advance of the observations.   

 

How did you identify your target area and your area of need?  

This target area was identified through various inspections that were carried out in the school and the 

subsuquent reccommendations. We devised our project so as to include 1st &2nd year students only as 

it was felt that given the range of teaching requirements and meeting the individual needs and 

differences of our students that there was more opportunity to use and observe a broader range of 

teaching methodologies.The project promoted security and affirmed all that staff were doing well.       

 

What Data gathering instruments were used? 

1.  Google docs questionaire.   
2.  Informal conversations among staff  
3.  Recommendations made by the DES Inspectors 
4. Review checklists from observations 
5. SCOT Analysis             
  

 

How was the data analysed?  

All the data that was gathered was analysed by the project team, statistics were graphed and SCOT 

analysis reviewed. The analysis of the data informed the project team of the next steps necessary to 

continue with the project successfully.The data provided the project team with the strengths and 

potential challenges of the proposed plan which were beneficial in planning the overall project.      

 

 

 



What supports and resources were used?  

The School Self Evaluation guidelines were used to help devise the 

protocol for the peer observations. 

Teachers nominated a class period to being observed. 

A questionnaire was designed on google docs and distributed to staff. 

PDST Personnel 

      

What main challenges were addressed?  

The main challenge was to ensure that all teachers felt 'safe' and at ease at being observed by their 

peers. This was due to slight apprehension of being 'assessed' and what the information gathered was 

going to be used for.  It was important to continuously express to teachers that the process was a 

method we would adopt in order to go some way to improve the teaching and learning experience in 

our school but that the initial observations was for the sole purpose of the project sand that any 

information gathered would be strictly confidential and would remain active for the lifetime of the 

project only. 

Due to the limited number of groups selected, trying to schedule the observations in a time to suit all 

was difficult. Furthermore the subsequent review meetings proved challenging in terms of organising a 

time for teachers to meet given the already demanding needs of their time. 

  

How successful was the Project in bringing about the changes you 

targeted in your School? 

The project team regarded this overll project as extremly successful. 

It created a sense of intrigue among staff which led to immense 

positivity about the experience. Staff immersed themselves openly 

into the observations which focus on the one goal - school 

improvement. Feedback from teachers afterwards was very 

encouraging as all teachers felt that they learned something new 

that they could adopt in their own teaching. All staff agreed that it is something they would participate 

in again and it has been agreed, by all, that it will be embedded in our school improvement plan.          
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Name and address of school: Rice College, Westport, Co. Mayo.      

 

Telephone No.:  09825698  Email:  martina@ricecollegewestport.ie   Web:  

www.ricecollegewestport.ie     

 

Title of Project:  Improving Teaching and Learning   

 

Project Team:  Principal Michael Rabbette, Acting DP: Patrick McNamara, Leaders: 

Tina Gorke/Colin McConway     

 

Brief Description of Project 

To explore how homework attitudes and perceptions impact on day to day teaching and learning. 

Target group 2nd Year students 

 

 

How did you identify your target area and your area of need?  

Homework is very much a part of the learning process for students. It was strongly felt by senior 

management in our school that the quality of homework was not always as it should be and it was felt 

that this could be easily improved upon. The school journal is also an integral part of school life which is 

now part of school inspection.       

 

What Data gathering instruments were used? 

1.  Parents, students and teachers completed a survey before and after this Active Learning Project.           

 

2.  Discusssions with the project team and staff members.           

 

How was the data analysed? 

The results of the survey were circulated to the project team for individual interpertation and this was 

then collated at a group meeting. Teachers  perceptions correlated with our Homework Policy which has 

since been reviewed. Teachers agreed that they found themselves using the Journal to report negative 

behaviour as apposed to positive reinforcement.Patrents and Teachers saw the relevace of doing 

homework whilst students did not. Teachers felt that homework could be attempted better by students.       

 

What supports and resources were used?  

A number of staff members got involved with this active learning experiment and three targets were set. 

We experimented with revision and study techniques, irrelevant homework setting, effective use of 

time, quality of homework, peer assessment, AoL and AfL, improving attitudes to work, two stars and a 

wish, clear learning outcomes, clear learning criteria, using exemplar student work, effective feed back, 

co-operative learning, result improvement co-operative. A number of teachers discussed the above with 

the project team and three aims were agreed for experimentation. 

      

 



 

What main challenges were addressed?  

Targets: 

1. Week 1 - setting homework and correcting without written or oral 

feedback. 

2. Week2 -   AfL strategy of two stars and a wish. 

3. Week3 -  Peer Assessment, Marking exemplar answers 

4. Week 4 -  Exam Q's and Marking Schemes 

Improvement in journal use, homework recording. 

Encouraging change around homework perception 

Feedback AfL 

      

 

  

How successful was the Project in bringing about the changes you targeted in your School?  

The results of the survey were circulated to the project team for individual interpertation and this was 

then collated at a group meeting. When resurveyed students were more positive about homework and 

how it helped them to learn. Most (75%) students enjoyed AfL and 2 stars and a wish. Only 50% of 

students liked peer assessment. 

Journal use greatly improved through regular class advisor periods 

Through the ALN we improved AfL on house exams and the Result sheets going home 

Literacy And Numeracy was also improved through increased Journal use plotting graphs and key words 

etc…       
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Name and Address of School: Scariff Community College, Scariff, Co. 

Clare.  

Telephone No: (061 921083)  Email: sccollege@eircom.net  Website: 

scariffcommunitycollege.com 

Title of Project: Peer Collaboration 

Project Team: Ms Angela McNamara (Principal), Mr Brian Crossan (Deputy Principal), Mr 

Alan Deegan (Positional Leader) and Ms Rachel Stewart (Positional Leader)   

Brief Description of the Project: 

The aim of our project was to create an environment within Scariff Community College whereby the 

sharing of best practice and professional dialogue could take place. We felt the best means of doing this 

was through observing the lessons of colleagues. This involved teachers being paired off with teachers. 

Teachers would then observe and be observed in one lesson during the academic year of 2015-2016. 

 

How we identified the target area and area of need:  

The project was discussed with several colleagues and management in the Munster area during off site 

meetings with Forbairt representatives. Several schools had piloted similar projects  and had reported 

positive outcomes notably in schools in the Kildare and Cork areas. We felt as a school it was something 

that both staff and students could benefit from in the future.  

Given the nature of teaching quite often teachers in smaller schools work independently as they may be 

the only subject teacher in the school therefore we felt opening the doors for fellow colleagues on an 

informal basis would build both support networks , improve communication and overall benefit our 

teaching and learning in the school.  

 

Data gathering instruments we used: 

• Staff Survey  

• Informal Professional Dialogue 

 

How Data was analyzed  

Data was analyzed using the % increase or decrease in attitudes towards Peer collaboration. Initially 

although 90 % of those surveyed felt it was a great idea only 50 % of the teaching staff signed up to 

taking part in the project.  

Data was analyzed using the responses to the survey prior to and after the roll out of the project. The 

data was transferred into excel and measured and presented in pie chart format. 

Data was shared with staff on staff noticeboard and informal updates provided at staff meetings.  

 

mailto:sccollege@eircom.net


 

 

What main challenges were addressed? 

The idea of a colleague within a teacher’s classroom is not something that all teachers are comfortable 

with. This was the first challenge the needed addressing prior to the implementation of the project. Staff  

were assured that all 'class visits' would be conducted in a non-invasive manner and that the strictest 

confidentiality regarding all matters involved in the lesson would be adhered to. We firmly believe that 

this clarification helped ease some concerns regarding the initiative. This sentiment was further 

reflected when the data we had gathered was analyzed. Prior to the clarification at the staff meeting 

only 40% of teacher stated they were comfortable with having a colleague observe a lesson, however 

50% signed up to take part in the initiative.  

A second and perhaps less anticipated challenge we encountered was the issue of timing. We had 

initially planned to carry out the project between the months of January and March. In mid-January we 

were notified on WSE in the school which was to take place in February. We felt it was best to postpone 

the project until after the Easter holiday’s as a result of the WSE. Leaving certificate practical’s, projects 

and orals became the primary focus of many teachers in the final term and as a result only 50% of the 18 

teachers managed to observe a lesson of a colleague. Going forward we believe that in would be far 

more beneficial in classroom observations could take place prior to the Christmas Holidays when staff 

may have more time to engage in the project.  

 

How successful was the project in bringing about the changes we target in the school  

We feel that the overall measurement of the success of the project will and has changed the mindset of 

some teachers and improved the collaboration amongst teachers. Having measured the initial reaction 

last year whereby 52 % of all teachers surveyed strongly agreed that the sharing of resources would 

benefit the overall learning of the students and 48 % were comfortable inviting a colleague into their 

class to observe a lesson. At the end of the project and based on the concluding survey conducted on 

September 9th 98 % of all surveyed were now happy to report that they would consider commencing 

peer collaboration or continue the sharing  of best practices through call observation.  

