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On behalf of the Primary Curriculum Support
Programme, We would like to welcome you all
to our new curriculum magazine. Since the
launch of our programme in 1999, the PCSP
has been in the privileged position of providing
in-service and support to a wide and diverse
group of teachers and schools. The work of our
cuiditheoirí has evolved over the years to
provide very specific support to principals and
teachers by working with whole-staffs, teams of
class teachers and individual teachers in their
classrooms through in-class modelling and
coaching.
The PCSP has had a wide target audience with
complex and varying needs. We endeavour to
tailor our support in order to serve the emerging
needs of this audience through the multi-faceted
and flexible nature of our work. This magazine
forms a complementary component of the PCSP
communication jigsaw which also includes our
website, our monthly curricular contributions to
In Touch and our ongoing e-mail and helpline
services.
The aim of this publication is to provide
teachers with a host of inspirational and creative
activities to enhance teaching and learning in
Irish classrooms. In the spirit of meaningful
curricular integration, we have chosen to adopt
the thematic approach of “colour”. The articles
include details of curriculum links and suggested
approaches to assessment, differentiation and
integration. We have also made the articles as
accessible to teachers as possible by adopting a
step-by-step approach to activities as well as
providing attractive illustrations. It is our hope
that the content of this magazine will prompt
professional dialogue amongst teachers and
ultimately encourage reflection on current class
practice.
Underpinning the work of the PCSP at all times
has been the desire to enhance the quality of
teaching and learning for all pupils. We would
like to take this opportunity to thank you for the
way in which you have participated in the many
aspects of our programme and embraced the
services we have offered. We wish you every
success in your efforts to implement the Primary
School Curriculum.
The Primary Curriculum Support Programme
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A note to all teachers
SPHE and the use of resource materials
Social Personal and Health Education (SPHE) provides
particular opportunities to foster the personal
development, health and well being of the individual child,
to help him/her to create and maintain supportive
relationships and to become an active and responsible
citizen in society. A carefully planned and consistent
school SPHE programme can help children develop a
framework of values, attitudes, understanding and skills
that will inform their decisions and actions both now and
in the future.
The SPHE programme provides learning opportunities in
a combination of three ways: in the context of a positive
school climate and atmosphere, through discrete time,
usually thirty minutes a week, and through an integrated
approach across a range of subject areas. The emphasis is
on active learning, including play, discussion, drama
activities, co-operative games, use of photo and visual
images, media and IT and written activities. As children
progress through the classes, they encounter a wide range
of issues, including substance misuse, relationships and
sexuality and child abuse prevention. There are many
excellent resources which support the exploration of these
issues, such as Stay Safe, Walk Tall and the Relationships
and Sexuality (RSE) programme, as well as a variety of
commercially produced packs which promote healthy
eating and positive lifestyles. However, it is important to
note that while these resources support the curriculum,
they should not replace it. The primary resource for
planning and teaching SPHE should always be the SPHE
curriculum.
If you need further information on SPHE, or if you would
like to explore strategies that will promote active learning
in your classroom, please contact your local PE and SPHE
cuiditheoir.
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Shedding some light on colour!
The scientific exploration of colour is an essential element of the
strand unit light at each class level. As children progress through the
primary school, they will have the opportunity to investigate the
concepts of light energy and colour with increasing complexity and
sophistication. On examination of the content objectives at the end of
this article, one can see clearly how the scientific understanding of
colour, as outlined in the curriculum, adheres to the constructivist
theory of building new learning experiences on existing patterns of
understanding. This is central to the introduction of any new learning
experience in science, whereby children present their initial ideas, and
modify them as they engage in tests and practical investigations. So in
embarking on any concept in the teaching of science, it is important
to first establish what the children already know and to use this
information to reflect on where the children are in the progression
towards a more scientific understanding. Effective means of eliciting
children’s ideas are the use of class discussion, concept maps, concept
cartoons and labeled drawings (annotated drawings).
This article will outline several simple activities and investigations on
the subject of colour based on the science curriculum objectives for
junior, middle and senior classes.
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Safety Firs t!

Some of the ac
tivities in this
article require
children to wor
the
k outdoors in di
rect sunlight.
Always remind
them NEVER to
look directly at
the sun

•

At all class levels there is scope for both indoor and outdoor work.
•

Infant Classes
When introducing light and colour in the
early years, the curriculum recommends
that this area of study be integrated with
aspects of other subjects such as the visual
arts, English, Gaeilge and maths. Children
in junior and senior infants need to engage
in activities that develop an appreciation of
light, colour and different shades of colour.
sorting and
classifying

The integration of the mathematical skills
of sorting and classifying objects according
to the criteria of colour is a great place to
start, as it involves the identification and
naming of different colours. It is important
to allow the children the opportunity to
conduct this activity in the outdoor
environment also in order to develop the
awareness of colour being all around us.

Many teachers are familiar with the
collecting of objects and materials for
colour tables. A “blue table” will include
many items that represent different shades
of the one colour. This develops an
awareness of variation within one colour.
At a later stage children can move on to
ordering the shades from lightest to
darkest using squares from paint cards as
shown here.
ordering

Make use of the children’s environment as
a methodology and repeat the activity
above by asking children to make natural
colour displays like these.

indoor example

outdoor example

What colours can you see in this place?
What colours can you see when you
look upward / downward?
What colour do you see most of?
observing

recording
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street signs, those colours associated with
danger, colours used for street furniture
and colours that blend into the
background. This integrates naturally with
the study of the natural and human
environments in geography. Encourage the
children to engage in active observation
through posing a variety of questions.

Keeping the focus rooted in the
environment, a “colour trail” in the
locality allows children to observe and
discuss the colours that make the best

Which colours are the brightest?
Where are they?
Which of these colours do you think
you could see best at night?
How could we test this?
hypothesising

th

he

7852 pcsp.ps - 5/27/2008 8:45 AM

Create some linkage with the strand unit
“Materials and change” with this simple
investigation.
• Give each pair of children a transparent
plastic cup of water, a lollipop stick and
about ten smarties of various colours.
• Start by asking the children to identify
the colour of each sweet, and then to
sort and classify them into sets
according to colour.
ing and
sort
classifying

• Ask the children questions such as:
What do you think will happen if you
drop the red smartie into the glass of
water and stir it around? What will
change?

First and second classes

More able children may like to hypotheses
here. For example,
The white paper will appear orange when
I look through the red and yellow paddles
at the same time.
The green apple will give me a different
result, purple, I think.
hypoth

Children in first and second classes will
explore the relationship between light and
materials, by sorting materials into three
categories according to the degree to
which they allow light through;
transparent, translucent and opaque. In
relation to colour, the concept of
transparency can be explored in many
ways using coloured cellophane, acetate
sheets or paddles like the ones in the
picture. Allow the children to look at
things in the classroom through different
coloured cellophane wrappers or paddles.

esizing

Shoe boxes with coloured acetates forming
most of the lid as shown, are an effective
way of allowing children to work in
groups.

predicting

• Allow the children to repeat this with
other colours.
experimenting

• Ask children to record their results
pictorially. Encourage the children to
communicate their findings.
The water changed to a red colour.
When we took the smartie out, it had
turned a white colour. recording and

Together they can predict and investigate
the colour changes of various objects in
the box when viewed through the coloured
acetates.

g
communicatin

• Develop the activity by asking the
children to investigate this again using
two colours, for example, red and
yellow, blue and yellow. The children
may use their prior knowledge of
mixing primary colours in the visual
arts, to predict the outcomes here.
Children should always record their
results.
investigating

colour paddles

Ask:
What colour do you think the red door
will be when you look at it through the
green paddle?
predictin

Using colour paddles and a torch in a
darkened classroom, children can enjoy
creating coloured discs on a white wall.
Test the red door again, this time, looking
Reinforce their knowledge of mixing two
through the blue paddle.
investigating primary colours by asking them to work in
pairs with torches and paddles and explore
Try looking at other objects through the
the merging of two different coloured
blue paddle/ cellophane. Do the colours
discs!
change?
g

?

g

experimenting

recording
predicting

Record the things whose colours stay the
same when looked at through the blue
paddle.
Record the things whose colours change
when looked at through the blue paddle.
How about looking through more than
one colour paddle?

