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DOMAINS STANDARDS 

 

 

 
Learner outcomes 

Pupils: 

enjoy their learning, are motivated to learn, and expect to achieve as learners 

have the necessary knowledge and skills to understand themselves and their relationships 

demonstrate the knowledge, skills and understanding required by the primary curriculum 

achieve the stated learning objectives for the term and year 

 

 

 

Learner experiences 

Pupils: 

engage purposefully in meaningful learning activities 

grow as learners through respectful interactions and experiences that are challenging and supportive 

reflect on their progress as learners and develop a sense of ownership of and responsibility for their learning 

experience opportunities to develop the skills and attitudes necessary for lifelong learning 

 

 

 

Teachers’ individual practice 

The teacher: 

has the requisite subject knowledge, pedagogical knowledge and classroom management skills 

selects and uses planning, preparation and assessment practices that progress pupils’ learning 

selects and uses teaching approaches appropriate to the learning objectives and to pupils’ learning needs 

responds to individual learning needs and differentiates teaching and learning activities as necessary 

 

 

 

Teachers’ collective / 

collaborative practice 

Teachers: 

value and engage in professional development and professional collaboration 

work together to devise learning opportunities for pupils across and beyond the curriculum 

collectively develop and implement consistent and dependable formative and summative assessment practices 

contribute to building whole-staff capacity by sharing their expertise 
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Leading learning and 

teaching 

School leaders: 

promote a culture of improvement, collaboration, innovation and creativity in learning, teaching and 

assessment 

foster a commitment to inclusion, equality of opportunity and the holistic development of each pupil manage 

the planning and implementation of the curriculum 

foster teacher professional development that enriches teachers’ and pupils’ learning 

 

 

 

Managing the organisation 

School leaders: 

establish an orderly, secure and healthy learning environment, and maintain it through effective 

communication 

manage the school’s human, physical and financial resources so as to create and maintain a learning 

organisation 

manage challenging and complex situations in a manner that demonstrates equality, fairness and justice 

develop and implement a system to promote professional responsibility and accountability 

 

 
 

Leading school development 

School leaders: 

communicate the guiding vision for the school and lead its realisation lead 

the school’s engagement in a continuous process of self-evaluation 

build and maintain relationships with parents, with other schools, and with the wider community 

manage, lead and mediate change to respond to the evolving needs of the school and to changes in education 

 

 

Developing leadership 

capacity 

School leaders: 

critique their practice as leaders and develop their understanding of effective and sustainable 

leadership 

empower staff to take on and carry out leadership roles 

promote and facilitate the development of pupil voice, pupil participation, and pupil leadership 

build professional networks with other school leaders 

 

LOOKING AT OUR SCHOOL 2016 QUALITY FRAMEWORK FOR PRIMARY SCHOOLS 
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USING THE DIAMOND NINE ACTIVITY TO IDENTIFY NEEDS AND PRIORITIES  
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USING THE ‘STICKMAN’ ACTIVITY TO IDENTIFY FOCUS  
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USING A SCOT ANALYSIS / ANAILÍS LDDB TO IDENTIFY FOCUS 

 

 

 
STRENGTHS / LÁIDREACHTAÍ CHALLENGES / DÚSHLÁIN 

OPPORTUNITIES / DEISEANNA THREATS / BAGAIRTÍ 
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SEISIÚN 2 

USING LOOKING AT OUR SCHOOL 2016 DOMAINS TO REFINE FOCUS 

Think about the area of focus.  
What does our school look like in an ideal world under the following four headings? 
Use Looking at Our School 2016 page 12 and/or the Statements of effective and highly effective 
practice to give you ideas. 
 

LEARNER OUTCOMES LEARNER EXPERIENCES 

TEACHERS’ INDIVIDUAL PRACTICE TEACHERS’ COLLECTIVE / COLLABORATIVE 
PRACTICE 
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USING LOOKING AT OUR SCHOOL 2016 DOMAINS TO REFINE FOCUS 

 

STANDARDS    STATEMENTS OF EFFECTIVE PRACTICE TO WHAT EXTENT IS THIS 
EVIDENT? 