We felt that the informality of the implementation and non-threatening environment has helped change 

the mindset of staff in relation to the project.  

Furthermore we were happy to note that 78 % of staff now believe that sharing of resources will benefit 

the overall learning of teachers surveyed. This 26 % increase in staff’s mindset indicates staff are now 

more open and willing to enhance students learning.  

Likewise 78 % of staff surveyed are now more comfortable inviting a colleague in to observe their class. 

This 12 % shift is also a key indicator in measuring the success of the project.  
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Name and address of school: Scoil Mhuire, Buncrana, Co 

Donegal           

Tel: 074 93 61065 Email:  cathal.davis@scoilmhuirebuncrana.ie  Web: 

www.scoilmhuirebuncrana.ie/         

Title of Project: Teachers sharing best practice           

Project Team: Rosaleen Grant, Cathal Davis, Neil Doherty and Maria Nelson           

Brief Description of Project  

Teachers sharing best practise through peer observation 

The project was introduced during a staff meeting.  The interested staff met as a group and through 

brainstorming agreed on an observation template. Next the teachers chose a “buddy” teacher to pair up 

with and a timeframe in which to carry out the observation was established.  

With the help of the observation template each pair would agree a focus for the observation 

beforehand and then they would both observe each other’s classes at agreed time slots, and then meet 

for a one class slot to provide feedback to each other. Any requests for cover for this process was 

submitted to management the day before. Once the process was completed a final lunchtime meeting 

was held to get feedback from all the participants. 

How did you identify your target area and your area of need?  

Management had been wishing to introduce peer observation for a period of time and felt that this was 

an ideal opportunity.  The concept was introduced and promoted to the whole staff by management at 

a staff meeting.  Those who were interested were invited to attend a lunchtime meeting to develop the 

idea further. At this meeting they registered for the process, agreed on a template for the observation 

and were paired up. The importance of confidentiality of the process was discussed and agreed upon. 

 

What Data gathering instruments were used? 

1. Number of those involved.                 

2. Feedback meeting including placemat and post its 

activity..                 

3. Informal discussions.                

 

How was the data analysed?  

A  Placemat activity took place and it was organised into 

three questions.  Teachers worked individually and a 

comment bank created. The comments were then 

prioritised by the whole group. We then categorised this 

information into a mind map to display the most common trends. Results from this were then 

disseminated to staff.  

         



What supports and resources were used?  

The Deputy Principal organised S&S cover for any teacher taking part in the peer observation. The 33 

Croke Park hours were used which also encouraged teachers to take part. Refreshments were provided 

at our lunch time meetings which took place at the beginning and the end of the process. The 

observation template was developed to suit the needs of the school and staff. The staff themselves that 

took part in the observation were an important resource. 

What main challenges were addressed?  

● Staff involvement, we would like more senior and experienced teachers to get involved. It was 

mainly newer entrants to the profession. 

● Time constraints were an issue. There was a large window of over 12 weeks in which to carry 

out the two observations required, in some cases staff felt it was difficult to get a class available, 

however, some thought that if it was a smaller window they would feel more compelled to complete the 

task. 

● Students finding it unusual to have teachers in the room, however within the first five minutes 

they behaved as they normally would. 

● Developing a suitable template in order to make it as positive an experience as possible for all 

the staff involved and to not feel undue pressure. 

● Allowing staff to realise that it was normal classes that their fellow teachers wished to observe 

and the practises which occur normally rather than putting on a show.  

 

How successful was the Project in bringing about the changes you targeted 

in your School?  

Following the feedback meeting the staff feel it was an extremely positive 

experience and they have learned new techniques which have changed the 

teaching and learning in their classrooms. Following the maths inspection in 

our school, the inspector was very impressed with the concept of teachers 

sharing good practice and one of her recommendations was to develop it 

further next year. Through informal discussions and formal feedback at a 

staff meeting some of those who were not involved have made a 

commitment to engage in the process next year. The project will also 

become part of our SSE plan. 
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Name and address of school: St. Gerald's DLS College, Newport Road, 

Castlebar, Co. Mayo      

 

Telephone No.:  0949021383    Email:  info@stgeraldscollege.com   Web:  www.geralds.ie     

 

Title of Project:  Developing Problem Solving at Junior Cycle     

 

Project Team:  Bride Curley, Cormac Hannon, Daniel Hyland and Ciaran MacSuibhne     

 

Brief Description of Project  

Problem solving is an important skill which students should be encouraged to develop over a period of 

time. With careful planning, we aimed to increase the emphasis of problem solving as a more engaging 

teaching and learning strategy.  It is our hope that if students experience problem-solving on a regular 

basis, they would get into the habit of thinking about their maths and applying knowledge they already 

have, to tackle something new. It also helps them to see how different topics in maths are connected.       

 

How did you identify your target area and your area of need?  

Significant efforts were employed to identify areas of improvement in numeracy.  Objective evaluation 

of data indicates numeracy is performing well in the school.  From 2011- 2016 the variance between the 

JC cohort taking higher level and achieving ABCs against the national standard was 10.8% and 15.6% 

respectively.  Consquently deeper analysis was necessary to identify areas of improvement.  The 

Cognitive Abilities Test produced a quantitative mean of 105.5. The school has an above average cohort 

but the Mathematics Competency Test yielded data which suggested problem solving was a challenge.      

 

What Data gathering instruments were used? 
1.  CAT4 Attainment Data           
 
2.  Quantity survey           
 
3.  Dr. Seamus Knox Mathematics Competency Assessment    
  

How was the data analysed?  

Junior Cycle and Senior Cycle attainment data was analysed to objectively evaluate teaching and 

learning outcomes. The CAT4 and STen data was evaluated to assess academic progress and potential.  A 

quantitative survey was employed to capture engagment.  Dr. Knox's Mathemtics Comptencey test was 

employed to identify area of improvement.  A problem solving test was administered to determine value 

added.       

 

 

 

 



What supports and resources were used?  

PDST Attainment Analysis Spreadsheets 

CAT4 Attainment Data 

Dr. Knox Math's Competency Test 

PDST Advisor Lorcán O'Callarain 

Problem solving sites http://nrich.maths.org/frontpage and 

http://nzmaths.co.nz/        

 

What main challenges were addressed? 

Time management was a challenge.  The frenetic reality of school life makes it very difficult to find time 

to meet the positional leaders.  Furthermore finding space in the curriculum proved interesting as there 

is little scope for diversions in the teachers' subject plans. 

Accessing relevant problem solving material to support our problem solving inititive.  A significant 

amout of international research was required to established exemplars of best practice.  TES approved 

CPD in the area of problem solving grounded in the relatity of project maths is prerequiste to its 

implementation in Maths classes around the country. 

Distributing leadership was a challenge.  This required a mindset change and that change was achieved 

by encouraging teachers to take on greater responsibilty for teaching and learning within the school.        

 

  

How successful was the Project in bringing about the changes you targeted in 

your School?  

The positional leders engaged well with the project.  They were always available 

for meetings and were very open to examining their practices in the classroom.  

The second years engaged with great enthusiasm. 92% said they enjoyed the 

problem solving classes. 85% of the students said they found the problem solving 

classes helpful.  Interestingly, only 18% of the students found the CUBES 

problem solving strategy supportive.  Indeed the control group who received less 

direct support in problem solving, outperformed the problem solving class by 

15%.       
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Name and address of school: St. Tiernans College, Crossmolina, Co. 

Mayo      

 

Telephone No.:  096 31236    Email:  info@tiernanscollege.ie   Web:  

www.tiernanscollege.ie     

 

Title of Project:  Use and Effectiveness of Group Work in the Classroom     

 

Project Team:  Conor O'Reilly, Brenda Ní Mháille, Deirdre Newell, Deirbhile Taylor     

 

Brief Description of Project  

Our project was to analyse the use and effectiveness of group work as a comparison to direct 

instruction. This was carried out in the Woodwork and Gaeilge classes and involved 2 teachers, each 

taking turns to teach two topics, - one through " Think Pair Share" and one through direct instruction. 

After trying both, teachers then set class tests to assess learning outcomes in each method and 

compare. 

 

How did you identify your target area and your area of need?  

Our target demographic was in first year given that they are part of the 'New Junior Cycle'. In addition, 

we wanted to concentrate effort in both core and practical subjects, hence the subject selection. Our 

choices were also informed by the requirement for two teachers in each subject - a factor which 

significantly limits the selection given the scale of our school - and the requirement for two class groups.      

 

What Data gathering instruments were used? 

1.  Questionnaires for students and teachers           

 

2.  Microsoft excel software for analysis           

 

3.  Focus groups utilised / participants interviewed           

  

How was the data analysed?  