Can you make a red disc, a blue disc, a
green disc on the wall using the torch?
What do you think will happen if you and
your partner overlap the blue disc and the
red disc?
predicting

How do you think an orange disc could be
made?
hypothesizing

Third and fourth classes
recording

In third and fourth classes, children will
learn that white light is made up of a
experimenting
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with the drawings that they completed at
the beginning of this lesson. In this way,
both teacher and child can see where their
learning has progressed.

range of colours known as a spectrum.
There are many ways in which children
can investigate the splitting of white light
into the colours of the spectrum and hence
make their own “rainbows” Begin, as
always, with the children’s own ideas
about rainbows.
When do you usually see a rainbow in the
sky?
What kind of weather would you expect?
What colours are there in a rainbow?
What order do you think the colours are
in?
Ask the children to draw rainbows based
on this discussion.

•

• A commercial prism can be used to
observe white light being split into the
seven - colour spectrum by holding it up
between a light source and a plain
surface such as a wall, a ceiling or white
paper.

Child’s idea before investigation

A
e
E
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In each of the methods outlined, white
light rays are bent as they pass through
the prism, the bubbles or the grooves
on the CD.
Children can test their current ideas using
a variety of methods. These investigations
can all take place indoors and outdoors.
Choose whatever method is suitable for
your class or allow different groups to
experiment with a different method. This
will allow for differentiation also.
• Blowing bubbles allows children to see
the colours of the spectrum. They can
also observe the rainbow colours in
soap bubbles.

Raindrops are nature’s prism. Sunlight
is bent as it passes through the
raindrops and a spectrum of colours
called a rainbow is formed.

Allow children to work in pairs for these
activities. Observe them as they try to
create their colour spectrums. Once they
have succeeded in this task, ask the pairs
of children to record their result, with one
child maintaining the spectrum while the
other draws what he/she sees. Particular
attention should be brought to the order of
colours as they appear in the spectrum.
recording

All children can demonstrate their
knowledge of how they developed their
rainbow and the definite order in which
the colours appeared, by
• giving an oral report to the class on
their investigation and listing the
colours in the correct sequence
• outlining the procedure taken in a series
of written steps ( See English article )
• presenting a clearly labeled drawing of
the procedure and the result yielded
• using a combination of all of the above.
g
communicatin

• The colour spectrum can be vividly
displayed using a torch, a compact disc
and some white paper.
investigating
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•

It is an interesting exercise at this stage to
allow children to compare the accurate
representation of colours in the rainbow

Child’s idea after investigation

inves

Fifth and sixth classes
By the time the children leave sixth class,
they will also have been learned that not
only can white light be split into the
colours of the rainbow, but that conversely,
the seven colours can be mixed together to
make white light.
It may be a good idea to revisit the
children’s ideas of the splitting of white
light and how rainbows are formed, before
embarking on these activities. You may
also need to revise the colours of the
rainbow.
Designing
and making

Making a rainbow spinner is a simple way
of demonstrating how the colours of the
rainbow combine to make white light. All
that is required is some circles of white
card (8cm diameter), some coloured
pencils or markers and an ordinary pencil.
Give the children the following
instructions:
• Draw a disc onto white card using a
compass or a circular template.
• Divide the circle into seven equal
segments using a pencil.
• Colour each segment a different colour
of the rainbow.
• Make a hole in the centre using your
pencil and push it through.
predicting

• Predict what you think will happen
when you spin the pencil.

C
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investigating

• Spin the pencil as fast as you can and
watch what happens.
recording

• Record the results of the investigation.

An alternative method and one that links
extremely well with the strand unit of
Electricity, is to allow the children to
construct a simple circuit using a wire, a
battery and a motor as shown. The disc is
placed on the spindle of the motor and will
spin when the battery is connected to the
motor via the wire.

investigating

Repeating the investigation allows children
to re examine their initial ideas and to
ultimately refine their creations.

Conclusion
This article has outlined sequentially how
the concept of light and colour is
developed from infants to sixth class.
However the curriculum allows for
flexibility whereby, a teacher can first
explore a curriculum objective pertaining
to a previous class level before exploring
the objective outlined for his / her class
level. For instance, if a teacher of a fifth
class discovers that the children are not
ready for exploring the mixing of colours
to make white light, he / she might decide
to start with the content outlined for third
and fourth class, which is the splitting of
white light into the colours of the rainbow.
Finally, you will notice that the various
skills of the science curriculum have been
highlighted throughout the article. It is
crucial that the children are given ample
opportunities to develop the skills of a
scientist. These skills are not taught in
isolation but are component parts of any
investigative activity in science. Their
importance cannot be overemphasised.

Skills of the Scientist
■ Observing
■ Questioning
■ Predicting
■ Hypothesising
■ Investigating
■ Experimenting
■ Analysing
■ Recording
■ Communicating

ely,
to

ore

g
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Children may achieve different results
depending on the materials used and how
the spinner was made. This can lead to
valuable class discussion and the
evaluation of the completed colour
spinners. As the children repeat the
investigation, encourage them to come up
with their own questions:
■ Are the results different if I use
markers instead of coloured pencils?
■ Which is best?
■ Would I achieve a better result if I
leaned gently on the coloured pencils
making my colours fainter?
■ Can I achieve a better result by
increasing the intensity of the colours
on the card?
■ Would I get a different result if I left a
colour / some colours out of my
design?
■ I wonder what would happen if I used
other colours?
■ What if I used another colour card?

Strand: Energy and forces
Strand Unit: Light
Content Objectives:
Infants:
The child will be enabled to
• identify and name different colours
• sort objects into sets according to colour
• observe colours in the local environment
• explore dark and bright colours and become aware of different shades
of colour.
First / Second Class:
The child will be enabled to
• investigate the relationship between light and materials.
Third / Fourth Class:
The child will be enabled to
• investigate that light can be broken up into many different colours.
Fifth / Sixth:
The child will be enabled to
• investigate the splitting and mixing of light.

experimenting
lámha suas 7
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Writing in Colour!
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Paul Gauguin once said “Colour! What a deep and mysterious language, the
language of dreams”. The word “colour” summons a variety of images in our
minds, each unique and each extraordinary. Some of us may associate a
particular colour with an emotion, while for others a colour may represent a
memory. So when teaching writing to children let’s be inspired by colour!

•
•
•
•
•

The next two articles focus on teaching children how to write. They will explore
how colour can be used as a stimulus to introduce the procedural and report
genres to young writers and can be adapted to suit all class levels.

Defining the procedural genre
Procedural texts, such as a recipe or a
science experiment, detail how to make or
do something and are composed of
ordered sentences. A procedure generally
has four components which include:
• an aim or goal that outlines what is to
be done
• requirements or materials needed which
are listed in order of use
• the method, a series of ordered steps
that clearly outline what is to be done
and how
• the evaluation, while sometimes
omitted, states how the success can be
tested or evaluated.

• sentences are linked with words that are
time-related such as first, then, and
finally
• verbs feature very strongly in
procedural writing, for example, put,
use, mix, and add
• detailed information in the method
informs the reader how something is to
be done (“add a little blue paint”), and
when (“after you have mixed”).