Pupils engage 
purposefully in 

meaningful learning 
activities 

Pupils demonstrate high levels of interest and 
participation in learning. 
 
They are able to work both independently and 
collaboratively in a purposeful manner. 
 

They understand and can explain the purpose of 
the learning tasks they are engaged in. 
 

They are able to report on, present, and explain 
the process and outcome of learning activities 
to a competent level. 

 

Pupils grow as learners 
through respectful 

interactions and 
experiences that are 

challenging and 
supportive 

Interactions among pupils and between 
pupils and teachers are respectful and 
positive, and conducive to well-being. 
 
Relationships and interactions in classrooms and 
learning areas support a co-operative and 
productive learning environment. 
 

Pupils’ experiences as learners generally 
reflect well on how the code of behaviour is 
understood and implemented. 
 
Pupils feel able to contribute their opinions and 
experiences to class discussion. They listen 
respectfully to the opinions and experiences of 
their classmates. 
 

They ask questions and suggest possible 
solutions confidently. They are willing to risk 
incorrect responses, and accept that mistakes 
are part of the learning process. 
 

They demonstrate a sufficient level of 
motivation to engage and persist with 
increasingly challenging work. 
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SEISIÚN 2 

LOOKING AT EVIDENCE – WRITING SAMPLE 

PUPIL A - 4TH CLASS - JUNE 2020 

Genre represented in 
the writing sample: 
Narrative, Recount, Procedural, 
Persuasive, Explanation, Report  

Over reliance on narrative and recount writing generally.  
Some attempts at procedural writing – appear to be copied from other texts. 
No evidence of the remaining genre   

Structure: 
Is it laid out well overall? Is there a 
clear layout? Are paragraphs 
used?  

No clear structure when recount/narrative writing.  
Very little content.  
No paragraphs used.  

Sentence Structure 
including sequencing 
and progression: 
 

Inconsistent use of capital letter to start a sentence. 
A lot of random use of capitals mid-sentence.  
Use of very long sentences. 
Very limited use of connectives in sentences. 

Grammar and 
Punctuation: 

Confusion of tenses.  
Little/no use of capitals for proper nouns. 
Consistent use of the capital I. 
Uses the full stop but sentences tend to be too long. 
Attempts to use the comma and speech marks but in the wrong context. 

Evidence of Editing: Little/no evidence of self-editing. 
Duplication of words – appears that no re-reading is done.  

Vocabulary  
(use of descriptive words; simile; 
alliteration; metaphor; subject 
specific/technical vocabulary) 

Repetition/over-use of the word ‘then’ 
Over-reliance on limited vocabulary that they can spell correctly e.g. nice, bad, good. 
Over-reliance on recount writing with familiar vocabulary e.g. me, my family, my 
friends etc.  
 

Handwriting Handwriting is good generally.  
Large letters and small spacing but good letter formation and consistent attempts at 
cursive handwriting 

Spelling  
(including expected known sight 
words and attempts at 
approximate spelling) 

Common spelling errors consistently observed; 
Becos – because 
Friend – friend 
Whent – went  
Other spelling errors also observed.  

 



11 

 

 

SEISIÚN 2 

LOOKING AT EVIDENCE – WRITING SAMPLE 

PUPIL B - 4TH CLASS - JUNE 2020 

Genre represented in the 
writing sample: 
Narrative, Recount, Procedural, Persuasive, 
Explanation, Report  

Over reliance on narrative and recount writing generally.  
Some attempts at procedural and report writing. 
No evidence of explanation or persuasive writing.   

Structure: 
Is it laid out well overall? Is there a clear 
layout? Are paragraphs used?  

Some attempt at structure when recount writing. Appears to have a beginning, 
middle and end.  
Writes a good amount of content generally. 
Appears to have some understanding of the use of paragraphs – very inconsistent.  