Questionnaires were reviewed and the data compiled using Microsoft software to produce summaries 

of the results. We compared test results against group work outcomes and department forums were 

convened to establish teacher feedback, experiences and results.Focus groups were interviewed a 

second time at the end of the process and their feedback inputted into the summary conclusions for 

future reference.      

 

 



What supports and resources were used?  

Cluster meetings 

PDST and JCT website for resources 

Graphic Organiser for Think Pair Share 

Meetings with PDST advisor            

What main challenges were addressed?  

Challenges addressed in group work: 

Time constraints, group work takes longer to teach a topic and 

organisation of class groups takes time also.  

Engagement by some students at times was challenging. 

Think Pair Share strategy suited Gaeilge more than Materials 

Technology Wood. 

These challenges were met by both departments and some of the positive outcomes included: 

Group work encourages problem solving abilities and assists building student confidence 

It teaches teamwork, encourages social interaction and encourages self directed learning while 

promoting higher cognitive problem solving and analysis. 

Once practised at group work, organisation time was reduced.         

  

How successful was the Project in bringing about the changes you targeted in your School?  

We found the project was not 100% successful overall. Participating teachers in the practical subjects 

found direct instruction yielded higher results but there were definite advantages to carrying out this 

project. All teaching staff were interested in using group work initatives after hearing the results of the 

project. The Irish department in particular found the use of group work was more successful as a 

reflective learning tool.Based on the outcomes  we feel the Think Pair Share strategy would be 

particularly effective in non-practical classes and will be used going forward.     
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Name and address of school: St Paul's Community College, 

Browne's Road, Waterford      

 

Telephone No.:  051 355816  Email:  principal@stpaulswaterford.ie  Web: 

www.stpaulswaterford.ie/     

 

Title of Project:  Using restorative practice to improve student behaviour and 

decrease student suspensions.     

 

Project Team:  Principal, Deputy Principal , Year Heads, BFL Teachers and School Staff     

 

Brief Description of Project  

It was decided to look at using the restorative practice model with students returning to school from 

school supension with a view to reducing the number of suspensions in the school. Teachers in the BFL 

classroom were trained in restorative practice and gave a presentaion to all staff at the first staff 

meeting in the year. It was agreed that any student returning from suspension would meet with the BFL 

teacher and that restorative practice would be used to welcome students back.To reduce incidents of 

challenging behaviour in the corridor, time keeping was highlighted for improvement for all. 

 

How did you identify your target area and your area of need?  

We looked at students who had more than 1 suspension in the previous school year and also new 

students to the school whose engagement with school rules and routines were challenging. We took 

feedback from Year Heads at Assistant Principals meetings and the BFL teachers were consulted also. 

Timekeeping was an issue with a small number of classes first thing in the morning, and after break 

times.      

 

What Data gathering instruments were used? 

1.  Student behaviour records           

 

2.  Teacher observation and Merit System /Discipline 

Reports           

 

3.  Feedback from teachers and students           

 

  

How was the data analysed?  

Action research method was used which involved listening to the voices of students and staff. On return 

from suspension, all parties were brought together and an opportunity was given to hear and resolve 

the different points of view. Qualitative data was analysised from the Merit System and individual 

students discipline reports. This allowed for a more descriptive analysis of the results.  Quantative data 

analsyis was also employed, a survey was used to identify key issues to be addressed by positive 



behaviour strategy team, the results were independently analysed by the NBSS.       

 

What supports and resources were used?  

Positive Behaviour Strategy Team was established with support from the NBSS to produce a Powerpoint 

presentation to support better timekeeping in the building. All teachers in all classes were requested to 

teach the "Time Keeping rules" last class on a particular Friday and first class the following Monday 

morning. A reward system was put in place for the classes that achieved  best results. The bell was 

changed to ring two minutes earlier to encourage everyone in the building to be in class on time. 

Simultanously restorative practice was used with students whose behaviour resulted in suspension.      

 

What main challenges were addressed?  

The "suspension culture" was challenged and students who 

were repeatedly suspended for similar infractions of school rules 

were invited to look at their own behaviour from the point of 

view of staff and students. The negative impact  of poor 

behaviour on  teaching and learning was clearly explained to 

students. Time keeping greatly improved with almost all 

teachers, sna's and the majority of students presenting before 

time for class. There were less incidents of disruptive behaviour 

on the corridors and generally a greater focus on the impact of 

challenging behaviour on teaching and learning.Students have 

been taught the value of having the correct class materials while staff have been given extra resoures to 

ensure that students remain in class alleviating disruption of Teaching and Learning.        

The challenge will be to maintain the momentum gathered and to build on the solid foundatios laid over 

the past year. There is an appetite among staff to continue the good work. Moving forward responding 

to challenging behaviour our challenge is use our restorative questions will be: What happened? What 

were your thoughts at the time? What were your thoughts since ? How has this affected you and 

others? What has been the hardest thing for you? What do you think needs to happen next?        

  

How successful was the Project in bringing about the changes you targeted in your School?  

The project successfully engaged all staff in improvement in time keeping with its resultant decrease in 

corridor infractions. Resortative practice enabled students teachers and parents to reflect on behaviour . 

Students were encouraged to think of others, recognise extent of harm caused,  be accountable,  accept 

responsibility and were included in the process. Teacher " after 25 years teaching I felt it was very 

worthwhile, meeting a student and working through the procedure allowed me explain how I felt about 

the misbehaviour and allowed student explain their case.  Behaviour improved"      

 

Back to Contents Page 

 

 

 

 



 

 

 

Name and address of school: Westport College of Further 

Education, Westport, Co Mayo      

 

Telephone No.:  098 25241     Email:  admin@westportcfe.ie    Web:  

www.westportcfe.ie     

 

Title of Project:  Assessing Assesment in Westport College of Further Education     

 

Project Team:  Michael Murphy, Eilish Power, Michelle McCarney, Mary Greally      

 

Brief Description of Project  

Westport College of Further Education is a provider of QQI courses at Level 5 and 6 in Westport Co 

Mayo. All teaching staff devise and corrct their own assesments and examinations according to 

guidelines laid down by QQI in module descriptors. In order to make assesment fairer and clearer for our 

learners it was decided to examine one module from each teacher in the college and provide feedback 

on the assesments presented to the students. It was envisaged that the feeback given to each teacher 

would serve as a guide to how these improvements could be applied to all the modules delivered.   

 

How did you identify your target area and your area of need?  

EA Reports: Each year external authenticators provide detailed reports on modules they have 

authenticated. Our team took these reports and analysed them with a view to using this feedback to 

improve the standard of our assessment process 

IV Reports : Before external authentication internal verification takes place across all modules 

highlighting areas for improvement. Again the team paid close attention  to these reports with a view to 

pin pointing the areas we hoped to improve on 

Student Feedback: The principal meets the students giving them the opportunity to raise any concerns 

they may have      

 

What Data gathering instruments were used? 

1.  One module assesment collected via email from each teacher.            

 

2.  Bi Annual Student Feedback: Review meetings are held twice a year to discuss student progress           

 

3.  EA Reports: These reports contain detailed relevant information and were examined closely by us.           

 

  



 

 

How was the data analysed?  

 All team members worked with a common template which they completed when finished their 

examination of assessments.  This was then made available to the principal. 

Findings were discussed at Forbairt team meetings.      

 

What supports and resources were used?  

PDST meetings : The team attended all necessary Forbairt meetings thus benefitted from the experience 

of the wider group including team facilitators, other teachers etc. 

Dr Mark Fennell: Educationalist  was invited to talk to staff and to give his expert opinion and advice. 

Croke Park Hours: The Principal provided us with the opportunity to use these hours for planning and 

discussion. 

Mangement teams time: The team meet once per week where progress was discussed.      

 

What main challenges were addressed? 

The team found it difficult to be famillar with subjects outside their own particular  subject area.  

Staff sensitivity in feedback: Where weaknesses were identified it was mooted that this would be 

treated with discretion and empathy by the principal. 

Time: This process was very time consuming for those involved but a very worth while process as it is to 

benefit all our stakeholders. 

Some Issues uncovered were flagged as serious, and had to be addressed promptly   

 

  

How successful was the Project in bringing about the changes you targeted in your School?  

This is an ongoing project. To date: Assessments have improved as teachers took on board 

recommendations provided to them in feedback. 

Teacher understanding of the need for adhering to QQI regulations  improved,  thus resulting in  

better quality assessments being  highlighed in EA report 

Student feedback showed a better understanding of assessment by students as a result of  

more adherance to and observation of QQI standards.      
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Name and address of school: St.Laurence College, 

Loughlinstown, Co.Dublin.      