Step 3:

Step 1:
Exposure and familiarity
The first stage in teaching any class a new
genre is to familiarise them with the genre
from real contexts. The children need
plenty of exposure to real examples of
procedural writing from real literature or
books. So to begin, gather samples of
recipes, experiments, instructions on how
to play a game or assemble an object, and
allow children to examine these.

Step 2:
Analyse the form: identify common
components and language register
From examining the texts, the children will
be able to identify the component
parts of this form of writing. They can
agree on their own terms for the different
sections, for example, goal, materials,
method and evaluation. Simpler terms will
be used by the younger children.
The teacher should draw the children’s
attention to the language used in
procedural writing. It is unique to this
genre and is characterised by the following:
• the reader is referred to in a general
way or not mentioned, for example
Add yellow or You add blue…
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Using Visual Arts as a stimulus to
introduce the procedural genre
Once the children have been exposed to
and are familiar with this genre and its
component parts, you can then provide
them with a stimulus which will inform
their writing. The English Curriculum
recommends writing in other curriculum
areas in order to provide a variety of
contexts for children’s writing. The process
of colour mixing in the Visual Arts
Curriculum affords children the
opportunity to develop language in
relation to colours, tones and shades while
also giving them a chance to talk through
the process. Use this process as a stimulus
to model the procedural genre. By
providing children with an experience for
developing the language and stages in the
procedure, their writing will be much
richer and the structure clearer.

•

Step 4:
Teacher models drafting a piece of
writing
Once the children have experienced mixing
colours to produce different colours,
shades and tones, the teacher will now use
this experience to show the children how
to draft a piece of writing. This is known
as modelling. It allows children to see that
writing is interactive, that writers can
make mistakes and then edit their work.
Modelled writing involves the teacher
“thinking aloud” as he/she writes for the
children. His/her “think aloud” may
resemble the following:
• I’m going to think about what we did
when we mixed colours today and write
it in our class writing pad …
• First let me think of what we wanted to
do … yes we wanted to make or create
new colours …
• I’m going to see if I can remember what
we needed … we needed two colours
blue and yellow …
• I’m going to write down the first thing
we did and keep my sentences short …
what could I use to show what we did
first and then second? I know, I’ll put
numbers at the start of my sentences…
At the end of this modelled writing
experience a teacher’s flipchart or class
writing pad might look like this:
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Step 5:
Teacher models editing a piece of text

Bringing Procedural Writing to Life with ICT

To develop this lesson further, the teacher
could model editing this piece of writing
by ‘thinking out loud’ again. For example
•
•
•
•
•

Is my writing clear when I read it back?
Does it make sense?
How can I make it better?
Are there any parts I can leave out?
Are there words I can put in that will
help the reader understand what we did
better?
• Have I used capital letters at the start of
each sentence?
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Step 6:
Children engage in guided writing
Once the children have observed the
teacher modelling this process, they are
then invited to try it for themselves. In
groups, they are given some flip chart
paper and markers or they could be
assigned to a computer. Using the rules
they have composed, they then write a
procedural text for example, how to fly a
kite, how to boil an egg, how to make a
fridge magnet. They are encouraged to
structure their work as was modelled by
the teacher.

Stage 7: Publishing writing
Once the children have edited the piece of
writing, they then re-draft the text and
decorate it with attractive illustrations
relevant to the content. These are then
displayed on the classroom walls for the
children to read.

Stage 8: Independent writing
As children grow in confidence, they will
begin to write independently and as they
self-evaluate their work, they hone and
improve their writing skills.

Differentiation
To differentiate this activity for infant
classes, children with special needs or
children whose first language is not
English, plenty of practice in oral
explanations of what was made and how
it was made can precede the written form
above. Teachers can model and guide
children using focused questions such as
What was the first thing you had to do?
and What did you do after that?
Positive comments are invaluable during
oral sharing, for example,
I like the way you told us all the steps in
order.
I liked the way you told us exactly what
materials you needed so we can get the
same things when we make it.

Integrating
procedural writing with ICT
The Teacher Guidelines in English strongly
advocates the use of Information and
Communications Technology in the
teaching of Literacy as it enriches the
teaching and learning of language
considerably. By using ICT, the teacher is
provided with an excellent means of
developing higher-order thinking skills.

However to harness the real power of ICT,
teachers should focus less on the skills and
knowledge of ICT and more on the use of
ICT to enhance teaching and learning.
PhotoStory 3 is an innovative piece of
content-free software that can be used in
digital storytelling projects which can
enhance literacy across the curriculum. It is
available as a free download from
Microsoft. Check out Writing in the
English section on www.pcsp.ie for a stepby-step tutorial on using PhotoStory 3 and
see how easy it is to bring procedural
writing to life with ICT!

Strand: Writing
Strand Unit: Receptiveness to Language
Content Objectives:
Junior Classes:
The child will be enabled to
• observe the teacher as he/she models
writing stories - explore different genres.
Senior Classes:
The child will be enabled to
• observe the teacher model a wide
variety of writing genres.

lámha suas 9
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Report Writing
This article illustrates how report writing can be taught and
developed by using science/rainbows as a stimulus. It also
demonstrates how a teacher can assess children’s progress in this
form of writing through the use of an assessment tool known as
a rubric. While the articles are targeted at senior pupils, the
same processes can be applied to junior classes.

Defining report writing
Reports provide factual information on a
topic in a clear and concise manner. They
are used to classify and describe a category
of things, for example, spiders , countries
or sports. A report is usually organised as
follows:
• a generalisation or classification which
may be in the form of a definition or an
introduction to the topic
• a description of various aspects of the
topic such as physical characteristics,
what it does and where or when you
might find it
• a concluding statement or an ending
comment.
The language found in reports is
characterised by the following:
• general reference to the topic being
discussed
• technical and precise descriptive
language is used rather than imaginative
or creative language
• some verbs are used when describing
behaviour such as form, pass, split,
travel and so on.

•
•
•
•
•
•
•

Exposure and familiarisation
Analysis of the form
Teacher models: drafting
Teacher models: editing
Shared writing
Publishing
Independent writing.

Report writing with pupils
in the senior classes
A greater sense of audience and purpose
should influence the children’s writing in
senior classes. The emphasis is now on the
extension of writing skills .i.e. sentence
construction is further developed and more
complex sentences are used. This article
assumes that the pupils have had
considerable exposure to reports and
previous experience in writing reports. The
focus here is on illustrating the potential
for integrating science with writing.

Preparatory work
The experience of writing in different
genres should begin in the infant classes to
ensure that pupils in senior classes have
developed the skills to examine and
critically reflect on their own writing and
that of their peers. Children will need
significant practice and reinforcement in
writing a variety of genres if they are to
improve their skills over the course of their
time in the primary school. It is important
therefore that you scaffold the work of the
children by following the stages outlined in
the previous article prior to asking children
to write in the genre as independent
writers:
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Using science as a stimulus
The English Curriculum states that
children in the senior classes should be
enabled to write fluently and relevantly in
other areas of the curriculum. Colour is
explored in the Science Curriculum when
children investigate the splitting, mixing
and refraction of light. Children can use
various instruments and methods to
identify the colours in the rainbow e.g. by
blowing bubbles, holding compact discs up
to the light or by using glass triangular

prisms. It is in this way that they come to
an understanding of how rainbows are
formed. The investigation of the colour
spectrum in science can be used as a
stimulus for writing a report on this topic.
The examples below illustrate the genre of
report writing on rainbows. Such samples
could be shared with the children and
discussion can ensue as to which they
think is the best report and why. This
exercise develops critical thinking skills
and encourages children to evaluate their
own written reports.
With plenty of practice in the conventions
of report writing, it would be expected
that they would make comments similar to
those below:
• In the second piece the writer told us
how rainbows are made but did not
give enough detail.
• The fourth piece gave a better
description of how a rainbow is formed.
• I think the opening sentence of the third
piece is good but the writer should have
explained what a spectrum was.
• In the first piece the writer talks about
the rainbow in her book instead of
writing about rainbows in general.
• The last sentence of the fourth piece is a
good ending for the report.
• The ending of the second piece is not
factual and does not give the reader any
useful information.
• “I like the way the writer of the fourth
piece told us all the colours of the
rainbow.”