Sentence Structure including 
sequencing and progression: 
 

Uses capital letters consistently to start sentences. 
Effective use of short sentences. 
Confusion when using more complex sentences.  

 

Grammar and Punctuation: Consistent and appropriate use of tenses generally.  
Consistent use of capital letters when writing people’s names. Some use when 
writing place names – tends to be the same place however.  
Appropriate use of the full stop.  
Uses the comma when listing.  
Over-use of the exclamation mark, inappropriately.  
Inconsistent use of speech marks – confusion.  

 

Evidence of Editing: Some evidence of self-editing.  
Uses of brackets for self-correcting.  

 

Vocabulary  
(use of descriptive words; simile; 
alliteration; metaphor; subject 
specific/technical vocabulary) 

Varied use of connectives. 
Attempts to include adjectives but limited enough selection.  
Very limited technical vocabulary when writing reports/factual texts.  
Over-reliance on limited vocabulary that they can spell correctly.  
Over-reliance on writing with familiar vocabulary.  

Handwriting Handwriting is poor.  
Inconsistent use of cursive.  
Evidence of print script in the main.  

Spelling  
(including expected known sight words and 
attempts at approximate spelling) 

Spelling is good generally.  
Some common spelling errors observed; 

 tion words spelt with a chun 
 silent letters omitted 

 
Other spelling errors also observed.  
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SEISIÚN 2 

LOOKING AT EVIDENCE – WRITING SAMPLE 

PUPIL C – 4TH CLASS - JUNE 2020 

Genre represented in the 
writing sample: 
Narrative, Recount, Procedural, Persuasive, 
Explanation, Report 
 

Over reliance on narrative and recount writing generally. Appears to have a 
preference for narrative writing. 
Good attempts at procedural writing. 
No evidence of explanation, persuasive or report writing. 

Structure: 
Is it laid out well overall? Is there a clear 
layout? Are paragraphs used? 

Writes a good amount of content generally. 
Appears to have a good understanding of the use of paragraphs when engaged 
with recount writing. 
Good structure for procedural text. Use of bullet points and numbered steps. 

Sentence Structure including 
sequencing and progression: 
 

Very good content in narrative texts but structure is lacking. 
Very reliant on stream-of-conscious style generally. 

Grammar and Punctuation: Confusion with tenses when writing narrative – tends to jump between tenses 
throughout the narrative. 
Inconsistent use if capital letters in narrative but used appropriately when engaged 
with recounts. 
Appropriate use of the full stop and the exclamation mark. 
Appropriate use of speech marks generally. 

 

Evidence of Editing: Very little evidence of self-editing beyond spelling corrections. 
Does appear to self-correct spelling by re-writing the correct word above the error 
on occasion. 
Duplication of words in the text. 

Vocabulary 
(use of descriptive words; simile; 
alliteration; metaphor; subject 
specific/technical vocabulary) 

Very good vocabulary used for narrative writing. 
Rich selection of adjectives and adverbs used. 
Good use of descriptive vocabulary when referring to both setting and character. 

Handwriting Handwriting can be very good. 
Fairly consistent use of cursive script. 
Print varies greatly across the samples – size and spacing tend to vary depending on 
text. 

Spelling 
(including expected known sight words and 
attempts at approximate spelling) 

Good attempts at spelling made throughout. 
Over-reliance on common spelling patterns when attempting to spell unknown 
words. 
Some common spelling errors observed; 

 d instead of th often. 
 tion words spelt with a chun 
 silent letters omitted 

Other spelling errors also observed. 
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LOOKING AT EVIDENCE – MENTAL MATHS SURVEY 

 

MENTAL MATHS PUPIL SURVEY (1ST – 6TH)   JUNE 2020 

 

 

 

MENTAL MATHS SURVEY RESULTS – JUNE 2020 

 

ANALYSIS QUESTIONS 

 
1. What is the evidence telling us? 

 
2. What are the strengths? 

 
3. What are the areas for improvement? 

 
4. What evidence supports this? 

 
5. What is the evidence not telling us? 
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SEISIÚN 2 

LOOKING AT EVIDENCE – ORAL LANGUAGE RUBRIC 

 

Rubric for Storytelling and Anecdotes: Oral Language/ Teanga Ó Bhéal 
 

 1 2 3 4 

Text 
structure 

Orientation No clear 
orientation. 