 

Tel. No.:  (01) 2826930  Email:  principal@stlaurencecollege.com  Web:  

www.stlaurencecollege.com/     

 

Title of Project:  Attendance & punctuality     

 

Project Team:  Billy Redmond, Anne Mc Carry, Ronan Coffey, Anna-Marie Morgan     

 

Brief Description of Project  

As a DEIS school attendance & punctuality are major problems. This affects  students because they lose 

valuable classtime which in turn affects their behaviour, attainment , progression, literacy and 

numeracy. Also those who miss time are more likely to drop out. Teachers find it difficult as they have to 

try and ensure that the curriculum is accessible to all , they feel that there is lack of continuity and 

progress . Teachers also expressed concern students weren't acqiring necessary skills and for those who 

attended there was a loss of momentum in classwork.   

 

How did you identify your target area and your area of need?  

We have a detailed targetting process as part of School Completion Programe and we noticced trends in 

the targeted students across a number of years. We wanted to explore this in more detail to get a 

clearer picuture of the issues at an attendance level and also timekeeping. We polled staff in an email to 

name the most pressing needs that needed to be addressed. Unanimously staff chose attendance & 

punctuality. Later this was discussed at a staff meeting.      

 

What Data gathering instruments were used? 

1.  Questionnaire for staff           

 

2.  Questionnaire for 1st , 2nd  & 5th year students           

 

3.  Statistics for attendance and punctuality for 1st - 6th year            

 

  

How was the data analysed?  

Analysis of the the % absenteeism & punctuality from 1st - 6th year  

Used Google docs to collate answers to questionnaire, 

All data analysed by SSE co-ordinator , findings written up.   

Summary of findings emailed to staff and they chose areas   to prioritise. 

Group of 6 staff met to determine plan to deal with attendance & punctuality. 

mailto:principal@stlaurencecollege.com


      

 

What supports and resources were used?  

Use of ICT room, taking students out of class to complete survey. Staff given time to 

meet. This was also connected to our planning time for DEIS and SSE.  The decision to 

increase funding to the Attendance element of DEIS and to target Attendance for 

SSE. The resulting allocation of 1500 Euro to the key targets set to support both 

students who are attending school regularly and to support interventions targetted 

at them. We also produced a set of Trust Passes to support movement in and out of 

class.       

 

What main challenges were addressed?  

There were a number of challenges identified.  Differentiation between attendance and timekeeping is a 

core challenge.  We have students who are in every day but not on time and students when they are in 

they are always on time but not in. The need to connect the targetted area to the other supports in our 

school was key to preventing dublication of work. We are supported bu the NBSS and have a BFL 

teacher. As a DEIS school we have HSCL and SCP and these needed to be connected in. The use of check 

and connect along with other level two interventions to support the attendance and timekeeping 

targets set by staff was essential to build capacity and to share responsibility. Sharing information about 

attendance with the key teachers and how effective we are at was also a feature. Looking at how we 

include attendance as a feature in our Student Support Meetings and where Child Protection Referrals  

are an issue. The integration of our Evidence Based Interventions into our current systems was a core 

feature/Challenge.      

  

How successful was the Project in bringing about the changes you targeted in your School? 

The key focus of Time and Attendance has been very helpful in bringing our attention to this keyarea 

and to connect this to SSE for our school. The overall benefit will be clearer for us when we can 

copmpare data accross two years with 2014-15 as our baseline. The Trust Pass has been a great start to 

the interventions with students’ engagement and application of the interventions across the school 

being very effective.  The movement of offices with the attendance office now beside the Management 

offices has been aslo effective. We look forward to the ongoing improvements.       
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Sacred Heart Secondary School, Tullamore 

 Brief description of project 
We set out to gather and collate a comprehensive list of teaching methodologies and resources that 

were student focused to improve teaching and learning in the school. 

 We wanted to identify the preferred teaching and learning experiences of each year group and use this 

information to enhance T&L in the school and promote the sharing of ideas and best practise amongst 

teachers. 

 

 How did you identify your target area and area of need? 

The target area was identified as a result of a combination of factors.  

Firstly, the School Self Improvement Plan identified Teaching and Learning as one of its key areas for 

development 2016-2019. At the end of each year all teachers carry out an audit with their class ( What 

Went Well ? /What Could Be Better?) Our attention was drawn to this area as a result of this audit. The 

ongoing move towards group-work and self-directed learning in the school was acknowledged and 

praised by the Board of Management and the Parents Council who had been surveyed. We decided to 

build on this positive feedback and base our project on sharing best practice.       

 

What data gathering instrument were used ?       

  

 1. Google Docs 

 2. Surveys. 

 3. Results from annual teacher Self-Assessment.      

 

How was the Data analysed ? 

We gathered the relevant information and devised a questionnaire using Google Docs. Our first analysis 

while very informative was however too general. We re-edited and narrowed our focus and re-surveyed 

the students and staff again. We used this information and used Google forms to analyse the data. 

 

 What supports and resources were used? 

The ALN training days were both informative and valuable supports to us. The advice given by Forbairt 

facilitators along with the personal testimonies of teachers who had previously undertaken a project in 

their school was very helpful. We used Google Docs/Forms and hard-copy surveys to collect data also. 

 

 What main challenges were addressed? 

 One of the main challenges addressed was time-management of the project. We had a large number of 

staff, students and parents to survey. Also undertaking too large a target group initially proved 

challenging. Collecting so many individual e-mail addresses was time consuming. Discovering that there 

was a limit to the number of surveys on Google Doc’s, student lack if access to wifi and non return of e-

mails was frustrating. Dual collection of data resulted in us having to input a substantial amount of data 

to complete the analysis which slowed the process down also. 

 



 How successful was the project in bringing about the changes... 

We have created and printed a teacher-handbook which is also available in e-book form for all staff. This 

has been a welcomed and useful resource, listing tried and tested methodologies and useful web 

resources that students and teachers thoroughly enjoy. We will reassess our staff at the end of the year 

and that feedback will really determine how successful the project has been.  
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Name and address of school: St Columba's College, Drumboe 

Avenue, Stranorlar, Co. Donegal      
 

Tel No.:  074-9131246  Email:  stcolumbascollege1@eircom.net   Web:  

www.stcolumbascollege.ie     

 

Title of Project:  The Impact of Learning Style Awareness on Student Perception of their Own Learning.     

 

Project Team:  Ms. Maeve Scully, Mr. Tom Rowan, Mr Brian O'Donnell and Ms. Amanda Timony      

 

Brief Description of Project  

The project focused on developing an awareness among first year students and teaching staff of 

different learning styles and to encourage confidence and ownership of one's learning.  

Students participated in a survey on their perception of 'My Own Learning'.  Students then undertook a 

questionnaire to identify learning styles.  Students participated in a workshop to create awareness and 

motivation. Teachers were given a learning profile for each of their classes. Finally, the survey was 

completed for a second time to find out if their attitudes towards their learning had changed.  

 

How did you identify your target area and your area of need?  

The target area of the project emerged from a whole staff discussion (August 2015) following a 

presentation by Mr. Tom Rowan on student attainment in the State Examinations.   

Concerns were expressed in relation to valuable student engagement and how we as teachers could 

encourage students to have improved self-motivation and self-confidence, in order to improve teaching 

and learning experiences for students.  

A desire to help students to develop to their full potential is at the heart of this project.        

 

What Data gathering instruments were used? 

1.  Electronic Survey created using surveymonkey.com           

 

2.  Electronic Questionnaire from educationplanner.org           

 

How was the data analysed?  

The data from the electronic survey was collected and presented in graph 

form for each question.   

A comparative data analysis was carried out on each of the ten questions in 

the survey.  The response percentages from March 2016 were compared 

with data collected in May 2016.        

 

What supports and resources were used?  

Mr. Brian O'Donnell presented learning styles workshops to six first year class groups. The ICT 

Department, Ms. Catherine Cooke, Ms. Sarah Harkin and Ms. Lauren McGill supervised students taking 

the surveys and questionnaire. 



The Principal and Deputy Principal were extremely accommodating, providing cover for teachers and 

allowing the survey/questionnaires to be given to all first year students. 

The time and support of 51 teachers involved. 

The Forbairt team in particular Ms. Sinead Lawlor and Mr. Michael McCann for their invaluable input.  

Online resouces acessesd as outlined above.       

 

What main challenges were addressed?  

There was some reservation and concern raised by staff, firstly that sudents were identifying solely with 

one particular learning style as a result of the questionnaire given recent scientific and educational 

research in this area. Secondly staff were concerned about the extra work that this project would add to 

an already heavy teacher workload. This concern was addressed in the early stages of the project as the 

delivery of the project was designed to be straight forward to implement in class. The amount of 

paperwork involved was kept to a minimum.  Teachers were reassured that making students aware of 

the range of learning styles was the main focus of our project. 