Looking at children’s writing
As the teacher listens to the children, their
comments (criteria for writing a good
report) could be recorded on a flipchart.
These comments, when discussed and
agreed, could be then included in a rubric.
A rubric is an assessment tool which
describes varying levels of quality in a
specific piece of work. It was two essential
features:

•
•
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Feature

I didn’t do well

I made a good effort

I made a very good effort

Structure

My report does not include
an opening classification,
description and a
summarising comment

My report does have an opening
classification, description and a
summarising comment but some
of it is not clear

My report has a clear opening
classification, description and a
summarising comment

Language

My report does not contain
technical and factual
vocabulary about my writing
topic

My report contains some
technical and factual vocabulary
about my writing topic

My report contains technical and
factual vocabulary about my writing
topic, rather than imaginative
language

Style

My report includes first person
pronouns (I, we) and my
opinion

My report includes some first
person pronouns

My report does not include first
person pronouns and I do not state
my personal opinion

o
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s

s
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• a list of criteria such as the important
elements of the work
• levels of quality – in other words what
the elements of the work look like at
each of the levels of quality.
A rubric, such as the example above, will
encourage children to think about their
report and will promote self-assessment. It
can also be used by a teacher when
conferencing with children about their
writing. More information on assessment
and in particular on rubrics can be found
in Assessment in the Primary School
Curriculum: Guidelines for Schools
(NCCA) 2007.

Conclusion

ed.
rd
ve

t

a

ny

In these two series of articles we have
explored the genres of procedural and
report writing through the lens of visual
arts and science respectively. The
possibilities for developing these writing
skills through other subject areas are
endless, for example the process of
designing and making in science, giving
and receiving directions in geography,
communicating the details of a major event
in history, and interpreting a graph in
maths. Let us continue to harness the
potential that other curriculum areas offer
us in maximising children’s exposure to all
writing genres.

h

r

c.

al

Strand: Writing
Strand Unit: Developing Cognitive Abilities
through Language
Content Objectives:
Junior Classes:
The child will be enabled to
• experience an abundance of oral language
activity when preparing a writing task.
Senior Classes:
The child will be enabled to
• write in a variety of genres - narrative prose;
poetry; instructions; diaries; learning logs;
reports; letters; summaries; forms; recipes
• reflect on and analyse ideas through writing.
lámha suas 11
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The Truck…
The second phase of the
Cross Border Digital
Creativity Project (C
BDCP2) is currently
underway. The proje
ct has two main
objectives in the south;
to record best practice
in primary classroo
ms as delivered by
cuiditheoirí of the PC
SP and to provide
industry standard traini
ng for transition year
students who operate
the cameras and work
with the professional
crew during the “live”
recordings. The projec
t is being replicated in
schools in the north
with the Curriculum
Advisory Support Servic
e (CASS). Early this
year, the PCSP cuidithe
oirí modelled lessons
in schools in the Monag
han area in a series of
ten film shoots. Extracts
from this footage will
be used in the PCSP
website. CASS is also
filming ten sessions, an
d some of the CASS
and PCSP footage will
be combined and edited
for airing by commerc
ial broadcasters. All of
the live recordings have
been directed and coordinated by an onsit
e outside broadcast
vehicle known as the
‘Digital Creativity
Truck.’ You can view
streaming video demo
s
of ‘The Truck’ and
get more information
about the participating
schools by visiting
www.metc.ie/ictadvisor.
html (click on the
‘projects’ page and fol
low the CBDCP link).
You can also check
out the Truck’s home
website at www.thetru
ck.org.uk
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What about the multi -classes?
??

Towards Enhancing Te
aching and Learning in
multi-class schools is a
joint initiative of the Ed
ucation Centre Director
s in Cork, West Cork,
Limerick and Tralee an
d the PCSP. During the
school year 2006/2007
over thirty teachers fro
,
m these areas came tog
ether and attended a ten
session course focusing
on topics such as differ
entiation, assessment,
and management of the
curriculum in multi-cla
ss settings. The project
has taken a local dim
ension this year in tha
t the teachers are being
facilitated in the educati
on centres nearest to the
m. It is intended that
the teachers who parti
cipated in the programm
e last year will help to
lead and develop thi
s project in their ow
n area. The project
facilitated by PCSP cu
is
iditheoirí and presentat
ions are organised in
response to the prioritie
s identified by the parti
cipants.
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A ‘splash of colour’
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Children need lots of opportunities to observe colour in the environment, to
notice how artists use colour and to use colour expressively in their own work. It
is difficult to make art or look and respond to art without extensive
opportunities to explore and experiment with colour.
This article suggests many activities through which children can explore colour
using a variety of techniques and may form the basis for a term’s work. The
content objectives below are common to all class levels so the activities can be
enjoyed by children of all ages at their own stage of development. They are
therefore very suitable for the multi-class setting.

Exposure to a variety of materials
Children will learn about colour mixing
best if they are required to work with the
three primary colours - red, yellow and
blue - in addition to black and white. They
can have great fun mixing colours to create
new tones and shades. Paint is a suitable
medium for exploring colour, because it is
fluid and easily mixed, and young children
will enjoy exploring how it behaves, as
well as how it feels. However, other colour
materials could include crayons, chalks,
pastels, coloured pencils and inks
according to the children’s levels of
experience.
Children can also explore colour by
examining other materials. This should
highlight for them the differences in colour
on diverse surfaces such as card, leather,
cloth, carpet, lycra and so on.

Stimulus
Commence by stimulating the children to
think about colour. The materials
themselves can act as a stimulus as can
colours in the environment. Stories or
poetry which feature colour also act as a
powerful stimulus for children as they
begin to talk about and create their own
art. Some tried and tested examples
include Mabel Murple by Sheree Fitch;
Autumn by Florence Hoatson What is red?
by Mary O’Neill and Green by Lillian
Moore. The work of other artists is of
course an excellent starting point for
children as they begin to explore colour.

Follow up activities
to a colour-related stimulus

Tones and shades
Encourage children to mix colours, create
new colours and then to add black or
white to create tones. You might need to
remind children that it is better to add the
darker colour into a lighter one and that it
is better to take the paint from the edge of
the blob of paint rather than from the
middle. Once they have mixed the colours,
ask the children to create a graduated
painting illustrating all the different shades
of the colour they have created.

Mosaic or patchwork quilt
Get some strips of cloth or card which are
from the same colour range. Cut then up
and arrange them to create a mosaic or
patchwork quilt. These can be stuck onto
another piece of paper. They can be used
to create a simple piece of weaving or if
the children’s paint mixing skills are
advanced, they could use the various
different shades to create their own painted
pattern as a follow – on to the previous
activity.

Washes - Flat wash
To make a flat wash, dilute a small
quantity of paint in water to make a
watery colour, using a large brush. This
watery colour is painted over all or part of
a page. Children should work quickly
from left to right across the page.
14 lámha suas

Pa

Graded wash
A graded wash goes from dark to light.
Start with a strong colour at the top of the
page. Dilute it with more water as you
continue down the page. Paint a picture or
create a collage on top of the wash.