Attempted to 
introduce a story 

setting. 

Described the setting 
well but failed to 
introduce other 

elements. 

Orientation clearly 
described the 

situation, characters 
and timeframe for 

the story. 

Series of 
events 

No clear series of 
events. 

Some attempt to 
sequence events of 

the story. 

Events were 
presented but 

needed to be more 
logically sequenced. 

Events were well 
outlined with a clear 

and consistent 
sequence. 

Complication No complication 
included. 

Some attempt made 
to include a 

complication. 

A complication was 
included but was not 

appropriate to the 
story. 

An interesting 
complication was 

included at a suitable 
point which added to 

the quality of the 
storytelling. 

Conclusion No conclusion to 
the story. 

Some attempt made 
to conclude the 

storytelling. 

The story had a 
satisfying conclusion. 

The conclusion tied 
the story up 

appropriately and left 
the audience 

satisfied. 

Language 

Descriptive 
vocabulary 

Very limited use of 
descriptors. 

Limited use of 
descriptors when 
describing both 
characters and 

setting. 

Some good 
descriptors used 

throughout the story. 

A varied and rich use 
of descriptive 

language to describe 
characters, setting 

and events 
throughout the story. 

Time 
connectives 

No use of time 
connectives. 

Repetition of time 
connectives 

throughout the 
storytelling. 

Some attempt made 
to use a small variety 
of time connectives. 

A varied and rich use 
of time connectives 

and consistent use of 
tense throughout the 

storytelling. 

Sentence 
Structure 

Single or multi word 
utterances 

Incomplete 
sentences 

(Gaeilge: Aidiacht 
Shealbhach mo, do) 

 

Full basic sentences 

Mostly correct word 
order 

Past Tense Verbs 

Use basic connectives 
(Examples: and, then 

(Gaeilge: inscne ceart 
i bhfocal coitianta)/ 

Aimsir Chaite 

Lengthier sentences 

Correct word order 
Plurals 

Simple Pronouns 

(Gaeilge: an 
Chopail)Gaeilge: 
Forainmneacha 

réamhfhoclacha (orm, 
ort) 

Complex Sentences 

Future Tense (Direct 
Speech) 

Conditional Tense 
(Direct Speech) 

Self-correction 

Gaeilge: Aimsir 
Fháistineach. 
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SEISIÚN 2 

LOOKING AT EVIDENCE – 1ST AND 2ND CLASS RUBRIC RESULTS 

 

Rubric Score Orientation Series of 
events 

Complication Conclusion Descriptive 
vocabulary 

Time 
connectives 

Sentence 
Structure 

MARY 1 1 1 1 1 1 3 
JOHN 2 3 2 3 3 2 3 

MICHAEL 1 3 1 2 2 2 3 
PAT 2 3 3 3 2 3 4 

JENNIFER 1 2 2 2 2 2 3 
ALEX 2 4 3 3 2 2 3 
KATIE 1 3 3 2 2 1 3 
JAMES 2 4 3 2 3 2 3 

CATHERINE 1 3 2 2 2 1 3 
JULIE 1 3 3 2 2 2 3 

JACOB 2 4 3 3 3 2 3 
PAUL 1 3 3 1 2 2 3 

DAREK 2 4 3 2 2 3 2 
MÁIRE 1 3 2 2 2 2 3 
JACK 2 4 4 3 4 3 3 

FIONN 1 3 3 2 2 2 2 
LISA 2 3 3 3 3 3 4 

JAMES 2 3 3 2 2 2 3 
CIAN 1 2 2 2 2 1 3 

CLAUDIA 1 3 3 2 2 2 3 
SARAH 2 3 2 3 3 2 3 
JESSICA 1 3 3 2 2 2 3 

ORLAITH 3 4 4 4 4 3 4 
TOM 2 2 3 2 2 2 3 
SÉAN 2 3 3 3 2 2 3 

BRENDAN 2 3 2 2 2 2 3 

KYLE 1 1 1 1 1 1 2 
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SEISIÚN 2 