Another challenge experienced was the timing of the project implementation.  Due to the deadlines 

predetermined for the Forbairt programme there was very little we could do to address this issue.  

However, we feel that we may have had an even greater impact and engagement with the project, 

among staff and students, had we introduced the surveys and learning styles workshop to first year 

students in early September.       

  

How successful was the Project in bringing about the changes 

you targeted in your School?  

The impact is difficult to measure as there are only small changes 

recorded in the students’ attitudes towards their learning, in the 

short time frame.  There is an increased awareness among 

teachers and the students involved as to different ways to 

approach their learning experiences. Some teachers are already 

using the approach with other class groups. The success of this project is, it has reignited a conversation 

about what we, as a school community, can do to encourage our students to become more engaged 

with their learning experiences and it has given opportunity for reflective practice.       
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Name and address of school: St Jarlath’s College, Tuam, Co. Galway 

     

Telephone number: 093 – 24342  Email: info@jarlaths.ie 

Title of project: Improving student engagement and attainment through a whole school 

approach to differentiation strategies  

Project team:  John Kelly (Principal), Brighid Cannon (Deputy Principal), John Duggan, Micheál Ó 

Fátharta 

 

Brief description of project. 

This project focused on developing different differentiation strategies amongst a group of second year 

students in order to increase student engagement and attainment in class.  We wanted to implement 

teaching and learning strategies that can be employed for effective whole class teaching.  We strived to 

create and manage classes based on the varied types of student learning styles and as a result make the 

learning experience more enjoyable and manageable for all the students involved irrespective of their 

strengths and weaknesses as students. 

 

How did you identity your target area and your area of need? 

This project was chosen as part of our School Self Evaluation.  We were also mindful from teacher 

feedback that many students become a little disengaged with the learning process when they entered 

second year.  We were also aware of the varied levels that we had in our classes and we wanted to 

make sure that all levels, weak and strong were benefiting from each class. 

 

What Data gathering instruments were used? 

• Survey of staff on their differentiation methodologies  

• Survey of second year students prior to commencement of project 

• Survey and video analysis of second year focus group 

 

 

How was Data analysed?  

We analysed our teacher survey during our team meetings.  We also spent a considerable amount of 

time reviewing our video analysis recorded during our focus group session with our second year 

students.  To this end we decided on the different type of differentiation methods that we would try to 

incorporate into the classes that were going to be used in the project. Excel spreadsheets of our teacher 

survey created and filed. 

  

 

 

 



What supports and resources were used? 

 We used a varied amount of resources.  We video recorded our focus group session which was 

very useful when we were analysing all our surveys.  

 

 We had a number of meetings with our PDST team member Sinéad Lawlor.  This was very 

valuable and useful when we were creating the different differentiation methods for our year 

group.  

 

 Our team had regular meetings during the implementation of the project in order to discuss 

how it was developing. 

 

 We used the PDST resources such as – Graphic Organiser and other Literacy, Numeracy and 

AFL Strategies in Teaching and Learning 

 

 We met with the other teachers who were taking part in the project to discuss the different 

differentiation methods we were going to adapt.  

 

What main challenges were addressed?  

 One of our biggest challenges was finding the time to conduct our student surveys with 

minimum disruption to classes.  We also wanted our students to be frank and honest during our 

recorded session.  This was pivotal to our plan as the idea of the project was to make the whole 

learning experience more enjoyable and manageable for all the students involved.   Analysing 

our student and teacher surveys also took considerable time.   

 Finding the teachers to take part in the project while making sure that the coordination and 

implementation of the project didn’t put extra pressure on their busy classes.  

 Finding the correct cohort of students who were willing to become members of the focus group. 

 Finding the correct differentiation methods for our chosen groups took time until we found 

methods that suited their specific learning needs.   

 

How successful was the project in bringing about the changes you targeted in your school? 

The differentiation methods in classes have had a positive effect on the students involved.  The students 

have become more engaged in class.  Furthermore, levels of attainment have increased due to the use 

of graphic organisers. The project lasted for a trial period of six weeks within a small cohort of students. 

We are looking at expanding this throughout the school.  Student feedback has also demonstrated the 

positive effect the project had on them. 
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Name and address of school: St. Flannan's College, Ennis, Co. Clare      

 

Tel. No.:  065-6828019    Email:  carmel.honan@stflannanscollege.ie   Web:  

www.stflannanscollege.ie     

 

Title of Project:   To Review and Evaluate teachers’ written formative feedback on 

Student Engagement and Learning     

 

Project Team:  Deirdre Savage, Donal Cahir, Carmel Honan, John Minogue     

 

Brief Description of Project  

As part of school self- evaluation, we wanted to evaluate the written formative feedback given to our 

students on written assignments and class tests. By establishing current practice in our school, our 

project sought to ascertain a) the type and frequency of written feedback teachers gave to students and 

b) how effective students perceived this feedback to be. 

The long –term goal of our project is to enhance the teaching and learning process by promoting self- 

reflection in the area of formative feedback.  

 

How did you identify your target area and your area of need?  

Subject inspection recommendations to improve written formative feedback on students’ work 

highlighted the need for us to review our practice in this area. 

The initial intended target group was the first year cohort. However, to achieve a more accurate 

snapshot of current practice in the school, we decided to randomly select classes, one from each year 

group. All teachers were invited to participate in our on-line survey.      

 

What Data gathering instruments were used? 

1.  Online teacher survey           

 

2.  Informal qualitative discussions with student groups           

 

3.  DES subject inspection and WSE/MLL reports 

4.   NCCA reports 

           

How was the data analysed?  

Survey Monkey provided us with quantitative data from staff. Informal discussions with the student 

groups provided qualitative feedback on the students’ experience of written formative feedback. 

Both the teacher and the student surveys were designed to provide comparable feedback to us. The 

data from both surveys was consistent and indicated that teachers regularly gave written formative 

feedback on students’ work. The majority of our students preferred oral to written feedback and 

admitted they would not always take the time to read long comments written on their work.      

 

 



What supports and resources were used? 

• We promoted the survey informally in the staffroom with posters and informal discussions.  

• Our staff meetings provided us with a forum to explain the aim of our project and encourage 

participation. 

• Individual subject departments dedicated time at their meetings to discuss the issue of written 

formative feedback. 

• A visit from PDST Sinead Lawlor in the early stages of our project proved invaluable.      

 

What main challenges were addressed? 

We found it difficult to promote the project in the current climate of work overload. The challenge was 

to establish and possibly address teacher practice in a particular area, without being invasive or adding 

to the workload. Providing teachers with key information and a short list of workable strategies proved 

to be effective. 

We also needed to explain the concept of written formative feedback to the students before discussing 

the topic with them.       

  

How successful was the Project in bringing about the changes you targeted in your School?  

The project was very successful and has provided us with evidence from staff and students on current 

practice in our school. It has encouraged staff to self-reflect on the written feedback they give to 

students, and has offered concrete suggestions for best practice. These suggestions are now 

incorporated in subject plans.   

For students, the project has highlighted for them the need to self-reflect on their learning process and 

has encouraged them to discuss with their teachers the type of feedback that is most effective to their 

needs.      
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Name and address of school: Adamstown Community 

College      

 
Telephone No.:  01-6540348   Email:  info.adamstowncc@ddletb.ie    Web:  

adamstowncc.ie     

 

Title of Project:  Teaching and Learning - The student perception     

 

Project Team:  Dave Anderson, Des Newton, Clare Maloney, Jane Halloran     

 

Brief Description of Project  

The project was based on student surveys using Google forms. The project was designed to get feedback 

from students on their perception of classroom management, organisation and teaching and learning 

strategies being employed by their teachers. This would provide information to allow teachers to reflect 

on their work with a focus on improvement in some areas but also affirmation about what was working 

well in their classroom. The same students were re-surveyed near the end of the year and the result 

were compared.  

 

How did you identify your target area and your area of need? 

Maintaining constant focus on good teaching and learning practice which was also the aim of our year 

three S.S.E programme was our main motivation. Placing a greater emphasis on  student voice which 

was a recommendation from a recent WSE/MML report allowed us to make students part of the project 

and use their feedback to change or improve practice.        

 

What Data gathering instruments were used? 

1.  Google forms           

 

How was the data analysed?  

There were 15 questions in the survey and they were all answered by selecting numbers from one to 

five. This gave us information on a sliding scale from 1 (never) to 5 (frequently). By graphing the 

responses to the questions in the first and second surveys the data was easily compared.      

 

What supports and resources were used? 

In order to administer the surveys to their classes teachers had to be provided with access to a 

computer room for a class period. The surveys, spreadsheets and analysis were all done online.       

 

What main challenges were addressed? 

The project generated a focus on teaching and learning  throughout the whole year and placed an 

emphasis on the fundamental building blocks of a well structured lesson. This formed one strand of our 

overall strategy for our S.S.E programme. 