Blow Painting
Drop watery paint or ink onto paper and
blow it through a straw to make the paint
“run” in the desired direction. Repeat this
using several colours, if desired. Colour
mixing will happen when the paint is wet.
A pattern may be created or children may
prefer to create a particular picture, for
example, a flower or a bonfire. Children
could look at and respond to a painting
such as Lavender Mist by Jackson Pollock.

Spatter Painting

Dip the paintbrush into watery paint and
tap it gently over the paper allowing it to
spatter. Flicking paint from an old
toothbrush with a piece of card or a ruler
is also an effective way of spatter painting.
Children should be encouraged to
experiment with colour mixing, for
example, spatter an area with blue paint,
spatter yellow on top and the colours will
blend together to make green. To develop
this activity, stick a stencil to the page and
spatter the paint to decorate the
background. These spatter pages can be
cut up and used in collages, to create
pictures or as book covers or wrapping
paper.
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Marble Painting
A piece of paper is cut to a suitable size
and placed onto a lid or tray. Marbles are
placed on a teaspoon and dipped into
watery paint. The marbles are carefully
dropped onto the paper and rolled around
by tilting the tray in various directions.
They are then removed and wiped and the
technique is repeated with other colours.
The finished pages may be used as
wrapping paper or copybook covers.

Paste painting or textured painting

Dots and Spots
Tiny dots of colour are placed close
together to create an effect. Apply dots
with a cotton bud or with a swab. Optical
mixing of colours takes place when you
look at this from a distance. Seurat and
Signac used this technique called
pointillism to create their pictures.
Encourage children to look at their works.

he
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“Print-making
techniques
to develop a sense
of colour”
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Dissolve icing sugar with water
(approximately 8 heaped teaspoons to a
quarter litre of water) to get a syrup-like
consistency. Paint a wash of this mixture
over the entire page. While it is still wet,
paint a picture or design. The colours
blend and mix and the finished effect is
soft and blurry. This is ideal for
experimenting with colour mixing and for
pictures where a hazy effect is desired, for
example, flowers and landscapes. Children
could look at the work of Impressionist
artists such as Monet, Renoir, or Degas for
similar effects.

Mix coloured paint with wallpaper paste
or PVA glue. The paint is generously
applied to a page randomly or in stripes,
squares or any pattern of choice. Use
various objects such as a toothbrush,
comb, lollipop stick, toy car, bottle top or
finger to create a design, write a word or
make a pattern. Paste paint can also be
used for painting pictures. Avoid overmixing as the colours could become
muddy.
Experiment with this process by adding
other thickening agents such as sand,
sawdust, wood shavings, salt, oatmeal and
so on, to create a textured effect.
Source prints and works of artists such as
Van Gogh or Jack B.Yeats who used swirls
and curls and thick layers of paint. Give
the children ample opportunities to look at
and discuss these.

Icing Sugar Painting

string into some paint, holding onto one
end and keeping it free from the paint.
Place the string on one half of paper and
fold the paper again. Open the paper and
remove the string to see the pattern that
emerges from pressing the string on the
paper. Experiment with different colours:
warm colours, cool colours, primary
colours, complementary colours and so on.

Sponge painting
Choose specific colour combinations for
this activity (for example, two primary
colours, warm/cool colours etc). Gather
sponges of various shapes and sizes. Dip or
paint one side of sponge and press it onto
a page. Keep repeating this to create a
picture, design or pattern using the
different paints and sponges. This
technique is ideal for painting large areas
in a frieze, such as the sky, sea or grass.

Evaluation
The visual arts lesson would not be
complete without giving children the
opportunity to look at and talk about their
own work and the work of their peers.
The teacher should encourage active
looking and discussion at this stage of the
process. Children could be asked to talk
about what it was they were trying to
convey, what they like best about their
work and why. More experienced children
could talk about the challenges they
encountered and how they tried to resolve
them.
For more ideas, visit the Visual Arts pages
on www.pcsp.ie

Blob painting
This is a simple print-making technique.
Choose specific colour combinations, for
example, two primary colours, or
warm/cool colours. Fold a piece of paper
in half, crease it and the open it. Drop
blobs of paint near the centre crease. Fold
the paper over and press outwards in all
directions. This creates a “butterfly” effect.
Ask children to use their imagination and
give their finished picture a title.
Alternatively they could draw an
imaginative picture around the “Blob”, for
example, a monster or alien.

String painting
Fold a piece of paper in half, crease it and
then open it again. Dip a short piece of

Strand: Paint and colour
Strand Unit:
Painting Looking and responding
Content Objectives:
All class levels:
The child will be enabled to
• explore colour with a variety of colour
drawing instruments, media and
techniques
• look at and talk about his/her work,
the work of other children and the
work of artists.
Strand: Print
Strand Unit: Making prints
Content Objective:
All class levels:
The child will be enabled to
• experiment with the effects that can
be achieved with simple print-making
techniques.
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Rainbow Dance
This article presents a series of
seven dance lessons using the story
of the rainbow as a stimulus.
While the specified curriculum
objectives are for fifth and sixth
classes, the activities may be done
with children of all ages. The
photographs show children in a
multi — class setting engaging
with the rainbow dance in their
classroom. In the first five lessons,
the children are given
opportunities to explore and
develop their movement
vocabulary. They receive ample
time to practice, discuss and refine
their movements. In the following
lessons, the story is introduced,
and the children apply their dance
skills to create the rainbow dance.

•

•

Resources
• the rainbow story (see page 19 of this
magazine)
• CD player
• a selection of slow tempo or
atmospheric music such as music by
Jean Michel Jarre, Clannad, Enya,
Enigma, Adiemus, Deep Forest, Afro
Celt
• coloured sarongs or ribbons or strips of
crepe paper

Warm ups and stretches

direction

Warm ups and cool downs are an essential
part of any PE lesson. A selection is
available on www.pcsp.ie

•

Lesson 1: Exploration of shape,

levels, directions
•

•

•
•

Le
of

Lesson 2: Consolidation and
exploration of pathways and body
actions

These activities are adapted from
the creative dance lessons in the
Primary Schools Sports Initiative
(PSSI) Lesson Plans, which were
written by Trish Fitzpatrick. For
more ideas, refer to the PE section
on www.pcsp.ie

•
•
•

shape
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tight twisted shape. Can you make a
shape like a star? Hold it for four
counts.
level
Encourage the children to explore
different levels by making the shapes at
high, medium and low levels. For
example:
Shapes and levels: Can you make a low
closed shape? Now make a tall narrow
shape. Can you make a wide shape at a
low level, followed by a narrow shape
at a high level?
Encourage the children to explore
different directions, for example,
forwards, backwards, to the left, to the
right. Ask them to incorporate direction
and level, for example:
Can you move forward at a low level,
and then change level and move to the
right.
Consolidation of shape, levels and
directions: Ask the children to travel in
a direction of their choice for four
counts or beats, to make and hold a
shape for four beats, and then to travel
in another direction for four beats. This
may be done first without music, and
then with music as the children gain
confidence.
End the lesson with a cool down.