LOOKING AT EVIDENCE – RÚIBRIC TEANGA Ó BHÉAL 

Rúibric Scéalaíochta/ Inste Scéilíní Pearsanta: Teanga Ó Bhéal 

 
 1 2 3 4 

   Struchtúr 
an Téacs 

Suíomh  Ní raibh suíomh soiléir Iarracht déanta 
suíomh a léiriú  

Suíomh léirithe go 
maith agus níor 
tógadh nithe eile 
isteach.    

Míníodh an suíomh, na 
carachtair agus scála 
ama an scéil go soiléir.  

Ord na 
nImeachtaí 

Ní raibh ord soiléir ar 
na himeachtaí.  

Rinneadh iarracht ord 
éigin a chur ar na 
himeachtaí sa scéal.  

Cuireadh imeachtaí 
i láthair, ach tá ord 
níos ciallmhaire ag 
teastáil.  

Tugadh cuntas maith ar 
imeachtaí in ord soiléir 
agus seasmhach.   

Castacht   Ní raibh aon chastacht 
san áireamh.  

Rinneadh iarracht 
castacht a chur sa 
scéal.   

Castacht san 
áireamh, ach ní 
raibh sí in oiriúint 
don scéal.   

Cuireadh castacht 
shuimiúil leis an scéal ag 
pointe oiriúnach, a chuir 
go mór le caighdeán na 
scéalaíochta. 

Conclúid/ 
Críoch   

Ní raibh conclúid leis 
an scéal.    

Rinneadh iarracht an 
scéal a thabhairt chun 
conclúide.   

Bhí conclúid ag an 
scéal a raibh 
sásamh le baint 
as.   

Chuir an chonclúid críoch 
oiriúnach leis an scéal 
agus bhain an lucht 
éisteachta sásamh as. 

Teanga 

Foclóir 
Tuairisciúil 
(Cur síos a 
dhéanamh) 

Úsáid theoranta ar 
fhocail a dhéanann 
cur síos.    

Úsáid theoranta ar 
fhocail agus cur síos á 
dhéanamh ar 
charachtair agus ar 
shuíomh an scéil. 

Úsáideadh focail 
mhaithe síos tríd an 
scéil chun cur síos a 
dhéanamh.    

Úsáideadh foclóir 
tuairisciúil saibhir agus 
éagsúil chun cur síos a 
dhéanamh ar 
charachtair, ar 
shuíomhanna agus ar 
eachtraí tríd an scéal. 

Nascaigh 
Ama 

Níor úsáideadh 
nascaigh ama. 

Athrá ar nascaigh ama 
tríd an scéalaíocht.   

Iarracht áirithe 
déanta líon beag 
nascaigh ama 
éagsúla a úsáid.  

Úsáid éagsúil agus 
shaibhir bainte as 
nascaigh ama agus úsáid 
sheasmhach ar aimsirí 
tríd an scéalaíocht.   

Struchtúr 
Abairte 

Ráite aonfhoclacha/ 
ilfhoclacha 

Abairtí nach bhfuil 
críochnaithe 

(Gaeilge: Aidiacht 
Shealbhach mo, do) 
 

Abairtí bunúsacha 
iomlána 

Ord ceart sna focail 
don chuid is mó. 
Briathra san Aimsir 
Chaite 

Nascaigh bhunúsacha 
(M.sh: agus/ ansin)  
(Gaeilge: inscne ceart 
i bhfocal coitianta)/ 
Aimsir Chaite 