The student voice was heard with over 5,500 student responses to the surveys.  



Teachers who completed the two rounds of surveys felt comfortable with the anonymity of the 

feedback and also found the results to be very informative for the development of their personal 

reflective practices. 

       

 

How successful was the Project in bringing about the changes you targeted in your School?  

The students participating in the initial and final survey felt that their opinion and perception of what 

was working or not working well was important in classroom planning. The staff felt afformation for 

what they were already doing while at the same time appreciated the feedback on areas which required 

change or improvement. Generally the staff concluded that when a consistent focus is maintained on a 

school wide level on classroom practice that the outcome for students is improved. The participation 

levels by the staff were a little disappointing but we will improve on that next time.         
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Name & address of school: Dominican College , 204 Griffith Avenue, 

Dublin 9.  

Tel.  8376080   Email: dominicancollege204@eircom.net website: www.dominican-college.com 

Title of Project: Developing Key Skills of Learners in Transition Year. 

Project Team: Dr. Olive Laffoy, Ms. Mary Anne Halton, Ms. Una Concannon & Ms. Lorraine 

McCool. 

Brief description of Project: 

An investigation into the key skills of the learner in Transition Year (TY) and how we can best equip 

students to attain the more challenging of these skills such as presentation skills and creative thinking. 

 

The aim of the project was to identify key skills our students were expected to acquire during TY, 

ascertain using questionnaires the skills they needed most help developing and implement measures to 

optimise these key skills.   

 

Staff and the board of management were then made aware of this valuable feedback to enhance 

teaching and learning for TY students.  

 

How did you identify your target area and your area of need? 

TY students were ideally placed for this project as they had completed one academic cycle and we 

wanted to equip them with key social, personal and educational skills which would benefit them into the 

future. 

Following discussions among the TY team, it was noted that this cohort had difficulties with meeting 

deadlines and planning ahead.  This led to a focus on the key skills that students attain during the TY 

course. A non-exam year was also chosen as TY is traditionally suited to self-evaluation and reflection.  It 

was felt that the expected outcome of the intervention would develop skillsets that would be 

advantageous to the group as they moved into the Senior Cycle. 

Our TY programme is very successful with a 97% uptake.   As students move from Junior cycle to senior 

cycle different skills are required as they become self-directed learners. By analysing the key skills 

promoted by our TY modules and the feedback from our TY students the project aimed to enable 

students to develop these skills with a view to enhancing the transition to senior cycle.  Furthermore, 

the evaluation surveys were used to identify any student who was not taking up opportunities in TY and 

help was offered so that they gained more from this unique year of development. 

We feel this project would promote an easier transition between Junior cycle and Senior cycle. 

What data gathering instruments were used? 

1.  Staff Survey : Information was gathered on the key skills the students should  develop in Transition 

year(Appendix 1). The initiative was explained to the staff at a meeting on 6th January, 2016. Teachers 

were given a presentation on the key skills in junior and senior cycle and those we hoped to develop in 

Transition year. The teachers completed a survey outlining which skills were developed in their module. 

Teachers not teaching TY identified the skills that would help students in senior cycle.  



2. TY student survey : The key skills identified by staff were collated and drawn up on a checklist.  

Transition students then evaluated how much progress they were making with each key skill Appendix 

2). They were also asked to select two areas they need to work on and to suggest how they might 

achieve an improvement.  

3.  Student interviews: A number of TY students were interviewed at random to gain further insight.  

Results of Teacher and TY student surveys. 

4.  Use of T-charts to set social goals as a precursor to developing key presentation skills (Appendix 3 and 

4) 

How was the data analysed? 

Teacher surveys were used to compile a table of key skills in each TY module. 

Student survey results were collated and bar charts summarising findings were 

generated. These clearly illustrated the areas in which students felt attention 

was needed.   

The findings from both surveys were discussed.  

 The following areas were identified as needing most attention: 

1. Completion of work on time. 

2. Creative Thinking 

3. Presentation skills. 

After implementing some strategies to help improve these key skills the TY 

students were surveyed  again, we compared these to prior baseline data . 

 We also met a focus group of students to discuss strategies. 

  

What supports and resources were used?  

We received a support visit from a member of the ALN team who provided the TY core team with a 

workshop on developing presentation skills in students. Management provided substitution cover.  

Additionally, this offered an opportunity for professional reflection and collaboration for TY teachers. 

 

The leadership team had the opportunity at staff meetings to communicate to staff the project being 

undertaken, carry out the staff survey, report on the findings of the surveys and the strategies being 

implemented to help the students. 

Management supported the decision to provide Year planners for the incoming TY students to record 

when assignments were due to help focus students on deadlines and completion of  work on time. 

 

What main challenges were addressed? 

Finding time for the project  

Analysing the data and producing reader friendly charts was also challenging. 

Finding time to re survey all TY students as very busy in final term. 

Time frame to implement initiatives with current year group.  

 

 

 

 



How successful was the project in bringing about 

the changes you targeted in your school? 

This project was successful in bringing about the 

following changes;   

• Awareness by students of the different key skills 

they needed to possess in TY/ senior level and also 

opportunities to reflect on the skills they could 

improve upon.   

• Identification by students of the areas in each 

module with the most opportunities to improve 

their key skills, enabling them to become more active and independent learners.   

• Increased awareness of deadlines amongst students & improvement in students maintaining 

these deadlines & consequently reaching target grades/goals. 

• Increased appreciation within staff of the key skills under development at senior level by 

discussing the skills covered by their respective modules.  The subsequent feedback from student 

surveys has allowed staff to adapt their teaching strategies to maximise the learning potential of their 

students.  It may also inform subject/module planning for next year’s TY group. 

The team driving this project is confident the results will benefit the school, but a longer timeframe e.g. 

1-2 years will be necessary in order to see the effects of this work. Notwithstanding this, teachers are 

already very positive about the project’s aims and objectives and are beginning to see the benefits in 

both class planning and teaching. 
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Name and address of school: CBS Roscommon, Abbey town, 

Galway Road, Roscommon.       

 
Tel:  090 - 6626496   Email:  principalcbsroscommon@gmail.com   Web:  

cbsroscommon@eircom.net     

 

Title of Project:  Sharing Good Practice - An Observation Project     

 

Project Team:  Fiona Gallagher, Gerry McGarry, Rachel Staunton and Kevin Scollan.     

 

Brief Description of Project 

•The project was an observation process which aimed to provide feedback to teachers on their teaching 

with a view to enhancing  their classroom performance.  

•This project involved a teacher observing a colleague in the classroom and providing them with 

feedback on their teaching. The objective of the exercise was to get teachers to engage in a discussion 

on teaching methodologies and to share ideas and experiences with their colleague and therefore 

developing communities of practice 

• The process was not about evaluating teachers.  The primary purpose was development and not 

judgement. 

 

How did you identify your target area and your area of need?  

A 5th year questionnaire on AfL acted as the catalyst to our project.   A staff meeting took place to 

introduce the initiative and this led to a discussion on peer observation and how students learn.  

More importantly it raised questions arising from recent subject inspection recommendations.  Teacher 

observation was not subject specific; teachers observed subjects diffferent to their own.  This was key to 

the findings that emerged.  It encouraged personal reflection of teaching methodologies that could be 

used in various subjects e.g. Art and modern languages.       

 

What Data gathering instruments were used? 

1.  Focus Groups           

 

2.  Staff Presentation           

 

3.  Teacher Reflection/Evaluation         

  

How was the data analysed?  

Key themes were selected under the various headings on the evaluation template.  A template was 

drawn up by the team that focused on the following: Three impressions made by the lesson; two things I 

will try in my own class and one thing I would like to see (a question I have).  Finally we had observed 

teachers' comments.  

The use of Wordle helped to identify key words (non-scientific) which will be used as part of our 

presentation. 



All teachers involved in the project were given a reference code only known to the principal to ensure 

confidentiality.      

 

What supports and resources were used?  

The Forbairt team  - the UCD teaching and learning Peer Observation resource was recommended to the 

team; a focus group meeting with PDST in the early stages provided the team with a clear objective and 

focus. The mantra 'less is more' are wise words! 

Forbairt meetings were extremly helpful in us articulating our project as was the PSDT website.  

We presented our initial idea to staff along with the findings of the 5th year survey to guage interest and 

from that a percentage of teachers came on board.        

 

What main challenges were addressed?  

The main challenge was to develop strategies for capturing, developing and to get teachers engaging in 

professional discussion on teaching and assessment methodologies; to share ideas and experiences with 

their colleagues 

Sharing good classroom practice in a non-invasive way. Teachers needed to feel that what they were 

doing was supported and well managed. Confidentiaity was not a challenge but something that we built 

into the project.  