• Begin the lesson with a warm up.
• Encourage the children to explore the
range of shapes they can make with
their bodies. This may be done without
music initially, and then with music.
For example:
• Shape: Can you make a wide open
shape with your body? Next make a

•

•
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• Commence with a warm up activity
• Revise shapes, levels and directions
from Lesson 1.
• Pathways: Encourage the children to
explore different pathways, for example
curved, straight or zigzag as they move,
for example:
Can you move as if you are travelling in
a curved path?
Can you move as if you are on a zigzag
road?
Can you travel in a circular direction?
It is important to remind the children
that they should move without touching
anyone else.
• Actions: Ask the children to use
different actions as they travel in the
various pathways, for example,
hopping, skipping, stepping and
galloping.
• When the children have had ample time
to explore shapes, levels, directions,
pathways and actions as outlined
above, ask them to incorporate all of
the above elements into a solo dance.
For example: Can you travel in a
certain pathway and in a certain
direction for a count of eight? Now
make and hold a shape for four beats.
Change direction, and travel for a count
of eight at a different level and pathway.
Make and hold a different shape for a
count of four.
• Practice first without music and then
with music
• End the lesson with a cool down.

Lesson 3: Extension and exploration
of pathways in the air

n

el
his

• Commence with a warm up.
• Revise parts of Lessons 1 and 2.
• Show the children a visual stimulus
such as the following, or draw some
similar pathways on the board.
• Encourage the children to trace the
pathways in the air, using their arms, in
response to the stimulus.
• Ask the children to imagine that they
are in a space bubble and to perform
their actions in their “bubble” while the

bubble is stationery. This is ensure that
the children use all the available space
in the room, as children tend to cluster
in the same areas.
• Ask the children to move around the
floor in their space bubble, while using
the dance elements that they have
explored up to now, shape, levels,
directions, pathways and actions. They
should use the picture as a stimulus for
different pathways. Do this without
music initially, and then with music.
• End the lesson with a cool down.

Lesson 4: Dancing in pairs

Lesson 5: Dancing with a prop

• Begin the lesson with a warm up.
• Divide the class into pairs of children
• Guide the children to explore
movements in canon or in unison as
follows:
• Canon: one child performs a movement
and then holds the finishing position
while the partner copies. This is
explored without music then with music
• Unison: Pairs of children perform
simple movements together, first
without music and then with music
• Guided discovery: Give the children a
short time to create a simple pair dance
using their own shapes and body
actions. Each dance should have four
parts as follows:
1. An opening shape
2. A movement in a chosen pathway, at a
chosen level
3. A different movement in another
direction and pathway, and at a
different level
4. A finishing shape.
The children may perform the movements
in canon or unison, or a combination of
these.
• Following some planning and rehearsal
time, encourage the children to perform
their pair dances to music. Each pair
does their own dance, but the entire
class is moving at the same time.
• End the lesson with a cool down.

• Begin the lesson with a warm up.
• Revise shape, actions, levels, pathways
and directions from Lessons 1 and 2.
• Give the children a prop such as a
sarong, or ribbon, or strips of crepe
paper. Ask the children to explore
various pathways in the air using the
prop. The visual stimulus from Lesson 3
may be used again here.
• Ask the children to explore various
ways of moving with the prop, and to
experiment with balancing it on various
body parts. Remind them to use a
variety of actions, levels and directions.
• Ask the children to invent a simple pair
dance using the prop. The dance could
be structured in four parts as in Lesson
4. Practice this without music, and then
with music.
• End the lesson with a cool down.

Lesson 6: Use of the rainbow story
as a stimulus for strong and light
movements

• Read, or ask a child to read the
rainbow story.
• Spend some time on talk and discussion
and questioning, for example:
What pictures come to mind when you
think of these different colours?
Do you associate any feelings with these
colours? Blue is often thought of as a
calm soothing colour. What feelings
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come to mind when you think of yellow?
Violet?
If we were to make a dance about this
story, what actions would you do for
blue? Red? Would the actions be strong
or light
• Begin the movement section of the
lesson with a warm up.
• Ask the children to invent a strong
movement for one of the colours as
discussed in the oral part of the lesson.
Do this without music, and then with
music.
• Ask the children to invent a light
movement for one of the colours as
discussed in the oral part of the lesson.
Do this without music, and then with
music.
• Now assign each child to a colour of
the rainbow, and ask them to
individually create a solo dance to
represent their colour. Suggest that the
dance could be in four parts, as in
previous lessons. The children may use
sarongs, ribbons or crepe paper for this.
• Give the children the opportunity to
practice first without music, and then
with music.
• Group work: The class is now grouped
according to the seven colours of the
rainbow. The children are asked to
work with their groups for five minutes
without music to create a group colour
dance, which will include a starting
point, at least two actions, and a
finishing point. The groups may
perform the movement in unison or in
canon.
• The groups practice the movement with
music
• Each group performs while the other
children watch. The observing children
are encouraged to give positive feedback
to the performers.
• End the lesson with a cool down.

metres apart.
• Suggest to the children that they make
vivid pathways with their arms in the
air, as the colours compete and try to
outdo each other as being the most
important colour in the rainbow.
• When the narrator reads: “Suddenly
there was a brilliant flash of white
lightening..” all the groups should
freeze.

Rain

Lightning
• When the narrator reads “The Rain
spoke ‘You foolish colours, fighting
amongst yourselves…….” The child
who is selected to be Rain moves
around the lines and tells the colour
there is a place for them all and that
they can all live in peace and hope.
• If the children have been using props
such as sarongs or ribbons, they can
wave these.
• End the lesson with a cool down.

• The child who has been chosen to be
Lightening moves between the lines in
sudden, sharp movements - running,
jumping, turning.
• The groups cower on the ground as
they watch and wait.
• When the narrator reads “Thunder
rolled and boomed” the child who is
assigned the role of Thunder moves in
with slow sustained movement,
stamping feet and slapping thighs.

Strand: Dance
Strand Unit:
Exploration, creation and performance of
dance
Content Objectives:
Fifth / sixth classes:
The child will be enabled to
• create and perform a more complex
range of movements
• communicate through movement a
range of moods or feelings
• choose and respond with increasing
sensitivity to a broader range of
stimuli
• develop work with a group
• explore and experiment with the use
of costume and props to enhance
creation and performance of dance.

Lesson 7: Rainbow dance with
narration
• Begin the lesson with a warm up.
• Arrange all the colour groups in their
starting position for group dance.
• Choose one child to be Lightening,
another to be Thunder, and a third to
be Rain.
• Commence reading the story in its
entirety, or ask a child to read it. As
each colour is referred to, the various
groups do their colour dances.
• On completion of each dance, the
children should ‘melt; down to the floor
until all group dances are completed.
• Proceed to the next part of the story.
On reading the line “quarrelling gets
louder and louder”, the groups are
prompted to divide into two parallel
lines facing each other about two
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Assessment
in the
Primary School
Curriculum:
Standardised testing
This article provides an overview of
assessment of and for learning,
contextualises standardised testing
in both approaches, and explores
how interpretation at whole-class,
individual and whole-school level
can effectively inform teaching and
learning.
Assessment is defined as
“…gathering, recording,
interpreting, using and reporting
information about a child’s
progress and achievement in
developing knowledge, skills and
attitudes” (Assessment in the
Primary School Curriculum:
Guidelines for Schools, p7, NCCA,
2007).
Assessment is described as a
fundamental part of teaching and
learning in the Primary School
Curriculum (1999). In all
curriculum subjects teachers are
encouraged to use a variety of
assessment methods and tools in
order to build a picture of a child’s
progress and achievement in
learning across the curriculum. This
picture enables the teacher to
celebrate and support the child’s
learning and thus provide him/her
with appropriate educational
experiences.

the end of a year). Information gathered or
judgements made about the child’s learning
are often expressed as a grade or a mark.
While these results are useful to the
teacher, they can be of limited value to the
child unless the teacher extracts the key
learning for the child.
Assessment for learning (AfL) generally
focuses on using assessment information to
provide feedback to the child to enable
him/her to monitor his/her own learning.
In order for the child to do this, they need
feedback that is focused on the learning or
on the task at hand, that indicates to them
the next steps to be taken in the learning
and that ultimately directs them to
achievement.
AfL also enables the teacher to scaffold the
next step in the learning process for a child
and to plan for the subsequent learning. It
is the teacher’s role to provide
opportunities for the child to improve
his/her work. In summary, AfL helps
children and teachers decide where the
learners are in their learning, where they
need to go and how best to get there.
It is important to note that AoL and AfL
can overlap and both can inform teaching
and learning. The example below
illustrates this overlap. Imagine that a
teacher looking at a piece of free writing
such as the example below notes that the
child got three words incorrect. This is
AoL as it establishes a baseline.