Abairtí níos faide 

Ord ceart focal 
Iolraigh 

Réamhfhocail 
shimplí 
(Gaeilge: an 
Chopail)  
Gaeilge: 
Forainmneacha 
réamhfhoclacha 
(orm, ort) 

Abairtí casta 

Aimsir Fháistineach 
(Caint Dhíreach) 

An Modh Coinníollach 
(Caint Dhíreach) 

Féin-cheartú 
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SEISIÚN 2 

LOOKING AT EVIDENCE - RANG 1 AGUS 2 SONRAÍ RUIBRICE  

 

 Suíomh Ord na 
nImeachtaí 

Castacht  Críoch   Foclóir 
Tuairisciúil 

Nascaigh 
Ama 

Struchtúr 
Abairte 

MARY 1 1 1 1 1 1 1 
JOHN 1 2 2 2 3 1 2 

MICHAEL 2 2 1 1 1 1 1 
PAT 1 2 2 2 2 2 1 

JENNIFER 1 1 2 1 3 2 1 
ALEX 1 2 1 2 2 2 1 
KATIE 1 2 2 2 2 1 1 
JAMES 1 1 1 2 2 1 1 

CATHERINE 1 2 2 2 2 2 2 
JULIE 1 2 2 1 2 2 1 

JACOB 1 1 2 2 1 1 1 
PAUL 1 1 1 2 2 2 1 

DAREK 1 2 2 2 1 2 1 
MÁIRE 1 2 2 2 2 3 3 
JACK 1 1 2 1 2 2 1 

FIONN 1 2 2 2 1 2 1 
LISA 2 2 2 3 2 1 2 

JAMES 1 1 2 2 2 2 2 
CIAN 1 2 2 1 1 2 1 

CLAUDIA 1 2 2 2 1 1 1 
SARAH 2 2 1 1 1 1 1 
JESSICA 1 2 2 2 1 2 1 

ORLAITH 3 2 3 2 2 3 3 
TOM 1 2 2 2 2 2 1 
SÉAN 1 1 2 2 2 2 2 

BRENDAN 1 2 1 1 2 1 1 
KYLE 1 1 1 1 2 2 1 
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SEISIÚN 2 

 

REFLECTING ON TARGETS USING LOOKING AT OUR SCHOOL 2016 

 

STANDARDS    STATEMENTS OF EFFECTIVE PRACTICE TO WHAT EXTENT IS THIS 
EVIDENT? 

Pupils engage 

purposefully in 

meaningful learning 

activities 

Pupils demonstrate high levels of interest and 

participation in learning. 

 
They are able to work both independently and 

collaboratively in a purposeful manner. 

 
They understand and can explain the purpose of 

the learning tasks they are engaged in. 

 
They are able to report on, present, and explain 

the process and outcome of learning activities to a 

competent level. 

 

Pupils grow as learners 

through respectful 

interactions and 

experiences that are 

challenging and 

supportive 

Interactions among pupils and between 

pupils and teachers are respectful and 

positive, and conducive to well-being. 

 
Relationships and interactions in classrooms and 

learning areas support a co-operative and 

productive learning environment. 

 
Pupils’ experiences as learners generally reflect 

well on how the code of behaviour is understood 

and implemented. 

 
Pupils feel able to contribute their opinions and 

experiences to class discussion. They listen 

respectfully to the opinions and experiences of 

their classmates. 

 
They ask questions and suggest possible solutions 

confidently. They are willing to risk incorrect 

responses, and accept that mistakes are part of the 

learning process. 

 
They demonstrate a sufficient level of 

motivation to engage and persist with 

increasingly challenging work. 
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SEISIÚN 2 

 

REFLECTING ON TARGETS USING LOOKING AT OUR SCHOOL 2016 

 

Domain REFLECTION 

 

Learner 
Outcomes 

 

 Is our target for improvement at whole school level?  
(Every teacher, every classroom, every day) 

 Does our target include consideration for how learner 
outcomes will improve for children most at risk? (Growth 
Mindset)  
 

 

What statements of 
effective practice 
will help us here? 