It was anticipated that finding the time to provide feedback could possibly be a challenge.  However, it 

was all done in a very discreet way and the evaluation sheet left with the Principal.  

Designing the report sheet to ensure it was user friendly, fit for purpose and beneficial to the success of 

the project. 

Organising time slots for the class observations. 

The rationale for getting involved in the Forbairt porgramme was to support and promote excellence 

and quality improvement across the school. The views of staff were sought and many staff were willing 

to support the team in initiating the project. 

The Forbairt project which focused on the sharing of good practice and its impact on teacher feedback 

had positive results for teacher/student engagement and learning. The wealth of data collected would 

inform any SSE/SIP       

 

  

How successful was the Project in bringing about the changes you targeted in your School?  

The project was very succcessful in that it was envisaged that only a hand full of staff would participate.  

Over70% took part in the project consisting of recently appointed teachers and more experienced.  Now 

the challenge is to address some of the areas noted in the feedback from 

teachers and to continue to develop strategies for capturing, developing and 

sharing good classroom practice.   

The engagement of staff with the project indicated to the team that staff enjoyed 

the exercise and valued the feedback from colleagues.  More importantly it re-

affirmed teachers in their own practice.         
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Name and address of school: Coláiste Mhuirlinne/Merlin College, 

Doughiska Road, Galway      
Telephone No.:  091 769000    Email:  info.merlin@gretb.ie     Web:  merlincollege.ie     

 

Title of Project:  Key Skill: Managing Myself     

 

Project Team:  John Cleary, Sinéad Farragher, Linda Dolan, Annemarie Carey      

 

Brief Description of Project  

Our project was based on embedding one of the New Junior Cycle Key Skills into the lives of a group of 

First Year Students. The Key Skill  "Managing Myself" was chosen based on data. We as a group worked 

on the areas of Goal Setting and Reflective Learning. Our Students set SMART (Specific, Measureable, 

Agreed Upon, Realistic, Time Based) Goals at the begining of every week, at the end of the week these 

goals were checked upon to see were they achieved/not achieved. As part of the Reflective Learning 

students answered Reflective Questions on their participation and knowledge gained in class. 

 

How did you identify your target area and your area of need?  

We identiified our area of need from a JCT (Junior Cycle Training  For Teachers) training day in our 

school. Our teachers identified the Key Skill of "Managing Myself" as an area to focus on because we 

were unsure how to integrate it into teaching and learning. We felt the areas of "Goal Setting" and 

"Relective Learning" were areas that students needed to work on.  We decided to target a group of First 

Year Students with this project, as two teachers in the group taught the class. We felt we needed to 

teach the class ourselves in order to implement and monitor progress of the project.      

 

What Data gathering instruments were used? 

1.  A Focus group was completed with the First Year group           

 

2.  A "Ghost Walk" was completed with teachers/students           

 

3.  Surveys and questionaires were completed with students/teachers           

  

How was the data analysed?  

Focus Group: We used a themed approach to analyse data. We collated the 

information from the students and common themes emerged to concentrate 

on.  

Ghost Walk/ Survey: The data from the Ghost Walks (color coded method) provided effective data in 

showing the number of students who from the outset said they did/did not set personal goals. This 

simple comparsion also gave rich data because students on coloured post-its explained/named the types 

of goals they set. Very effective in highlighting  students misconception of how to set personal goals and 



how goals need to be framed and reflected upon.       

 

What supports and resources were used?  

SMART goals PowerPoint was created. 

A goal setting sheet was designed for students to place in their school journal 

and this was monitored weekly at first and then monthly. 

Recipe for success sheet: a sheet containing learning outcomes which the 

students reviewed at the start/ end of each class. 

Two minute reflection at the start/ end of class completed. Students gave 

themselves a score out of 10, and wrote a sentence on how they could 

improve. 

Support session with Sinéad Lawlor. 

Peer to peer support. 

Weekly student meetings to encourage and monitor the students’ progress.      

 

What main challenges were addressed?  

One of our main challenges involved improving our students’ knowledge and understanding in two main 

areas: 

1. Setting SMART goals. 

2. Understanding reflection. 

Both of the above have now been successfully addressed, we have introduced a 2 minute START routine 

for all classes were the "R" stands for reflection of work done in previous lesson. We have also included 

a section in our school journal on setting SMART goals. The students engage with both of these 

initiatives in a positive way on a regular basis. 

Consistent monitoring and reviewing of the students goal setting was difficult to manage at the 

beginning of this project until a routine was set up. 

Maintaining students’ confidence in goal setting was important especially when they did not achieve 

their goal in a particular week or within the allocated time.      

  

How successful was the Project in bringing about the changes you 

targeted in your School?  

To promote the key skill "Managing Myself" the school journal 

2016/2017 has a weekly section where students set a weekly SMART 

goal. School year 2016/2017 we will trial the best method to track 

student progress regarding personal goals. Considerations will 

include: Class Tutor, SPHE Teacher, Year Head and Class Teachers.  

AFL is our third area of SSE: One of our targets centre on student 

refletion. Student reflection at the start and end of class has become an embedded strategy in many 

subjects.  

2016/2017 we are using the NCCA Toolkit to support goal setting and reflection.       
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Name and address of school: Presentation Secondary School 

Warremount , Dublin    

 
Telephone No.:  01 4547520  Email:  warrencmr@eircom.net   Web:  

www.warrenmountsecondary.ie     

 

Title of Project:  Evaluating teaching and learning styles to maximise the student 

learning experience.     

 

Project Team:  Gwen Brennan, Patricia Garry, Terry Keogh, Richard McEniry     

 

Brief Description of Project  

To evaluate the preferred teaching methodologies/learning styles of  a 2nd year cohort of students.We 

were interested in ascertaining what combination of methodologies maximised interest and learning.  

We implemented three classes focussing on the 1916 Rising as it linked in with the general awareness 

raised around the centenary celebrations.  

 

How did you identify your target area and your area of need?  

We identified the target area through the process of school self- evalution, DEIS evalution, Whole School 

Evaluation. It was clear that there was a wonderful variety of teaching styles being used in the 

classroom. We wanted to ascertain the student perspective and find out their preferred styles. We 

hoped to engage students in thinking and evaluating their own learning experience.         

 

What Data gathering instruments were used? 

1.  Student surveys/questionnaires           

 

2.  Class discussions           

 

3.  Teacher input and feedback           

  

How was the data analysed?  

Student questionaires were distributed which focused on gathering quantitative and qualitative data. 

They scored thelessons on a scale with respect to two main questions. How they enjoyed the lesson and 

how they rated their learning experience. 

In addition, students gave feedback on their learning/ enjoyment at distinct parts of the lesson when a 

particular teaching  methodology was being used. 

This data was then analysed by the team.       

 

What supports and resources were used?  

Video News report by Warrenmount student for RTE on 1916 leaders. 

NBSS Speech and Language lesson templates. 

Individual laptops/  Dublin Rising with Google. 

Dublin 8 1916 Schools Mural Project in conjunction with DCC.  



      

What main challenges were addressed?  

The goal of our school is for every student to reach their full potential. There are many element s 

influencing a student reaching their full potential in school. One significant factor is the students' 

learning experience.  From recent educational evalutions it was clear that there was very good and some 

exc ellent teaching and learning taking place in our school. Our challenge was to find out which teaching 

methodology students preferred and  whether this coincided with the optimum learning experience.  A 

challenge in preparing vibrant multi-methodological approaches is that it can be time consuming. For 

this reason we recommend the sharing of ideas and pooling of resources.      

 

  

How successful was the Project in bringing about the changes you 

targeted in your School? 

It was successful in our aim to get students thinking about their 

learning experience (both enjoyment and learning achieved) over a 

four week period.   

We presented our project and subsequent findings to staff. It 

transpired that most teachers already incorporated a variety of 

methodologies within lessons. This coincided with the students’ viewpoint that while each student had a 

preferred style, all students preferred the use of a variety of methodologies over time. 

We hope to incorporate this method of evaluating teaching and learning across a cohort of staff this 

school year.  
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Ainm agus seoladh na scoile: Meánscoil Gharman, Coill an 

Bhrúnaigh, Inis Córthaidh, Loch Garman        

Teil: 053-9235796  Ríomhphost: meanscoil@meanscoilgharman.com Idirlíon:     

www.meanscoilgharman.com 

Teideal an tionscnaimh:  Foghlaim neamhspléach                 

Achoimre ghairid ar an dtionscnamh  

     Triail a bhaint as stráitéisí áirithe chun ‘foghlaim neamhspléach’ a spreagadh I measc na ndaltaí. 