Assessment of and for learning
“Assessment in the Primary School
Curriculum: Guidelines for Schools”
(2007) was launched by the National
Council of Curriculum and Assessment
(NCCA) in November 2008. These
guidelines recognise two approaches to
assessment - assessment of learning and
assessment for learning.
Assessment of learning (AoL) generally
focuses on providing a record of the child’s
progress and attainment at the end of a
given period of learning (at the end of a
unit of work, at the end of a term, or at
20 lámha suas

If, however, the teacher analyses the piece
further he/she will note the child got three
incorrect but also that many of sight words
have been spelled by sound.
The teacher could use this information to
plan a series of activities that focus on
exploring visual spelling patterns and to
encourage the child to learn words he/she
writes often, using the predict — say —
look — cover — write — check strategy.
The child could also use this strategy when

copying a word, rather than looking at it
letter by letter. This approach enables the
teacher to plan for the child’s learning
needs — this is AfL in action.
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Standardised testing:
Assessment of and for learning

In

Standardised tests are used to measure a
child’s reading and mathematical skills,
and to determine a child’s progress in those
areas. Standardised testing is generally seen
as AoL, yielding a class and/or age-based
score at the end of a period of learning.
However standardised tests may also be
used as AfL, providing information to the
teacher that is useful in planning further
learning in literacy and numeracy. By
using the results of standardised tests in
this way, teachers can build on current
practice and make decisions about
teaching and learning – this is assessment
for learning.
Teachers can use and interpret
standardised test results at three different
levels — at whole-class level, at individual
level and at whole-school level.

Whole-class interpretation
At whole-class level, a teacher might look
at a class record sheet to identify if any
significant patterns or features are
apparent, particularly in the distribution of
the scores. This affords teachers the
opportunity to analyse results in a manner
that will inform the ‘how’ and the ‘what’
of their classroom practice, ultimately
leading to informed decisions on teaching
and learning for the whole class.
The example Sigma T on the opposite
page is taken from a standardised test of
mathematics which was administered to
children in fourth class. Questions to be
considered when looking at a class record
sheet such as that above might include:
• Which children are within the average
/below average/above average range?
• Which children are in need of support?
• How will these results inform how I
group / pair the children in my class?
What type of learning experiences will
the children in the groups need?
• Considering that part 2 assesses
problem-solving – what does this tell
me about attainment in the area of
problem-solving?
• How will this enable me to make more
informed decisions regarding my
teaching?
• What feedback can I give a particular
child?
Any significant patterns that emerge can
provide the teacher with information to
adapt his/her teaching methods,
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differentiation strategies and the content of
the learning experiences in order to meet
the children’s learning needs more
effectively.

Individual Interpretation
At an individual level a teacher can identify
individual strengths and areas of difficulty
thus informing the teaching and learning
for that child. Questions that can be asked
when reviewing a child’s test booklet
include:
• What are this child’s
strengths/weaknesses?
• Does this test result reflect the child’s
performance in class?
• What feedback can I give this child?
• What learning experiences can I plan
that will enhance this child’s learning
• How does it compare to previous
results in standardised testing?
• What are the implications of these
results?
The opposite example is taken from a
standardised test of English Reading which
was administered to a child in first class.
You will see that this child got three items
incorrect. However further analysis of
these incorrect test items suggests that the
child is not focusing on the medial sounds
and therefore decoding and word attack
skills may need to be addressed.

Whole-class interpretation
Both of the previous methods of
interpretation may be utilised to influence
whole-school practice. Such interpretations
will allow teachers to identify trends,
emerging patterns and whole-school
strengths and weakness. This ‘big picture’
will prove invaluable when used as a basis
for whole-school planning in literacy and
numeracy.

Conclusion
“Through assessment the teacher
constructs a comprehensive picture of the
short-term and long-term needs of the
child and plans future work accordingly”
(Primary School Curriculum, Introduction,
p. 17). Assessment, including standardised
testing, provides an enhanced
understanding of what progress each child
is making. In turn it also affords teachers
the opportunity to use that information to
further their learning.
If we are serious about using standardised
testing to construct a comprehensive
picture of the needs of the child and plan
future work accordingly, then it is
paramount that we recognise the potential
of interpreting and using standardised test
results to inform our teaching and the
child’s learning.
lámha suas 21
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clu
ad

Luathlitearthacht
agus an Leabhar Mór

An

Cur chuige don Leabhar Mór
Tá an cur chuige atá leagtha amach thíos
bunaithe ar an gcur chuige cumarsáideach.
Bíonn trí thréimhse i ngach ceacht Gaeilge:
An tréimhse réamhéisteachta
• An tréimhse réamhéisteachta
• An tréimhse éisteachta
• An tréimhse iaréisteachta.

Roimh thosú ar an léitheoireacht fhoirmiúil treisítear
scileanna éisteachta agus scileanna labhartha an pháiste.
Cuirtear an bhéim ar cheol agus ar rithim na cainte agus na
scileanna sin á dtreisiú agus tá iliomad bealaí ann chun
cabhrú leis an bpáiste san tréimhse luathlitearthachta seo.
Ina measc tá: rainn, rímeanna dánta, cluichí teanga,
amhráin agus scéalta. Ach tá tábhacht ar leith ag baint leis
an scéalaíocht, mar gheall ar an saibhreas teanga agus na
leaganacha cainte atá ann.
Bealach an-éifeachtach sa tréimhse luathlitearthachtachun
suim na bpáistí a mhúscailt sa litearthacht, ná iad a bheith
ag éisteacht leis an múinteoir mar dhea-léitheoir, ag léamh
scéalta tarraingteacha dóibh. Ba chóir freisin, go mbeadh
deis ag na páistí scéalta a léamh i gcomhpháirt leis an
múinteoir. Chun tacú leis an deá-chleachtas seo, is féidir
agus is cóir úsáid a bhaint as An Leabhar Mór.
Tá go leor leabhair mhóra ar fáil anois atá an-oiriúnach
agus tarraingteach do pháistí sa tréimhse
luathlitearthachta. De gnáth bíonn dhá leagan ar fáil,
leabhar mór don mhúinteoir agus leabhar beag don pháiste.
Is féidir na leabhair mhóra a úsáid ó ranganna na naíonán
ar aghaidh i ngach cineál scoile. Moltar na leabhair bheaga
a úsáid go luath i Rang 2 i scoileanna ina bhfuil an
Ghaeilge mar dhara theanga ach ar ndóigh beidh siad in
úsáid ó ranganna na naíonáin ar aghaidh sna scoileanna
Gaeltachta agus lán-Ghaeilge. Leagtar amach cur chuige
samplach do na leabhair sin anseo thíos, a leanann thar
tréimhse ama.