 

 

Learner 
Experiences 

 

 Will our target result in improvement in learner 
experiences? 

 Have we considered a target in relation to student 
reflection on their own learning? 
 

 

What statements of 
effective practice 
will help us here? 

 

Teacher 
Individual 
Practice 

 

 Does our target require actions being implemented by all? 

 Does our target link to, mirror or improve our planning 
practices? 

 Does our target link to, mirror or improve our assessment 
practices? 

 

What statements of 
effective practice 
will help us here? 

 

 

 

Teacher 
Collective/ 

Collaborative 
Practice 

 

 Does this target encourage shared ownership amongst all 
teachers and amongst the wider school staff/ community? 

 Will it encourage individual and collective reflection?  

 Does this target encourage a sharing of practice, reflective 
practice, collaboration? 

 Does this target encourage ongoing communication? 
(amongst staff, leadership/B.O.M. and whole school 
community) 

 

What statements of 
effective practice 
will help us here? 
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SEISIÚN 2 

NOTES ON TARGET SETTING 

What is a target?  

A target is a quantifiable change in performance level to be attained within a specified time. Targets are 

inextricably linked to baseline data, appropriate success criteria and actions.   

● Targets should be expressed in terms of improved outcomes and attainment for learners.  

● Targets should be quantifiable or measurable. (It’s very difficult to determine whether a target has 

been met if it is not explicit!) 

● Verbs such as “to increase, to raise, to decrease” are useful when setting targets as they are 

quantifiable. (Verbs such as “to understand, to know, to learn” are not useful when setting targets 

as they are hard to measure).   

● Quantifiable targets are straightforward and remember that targets always need success criteria. 

Success criteria are the measurable outcomes of the targets: how you will know that the targets 

have been achieved.  

● Once you have set measurable targets, you can decide on the actions your school needs to take to 

achieve them. (Actions generally relate to changes in students’ learning experiences and teachers’ 

practice. The golden rule is that actions identified should be clearly related to meeting a specific 

target.) 

 

What are the common pitfalls when you are trying to set SMART targets? 

A look at some of this research points to four potential problems to watch out for.  

The problem of setting too many targets. Better two or three that you can really work on than ten that it 

will be impossible to manage.  

The problem of setting inappropriate targets. This is very likely to happen if you haven’t gathered baseline 

data or if you haven’t analysed it carefully.  

The problem of setting targets but not ensuring that they really are SMART. Putting in percentages isn’t 

enough to make a target SMART. A target is achievable and realistic only when you can say HOW it’s going 

to be achieved in your school, for your students.  

The problem of confusing actions or processes with targets. This is the other side of the coin from the last 

point. There, the problem is targets without actions; here, it’s identifying an action without identifying in 

SMART terms what you hope to achieve by the action. Because this happens so often, it’s worth giving 

some examples that might be recognisable. A school might set as a target ‘to develop a school library’ or 

‘to display posters illustrating applications of numeracy’. These are actions with a purpose; they are not 

targets. In these cases the school needs to ask: “Why are we doing this? What do we want to achieve?” If 

the school can answer these questions in measurable terms, they will then have relevant targets and will 

be able to state appropriate success criteria.  
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SEISIÚN 3 

 REFLECTING ON MONITORING APPROACHES  

USING LOOKING AT OUR SCHOOL 2016 

 

Domain REFLECTION 

Learner 

Outcomes 

 Do our monitoring approaches show us that learner outcomes are 

improving?  

 Do our approaches monitor how learner outcomes are improving 

for children most at risk? 

How do we 

know? 

Learner 

Experiences 

 Do our approaches clearly inform us whether learner experiences 

are improving or not?  

 Do our approaches encourage student reflection on their own 

learning? 

How do we 

know? 

Teacher 

Individual 

Practice 

 Do our approaches tell us whether actions are being implemented 

by all? 

 Do our approaches link to, mirror or improve our planning 

practices? 