Roghnaíomar Visual Verbal Square agus RICE chun scileanna a thabhairt do na daltaí a chabhródh leo 

nuair a bheadh oraibh fadbh éigin a réiteach. Bhain Gillian úsáid as RICE ina ranganna Mata leis an dara 

bliain agus bhain Clár úsáid as Visual Verbal Square sa rang Gaeilge leis an dara bliain freisin. Chaith 

Gillian rang amháin in aghadih na seachtaine ar RICE agus bhain Clár úsáid as Visual Verbal Square nuair 

a bhí sí ag déanamh “Briathra” sna ranganna. 

Conas ar aithin sibh an gá don obair agus na spriocanna a leag sibh síos? (Max 100 focal) 

        D’aithníomar go raibh deighilt sna ranganna ó thaobh an méid iarrachta a bhí á dhéanamh ag na 

daltaí. Bhí siad ag braith an iomarca ar na múinteoirí agus mhothaíomar nach raibh na daltaí freagrach 

as a gcuid foghlaim féin. Thugamar tionsnamh dóibh, ceann oscailte agus bhí sé an tábhachtach nach 

bhfuair siad aon treoir uainn ó thaobh an méid a bhíomar ag súil le.  

 

Cé na modhanna a úsáideadh chun sonraí a bhailiú? 

1. Thugamar tionscnamh dóibh                 

2.  Rinneamar anailís orthú                 

3.  Thugamar ceistneoir do na múinteoirí agus na daltaí                 

  

Conas ar deineadh anailís ar na sonraí?  

 Chuireamar na tionscnamh i gcomparáid lena chéile agus bhi sé an 

soiléir go raibh difríochtaí suntasacha le feiceáil. Rinne survey monkey 

anailís ar an gceistneoir.            

Cérbh iad na tacaíochtaí agus acmhainní a úsáideadh? (Max 100 focal) 

          Bhaineamar úsáid as an idirlíon agus survey monkey. Bhain 

Gillian an úsáid as Macmillan Maths Problem Solving. Chabhraigh 

Lorcán go mór linn leis na straitéisí a roghnú agus muid a stiúradh.  Bhí 

gach duine ar an bhfoireann ar an eolas faoin dtionscnamh agus thug 

siad tacaíocht dúinn.  

Cerbh iad na dúshláin ba mhó ar tugadh aghaidh orthu? (Max 200 focal) 

          Nuair a bhíonn aon rud sa bhreis le déanamh tá níos mó ama 

ag teastáil agus níos mó oibre ag teastáil ár ndóigh. 

Tar éis tamaill bhí leadrán ar na daltaí a bhí ag baint úsáid as Visual Verbal Square mar bhí orthú an rud 

céanna a dhéanamh arís is arís eile. 

Ní raibh an fhadhb céanna ag Gillian le RICE.  Ba dhúslán é agus bhain siad taithneamh as an bpróiseas.  



 

  

Cé chomh héifeactach is ar éirigh leis an tionscnamh na hathruithe a aimsíódh a bhaint amach? 

          D’éirigh go mór le RICE sa rang dar leis an suirbhé a chureadh ar an daltaí ag deireadh na bliana. 

D’adhmhaigh siad áfach, nach mbainfidís úsáid as RICE taobh amuigh den rang. Bhí siad freagrach as a 

gcuid oibre sa rang ach taobh amuigh den rang ní raibh said chun úsáid a bhaint as aon stráitéis.  

Dúinn ba bhreá linn triail a bhaint as straitéisí eile mar d’fhoghlaimíomar gur féidir linn na stráitéisí a 

mhodladh d’ábhair / múinteoirí áirithe  
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Name and address of school: St Dominic’s Ballyfermot      

 
Telephone No.:  (01) 626 6493    Web:  

http://www.stdominicsballyfermot.ie/     

 

Title of Project:  Success Criteria     

 

Project Team:  M Daly, C Daly, K O Brien     

 

Brief Description of Project  

We wanted to look at AFL  and to pick a specific aspect of it to focus on with the 1st years. We decided 

to look at Success Criteria. We aimed at getting teachers using scuccess criteria in class and on tests. It 

was decided to slowly introduce it over the year beginning with English, Religion and Irish before moving 

onto all the subjects for the summer exams. 

 

How did you identify your target area and your area of need?  

The staff had identified the area of AFL as an area that needed to be improved on during the 

consultations at the start of the year.  We then had a staff meeting and an area of concern for students 

was their understanding of what was been asked of them in longer styled questions and how they went 

about answering them. We asked the students in a survey if they knew what success criteria was. From 

these consultations we identified that students struggled to to understand what is been asked of them 

in some questions and introducing success criteria was an agreed solution to this issue.      

 

What Data gathering instruments were used? 

1.  Meeting with staff           

 

2.  Staff survey           

 

3.  Student survey 

  

How was the data analysed?  

We analysed the data using google docs. A survey was conducted with both the staff and the students at 

the beginning of the project and at the end of the project. A report was then written up by memebers of 

the team. The report was then presented to the staff at the beginning of the year.      

 

What supports and resources were used?  

We had a meeting at the start of the project. The IT teachers agreed to survey the students. During 

phase one the English, Religion and Irish teachers agreed to go through what success criteria was with 

the 1st years and then put it on their Christmas exams. During the Christmas subject meetings each 

department had to discuss and draw up examples of possible success criteria that could be used by the 

department. Another survey was then completed by IT teachers, and staff had to email imfoprmation 

that they gathered from their summer exams.      

 

 

http://www.google.ie/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjjoK-t64nPAhVG0hoKHRfSAUIQjRwIBw&url=http://www.schooldays.ie/school/saint-dominics-secondary-school-rollnumber-60720A&psig=AFQjCNEIJBoQTgsphh8RR5fy66_BkCWeNw&ust=1473769977050825


What main challenges were addressed?  

We believe that we had two main challenges. 

1- To get staff using success criteria during class and in exams- We addressed this by slowly introducing 

the idea of success criteria and implementing it. At the start because we only did it with the 3 subjects 

we could use those teachers finding's to back up that it’s a good idea and works. We then gave time for 

departments to discuss it and work together to come up with criteria for their departments. 

2- To get the students to use the success criteria given to them- We addressed this issue by getting the 

students to answer the same question twice. The first time without the success criteria and then with 

the success criteria. The students could then see the benefit of using it.       

 

  

How successful was the Project in bringing about the changes you targeted in your School?  

We believe it was successful with a couple of areas to work on.  Staff 

belief that success criteria is beneficial to the students- Christmas 70% 

Summer 100% 

 Use of success criteria in class- Christmas 28% never 72% when 

appropriate   Summer 100% when apporptiate. 

% of students attempted the success criteria question. Christmas 23% 

Summer 95% 

Student Survey 

Do you understand what success criteria is:  Christmas 71%  Summer 81% 

Do your teachers use Success criteria:  Christmas 90% said  yes    Summer  100% 

Does success criteria help you ?   Christmas  52% said yes   Summer 85% 
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Name and address of school: St Mary's Secondary School, 

Nenagh      

 
Telephone No.:  067-31450   Email:  deputy@stmarysnenagh.ie  Web:  

stmarysnenagh.ie     

 

Title of Project:  Enhancing student learning by identifying best practice 

through colaborate learning          

 

Project Team:  Juliet Coman, Michael Dineen, Elizabeth Davis, Catriona Shanahan.           

 

Brief Description of Project  

Teachers volunteered to pair up with another teacher. Each participant visited one class of their 

partners at an agreed time. Student learning was observed and the observer identified one or two 

practices that occurred during the class which they felt enhanced learning. Teachers also documented 

one practice which they witnessed that they never use and would now like to try. All documentation 

remained anonymous and Staff meetings were used to report best practices.  

 

How did you identify your target area and your area of need?  

Our target area was identified by reading our most recent MML along with advice provided in 

documnetation focuing on developing School-Self-Evaluation procedures.       

 

What Data gathering instruments were used? 

1.  Teachers were given a form to fill out post-observations.           

 

2.  Professional discussion took place           

 

3.  Information was shared at Staff meetings            

 

  

How was the data analysed?  

The team analysed the comments weekly at our School Development Planning 

meetings. Numerous discussions took place to ensure teachers felt comfortable with 

implementing new approaches within their lessons.       

 

What supports and resources were used?  

Any resources which teachers felt they needed to effectively carry out new practices 

were provided. These include mini white boards, stickers and stamps, internet 

provision, improved IT, and much more.      

 

 

 

 



What main challenges were addressed?  

The biggest challenge to overcome was ensuring that teachers didn’t feel they were being watched or 

criticised. The emphasis is always on the students and how best they learn. Support was given to 

teachers to ensure they felt comfortable trying out new ideas. Demonstrations were given and 

documentation provided for teachers to read themselves in their own time.       

 

  

How successful was the Project in bringing about the changes you targeted in your School?  

This project opened up the gateway for successful collaborative learning. We started small with the plan 

of building on this into the next school year. The project is ongoing and very successful to date.       
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