22 lámha suas

Seo a leanas samplaí de thascanna atá
oiriúnach do na trí tréimhsí sin. Níl iontu
ach moltaí agus ní gá na gníomhaíochtaí go
léir a dhéanamh.
Sula dtosnaíonn tú ar an gceacht, bí cinnte
go ndéanann tú scrúdú ar an leabhar ionas
go mbeidh an téarmaíocht chuí ag na páistí.
Luaigh na téarmaí: údar, clúdach,
leathanach, pictiúr. Chomh maith leis sin
bailigh rudaí concréiteacha agus pictiúir
chun an teanga riachtanach sna leabhair a
mhúineadh, a léiriú, a mhíniú, agus a
threisiú. ( Mar shampla, don Leabhar Mór
Dearg atá foilsithe ag an Gúm, bíodh na
rudaí sa liosta bailithe agat.

An tréimhse réamhéisteachta
• Caith am ag caint faoin gclúdach chun
suim na bpáistí a mhúscailt agus foclóir
nua a chur ar fáil dóibh. Mar shampla,
más rud é go bhfuil tú ag díriú isteach ar
dhathanna, cuir ceisteanna mar seo ar na
páistí.
Cén dath atá ar chóta Téidí ?
Cén dath atá ar an ngrian?
Cén dath atá ar an doras?
Lig do na páistí focal amháin a thabhairt
mar fhreagra, mar shampla, gorm nó
glas.
• Iarr ar na páistí rudaí eile sa seomra
ranga a bhfuil an dath sin orthu a
thaispeáint don rang.
• Ansin, cuir an phríomhcharachtar sa
scéal in aithne do na páistí. Cuir
ceisteanna orthu faoi / fuithi.
Cé hé / hí sin?
Cad atá ina lámh aige / aici?
Cá bhfuil sé / sí ag dul?
I rith na laethanta a leanann cuir ceisteanna
cuimhne ar na daltaí chun an scéal a
thabhairt chun cuimhne: Cé a bhí sa scéal?
Cá raibh sé?... Comh maith leis sin imir
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cluichí teanga* leis na páistí chun dul siar
a dhéanamh ar an bhfoclóir.

An tréimhse éisteachta:
Léitear an scéal do na paistí sa tréimhse
seo. Léitear an scéal gach lá. Sealbhaíonn
na páistí amharcfhocail agus scileanna eile
léitheoireachta i ngan fhios ón athléamh a
dhéantar ar an scéal céanna. Ar an gcéad
lá léann an múinteoir an scéal ar
ghnáthluas gan mórán cur isteach ar
reacaireacht an scéil – ar son an taitnimh a
léitear an scéal an chéad uair. I rith na
laethanta a leanann bíonn na páistí
lánpháirteach sa tréimhse seo. Seo a
leanas samplaí de ghníomhaíochtaí. Bain
trial astu.
• Léigh an scéal ar ghnáthluas ach fág
focail ar lár anseo is ansiúd – “cloze ó
bhéal.” Meall na focail sin ó na páistí.
Mar shampla: Chuir Téidí air a
_______ mór dearg
• Léigh an scéal arís ar ghnáthluas. Déan
cloze ó bhéal arís, ag fágáil níos mó
focal ar lár. Mar shampla: Chuir Téidí
air a _______ ________ _______
• Taispeánann an múinteoir na pictiúir sa
leabhar agus déanann an rang iomlán
athinsint ar an scéal ó bhéal: páistí
aonair ag athinsint codanna más féidir.
• Léigh an scéal agus
• déanann na páistí gníomh ar leith (lámh
a chur suas, bos a bhualadh nó seasamh
suas) nuair a chloiseann siad fuaim,
frása nó focal ar leith.
• déanann na páistí mím bunaithe ar na
briathra sa scéal. Mar shampla Chuir
Téidí a hata mór dearg air.
D’oscail Téidí an doras mór dearg.

• Léigh cuid den scéal agus iarr ar na
páistí pictiúr a tharraingt.
Chun cabhrú leis na páisti amharcfhocail a
shealbhú sna ranganna cuí, is féidir diriú ar
na gníomhaíochtaí seo.
• Léigh an scéal ach clúdaigh cuid de na
focail an uair seo. Caithfidh na páistí a
bheith ag faire go géar chun a rá leis an
múinteoir cad iad na focail atá in
easnamh.
• Nuair a thuigeann na páistí an focal,
iarr air / uirthi an focal a thaispeáint sa
leabhar mór lena m(h)éar.
• Iarr ar na páistí leideanna ón
gcomhthéacs a usáid chun cabhair a
thabhairt dóibh an téacs a thuiscint.
Mar shampla: “Déan tomhais, an bhfuil
leid ar bith sa phictúir?

An tréimhse iaréisteachta:
Sa tréimhse seo téann an múinteoir siar ar
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Naíonáin Shóisear

Naíonáin Shinsear

Rang 1

Rang 2

Tabhair irisí don
ghrúpa agus lig do na
páistí pictiúir sna hirisí
a bhfuil dath árithe
orthu a ghearradh
amach agus iad a
ghreamú ar
leathanach.

Tabhair irisí don
ghrúpa agus lig do na
páistí pictiúir sna
hirisí a bhfuil dath
árithe orthu a
ghearradh amach
agus iad a ghreamú ar
leathanach. Ansin is
féidir leo lipéid nó
focail a chur futhu.

Léann an múinteoir
an scéal i
gcomhpháirt leis an
ngrúpa. Is féidir a naire a dhíriú ar rudaí
breise:lánstad agus ar
chomharthaí don
chaint díreach.
Aithneofar anseo na
deacrachtaí a bhíonn
ag páistí aonair agus
is féidir díriú orthu
arís i
mioncheachtanna.

Is féidir leis an ngrúpa
seo pictiúir a
tharraingt agus abairtí
a scríobh futhu.
Cuir liosta de na focail
oirúinacha ar an gclár
dubh nó ar
luaschártaí chun
tagairt a dhéanamh
dóibh.

an méid atá múinte aige/aici.
• Téigh siar ar an teanga nua ag baint
úsáid as na pictiúir nó ábhair
choincréiteach a
• Is bealach an-éifeachtach é le dul siar ar
an teanga sa leabhar ná cluichí teanga*
a imirt
• Cuir pictiúir in ord nó cuir an t-ábhar
coincréiteach in ord.
• Is féidir dráma gearr a bhunú ar an
scéal.
• Iarr ar na páistí pictiúr de ghné ar leith
den scéal a tharraingt .
• Is féidir leis na páistí a gcuid leabhar
féin a dhéanamh. Mar shampla: Mo
leabhar dearg, Mo leabhar buí, Mo
leabhar glas agus araile. Is feidir irisí a
thabhairt dóibh chun pictiúir a
ghearradh amach agus iad a ghreamú
ina leabhair féin.
• Mar ghrúpobair sna gnáthranganna nó
sna hilranganna, is féidir tascanna
éagsúla a thabhairt do na páistí
bunaithe ar an leabhar.
Snáithe: Labhairt
Snáithaonad: Ag úsáid teanga
Cuspóirí ábhair :
Naíonáin:
Ba chóir go gcuirfí ar chumas an pháiste
• cluiche teanga a imirt.
Snáithe: Éisteacht
Snáithaonad: Ag cothú spéise
Cuspóirí ábhair:
Naíonáin:
Ba chóir go gcuirfí ar chumas an pháiste
• éisteacht gan bhrú le hábhar
tarraingteach.
Snáithe: Léitheoireacht
Snáithaonad: Ag úsáid teanga
Cuspóirí ábhair:
Rang 1 agus 2:
Ba chóir go gcuirfí ar chumas an pháiste
• léitheoireacht a chleachtadh trí
‘leabhar mhóra’ a léamh in éineacht
leis an múinteoir.
Rang 1 agus 2:
Ba chóir go gcuirfí ar chumas an pháiste
• athuiscint gur gníomhaíocht í an
léitheoireacht ar féidir ía roinnt le
daoine eile.
lámha suas 23
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