 Do our approaches link to, mirror or improve our assessment 

practices? 

How do we 

know? 

Teacher 

Collective/ 

Collaborative 

Practice 

 Do our approaches provide continuous information to inform 

whether we need to tweak, revise or adjust our plan? 

 Do our approaches encourage shared ownership amongst all 

teachers and amongst the wider school staff / community? 

 Do our approaches motivate? Do they encourage individual and 

collective reflection?  

 Do our approaches encourage a sharing of practice, reflective 

practice, collaboration? 

 Do our approaches encourage ongoing communication? (amongst 

staff, leadership/B.O.M. and whole school community) 

How do we 

know? 
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SEISIÚN 3 

[School name] 

Our Self-Evaluation Report and Improvement Plan 

1. Introduction 

This document records the outcomes of our last improvement plan, the findings of this self-
evaluation, and our current improvement plan, including targets and the actions we will implement 
to meet the targets.  

1.1 Outcomes of our last improvement plan from [date] to [date] 

  

  
1.2 The focus of this evaluation 

We undertook self-evaluation of teaching and learning during the period (month/year) to 
(month/year). We evaluated the following aspect(s) of teaching and learning: 

  

  

2. Findings of this evaluation  

2.1 This is effective / very effective practice in our school  

List the main strengths of the school in teaching and learning. 

  

  

  
2.2. This is how we know (List the evidence sources. Refer to pupils’ dispositions, attainment, 
knowledge and skills.)  

  

  

  
2.3 This is what we are going to focus on to improve our practice further (Specify the aspects of 
teaching and learning the school has identified and prioritised for further improvement.)  

  

  

  
3. Our improvement plan 

On the next page we have recorded: 

 The targets for improvement we have set 

 The actions we will implement to achieve these 

 Who is responsible for implementing, monitoring and reviewing our improvement plan 

 How we will measure progress and check outcomes (criteria for success) 
As we implement our improvement plan we will record: 

 The progress made, and adjustments made, and when 

 Achievement of targets (original and modified), and when 
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SEISIÚN 3 

 
 

SCHOOL IMPROVEMENT PLAN 
___________________________ 

_____ 20__ to _____ 20___ 

 

ACTION PLAN CO ORDINATOR:   

 

TARGETS 

 

 

  
 

  
 

ACTIONS 
PERSONS / GROUPS 

RESPONSIBLE 
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SEISIÚN 3 

 
 

MONITORING STRATEGIES/APPROACHES  

  

  

  

EVALUATION / CRITERIA FOR SUCCESS 
(Are we making progress? / How do we know?)  

  

  

  

 

NECESSARY ADJUSTMENTS THROUGHOUT IMPLEMENTATION 

PROCESS 

  

  

  

 

TARGETS  ACHIEVED 

 

 

Yes  No  

 

 

Yes  No  

 

 

Yes  No  

 
See http://schoolself-evaluation.ie/primary/resources/reporting-sse/ for more templates  

 
 

http://schoolself-evaluation.ie/primary/resources/reporting-sse/
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SEISIÚN 3 

REFLECTION QUESTIONS 

1. How are we doing with regards teaching and learning?  

2. Are there any findings with regards teaching and learning from inspection reports that I 

should be aware of? 

3. What aspects of teaching and learning did we examine in our previous SSE Process? 

4. What evidence informed the SSE process? 

5. Was the evidence focused (Looking at Our School)? 

6. Was the evidence useful when analysed? 

7. What areas of improvement have been prioritised? 

8. How were these areas monitored? 

9. Who was involved in the SSE process? 

10. Is there a core teaching and learning improvement team in place? 

11. What systems have been put in place for SSE?  

12. Have regular meetings been scheduled to support the SSE process? 

13. What professional development has staff engaged in collaboratively over the last few years? 

14. What professional development have individual teachers engaged in over the last few years? 

15. Is teaching and learning a focus of staff / Croke Park meetings? 
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MO NOTAÍ 
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